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Intertextuality: A Cultivating Model of ESAP Literacy
for Chinese Undergraduates

Zhang Hongqin China University of Political Science and Law

Abstract:  The paper employs intertextuality as an approach to cultivate the EFL learners’
literacy in academic English learning under the simulated English contexts in
China. In this study, five intertextual links are found concerning text-internal
and text-external resources: defining rhetorical modes, signaling top-down
pattern, and signalizing rhetorical moves of ESAP discourses, facilitating textual
cohesion and exhibiting rhetorical form genres. The dynamic intertextualization
of these links facilitates learners in their improved competence through
deconstructing and restructuring of academic knowledge in actual discursive
professional practices of academia. Intertextuality prompts EFL learners as
well to raise critical readers’ awareness of academic literacy features, to acquire
the ability of idiomatic English and critical thinking as critical readers and
independent student-writers. The paper extends previous studies in two ways:
grammatical structure as a basic unit of intertextuality, and intertextuality as
textual resource links in the minds of student readers.

Key words: intertextuality; integration of form and content; ESAP instruction of social-
cognitive construction; critical genre analysis; academic literacy

1 Introduction

Intertextuality, a relationship of co-presence between two texts or among several texts,
is a frequently investigated area in social sciences such as in literary research, and critical
discourse analysis in particular (Bakhtin, 1981; Fairclough, 1992; Genette, 1997; Kristeva,
1986; van Dijk, 2007). The concept of intertextuality in its broader sense covers two
dimensions: constitutive (text-internal resources like discourse conventions) and manifest
(text-external resources like obvious borrowing from quoting, plagiarism, allusion, etc.),
further identified as “interdiscursivity” (Bhatia, 2012; Fairclough, 1992). A narrow concept
of intertextuality focuses on “text-internal properties” (Bhatia, 2012) substantially involved
in “discourse and genre theory” (ibid, 26) via discursive practices. Intertextual studies have
been given considerable attention in socio-pragmatic space like institutions, legal discourses
or other professional practices but sparsely in pedagogical studies. It is thus suggested “a focus
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of educational research” (Lemke, 2004: 4). In fact, “all of these aspects of intertextuality are
important for learning, in both mother-tongue and second-language contexts” (Flowerdew,
2012: 145). It is of constructive importance for Chinese EFL learners under the simulated
English contexts to construct their writings via references to native intertextual resources, for
ESAP instruction is facing the challenge of the students’ deficiency of written competence
concerning academic discourses, even causing students’ or teachers’ panic to linguistic forms
(Wang, 2007). So intertextuality, the constitutive type in particular, is of conical value to
language instruction esp. ESAP literacy for non-native undergraduates. This article is about
intertextuality in Bhatia’s (2012) view and EFL academic writing instructions. It focuses
on how the idea of implicit intertextuality has been appropriated in research related to
heightened EFL academic literacy via how native academic forms are written the way they
are.

2 Intertextuality: A theoretical framework of ESAP literacy
cultivating

Intertextuality in this paper serves as an approach to ESAP pedagogical methodology.
Intertextuality in educational contexts can be viewed as semiotic resources within professional
discourses, including both “lexico-grammar and genre” (Bhatia, 2012) like thematic structure,
rhetorical mode and conventions in academic discourses. It aims for the productivity of texts,
for the transformation of existing conventions (genres, discourses), and for the generation of
new ones in Figure 1 below. Figure 1 offers a multidimensional concept of intertextuality from
two directions: inner-textual and external-textual resources. Intertextuality from academic
intertextual resources covers deconstructing and restructuring the resources of academia, and
intertextuality from teacher-student interaction covers collaboration and scaffolding as well.
Intertextual theories, in this sense, embrace the inner exchanges of the academic resources
among experienced instructors and peer students.

Besides, the integrities, of form and content, reading and writing, resources
deconstructing and restructuring, are expected to be fully achieved in ESAP actual
instructions. Part 3 emphasizes the “deconstruction” of academic knowledge in all processes
of representation via critical reading of native academic writing in the way of intertextuality.
Parts 4 & 5 are about the “construction” or “restructuring” of academic knowledge in
actual discursive professional practices of academia. This dynamic process of text planning,
composing and revising leads to the reader’s awareness, self-reflection and objective evaluation
of intertextual messages. The source texts, intertextual texts and new texts are integrated in
the intertextual relations.
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Figure 1 Heightened literacy via intertextuality

3 Intertextuality relations in academic English literacy
instruction

“Every academic text draws from and depends on other texts and discoursal experiences
in some way” (Fairclough, 1992: 146). Writing strategies are exhibited through academic
discourses in intertextual relations. Five intertextual functions are found in less explicit or
implicit intertextual resources of general academic discourses like exposition, argumentation,
general ESAP discourses: defining rhetorical modes (narrative, descriptive, expositive, and
argumentative), signaling top-down pattern, and signalizing rhetorical moves of ESAP
discourses (demonstrative, comparative, contrastive, classified, cause and effect, defining),
facilitating textual cohesion and exhibiting rhetorical forms. The deconstructedness of
internal resources can be further divided into two categories, horizontal (the last two) and
vertical (the others).

3.1 Horizontal levels of intertextuality in ESAP instruction

Genre conventions may be “reproduced” from past discourses (Berkenkotter & Huckin,
1995: 17) either through reproduction, transformation, or imitation via intertextuality. “The
intertextual properties of a text are realized in its linguistic features” (Fairclough, 1992: 195).
The paper, in this part, demystifies the conventional genres in internal resources of academic
discourses. “These features of academic writing break down into three key areas: high lexical
density, high nominal style, and impersonal constructions” (Hyland, 2006: 13-14). The core
academic linguistic forms, though various, are likely in possession of two features: lexical
chunks (multi-words models); collocations of de-lexicalized verbs; non-adjacent models in

various constructions like subject-predicate and predicate-objects; impersonal construction.



