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T 3

AFRAXFREFEAFR ZESH

EEHET ALAMBEEAERLAR, ¥I -4 E L AEEBX=AERX BT, AARN
RECELR b HERRAT MEEXATATE HEXR-—FRB FERAAEGHEN, T4
FE 4 K5 1E % 4 4 A 77 % (morphology ) 1 47 3% (syntax) , 7 3k B E o AW A K B K EIRA
MEANRAXAEF 2L, BEAME AN AGHNFL2EATUARRE—RERA FEATFERMF 4K
A, RERLHEERXREARAGRS, Al £ AAE EEZL  AATEEFATHZL, ARRA
HER ERMFAEZD FAARER XA PIZLZLARFRABR;EAFER AELH T
£ £ AEEBEEFARR, BEARARRA UBEEPEGR=ZAH R, A HEHRA 0 FHA
Zh MEREABEANEA, ERLARSAANEMEOASFERL, Al EEHE—FRATANZ
W, EPSERFTASDA, NAFEBRARKRAEAESR RAFAEAHLALR, RENZFAERR
¥, EA¥TSFEE ARFAHEM LN BEACAR A4 BEAFEREA A L2HELTAETR
W, BERAERAARA aMman BHRFR, £2H A an hour 5 & a hour, ¥ a university 5 i an
university, X M ¥ RN A EBEMNFHZ L AEEN  ERAF IR ELHER,

KEREATATFHHE St A EAZRTEAR  EEALAHEAHNRA EARASR
BEEEWAR  FHAE AEANES NIFRAHL2EETH il E-—RAEHE EHEE=A
KRB AR FAF ARG AT ERENF A XBAFHAEARIRSHELR, £6 BB,
EmHENFREESEMFHNERE,

ERANETFRPREHT YL 2R EAEMNE RN T ERAAETER, HRFE, ¥JEH
TR, BZEMNRFRE  BEMLR, FIFTETR, E/RANRERIFIXBEEN N REFTREEE,
AMTM—TENAEFEARFWRALIK, RE TS TRONABRAI L E28 I RAKNET
KEEFEHRE,

4% 45 % (traditional method ) B F LB X AN, L EEARKFPNL, FARBRIEXEIEEAN , £
RILEHFAEE, R EHKXENIMRYE (mechanica ) 53 , EXAEER A LT XWEAEME EZHE
g HGEN, ERXNREEHAERALR, TAECEMFLARATERES, ¥IEEXZ  FRHITXR, @
EATHARENERENXE S ELWNAEEN, RERENABRAVBNREL L A¥E RER
FhE¥AKEEEN BERA LM Al i 2 FLEUMNERNER MAN D LKA HEHR,
BEXMTEMUAFE-ERL FAEFFZHBEFNRIYF A S F B A3 FT KRB o ik X
XL AAXEFTRARANES, AR FAREEARNA RN, FAEREN BAE S
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M AHREREHNEHER A RRNBRZEE
b B &= v

9F ¥, 3% (audio—visual method ) ¥ 3 i& 4 ik ¥ % 3 & 4] & (sentence pattern) , ¥ & E # ¥ 5§ 4 B # ¥
ok —REXFAERFYBEAA RA0LES] FETBREE MoMHNEE ¥ETHE BF
TEETEX20HL0FERY, TREIANRE, ELYHNXELZVAFATHYERR FEREA
GARHLETXNEALNE BREBRE AR EREELYRMWFEFRET, S HRFLERETRELFHH A
EHHRBE D LA IRARFHFEIRR, AENFEEREFIABRFAESNB LA E, XA
BEEERMBALKRRXA, AT REAFIREREUNFFAREGFHET,

BEFEMEERATEARR T REA S EERHF ANERRURLAEI h T NIRETE LS,
THAIFHEFRAFEHN AN E MR- ANAHENER EFEAINABAEBHAR FEE - FH =
AMET ANBEL—AMNEHAW A LT X8 & 2 3 (situational conversation) , X # , % 4 7 DL — 2 #
B (context) XL PR M AF I KEFAX RN ERRATHIENETARATEEEAEAY
TR, B AN K4 20 14 80 £ K41, B A 4 2% £ X FF #% (communicative method ) , X ¥ # %
FWERRELEFEFRESLF, K, ., EHESF# S (linguistic competence), £ E ¥ #E Xk /)
(communicative competence ) , 3 FF % M 2 i B9 B #9 H & , BE % K 3% 3% I # (correct in grammar) , & % X &
A %34k (appropriate in use), BT EHF FE# THLEXMNER  ¥IABZTEETEEHEAGE
MREAMNAENHLSEAF XA, ¥ELTEHFIBEMEFIBE, MRATRARKEINEE, M
MFLRBERAELEHR EARERNES RANKXAEANALSFAFMXAARHATIR. IFRFE
E—FWH LSRR XMEREFIEET, AFEFIEE, EFIETHRAN SR THAEFERNX
bR, DAPHXAZR, RAFITHXAXAERSR, TREFHEEES, XEL A
Grammar in Context ((EEEFEEE))WHAM A LR EETNETA,

