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Chapter 1: INTRODUCTION

With the rapid economic development and further implementation of the
reform and opening policy, the role of English, especially communicative
competence in English, which refers to both the knowledge of the
language and the ability to use that knowledge in social interactions
(Barron, 2003; Hymes, 1972; Widdowson, 1992), has become more and
more important in the daily life of people in China. Therefore, it is
important to examine how Chinese English language learners acquire
knowledge of the appropriate use of English and how they practice their
knowledge in both their learning contexts and daily life in order to help
them better develop their language competence. In particular, Chinese
English language learners need to develop pragmatic competence, which
is the ability of a second language (L2) learner or a foreign language
learner to use the target language appropriately in corresponding social
contexts (Nuredden, 2008; Savignon, 1991; Taguchi, 2009), in order to use
the language effectively and correctly in various contexts. It is argued in
this study that the development of both communicative competence and
the sub-theme of pragmatic competence are essential for English language
learning in China.

1.1 English in the world

“Globalization may be thought of initially as the widening, deepening and
speeding up of worldwide interconnectedness in all aspects of
contemporary social life” ( Held, McGrew, Goldblatt & Perraton, 1999,
p.2) and it is an inevitable process. The present world order is
globally composed as much in the social and cultural realms as it is in

economics and politics ( Dewey, 2007). A wider, deeper, accelerated

.



