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Interdisciplinary Humanities: An Introduction

Through Translation”

The University of Texas at Dallas

The multilingual and multicultural expe-
riences of my students at the University of
Texas at Dallas fall somewhere along a spec-
trum, between those completely at home in
the dominant culture—English-speaking, An-
glo, conservative—and those of different eth-
nicities, some immigrants or their children,
some with limited written or spoken English.
A minority of my students identifies with the
first pole. While the campus participates in the
norms of English hegemony, it is in fact one of
the most diverse student bodies in the country:
just 36 % of roughly 21,000 students identify as
Anglo, 23% are international, and 39% list
themselves as Hispanic, Asian-American, Native
American, African-American, or multi-racial.
Of course, ethnic identity is far frém the only
diverse factor. Some students returning from
military service in Iraq or Afghanistan identi-
fy as Anglo and conservative but do not feel
at home in our dominant culture. Most of the
students, therefore, group toward the second
pole, at a variance to normative culture.

This fact has consequences for disciplina-
ry teaching in the humanities, the area that,
more than any other, emphasizes language.
Traditional classes in creative writing, Eng-

lish literature, and American history give an

Sean Cotter

advantage to students who were raised and
schooled in English-language culture, but
they penalize those who come from outside.
As a teacher of translation, I attempt to turn
my students’ outsider experiences into advan-
tages for academic study. This transformation
depends on a dialectical relationship between
the students and the field. The students must
become better readers and writers of human-
istic texts. And rather than presenting an ide-
alized, monolingual humanities, 1 want to de-
center English as the language of instruction
through the material 1 teach. Translation is the
linguistic and cultural practice that uniquely sets
this dialectic going.

Hence I have made it the basis of “Read-
ing and Writing Texts,” a course that most
undergraduate humanities majors must take
as an introduction to interdisciplinary study.
The course is highly structured, moving from
a seven-line poem to a monograph, from
highly directed research to independent appli-
cation of theoretical material, and from mod-
ules on creative writing to literary analysis
and historical study. It includes material
which assumes the hegemonic status of Eng-
lish and uncovers the dependence of monolin-

gual culture on the work of translators and

(@ first published: Cotter, Sean. “Interdisciplinary Humanities: An Introduction Through Translation.” In Teaching

Translation: Programs, Courses, Pedagogies, ed.

Lawrence Venuti (Routledge, 2016), 141 —149.
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the erasure of other languages. At the same
time, it reframes canonical texts and disrupts
monolingual culture, creating support and
space for outsider experiences. Translation is
defined as both individual and social: it occurs
in a gap between languages where a translator
makes interpretive choices, using language
systems implicated in complex networks of
social power.

I move the students into the practice
translation as quickly as possible. The longer
they remain outside, the more calcified their
prescriptive, conservative ideas of translation
become ( for instance, *translators should
stay close to the original,” or “translation is

impossible,” or “translators lie”). We begin
with two short mock-translation exercises in
which I provide poems in word-for-word trots
and the students work these trots into Eng-
lish poems. I use two Romanian poems in the
first assignment, since rarely do any students
know the language, and poems by Goethe,
Baudelaire, and Mistral in the second, when
students with knowledge of the source lan-
guages have practice asking relevant ques-
tions.

We spend one day in a workshop format,

the

groups. The workshop structure challenges

discussing students’ translations in
Romantic, solipsistic ideas of inspired creativ-
ity. Inspiration is ultimately individualistic,
and by that definition a workshop has nothing
to contribute to the bettering of a creation.
Language cannot be individual, however: it is
social. Translation is a type of collaboration
with another author, for the social purpose of
moving a work from one group of language
speakers to another. To make this point con-
crete, I ask the students to accept at least one

change from the workshop, handwritten on

their submissions, and 1 grade the altered
version. This assertion of the social broadens
our examination of translation, building a
bridge to issues considered later in the term,
namely the power relationships that structure
cultural contexts and the historical determi-
nants that affect the translator’s interpretive
choices.
Since the students work on the same
texts, the workshop is also an introduction to
one of the semester’s central motifs: multiple
translations. I ask the students to explain
their translation choices to each other, con-
necting their choices across the poem and ai-
ming for @ consistent interpretive stance.
This exercise becomes a concrete demonstra-
As

students acquire the skills to read variations

tion of wvariation in interpretation.
as magivated, rather than as mistakes, they
gain experiencé in exploring nuances of mean-
ing. These exercises accompany a set of
translated poems, each in at least two ver-
sions, both of which are intelligent, creative
renderings of the source text that disagree on
central interpretive questions.