i3

EHTXRABR EWOLKRARN HHhE

K E(KIEERIER)N % # Sandra N. Elbaum &+, R X E W — LR FHF, £ T HBEAH R L4
HEEWBR MINEUKXEAE _EFHF 4 Ebham k-4 FHMRAFHRALHREANER,EFZR
FMXNERGEFEHHRFREER, Elbaum -+ EBRREWNHREFRK , Ko — M ESREX
AR AREBBETRAR EEARXMMZR A N EA,REALERFIETE, W FEEHK
FHEEAT, B ERKAEEE, TEEE RS HM AKX —FL,

REXBEEMAB(RERERER), R LR ML FALBRERFIXLEES, REAMNEER
B UAFIFEEFRPEIBE UEFANESAE LEES AW, EMARMERAES,

KEHEM AL TRHEEL:

LBEAFAH#TOULX AP I AXANLTNEL LR, KB BEFHARNLHBTEZL, HEE

HWELAEDBRADEINENELNE  ERMELREHR DA EBER, #EESN
Bk K, ME R R M E % B K (grammar chart), — B 7 &, 405 & E R R 045350 00 8 & 1
4], IF % W e AR B R LLiE B 8 7 (language note) , MR F I F XA F B R EHWNER, &
MEERZEUERTABBELR AR BF . B MXEHN FHRE5EX FENMNALER . F
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EH ERAMEEAREBEETE, FANENRAAEN D LELES,
DARNBEFRMHBA , MERBTELRF HFIEREA A N (useful) . HE XK
(meaningful ) #% gk fr A U R R ERE L, HIF AR E R Tk & HAlME% S, @2 LA
B AIE DEES R G RE S MH R MY R E 5 (expansion activity) , Z A B X, A
WEh,FUBA, B X BIEENEIE TR, ¥IFFRECHET R
N RAKHREARERAEE XA EREA BT HARANRNEE M,
BHEMPBREBEEFIMLEXMBRLECRR, 2EHM PN 123 Z4 , QXL HENE
M, 3EH IAIB2A2B3A3B 4 6 MM 1 AF 244 H 143 RA10R ERAE, A
BHRWBAMESY ARRXY BES HEEZEEHLSN MR EE AR —DMERE, NiE
FEXTARE IR —NDEEENAXNEIAE PR —ANER _FTYELE N BRFAERETE,
XEHF EFEYEH EFEAREGEE RESHA FEALEF R HAL T W . EXE
BE HALH £ERE AL 56 LIS 4N EH, 208 %W E2EEE KELE B
A BREFERELA R SR A EREE RIHE XK KT 8. XTH 14415
FL3RAH T RS KGR HAREEE FRURKE THENETHRN FEMHA X2
*E X ZLE BFSHONMRE 10N ER, XL EERETLXEHLN I EE A THE
XA E£EAFHRLENEALR, XU EFHDTEIZLELEN AT E 2R, &
WANEFEEXHNAEES GHRHOY AT RLFANEEHRA,
RRE-FBRTERAFIEFNTEMN, ERAXEAMN  FIFTRTURSEERXEEE T AH
BES;METUFI XEXAE R LR, EERATF I LT EERPTEALE FEFIFERXE
B, ELF I XERMFFHEE,
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A word from the author

It seems that I was born to be an ESL
teacher. My parents immigrated to the
U.S. from Poland as adults and were
confused not only by the English lan-
guage but by American culture as well.
Born in the U.S., I often had the task as
a child to explain the intricacies of the
language and allay my parents’ fears about
the culture. It is no wonder to me that I
became an ESL teacher, and later, an
ESL writer who focuses on explanations
of American culture in order to illustrate
grammar. My life growing up in an im-
migrant neighborhood was very similar
to the lives of my students, so I have a feel for what confuses them
and what they need to know about American life.

ESL teachers often find themselves explaining confusing customs
and providing practical information about life in the U.S. Often,
teachers are a student’s only source of information about American
life. With Grammar in Context, Fourth Edition, I enjoy sharing my
experiences with you.

Grammar in Context, Fourth Edition connects grammar with
American cultural context, providing learners of English with a useful
and meaningful skill and knowledge base. Students learn the grammar
necessary to communicate verbally and in writing, and learn how

American culture plays a role in language, beliefs, and everyday situa-
tions.

