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‘Wall Charts
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Detachable-Leaf Edition (Lessons 1-20)
Part IT (Lessons 21-40)
Additional Lessons in Speaking
(Second Book of Iessons in Speaking)

Book IT: Lessons in the Forms of English

ggg:‘ III‘; f under preparation

Owing to 8 change of plan, it was necessary to alter the titles
of gome books of this series. Tlhis change has caused confusion to
teachers in ordering books and in our filling orders. Teachers that
use Mr. Gage’s books are requested to note the arrangement given
above showing where each book belongs in the series.

The confusion is brought about mostly by ‘‘ Second Book of
Lessons in Speaking’ and ‘'Book II,”" To avoid this difficulty,
we have changed Second Book of Lessons in Speaking to Addilional
Lessons in Speaking. Book II: Lessons in the Forms of English
follows Book I1: First Lessons in Speaking, as shownin the foregoing
arrangement. Additional Lessons in Speaking is intended for nse
previons o or tlel with Book II: Lessons in the Forms of
English, In othnr words, it is an exéra dook thatmay be used or not.

Teachers are also requested to note that Book I: First Lessons
in aking is bound in different ;lz'. The first twenty lessons
are nd a Detachable-Leaf Edition to enable teachers to
teach the lessons before the pupils see them in t. Lessons 21-40
are published in & te , 80 that which use Lessons
1-20 in detachable leaves need mot buy them n. Those schools
which do not use the Detachable-Leaf Edition should order Book I:
First Lessons in Speaking (Complete).

CAUTION: When ordering books of this series, pleass CIVE
I;EGXAS;I&;ITLES By so doing, much annoyance and delay will
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PREFACE

The central idea of this book is indicated in the title.
But to use English in the classroom among the students
requires a working vocabulary to start with, This volume
is designed to develop this working vocabulary, so that in
all subsequent studies of literature and grammar, or of
other than language subjects, the teacher and his pupils
may talk together, and the pupils may talk with each
other, When this nucleus of English words and idioms
has been mastered, it will be easy for teachers and students
to make constant use of English in nearly all their inter-
course,

The direct method of modern language teaching, so
successfully used in European schools, apart from its
phonetic basis, consists essentially in the use of suitable
texts as the material for conversation and the study of
grammar. Short anecdotes are usually employed first. But
the author believes that the #hings and activities of school
life and of the familiar environment are better material
than texts, at the beginning, to develop, the nucleus of a
conversational vocabulary. Any pieces of literature,
however short and simple, contain many words which the
student cannot use in conversation. On the other hand,
many words necessary for common intercourse in the
school, will not appear in any reading matter of a literary
nature. Hence it is advisable to begin with speaking
lessons based on the immediate needs of students and
teacher.'. After ten or twelve lessons of this book have
been finished, however, the texts of a suitable reader may
advantageously be employed,
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In presenting the words of a foreign language, the
teacher may show the things or relations themselves
directly, or he may use pictures, or he may translate the
words into the native language. The author believes that
the first two ways are more vivid and impressive, and they
avoid the dangers of the translation method. Translation,
however, is the most convenient way of making sure that
the idea is clearly understood. ‘These lessons are so
planned that translation may be used as little as possible,
and the new speech used as much as possible. Objects
and actions, qualities and word relations, are directly
presented. Pictures will be of great value in the later
lessons, when the students have learned to talk about the
things in the classroom and school.

While the book presupposes that the formal study of
grammar will be reserved for a later part of the course,
grammatical forms are here introduced systematically as
they are demanded by the student’s developing vocabulary.
The declension of pronouns and tenses of the verb are
showti in grammatical arrangement, after they have been
presented in conversation. And enough grammatical terms
are introduced to enable the teacher and students to talk
about the langiage they are studying.

The phonetic basis ‘of the direct method is here
neglected only because of the difficulties attending its in-
troduction in this first edition. The author heartily
believes in the use of phonetic spelling for students of
English, until a clear pronunciation of English sounds has
been acquired. :

The success of the book will depend upon the intel-
ligence and resourcefulness with which the teacher follows
the method described in the introduction, and the notes to
teachers accompanying the lessons. The volume has

.}\.
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grown out of classroom use, and its lessons were originally
prepared to meet the author’s own needs, in his efforts
to develop a conversational knowledge of English in a
systematic and orderly manner. But if the book is used as
a reader, and its sentences and exercises merely translated,
it will be a failure,

The civilization and culture of the Western nations
has much of value to the new Republic of China. The
modern student wants to go to the sources of that culture,
that he may select and adapt what China can use. He is
not content to depend upon secondhand sources. There-
fore he earnestly desires a knowledge of Western languages.
The teacher who can help him has a serious mission, His
work is necessary to the progress of the young Republic in
preparing herself to meet the demands of the new age.
This book is written in the faith that both East and West
may profit by a better mutual understanding. Such a faith
will help the teacher to make the dry bones of language
live with the inspiration of a high purpose.
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INTRODUCTION
For THE TEACHER

A few words to the teachers who use this book will help
to make its purpose more clear and its material more
useful. It is the first of a series designed to furnish the
apparatus for the study of English by the direct method,
so arranged that the student may make the largest possible
use of what he learns by constantly practicing the old while
acquiring and assimilating the new.

