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PREFACE TO REVISED EDITION

Since the publication of these FEinglish Books six years ags, the
thought of puthng cut a eviced edition has constantly been n the
author’s mind. Their universal =coption throvghout the schools of this
country has fully justifed the author's pains m preparmg thic senes, but
has also placed on him a great responsibility, It scems only fair to give
these books the stanclard of peifection, as regards *priniing and language,
which their popularity deéesves.

The auther wies unusually fortunate i secunng the help of Mrs.
Davies of Urivaraty do!lcge, London, in the vork ¢f revision. Her uniqua
expenence in tez<hing foreign students Enzlich and her special incwiedge

of the grammar of spoken Enclish make her the ideal person for this work.

With this revisien, which has extend:oa over two years, ad with
the Kaiming English gramsphene records, spoken by Prof. Daniel Jones
and giving the esventizls of Englich sommds and sound combinations, these
bocks possess nnw a vebis which they did not have before.

It is the avthor's belief that the vzique success »f thess readess is due
to the fact that they combine the teaching of hiviag, spoken Fngiish with
more magpnabive reading materisl  Toils about ‘the wezthier, the colours,
the sun and the moon coud bz mmdc quile poelic # we wanted
to. It 1c hopcd that the teachers vl we these books in the classroom
m the samae spizit.

Thenks ere dve to Mr. Chong Ceilin for compiling the Glossary
of VWords znc Pivases aad tor very valuatie acuciince m seemy ihe
book tiough the oress,

LN Yurasa
Shenghai, June 16, 1933,



CENERAL PXINCIPLES OF TEACHING ENGLISH

In the beginning of learning English, use imitation and rep:tition
as ihe suresi ways of getfing resulis.

Fighi shy cf the abstract, theorsiical and analytical metho. o,
aparoach flike grammur, franslation and phonciic theory).

Make the siudents learn whole sentences, and not individual
wwords. Let them absort the sentences a3 a whole, with their
arammatical structure, pronunciation, infonation and all.

Create an atmosvhere herein the. students would feel free fo try
and talk, end rot be afraid of making misiakes. If the fear of
low marks is an acival hindrarce to their freedom of talking, de
wway with the marks during the practice.

{t i3 not sufficien! that a student should learm the meaning of
indivic'zal words; it s much more imporiant that he should learn
to zsc @ word at least in enc way comectly. Emphasize its
aropcs use in a correct sentence, rather than s abstract’ meaning.

LZemory work s just as important in learning. a fereign language
a3 in leariine ancient Chinege.

Encourage ftalking. Al “students have a natural desire to
tctk. Arouse thelr interest in the subject talked »about. When
in‘ercst hay been avoused, and the students feel they want to say
something, help them % say it, even i #t involoes words not. in
the lessons. Words thus lecrnt when there a a living need for
them will be remexbered more vividlv.

Teach living English as & Us actaslly spoken by educated
Englishmen,

10



TO THE TEACHER

Teaching is an art, and its success must nacessaqily dzoend mare
on the teacher’s .nethods and personnlity thar on thie chaice of
textbookx. Obviously the wnter of a textbock can o r: wore want
undertake the choice, grading and arangement of yeadinz and 4al
ma‘ezial, and broadly dctermmne ceriam line: of empnasis 7ud tvpes if
dudls. The eral tr2atment zna handliay, of this mues of maierial in class
must vary with the individual ieacaess. However, while the expenence.c
teacher has developed bis or her methods and devices, erai tie mest
veluable part of the teachiag techniqu:, there siz certam geperal prma-
pler which lie £t the back of all gooa moesm languz~c te2-hisg and
which are met aiffccied by persnaal diferences of wictivd, ‘The auithor
sugges's the following powts for consucratio

1. Orel Wark., [t ia asmaned at the outsct ** lincomge 13
primaruy semet:ung sooken, and to teach it only as a combinstion of
certan writtsn signs aact symbols w to muss torac verr esseniid clovaent
of the langusge. INo student can be mad iy to krow a langusga
until he knows # m s invag tonm, and 15 cguatate { with the ways
which the vroras ansi phroseo are lumlued abvui m eveipday sp och,