Enjoy the new edition of Grammar in Context!
Sandra N. Elbaum

A word from the author Xi



Grammar in Context

Students learn more, remember more, and use language
more effectively when they learn grammar in context.

Learning a language through meaningful themes and practicing it in a
contextualized setting promote both linguistic and cognitive development. In
Grammar in Context, grammar is presented in interesting and culturally
informative readings, and the language and context are subsequently practiced
throughout the chapter.

New to this edition:

e New and updated readings on current American topics such as Instant
Messaging and eBay.

e Updated grammar charts that now include essential language notes.

e Updated exercises and activities that provide contextualized practice using a
variety of exercise types, as well as additional practice for more difficult
structures.

e New lower-level Grammar in Context Basic for beginning level students.

e New wrap-around Teacher’s Annotated Edition with page-by-page, point-of-
use teaching suggestions.

e Expanded Assessment CD-ROM with ExamView ® Pro Test Generator now
contains more questions types and assessment options to easily allow
teachers to create tests and quizzes.

Distinctive Features of Grammar in Context:

Students prepare for academic assignments and everyday language tasks.

Discussions, readings, compositions, and exercises involving higherlevel critical
thinking skills develop overall language and communication skills.

Students expand their knowledge of American topics and culture.

The readings in Grammar in Context help students gain insight into and enrich
their knowledge of American culture and history. Students gain ample exposure
to the practicalities of American life, such as writing a résumé, dealing with
telemarketers, and junk mail, and getting student internships. Their new knowledge
helps them adapt to everyday life in the U.S.

Students learn to use their new skills to communicate.

The exercises and Expansion Activities in Grammar in Context help students
learn English while practicing their writing and speaking skills. Students work
together in pairs and groups to find more information about topics, to make
presentations, to play games, and to role-play. Their confidence in using English
increases, as does their ability to communicate effectively.

Grammar in Context



Welcome to Grammar in Context, Fourth Edition

Students learn more, remember more, and use language more effec-
tively when they learn grammar in context.

Grammar in Context, Fourth Edition connects grammar with rich,
American cultural context, providing learners of English with a useful
and meaningful skill and knowledge base.

ﬁ@mn
~, N

oeore Y 1. Have you ever
Read , . mO e iy
« Have you ever seen a silent

movie? Do you think a silent movie can

An Audio Program allows students to hear
the readings and dialogs, and provides an
opportunity to practice their listening skills.

Charlie Chaplin, 18851977

" - - n Read the follo R 3 !
Read'ngs on American [OplCS SUCh as - nsl;wwlm\:nx article.  Pay special attention to participles
Instant Messaging, eBay, and The AIDS A ———

Ride present and illustrate the grammatical
structure in an informative and meaningful
context.

and by 1916 he was s :
how Feelings e o person i the word ot e e e e
2.10 | Participles Used as Adjectives to Show " the movies he sared n. Vi
- - though “Talkies”  came out in ;
Di¢ yo ::dnt::mo. '*’“‘"wm.m.fn' ne:mm:m.umm
Know? : S0n of the teitying dicator,

be used as adjectives.

The participles of 3 verb can

President Ronakd politics and personal o s
i relationships. After he left
M.:-: lﬁmhmbﬂudhkm' v:::smha:‘sﬂf plin was
il ,m‘.: 1972, when he was given a special Oscar retum to the
s for his lfetime of
Examples Explanation W
wu;(baud-vub) 1n some cases, both the present participle articiples e -
(a) and the past participle (b) of the same octives
verb can be used as adjectives.
. The movie was boring. 1 left the boring movie mﬂmﬂg}xmaﬁn
o g o s bt Grammar charts offer clear explanations and
people bored. The past participle (b) gives 3 o :
b.Some el were The bored PeORE. | eaing. It descrbes the reciver of provide contextualized examples of the structure.
st fee«m.mpeophmwedbyn
movie. R
3. Ghaplin had an Interest feeling in others or
o
b.lunlnu-hdmmpih.!wwldmm pusnnmgba}boml:-:m:r:lnqm
know more about him. ig! 9!
2.The main character in Friday the Thirteenth is
a frightening man.
b.lmwmm-xmm
m"*m"'ﬂ"i7 terested) 2 movie) doesn 't . ‘
The book s itarestng. (rever inerested) s w0 o i corat Language Notes refine students’ understanding of
movie is entertaining. (never entertain X
- e e B the target structure.
between 2 man and a frig d
b. The man is frightened 4_-5;,
by the robber. = He'sa | "o

Welcome to Grammar in Context Xiii



EXERCISE Bl Which of the following sentences can be changed to passive voice?
Change those sentences. If no change is possible, write no change.
£xAMPLES  Today they do most animation with computer software.
Today most animation is done with computer software
Walt Disney moved to Hollywood in 1923.