Rt One's method should be determined by his aim.
The general purpose which has guided the prepa-

ration of this series is to make the English language
a gate to the culture of the English-speaking peoples.
This is a different aim from one which is satisfied with
enabling the student to clothe his thoughts in a new
dress. It is the failure to adopt a sufficiently high aim
which has led many to belittle the study of languages.
One of the greatest linguists of China once said to the
writer, “It is better to teach a man ten things than to
teach him to say a thing in ten different ways,’’ meaning
that the time spent in the study of a foreign language could
be better spent in learning more subjects through the
vernacular, The speaker’s own use of his knowledge of
languages was the refutation of his argument. ‘To under-
stand the civilization and culture, the thoughts and aims of
another people is much more than learning new expressions
for the same thought. As Greek and Latin are necessary
to an appreciation of classical civilization, or the Chinese
language to one who would understand the Chinese people,
so is a Western language to the Chinese student who would
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absorb or estimate Western culture. China will hever
acquire the advantages of Western civilization through
translations, but through her students who have gone to
the sources.

The aim we have adopted will necessitate the following
principles:

1. A mastery of both the written and spoken language,
so that the student can read with ease and understand
lectures and conversation, and talk freely and intelligibly,
is mecessary. This aim has been expressed as “reading
ability by means of speaking facility.”” A mere reading
knowledge or a little business English will not answer the
purpose.

2. The “realien’’ must be a part of the course
throughout. Western clothing, furniture, and utensils
should be made familiar, and the manners and customs of
the English and American people. By objects, pictures,
and descriptions the life of these people should be made
vivid to the imagination. The student should be so
taught that if he suddenly found himself in London or
New York, he would not be bewildered like a man sud-
denly transported to the moon. By a study of the art,
literature, and history, the industrial, political, and social
institutions of the Anglo-Saxon race, he should learn to
appreciate the spirit and ideals of their civilization.

x -

3. The texts to be read should be selected with the
aim in mind,—comprehension of a people rather than the
acquisition of foreign words. Naturally the readers pre-
pared by hack writers will be ruled out. Even literary
readers, made up of scraps and fragmeénts, are not as good
as whole works. The latter can easily be selected of
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suitable length, beginning with proverbs, fables, rimes,
and anecdotes, and progressing through short stories to
longer works. And these longer works, at first, should be
selected for their living interest rather than a classical style.
Shakespeare and the Vicar of Wakefield are not the first
books to put into the hands of the student who has not yet
learned to talk. “Tom Brown's School Days '’ or Mrs. -
Ewing’s " Jackanapes” are much better for him.

4. Our aim also rules out methods which teach
English by applying it to Chinese life. - Such methods seem
to have the merit of starting with the familiar. But
English is not adapted to the details of a Chinese boy’s life,
and it always sounds unnatural and not idiomatic when so
applied. Moreover, the student will never use English as
a substitute for his own language in his home relations, but
rather in learning the new life of foreign intercourse to
which his school is introducing him, The difference be-
tween Chinese and English is not that each has its own
peculiar signs for the same idea, but each has grown up to
meet the needs of a people. To begin with the familiar in
the study of English is to begin with the things and
activities of the classroom, and then proceed to the other
aspects of school life. Afterwards, the widening circles
will embrace the general life common to all peoples, and
finally lead the student to the life of the nations for whose
need the English language was developed. This is the
order in which this series seeks to progress. Of course one
must often find English expressions for the things one lives
among, but if you will think how helpless the language
is to describe even the relations of a Chinese family or the
parts of a Chinese house with accuracy and idiomatic
phrases, you can appreciate the evils of trying to teach
English through such applications. i

|
il
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Method. So much for the general aim. Let us now

consider the method. It will be worth while to
think for a moment of what language is. We describe it as
a series of signs for communicating thought. But to use
these signs, we cannot depend on learning and remember-
ing them. They must become a habit. When we talk, we
are not conscious of selecting these signs, they come
automatically to the tongue. The association between
ideas and words becomes a reflex. The words and phrases
also have associations with each other, apart from the mere
meaning. Some words go together and suggest one another.
To learn a language, then, one must acquire all these
associations, and not merely remember them, but make
them a habit.