Furtheimore, oral work mast not be regaded as eometiang opposed
te reading, but as somctomg very vitwlv helpivg x.  The uae spent
upcn oral wark is not taken away from readiog, Lut may oe counted
vpon to retuc piofis, ao to speak. It is gevwrally agrced nuw thut the
quickest way to ensure ih: studeat’s gaming a conit aod mm cotiald
on the language matesial is to let the: siv deat Qe towr 1 rd peat
N, o3 wel! as sec it apd wnle I on Peper. AW el 07 2CA
sirengthen: the mciooty by buiiding wp at.uiory aiu tesens, as ol o
wmesely visual, sssociwion. Qi pactiie ludbel sawss W hudet to

—
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10 TO THE TEACHER

haedle and bacoras familiar with the stock phrases of the language, and in
this way d-velops that indefinable Lnguistic sense or “Mnatinct” which, afte:
all, is what distinguishes pure, idi-matic English from the impossibl: cutlandish
lingui-‘ic atrocities so commonly met with as the result of wrong methods
of instruchon, It further makes abundant praciice possible. When one
comes to think of it, the wrilten sentenzes a student inay be axpected te
hand ix as exercise dunug a winle semester’s time harJly exceed one or twe
hundred, acd thercfore give no cxercise™ at all (see Book I, L. 24)

2. Deadinz. The fasiest way to make students progress in reading
s to make rzading interesting to them. An interesting though difficult
lesson wil! give the students less actual difficuity. than a lessen with less
difictlt words, but in itself repelleat to the iearner, The selections given
m this book have been chosen with this point in mind, and while th-
author believes therc must always be eneugh dimiculfy for the studemiie
overcome as a maiter of educational principle, the teacher should heip 1o
arcuse the siudent’s interesi in the lessons. As will be easily seen, thé
stones are all so much common heritage of the West, of which the stedent
of Enghsl: has a right ‘o ke told. Onre charactenstic i that they ai-
all “just-so stones,” with no morals to teach.

3. Gramaar. The teaching ot grammar is the part gererally least
viderstood. The autor has assumed throughout that grammar is £he correc!
¢nd accurale observation of the forns and usege of words. To be truly
eJective, therefure, the teaching of grannrar must always involve a cestam
amount ©f “botzrizing” on the part of the student. A grammatical nile s
geaeally a formula to answer ceitain doubts and difficulties of the sjuden,
a soluon to a certain proble, and before the doubts and dizaculties are
felt, the rale has no aciual muesning for him, and will be forg: ten as soou
as it is le=cat,  This mvowves cextzin chauces in the method of preseniing
grampaatical facts and tenmr-u!czy There ore today grammar-zeaders which
beaia by caling “a” and “the’” indefin’te and definite articles in the first

12



TO THE TEACHCR n

lesson, alithough it is a known fact ihai (.c use or ommsor of a word
uke “the” is probably the lost thing a povson <vho bhas studied " Eaabdy
for twenty yer>s can be sure ubout. Axoth:er Look tells the students such
‘eaiied nonsense as “the pemsonal pronouns arc ihirfy-two in mmber.”’
The teacher whe gees in for comprehensive formi™s zad “systemalic
terminolocy defeats his. own ends.  Let the students observe accizaieiy lae
changes ¢f word-iomis and furmal clements as they go aicng, lot the rules
come oniy as learmg-up of hi: doubts, and it the terms themselves come
only as eniightering ccononues of expiession, slowly arrived at, it is true,
but pregrant with Efe and meanmg when thev wnve.

Another implicatico of the theory is thai the observation must be
kept' on even citer the toms: a = found and defimiitons given, and should
not be di:conlinued oace they have Leen deait with, as m -the old
method, it which we speak cutirsly m the pluperiet one week, and change
over completely to the geriad iy the next

4. Promuuciation. ki s the teache’s duty to recogrize prenun-
ciation defects and comect them, and to cive the students 2 vivid and
accuiate 1dea of the ncimal soupd-values of the vowsis, dipbthongs ard
consonants. Ths best way to do this is tn take the Proad Notation of
the Intercational Phouetic Alphabet o¢ the basis (“s:awe the LP.A.
s the simplest. and most scientitic anong thosz now @ vse), snd di
students upon 4hem one by one as thiey nroceed with the lessons, preferably
by means of contiast and comparson. It would be a good ides to ist
the students practise phonstic asalyzis by making ‘~em iwusiribe given
words according to tne Internaticr.al Phoneiic Al hibet, with the phonetic
scheme i3 kand, as prven oz py. 16-17 of this Seok. ln this way, the
studeuts cet pre:ty ceanmie uolions about the sovnd-velues.