No change

1.1 heard a noise outside. What happened?

2. Someone left a box of popcom on the seat.

3. Many movie stars live in California.

4. Marilyn Monroe was a famous actress. She died in 1962.

5.1 slept during the movie.

A variety of contextualized activities
keeps the classroom lively and targets
different learning styles.

6. You can rent Finding Nemo on DVD.

7. They will show a movie at 8:30 in the auditorium.

. They have sold all the tickets.

EXERCISE FIll in the blanks with the active or passive form of the verb in /
parentheses ( ) /

EXAMPLES WaltDisney __wi: _ a clever businessma
(past: be)
His cartoons ___3re ccr__ all over the world.
(present: see)
L. WaltDieney ________ famowswhenhe ______
(past: become) (past: create)
Mickey Mouse.
2 WaltDisney ___________ most of his ca
(past: notdraw)

%os LESSON 2

PART 1] Passive Vojce
A Summary provides the lesson’s essential
grammar in an easy-to-reference format.

XV Welcome to Grammar in Context



You should t buy a new car.
2. Use the base form after a modal.

ggm'ug:sﬂhyw.
study
You should studying every day.

3. Don't forget d in supposed to, permitted to, allowed (0.

Editing Advice gives students
pre-writing practice by alerting
them to common errors.

)
He's not suppose to drive. He's to0 young.

ed
You're not allow,to talk during the test.

&|55| /REVIEW
ST/ 1E
~

4 / PART H ¥ind the mistakes with the underfined words; and correct them Not

every sentence has & mistake. If the sentence is correct, write ¢,

w

EXAMPLES Eelfn,@mwm
You ought 1o come to class earlier.

: ! 4. She can't find a job.
Test/Review at the end of each lesson A 5. You're almost out of ges You bettr il up your gas tak
. X s.mmmmmhum.yglh;‘gh.lm
provides a chance to review and/or late to the meeting -
7. She cans type very fast.
assess the grammar from the lesson. : Where I can find information about museums in this city?

You're not allowed to talk during a test.

10. 1t"s cold outside. You'd better take & sweater.

11 We're supposed to write a composition about our parents.
12. I got to buy a new car,

13. When is your brother supposed to arrive?

14 1t's suppose to rain tomorrow.

@N ACTIVITIES
~

Cl room 1. Form a small group. something from your purse or pocket that
Oﬁzit Les says something about you it to your group. Your group will
‘make deductions about you
EXAMPLE  car keys
You must have 4 car.
2. On the left are some American customs. On the tell if there Is &
m&mmmmmwm hat custom is.

When someone sneezes, you're supposed to say, and Future; Related Expressions 177

“Bless you.”
1f you're invited to a party, in most cases you're \
not supposed to take your children.

ey | ~“Expansion Activities provide opportunities for

e Tt e s .| students to interact with one another and further

Students supposed to talk to each other & & - &
oy | develop their speaking and writing skills.
When you re too sick to go to work, you're

supposed to call your employer and say you're
not coming In that day.

Ougﬂde

ivities

1. Call your local phone
order Caller ID service.
2. Watch an infomercial on TV
the product is supposed to do,
3. If you have an apartment lease, make
modals, 2 A copy of it and circle all the

mmwmmmuumw

Wmmmmhm

Infemer - Look or the Web ss o

Business Bureau, or the National Prauy e B Internet Activities encourage

students to use technology to
explore a wealth of online

resources.

Welcome to Grammar in Context



Grammar in Context Student Book Supplements

Audio Program
e Audio CDs and Audio Tapes allow students to listen to every reading in the
book as well as selected dialogs.

More Grammar Practice Workbooks

e Workbooks can be used with Grammar in Context or any skills text to learn
and review the essential grammar.

e Great for in-class practice or homework.
Includes practice on all grammar points in Grammar in Context.

Teacher’s Annotated Edition
e New component offers page-by-page answers and teaching suggestions.

Assessment CD-ROM with ExamView® Pro Test Generator
e Test Generator allows teachers to create tests and quizzes quickly and easily.

Interactive CD-ROM

e CD-ROM allows for supplemental interactive practice on grammar points
from Grammar in Context.

Split Editions

e Split editions provide options for short courses.

Instructional Video

e Video offers teaching suggestions and advice on how to use Grammar in
Context.

Web Site

e Web site gives access to additional activities and promotes the use of the
Internet.

Toolbox
e A WebTutor™ Toolbox available on WebCT™ or Blackboard® provides chap-
ter-by-chapter quizzes and support.

XVi

Grammar in Context Student Book Supplements
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