Analyzing multiple translations .of the

The

shifting texts provoke students to develop

same poem serves several purposes.

strong attachments to specific verbal choices
in the translations. This investment in words
is a central value in literary study, an end in
itself. T avoid, at first, comparing the trans-
lation to the source text, since students’ at-
tachment to the author’s special status will
inevitably lead them to favor the original com-
position. Multiple translations demonstrate
the mobility of meaning in reception. Rather
than a version of literary study in which
students passively acquire knowledge of ca-

nonical texts, reading multiple translations



moves them toward active participation in
textual production.

The concrete details in Anna Akhmatova’s
portrait of a marriage, “He Loved,” make the
We read Judith

poem an effective example.

Hemschemeyer's version:

He loved three things in life:
Evensong, white peacocks

And old maps of America.

He hated it when children cried
He hated tea with raspberry jam
And women's hysterics.

...And I was his wife.

(Hemschemeyer 1:261)

alongside an earlier version by D. M.

Thomas:

He loved three things alone:

White peacocks, evensong,

Old maps of America.

He hated children crying,

And raspberry jam with his tea, ™.
And womanish hysteria.

...And he had married me.

(Thomas 16)

Students are usually quick to%note that
the translations offer different interpretations
of the speaker’s relationship with the “he.”
In particular, Thomas's rhyme, “tea”/“me,”
suggests that the speaker is on the list of
things hated, while Hemschemeyer's “life”/
“wife” associates the speaker with things
loved. Students are generally able to imagine
that different people can picture a love affair
differently, and a tolerance for ambiguity in
social relationships opens them to ambiguity
of interpretation in literature. Multiple trans-
lations offer effective entry into more sophis-
ticated literary questions as well. In the case
of Charles Baudelaire's “The Broken Bell,”

#}i¥i81%(2017.2)

translators disagree on whether the final im-
age of a soldier dying beneath a mound of
corpses should be read as wistful or shocking
Schulte ). Paul

“Deathfugue” may indict German mythology

( collected in Celan’s
or the German language itself (see Felsteiner
and Hamburger).

While the shorter poetic texts make in-
troducing the exercise more manageable, it is
also productive to read longer, prose texts in
We read three ver-

more than one version.

sions of Franz Kafka's The Metamorphosis:

two interlingual translations by A. L. Lloyd
and Willa and Edwin Muir (the earliest Eng-
lish versions) and a graphic adaptation by Pe-
ter Kuper. 1 ask the students to follow an in-
terpretation throughout these long, compli-
cated texts. We discover that the Muirs and
The
Muirs strive to dehumanize Gregor complete-
ly,

tween insect and human. The Lloyd version,

Lloyd read Gregor in opposite ways.

simplifying moments of ambiguity be-

to a fault, maintains Gregor's partial humani-
ty. This distinction shows in the choices made
for an early sentence in the German text.
When the chief clerk arrives at the Samsa
home and insinuates that Gregor's tardiness
has jeopardized his job, Gregor, on the other
side of the door, exculpates himself in a ram-
bling speech. The clerk does not understand
the language and declares to Frau Samsa,
“Das war eine Tierstimme” (Kafka 68). The
word “Tier,” meaning both insect and ani-
mal, contains a diversity of meaning that no
The

Muirs rephrase the sentence as a negative:

one English word can accommodate.

"

“That was no human voice.” Their choice
creates a parallel between the clerk’s exclu-

the

translators’ exclusion of “Tier” from English.

sion of Gregor from humanity and
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Gregor is “no human,” and “Tier” is “no lan-
guage.” Lloyd chooses a half-way point.
“That was an animal’s voice” is positive, in
the sense that it suggests an equivalent does
exist, and something about Gregor is at least
partially recognizable to language. “Animal”
signifies part of the range of the German
word, and it is willing to translate something
it cannot recognize completely. The clerk is in
a parallel position, once again. While still
disturbed, he does not find himself outside
language and does not, therefore, maintain an
ambiguity in the verbal depiction of Gregor.

This distinction makes an important
difference in another scene, when Grete re-
coils in horror at seeing Gregor looking out
the bedroom window, “well placed to look
like a bogey” (Muir 53) or “in such a position
as to inspire terror” (Lloyd 52). What is this
position? The Muirs have Gregor * braced
against the chair,” which suggests the back of
the chair toward the window, and the insect
legs spread against the arms. Here, Grete is
frightened by the utterly alien insect. Lloyd
has Gregor “propped on the seat,” that is, on
a chair that faces the window, sitting like a
human, perhaps with one or two sets of legs
crossed. In this version, Grete is {rightened
by the ambiguous combination of human and
insect.