Take an illustration. The student comes to the word
mouniain, and learns that it means sez, i. When he has
learned this, he is only at the beginning of the process.
Meaning and symbol must suggest each other without the
intervention of translation, The word must acquire
associations with &iZ, valley, plain, peak, mount, with the
distinctions of usage, and with verbs like c/imb, ascend,
and with appropriate prepositions. Finally, these associa-

It follows that language is not a kind of knowledge to
be absorbed and remembered, but a series of habits to be
learned by constant use and repetition. No learning proc~
ess is complete that does not end in expression, and, above
all, the learning process of a habit. As Professor James says,
“It is in the moment of motor reaction that the process
gives the set to thebrain.”’ The process that Professor James
refers to begins with sensation, passes through perception
and meaning, and ends with expression. The second stage




o E IR BCH BOPHLC %%

INTRODUCTION . ix

may be simply perception of the sound or form, as when
one is trying to learn a new word spoken by the teacher, or
written on the blackboard. Or it may be an elaborate
association of ideas. In the first case, the expression will
be mere imitation of the sound or written word. Itbecomes
more complex when the sound or character is reversed in
expression, as in reading aloud or writing from dictation.
Expression is most elaborate in conversation, and oral and
written composition. Every lesson given should end in
some kind of appropriate expression by the student.

From this, we can see the place of memory in language
study. It enables the student to repeat the process,—
sensation, meaning, expression,—without having to refer
again to the teacher or the book. But when the lesson is
learned, it has produced habits which have no more need
of memory. The memorizing of vocabularies and rules of
grammar without the formation of habits is of very little
use.

The place of translation can also be seen. It enables
the teacher to make sure that the meaning is understood.
But it has no further value in learning a foreign tongue,
and, if constantly used, may become a positive hindrance,
because it is forming a wrong set of associations and
habits. It leads the student to associate the words of one
language with those of another, and to see or hear in one
language and respond in another, The regular process of
using a language is broken up by this confusion, so that
he never learns to use the language he is studying. He
canniot even learn to translate properly until he is freed
from the necessity of translating at all. Even if one aims
at a mere reading knowledge, translation is not the shortest
road to the goal.
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Another inference from the nature of language is this.
We are trying to form babitual associations of words,
meanings, and actions. These associations are more per-
manent and easy of repetition if the channels from sensation
to expression are numerous, Therefore learn as many
ways as possible of perceiving and expressing an idea in
the foreign tongue, and, above all, learn spoken and writ-
ten language together. They aid the acquisition instead
of hindering, because each new path is a clue for the
memory, another way by which the nervous current can
break through from sensation to recognition and expres-
sion. In some, the visual memory is stronger, in some,
the auditory, but each aids the other. The spoken language,
as more fundamental, should be made the basis of instruc-
tion. Even if one could be satisfied with a reading knowl-
edge, “‘reading ability by means of speaking facility ” is
the easiest road.

i It remains to show how this general method
Alt’::mf"oi learning a foreign language is applied in this
book, and how the book is to be used. The aim
of the book is to secure practice in expression as well as
understanding, chiefly in the language of conversation,
such as the teacher needs to use with the students in all his
subsequent teaching. After a few lessons, it may be
supplemented with a simple reading book, and when these
are finished, the student is ready to take up more difficult
reading and a simple, practical grammar, all in English.

Each lesson in this book is a talk between teacher and
pupil, in the course of which the new words are introduced,
their meaning indicated by the context or by explanation,
and their usage illustrated. The new lesson should not be
read first, but should be spoken by the teacher, slowly and
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distinctly, while the students listen with closed books.
The teacher may follow the general order of the lesson but
should freely depart from its text, repeating, explaining,
paraphrasing, translating, if necessary, until the meaning
is clear. He should turn aside at convenient stopping
places to give multiplied illustrations of the meaning and
usage of the new words, and to question the students to
see whether they understand. When the lesson is clearly
understood, the students may be allowed to open their
books and read the text. But they should not themselves
pronounce the new words independently until the sounds
are clearly heard and familiar to the ear. Get a good -
pronunciation at the beginning, no matter how much time
is spent in the effort. It will be time saved. Let no bad
habits of speech get started, if you can help it. Make the
ear the organ of learning. If the ear hears a sound cor-
rectly, the tongue can usually utter it correctly. Mistakesof
pronunciation are usually due to incorrect hearing.
Therefore make sure all the students have had a chance to
hear the word clearly spoken before they study the printed
page. The book should be used to review what has
already been taught by the ear.

» The next step is to give the students abundant practice
in understanding and using the new words. The teacher
should use every means to make students talk. The easiest
way will be that of direct question. But he should keep
these points in mind. (1) The questions in the exercises
are only examples. A rapid fire of similar questions on
the past lessons, constantly reviewed in this way, should
occupy a large part of the classroom time. On his faith-
fulness and skill in constant questioning will depend the
success of teacher and textbook. (2) The student should
never be allowed to answer in monosyllables or incomplete