The tezcher -has no vght to bother the stuznts with te:hnical
terms. of phoretics. ide should, however, have un elementary knowledse
of phometic facts and prin-i:les, suc.: 2s me @ven in Wal>~ Riomans

13



12 TO THE TEACHER

Sounds of Stoken English (Dent, 2/6), and Daniel Jouies’s An English
Proncuriing Dictionary (Bent, 63).

The styvie of pronunciation tauzht showd be the convessational, rather
then the declamaiory, style. Alo, the acinal pronunciation of an English-
man’s speach, such as is recordzd in Jones's Dictionary (accurately repro-
diedin $£ZH “RPE=H1392") shouid be tayght, and not any
imagizary, ides! pronunciation. This implies the tesching of proper phrasing,
shiming, linking, and the actval changes mvclved in the nautural fow o
speech, as distiuct from the p:ouunciation cof isolated words.

5. Divisior of Tha2, Some pomis are offered here by way of sug-
gestion as to probably the ideal wav in which to spend the time i class.
The book is intended f:r one year’s work, with thirty-three lessons to each
semester.  With the regulation of four periods per week aliolsd to Eaglish
just two lessons maz be ‘aken for each weck, with allowance for a genera
review al’et every four or five lessons, The work of 1} ese two periods may
be roughly divided intv (a) reading proper, (b) orai development of the
reading mainvial, snd (c) special exercises for sy fime left. In the reading
proper, no moie than 2 sufliciently clear understanding of the text and ap
awakeiizd mterest in the story should be aimed at, whils the reai mastezy of
the language material invoived must come trom the sral deveiopment by
means of questions and answers, etc.

(4) Reading Froper:—

1. Going over tne lesson with class belore assiguing it; if possikle
preceded by—-

Tellize tha ctory orally to class in Janguage thit the student
cua understoed,

 d

Keading indindually, as  recitation.”

:b.. e

Rewding i unison o aive everybody a chanee.

}ﬁ

Piel remarks on woias, pheases, idioms and gramroer,
€. Coasction of pronunciaion defects.

14



TO THE TEACHFR 13

- — e v w————

{B) Oral Development :—

-
4o

Teacher asks question:. Make <h:deris give comvleta sealencss
by way =f answers. This wore 10 ... .%ol asoefing
students to express thewseives than a: i1cere cir

Students ask one ancther questions. Shoei tuldests iced hke
formulating new cuesticns, helo ghem slorg

Developing the wse of words and idior:.

Frec developm-nt of ncw ypeal®lary not m teut, as acca-

s:ons ame,

(C) Sprecial Zxercises :-—

1L
2.

3.
i4.

3.

6.
i7.

18.

Teacher reve sentmices for stud-ul: *o teendlate, lo practise
hee:ing ana taf vacomtanding (ool divizimng,

Writ=n dici-tion to ot eccurare of Lavriog ans spell.
Speiiiny exerces,

Me-wy weak, some cenues € iagioes az gooea i this
book may be astinen az seme, wr ot mopwesk, 1o easuce
CoTect -BIONLAMANON, MG ey, tvoser estonclics and
il corert inedels o semenne divcionre.

Fincine parts of speccs; are cithe forms of Lotanzmg
(ccliscting saraples) o gram:aa.

Phouke dnll:, 28 zven m iniz hook,

Findiog glven sounds in text, aud rhenetic apeys of given
woids (kranscription mte LP_ .0

Seaterze-mztinz on blackbead

& oseme Gooozzl Pinciples.

1.

Buiid ¢ cound oral Loundation. To ‘his ead, any means
emnboyed would seem justifed.

Insist o~ ihe sl lents’ acun apaiuanation 1 the disonedon, Temake
this po: =l fine e studenis’ tercst o u= story mast be aroused,
Make ihe studenis lcamn their vocubulai: ny a combiuation
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