The the

students are able to predict how the transla-

larger pay-off comes when
tions will differ. We examine the Muirs’ de-
scription of Gregor’s dead body as the char-
woman encounters it, a long paragraph that
ends with her exclamation, “Just look at this,
it’s dead! It's just lying here, dead and done
for!” (84). 1 ask the students to deduce, giv-
en Lloyd’s other choices, how his version will

maintain a sense of Gregor's humanity. Every

class has been able to predict (among other
changes) that the last line will change its pro-
noun. Indeed, lloyd preserves a human as-
pect even in Gregor's lifeless body: “Come
and look! He's stone dead! He's lying there,
absolutely dead as a doornail!” (92). The
fact that Lloyd does not follow Kafka's pro-
noun—the explicitly neuter “liegt es, ganz
und gar krepiert” (Kafka 109) —demonstrates
the overwhelming force of his commitment to
his reading of Gregor.

The course extends the implications of
the students’ reading of multiple translations
to reading multiple critical interpretations.
The end assignment for this section is an es-
say contrasting two academic articles, chosen
from a list of six that I provide. We read two
book chapters as a full class: Deleuze and
Guaggari’s “What Is Minor Literature?” and
David Damrosch’s “Kafka Comes Home.” 1
ask students to write an abstract for the Dam-
rosch chapter. Once they have my comments,
I assign each student one of four essays on
Kafka's The Metamorphosis (Bouson, Sokel,

Straus, and Zilcosky), and again they write
abstracts. The class then repeats the work-
shop structure we followed for their transla-
tions, arriving at a similar point: scholarship,
like creativity, is social. The students discuss
their abstracts in groups, and again 1 ask
them to make one, handwritten change. Only
after 1 grade and return these abstracts do
they move into an information-gap exercise. I
place the students in groups in which each has
read a different article, and I ask them to ex-
plain their articles to each other and establish
grounds for comparison among four pairs.
The other students help determine which arti-
cles would be useful to study for the assignment.

Because the students’ work leads directly to their



comparative essay, they have an investment
in their fellows' presentations.

Using a similar teaching method inthese
sections of the course allows translation to
function in an interdisciplinary way. It is not
only an object of study but also a teaching
methodology, not only a topic of discussion
but also an experience for the students. The
commonly understood benefits of group work
appear in this setting of exceptional diversity:
the groups interrupt students’ usual social ac-
tivity and create meaningful engagements
with those of different backgrounds, conver-
sation styles, and viewpoints. The exercise
with the academic articles usually precipitates
conflicts. Students may find it difficult to
trust the version of the article presented be-
cause of motives traceable to class difference,
accented English, or other markers of other-
ness. I circulate during the exercise and help
students to decompress alterwards, whether
in office hours or over email. The studéfits
(and the instructor) practice translation in
this way too.

These experiences of translation, as well
connections between

as the fundamental

translation, interpretation, and social con-
text, form the basis for the subsequent sec-
tions of the course. The readings in Kafka
criticism, multiple perspectives on a shared
central object, are followed by readings in
ideas of

cultural encounters, variations on

power. We start again from Deleuze and
Guattari’s arguments for the political signifi-
cance of language and their reading of ortho-
graphical changes and anti-metaphorical im-
agery in Kafka's writing. Mary Louis Pratt’s
shifts

emphasis from language to genre, explaining

article, “Arts of the Contact Zone,"

the acts of resistance encoded in Guaman

#E12145(2017. 2)

Poma's auto-ethnographic letter to the King of
Spain. Damrosch’s chapter on post-Encounter
Aztec poetry explores ways in which a less
powerful language may, through its creative
and poetic possibilities, seduce the more pow-
erful party. Excerpts from Gloria Anzaldaa’s

Borderlands/La frontera discuss the connec-

tion of language and individual identity, loca-
ting the strategic value of a restrictive adjec-
tive such as “border artist.” An excerpt from
Richard Rodriguez accepts the hegemonic role
of language, but argues in favor of adopting
English in order to participate in public dis-
course.

We finish this set of readings with two
works concerning immigration: Eva Hoffman's

memoir, Lost in Translation, and Euripides’

play, Medea. Hoffman’s text examines what
selves she is able to inhabit when she changes
social contexts. We watch her youthful ability
at the piano become “ Talent” in Poland,
something that simultaneously belongs to
both her and her culture. She struggles to
maintain this identity in Vancouver, Canada,
where no corresponding piano culture exists.
Hoffman’s seductive and fascinating intro-
spection allows students to inhabit her trans-
formation into a literary career. The students
are also invited to experience a cross-cultural
discontinuity in the trap-play, Medea. Euripi-
des first offers a choice between two cultural
sympathies: a version of Greekness heavily
parodied through the character of Jason and
Medea's Colchian culture made noble by the
pathos of her immigrant sacrifices. Once the
play establishes sympathy for Medea on these
relativistic grounds, Euripides posits a second
choice, this time between relativism itself and

a universalist aversion to the murder of chil-

dren. Yet the appearance of Medea's super-
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natural dragon-wagon questions the transcen-
dental basis of this aversion. By the end of
the play, the audience has experienced an em-
igration from its attachment to its cultural i-
dentity to a type of placelessness: a hopeless
embrace of a groundless universal. Many of
my students (or their parents) have experi-
ence with immigration, and these texts help
bridge textual translation questions to a larger
scale, to those cultural crossings that create
the need for translation.

This broader perspective leads the class
to consider translation in history. My experi-
ence has been that of the majors 1 teach, the
Historical Studies students hold most dogged-
ly to ideas of self-evident truth. In the only
reading we do explicitly about a discipline, we
spend one class meeting on Paul Valéry's
short essay, “Historical Fact,” which argues
that the work of history lies in the present,
not the past, because its focus is on argument
and interpretation. The connection of histori-
cal to literary study does not reside solely on
the primacy of interpretation in both fields. If
the theme of the course is to remain produc-
tive in this last section, the plasticity of
We read
Lydia Liu and André Lefevere, who argue for

translation must also obtain here.

the historicity of equivalence. We focus on an
insightful and manageable monograph: Peter
Thuesen’s study of Bible translation in Prot-

estantism, In Discordance with the Scrip-

tures. Students generally find his material
compelling, whether they come from conser-
vative Christian backgrounds or have lived in
a culture like Dallas which is saturated with
conservative Christian discourse.

Thuesen makes the argument that the
current proliferation of English-language Bi-

ble translations can be explained by an irony

built into Protestantism’s theological struc-
ture at the Reformation. The Protestant posi-
tion that one may have access to God through
scripture, without the mediating role of a
Church, requires the translation of scripture
into the relevant vernacular. Yet the inherent
difference between source text and translation
leads, over six hundred years, to a crisis of
interpretation around the 1946 Revised Stand-
ard Version translation. Thuesen documents
the divergence between Protestant theology
and translation ideology, focusing on the
nineteenth and twentieth centuries, which re-
sults in textual changes—the prophecy that
the me#siah would be born of “a young girl”
rather than “a virgin”—on academic grounds.
This difficult challenge to the idea of self-
authen ticating scripture causes nationwide
pralgsts, even book burnings. The tension of
translation ironically triggers the creation of
“superchurches,” national organizations which
authorize various translations, intervening
between the believer and scripture as the pre-
Reformation church had done.

Rather thanconcluding this section with a
disciplinary exercise (for example, one that
involves reading a primary document for his-
torical information), 1 ask for an essay inter-
preting, in light of an author from the sylla-
bus, a multilingual or multicultural event that
the student has experienced. I insist that the
paper focus on the most minute details possi-
ble, so that it analyzes rather than recounts a
story. A student who had come to Dallas to
flee Hurricane Katrina analyzed the cultural
content of a moment at dinner when her
sister-in-law pushed away her salad and de-
clared, “Honestly, if T didn’t have to eat, 1
wouldn’t.” Pratt helped the student to identi-

fy the imbalance of power that allowed the



sister-in-law to deny her body and prevented
the student from asserting the central impor-
tance of food, which her home culture of New
Orleans took for granted.

While the

student’s ability to analyze an event, its scope

the assignment assesses
is broader. It presses the point that everyone
has had a multilingual or multicultural experi-
ence, which is to say that translation is a part
of everyone's world. Despite a broad defini-
tion (I suggest that “multi-cultural” could in-
clude moving from high school to college, or

&

that “multi-lingual” could describe writing
translations for the course), perhaps five per-
cent of students have claimed that they have
not had an experience worthy of analysis.
The assignment allows most students to bring
personal experiences to bear on academic
work, experiences that impede their work in
other settings but that here prove to be ad-
vantages. Through their analysis, these expe-
riences become parseable in academic t?r-n?g
and connected to the experiences of others.
Used in this way, cultural theory turns per-
sonal struggle into a source of insight, and af-
ter all, insight into translation, reading and
writing has been the goal of the course
throughout the semester.

Term ends with the juxtaposition of a

history, Michael Cronin's Translating Ire-

land, and a play, Brian Friel's Translations,
which stages translation in early nineteeth-
century Irish/English interaction. Students
discuss the ways each discipline’s genres of
thought shape the presentation of translation
The history help

students spot the great variety of transla-

in each text. readings
tions, literal and metaphorical, presented in
the play. The final project of the term re-

quires the students to re-write one of their

BMIFILIR(2017.2)

earlier assignments.

If I have focused here on what students
bring to the class, thenl will end with what
they take away. Some students bring travel
experience to the class, while others travel
afterwards, with new ways of interpreting
their encounters. One exceptional student, the
daughter of American missionaries in Mexico, ac-
cepted a position in Army Intelligence upon grad-
uation and served in Afghanistan. A few years
later, in an email, she described a surprising so-
cial role for the course material :

1 study reports, history, intelligence in-
jects, and quite literally sometimes, transla-
tions. My knowing the delicate differences
between what one tribe might mean when
they use the word “rockets” vs. the way an-
other tribe uses it—though the translator may
have used the same English word for both
translations—actually influences what militar-
y actions the unit might then take or not take
in that area.

In no other course of mine have 1 seen
such a direct connection between course mate-
rial and the abatement of violence in the
world. Even in the midst of an exercise in
American hegemony, translation can make a
small but significant change. The interdisci-
plinary nature of translation can transform the
humanities by crea’ling the grounds for social
connections, avoiding Romantic, individualis-
tic ideas and practicing collaboration. By the
same token, the interdisciplinary study of
translation can transform students into more
nuanced readers, better able to interpret mul-
tiple versions of a truth. These great benefits
await a more thorough interaction of the hu-

manities with translation.
Works Cited

[ 1] Anzaldta, Gloria. “Chicana Artists: Exploring




% al_

Translation Forum No.2 2017

Nepantla, el lugar de la frontera.” Making

Translation in Global Circulations. Ed. Lydia

Sense. Ed. Bob Coleman et. al.
Houghton Mifflin, 2002. 17 - 25.

New York:

Bouson, ]. Brooks. “Insect Translormation as a
Narcissistic Metaphor in Kafka'sMetamorpho-
sis.” Bloom’s Modern Critical Interpretations:
The Metamorphosis. New Edition. NY: Bloom's
Literary Criticism, 2008. 35 —46.

(3]

Cronin, Michael. Translating Ireland: Transla-

tion, Languages, Cultures. Cork, Ireland: Cork

University Press, 1996.

[ 47 Damrosch, David. What Is World Literature? Prin-
ceton, NJ: Princeton University Press, 2003.

[ 57 Deleuze, Gilles and Félix Guattari. Kafka: Toward a

Minor Literature. Trans. Dana Polan. Minneapolis:

University of Minnesota Press, 1986.
[ 6] Euripides. The Medea. Trans. Rex Warner. Eu-
ripides One: Four Tragedies. Chicago: Universi-

ty of Chicago Press, 1955. 57 - 108.

[ 7] Felstiner, John, trans. “Deathfugue.” By Paul
Celan. Selected Poems and Prose of Paul Celan.

Norton, 2001. 31-32.

[ 8] Friel, Brian. Translations. Faber, 1981.

[ 9] Hamburger, Michael, trans. “Death Fugue." By
Paul Celan. Poems of Paul Celan. NY: Persea
Books, 1989. 62 -65.

[10] Hemschemeyer, Judith, trans. “He Loved... ”
The Complete Poems of Anna Akhmatova. Som-
erville, MA: Zephyr Press, 1998. 1:261.

[11] Hoffman, Eva. Lost in Translation: A Life in a
New Language. New York: Penguin, 1989.

[12] Kafka, Franz.Erzilungen. Frankfurt: S. Fisch-
er, 1967.

[13] Kuper, Peter. The Metamorphosis. New York:

Three Rivers Press, 2003.
[14]

Lefevere, André, et al. “Translators and the
Reins of Power.” Translators through History.
Ed. Jean Delisle and Judith Woodsworth. Am-

sterdam: John Benjamins, 1995. 131 - 155.

Liu, Lydia. “Legislating the Universal: The Cir-
culation of International Law in the Nineteenth

Century.” Tokens of Exchange: The Problem of

Liu. Durham., NC: Duke
1999. 127 - 164.

[16] Lloyd, A. L.,
Franz Kafka. New York: Vanguard Press, 1946.

[17] Muir, Willa and Edwin, trans. “The Metamor-
phosis. " By Franz Kafka. Selected Short Stories
of Franz Kafka. New York: Modern Library,
1952. 19 -89,

University Press,

trans. The Metamorphosis. By

[18] Pratt, Mary Louise. “Arts of the Contact Zone."

Ways of Reading. Ed. David Bartholomae and

Anthony Petrosky. 7th ed. NY: Bedford, 2005.

515 - 530.

Rodriguez, Richard. “Aria.” The Norton Read-

er. Ed. Linda Peterson and John Brereton. 11th

edi New York: Norton, 2004. 492 - 497.

[20] Schulte, Rainer, ed. “The CrackedBell,” by
Charles Baudelaire. Comparative Perspectives:

New
York: American Heritage Custom Publishing,

ooy 1994, 147, 149, 153.

[21] Sokel, Walter. “Kafka and Modernism."” Ap-
proaches to Teaching Kafka's Short Fiction.
Ed. Richard T. Gray. NY: The Modern Lan-
guage Association of America, 1995. 21 - 34.

Nina Pelikan.

[19]

Anthology of Multiple Translations.

[22] Straus, “Transforming Franz
Kafka's * Metamorphosis. ' "Signs 14:3 (Spring
1989) 651 - 667,

D. M., “He Loved Three
Things Alone... " By Anna Akhmatova. You
Will Hear Thunder. Athens, OH: Ohio Uni-

versity Press, 1985. 42.

[23] Thomas, trans.

[24] Thuesen, Peter.In Discordance with the Scrip-
tures. Oxford UP, 1999.

[257 Valery, Paul. *Historical Fact.” Trans. Denise
Folloit. The Outlook for Intelligence. Princeton,
NJ: Princeton University Press, 1962. 118 - 129.

[26] Zilcosky, John. “Kafka's Poetics of Indetermina-
cy: On Trauma, Hysteria, and Simulation at the
Fin de Siécle. "Monatshefte, 103: 3 (Fall 2011).
344 - 359.




+ 8 15 %

BiF iz (2017.2)

BN 00 rp E 2R BIR B S kT
— & X E # AR K
KiyWeFm/HaMRKFE RKREAA/MHMKXFE BAHR
LEMERF FHLE

W OEHERXTHATEAFR"OFFARAAZ AFAUTER ABANRET L ¥h, B
B LA FHEAPEFRGMFER RS, FXEHRETHEARARLRGEREE B KA REALE
B ERAREERS P MAALENAPEA LGB FT R R B IR G ER SR P B S, S5 B
b K RFPBERGNE S AREZTFHOARARBEL, G T FEMESF L —ANRAEELFM" G M, ik m
g THEXFFMEL " OMERRE, KB B FA VIO AFRET HTHFREK,

XBR:PEFR;PRMFF RAI L LTSRS

WA RAFEE L REE P REA L RE
A RE R b Sk xS B R Y ST AT P E
SCAEXT A A A RS R BN A 5
iRt P EYRESEARRREE
7 RGBS R b — 0 1 S0 B0 e
BBz 5 B AT 8% 0 7 5 A 0 1Y U5 iR
J& AR X AR (] BRI T IRA R .

BB R R R E T
gt 2K AR DR ﬂi%"%ﬂ%ﬂﬁkﬁﬁﬂ
FHIEAMTEBERL IR ARER
RAEMBEE. 2014 4, Mona Baker #£ 4% % '
EEEERRR . PTEZE LS ANLEZ
[0 KR B g (1 AT S N o0 (R
IV % & B AU 4 56 42 A [A] B 3RS T 56
AT AR A [ o BE AT S B B Sk i 4R 25
X 452 3 S R AN A IR S A S d5 o 1 B i
W A5 3 (5, 5 (5] g Al 2 by 52 4 il 5 %
RAT » BRI BE IO 32 08 B S #1365 " D3 ] , 44
& Baker BY3X — W0 A o] B %7

& .J% 2002 4E F| Mona Baker 2bi/i%¢. 5
W CH 24 7. R E LIRS M

D ESCHE SRR HE 22 BT Y B PR AU R Y

WAL, W R AR T E B A GG, N 2001 4R JF
e 2l M2k HERREF AR TIF
JUR SCEE AR R R2E D e 5 &k g rh [ ik
B ER, MG EEFSENCERT)
GUBFF M E AR OGMNRIES 51 H
WEENXFINEEFTEHROILAEE)
CPEEF i R AW B R RMPE
EEYHMLHmZEB %S AAMILERRET
Crp 23 AN EE =W IR D) AR
thef P )4 3, X HJE AR L g T L
A HAE G bR A s i SR L R
EXAMEHRELZ T, E#MIFHEFERE
AL O SCEE IE L& v PG 1% 38 B9 A [l 4% 48 ) i 2F
R = BE P EFER S EER
A e R B E, RS EA B RE)
8. RMETREENIE S 5B RX A W)
BikZMANZ—. A5 Mona Baker b 2 H
AR, AR A EE B 2 B e R, MBS
fF 2 0 B 8 A4 — fs R R 5 A fi) A A, ] TR R
1 th T X [ R 2 R R e 1 % 1
B LHER. CHENFEBLOR

— Uy iR vk B B 6 % Mona Baker 2(#2[17. 1 E BH1%.2015(1) ;69.



10

Translation Forum No.2 2017

A o [ 0 5 S5 3% 4« (HL 56 35 2 0 3 1
00 B R R A 52 4 R
BRI e 2O\ 2 136 Bl 2 7 7 69 7 i
G Z . 7 120 Bk 2 T4 5 X 7 7 3%
8 R O [ B R 4 0
SRR AR T T 0 g
th i A - B AR 1Y 7

A 2 A U 200 TR 2 4 K A
B PR o PB4 2 e L Tt — T 4R K o
S R R AT T AR A B . TA K
ARt NSO A BF IR R (A R
e 6 0B 0 e AT A T o 5 8
AL, GG K T 0 7 R — bk
STE, = F BRI LB T 8 e 4 A e
. B R, RS AL AN, “F
PR 5 ) A 5 00 0 8K 4 BT A B
5 51 0 s G5 SR 185 22 M0\ AE B2 52 T 77 2 3
B2 H AR B 5 AT B, A BT
S H AR T R UG A 0 % B X
T 7 e 0 5 7 AT — B A 46 L3, B T R} 90
R — 5 0 B X 1K 2 B0 2 U0 S
S RAEITE =4, 57 2 BN 09I T
B ARA T HF . AT A T R,
PR A HLAE At i, ST S L 4
S 4 B P 7 O T 2 R, T
Bt R — 2 v R e L
5 R LG 131 3 41 T 35 56 2 4 A A 0 6
REAFERZERERE T, o
CAVER B PR A R (] A
Hes 40 50 AT 3 3 4R A SRR e B 5
Wik, S AR 2 S, B, R
R KT, A H 7 B 1 i S Y i
M A A ) i — LR [ 4 T3
e 3 1 S 75 DU B T3 BB A
A, H SRR R R TR, B R RS
ERUA B R R T T ] R
{0 T (AR S 0 4 7 A L A
Bl 2 Sl Mona Baber BFFROVE A2 L
Bt IE . P2 f0 5 AR BF 9 B %R F 6 Y
S AT R — 7 K S A B 53—

KEAEE A2 . XA Baker H4Z 1)
B RS2 EFEWAXERE .
AERZEE P E2H QR B IAREE
Bre.

BB A2 7L X R B B RS
SR 2L A FRATT H R A L% A A T X
PR

7 - DGE B U 0 T T 95 6 A
PR FURE A G I 25 2% R LB R R SE X R A
Y. B A S B AIE W RE AR R BT ol AR 9 IR
R SR J5 A AL REAE T 3 Al b Oy L H AR &
BAXEMER MEEQORE. RECKIE
BT AELUE W f () 3L, 7 FH B 550 649 5 6 B A
EHFEE AT EE B EMATE. B
THOEEE ERB LS ——RAER.BE
WHRMA:E —RUTZF WTZE.BE
R T EMEMRAFEER: F =X H
IR SRR 2 R 5 a8 (s s 3
HRLZA T2 AN VAR & R B TE

R SRRE ) R E S e, K B R
IEREM BN ZE HC XKW, B Mona
Baker $#2 3| #9," N iZ & & A M4 19 52 & A
HIEE” . fEASME A RSB B B IR AT
H OB % R e X FE B, R R B R B
AR A B R A AR, AT RE L RS A
2 M4 B4 — A sULA VG 7 B e 2 o ok it
T4+ 4b  PF BF 22 B8, AR ™ At — 1M 46 &
hEEPR . ShE R BIE HREERS M,
FAR Y X BE— > UL 3K« 3L AR Y IS R 4K
hEES EEEFRRRPESER, X
A S AR R R AR AR 2

BB RPES TRE AR
EREBIFER” M EERRE T Y HE
FIRVOBFEIE. LR LB EYRA
LA 7 B 3 T 5 UK, 76 A SR L i 45358
A MFE AR, HA TR AR R Ch E £
FHE) ST 78 5 AR A RS A P 4t
R ESIRT. G E#ERBERAC
9 IR A A7 S A R 7

& WA 3R B 3 A R b [ A R Y Y 6



“S7 R YT S B 4k R 0 4 1 % A
B S v 2R Ak SR e o [ 2 R
WA 2 B, T AR A e— R
85— B S 5 2 T AT B A
LA ACHFRRLILFAE. LEA
FUHEFEL XRRAMBEH. h TS50
FiEE M E k2 R 3 5 B I %
SEBIASTT 1, A5 AU S0 i vh B0 52 3% L o 1A o
PROMI SRR . 0RE PR A B 1 2 50 5 R i & 10
L TE B 50 1 R %2 il ) £ 240 0 f6) A L R
HHE LR 36 AN PETT R . TS A
SN ERIE XUR — S E A b b, R
77 LA B4R 203 — P R 4 4 297, 6 35 P o
SRR L L I R M 3 S B S A
T R 0 # S 5 T E PR A R
SRR B TR SR G B
GOBEIE . XEFIR B R ST IR b R A9 0L AR
M. DXREROBEIGIE AT HEN Y 85, 4k R sh E %
Y. RGLEAE , HIEE 2 b E B S B 3
i — R R R A L RS, R e E B i
T RN A 1 H 45 6 1 B . 34 DK o
A AR VE X — L AR 1 = e
SR AT R 2 R VR TR B0 R
f B BT KA S8 ™ TR T G R
& E BRI R A R
B B R SR S R D I — T % 4F 9 b 22 B
P B T 0 00 1 21 B0 %, A B A LA 3K £
BIIE. EEAOSC BV IR — o R
VR (B R B R R A
R, EEAET I R J AL, ROTRAE
B LM o B, BB S BLR T 1D , B
{6 AR R T — A5 AR G, 3 S B A R X A
GefH . T 19 148 DA AR 25 A 2 5 i
. 40 T AR T R LE E—
6 T AP LB AR T SCHR DUIE” Bk B L
RRT HEXFUEES KT 2R, oy
THEERS, WO RR WY, 25
R T — S, E R B AR,
BA R — 4 AT I ILE BRI R,
S R A A — 2 B S ALk RS

##LIR(2017.2)

BiFZ 4 5 NSRS B DUR HiF7 M EE D At
REVRY OB U R R A TR O R i 2 AR
B ALEE AR, T E G T B
MRIT . MK — S %, RN 0 2 B Sk 4R
A IR BRIk AR R BRI T R A (A
. HERARE MU LB XNE,
HANAEMBERE R, T R FEER RSB
o i gk EAR A R — KR H
W AE 2 B AL G A 25 N RARTIEAR &
Sl R B A 45 R R ARt R X E A
HMER R, mHERGAETHE TSR L
SR D B Y B A R SEBR B 2
B EEGRISHA T I LR R BER .
B, 2B 4 IE B L & 3 L 4k R P G 2 R A R
LR EMENE. BN RF M. BA
LR FEAHRC LR T H sk F &, #ie o
FAAH ERRE LA B SRFAERE, X
ERSEERRTER. 82, —1TMEENTE
FEMHEE - BZRNAFEX = FHER, B
1% 50 4% fo, SUA [ PR 20T, 0 EL B S 2 A v
I FL gt pe 24 1 v B T X (4 52 B ) LAY

B H R, B L A
“op [ SE YR AE B NS R A T — E BB
H Al B 3% F 25 /9 b B 2 R 7 B BLAS i R B2
BLAEM?

B NBIEOF R E, IR KA T
ZEHM I N IR R S (L BRAE
1o BRI S TERR 4R 0 MR R, A
FMAE S T BTRK . (EAER G A L R R R
AR AR % FA VF O sh 4R T — 4> A B $ A
RS . Rl b E E PR 4R Bk
Z N F] b 7E E B2 AR S bR
CRAET AR E R A IS MR Xy
T £ i 52 BB S Y

LB NRERAEARRERTESE
192 33, A AU B X A o [ R ) R
Hig A P ERFARARRA U BHOBIREG
T A A TR R v [ R A A Uk T RE R —
AN B 3 SCHY [ 1, 4 55 Ay B0 20 40F 9 N %
— AN AN R Ay o B R R O B

11



