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Infroduction

About the book

The things attract you to read this book may be the words “communi-
cative” , “activities” and “oral English” from the title of the book. Truly,
this book is about oral English teaching for communicative purpose through
a series of activities. The book consists of two parts. In the first part, I
trailed the theories in oral English teaching, the reason and the way of
designing classroom activities and the experiment I have ever conducted
based on such theories. The second part is the collection of classroom
activities. In the second part, there are step-by-step instructions of the
classroom activities and classroom handouts.

To introduce the book, I'd like to begin with defining what
“ communicative activities” mean in this book, since none of us may mis-
understand “oral English” (as it is opposite to “written English” ). Next,
my suggestion is that you read the introduction patiently, whether you are
beginner teachers or experienced ones; whether you are aiming to find

some practical activities that you can do with your students or you are
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trying to make variations from the examples here. If you skip this
introduction and go straight to the activities section, you may be wondering
why I choose such materials as the classroom handouts, or whether the

activities in this book will work on your students.

What do | mean by communicative activity?

The New Oxford Dictionary of English (1998, p 371) defines “com-
municative” as “willing, eager, or able to talk or impart information”. A
typical description of the term “communicative” comes from Stern (1992,
pl77) who asked “What is meant by a ‘ communicative activity” ?” His

&

answer centered on involving learners in “ authentic communication” and

in “ ‘real’ communication”. He pointed out that “The focus is not on
learning specific language features but on putting the language to use as the
circumstances require” .

All of the definitions or descriptions are relevant to the notion of
“ communicative activity” in this book. To make it specific, the
communicative activity is the activity designed in the classroom teaching,
based on real life materials or real situational requirements, through which
students can practice their oral English and learn to apply the
communicative competence in authentic circumstances. Throughout the
chapters, all activities are designed aiming at language using in real
situations. The communicative activities are featured as the following;

¥¢ Activities aiming at the use of language other than the grammatical

or lexical aspects.
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Introduction

¥r Activities emphasizing the fluency other than the accuracy of
language use.

¥ Activities aiming at fulfilling the requirement of authenticity.

7 Authentic sources of data to be used in the communicative activi-
ties.

Y% Students centered classroom activities.

How do | name a certain activity?

Each activity has a name, which is not invented by me. As for some
activities, which 1 have used in my English class, 1 use the topics as the
names for the activity. But for most of the activities, 1 adopted the idea
either from the Games and Activities for the ESL Classroom on the Internet
or from books such as Dialogue Activities; Exploring spoken interaction in
the language class, etc. 1 adopted the notion and some of the forms of the
activities and made some variations but kept the names of the activities as

the original.

How are the activities designed?

All the activities in this book are designed gradually in three stages:
the receptive communicative activities, reproductive activities and
reconstructive activities. The receptive communicative activities focus on
the students’ understanding of the dialogues. Activities are used as a
source of information and ideas gaining and a model of language using.

The reproductive activities focus on students’ language production.
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Activities in this chapter aim to inspire and promote students’ interactive
talk. The reconstructive communicative activities focus on students’
planning and creating dialogues. In such activities, students have more
freedom to exchange ideas and information, to negotiate and discuss. More
spontaneous talks are expected from the students, with the teacher’s
helping and directing.

To make it easy to find, all the classroom activities are organized al-

phabetically.

Why do | select these teaching materials?

The activities and materials are designed and chosen with the purpose
of using the activities to provide the students with practice in understanding
spoken English and elicit their own in the similar working situations. Since
graduates will have more different professions than the activities can cover,
activity topics mainly concern the 20 working and entertaining situations
that students may encounter in the future. The reference materials come
from the Internet. Some of the dialogues are rewritten by me and have ever

used in my class.

Whom is this book for?

This book is for those who involved in the teaching of English,
whether they are beginner teachers or experienced ones. It provides a
wealthy source of activities that can be used with their students, who must

be at the English level of intermediate or plus. Reference materials are

— 4 —



Introduction

attached to each activity, which may save the user’s preparation time.
Variations can be made if they find the materials are improper for their
students. This book can assist the users to design the oral English class as
well. They may use the activity with substitute to the teaching materials in

their text books.

About the students

This book is for the students who are studying at vocational colleges or
English learners who are going to start their work related to English. But
the students are not expected to use the book to practice English by
themselves. That is to say, this book is not an instruction for self-study.

As I have made clear before, the students in my class are vocational
college students. They have finished their study of English at high schools
and are about to start their work after graduation from the vocational
college. English is more important to them in the aspect of practical use
other than grammatical rules. They are in urgent need of oral English used

in working and living situations.



1 Theories of teaching oral English

The classroom activities are designed under the language teaching
method—Situation-based Method. In order to make a clear sense about
Situation-based Method in teaching English as a foreign language, three
language teaching approaches ( Situational Language Teaching,
Communicative Language Teaching and Situated Learning) must be
mentioned. 1 explored the three teaching approaches, including their
theoretical foundation, brief introduction and to what point situation is
emphasized. 1 also analyzed the features ( usefulness and weakness) of
each approach at that time and the application nowadays. Based on the

previous three teaching approaches, a new teaching method is proposed.

The history and development of teaching language
in situations
In the language teaching history, though the exact term Situation-

based Teaching Method cannot be found, there were three language

teaching approaches related to situation.



1 Theories of teaching oral English

The Situational Language Teaching

Looking back upon the language teaching history, the Situational
Language Teaching can be regarded as the first stage of situational language
teaching. The term situation first appeared in the 1930s. From the 1930s to
the 1960s, British applied linguists developed a teaching approach — Oral
Approach, which is used to teach English as a foreign or second language.
Later, the representatives — Harold Palmer and A. S. Homby developed
the Oral Approach to Situational Language Teaching (SLT). Homby used
the term Situational Approach in one of his influential series of books. And
because of one of its characteristics — new language points are introduced
and practiced situationally — Oral Approach is also called Situational
Language Teaching. Just as the name put it, Situational Language Teaching
is distinctive for its feature that knowledge of structure must be linked to
situations in which they can be used. The language presentation and
practice have a close relationship with the situations.

Another representative—Pittman describes Situational Language Teaching
in his book as this:

Our method will...be situational. The situation will be controlled
carefully to teach the new language material... in such a way that
there can be no doubt in the learner's mind of the meaning of what
he hears... (Pittman 1963 p155-6)

Communicative Language Teaching

But from the 1960s on, with the change of the notion of language, the

Situational Language Teaching was called into question and was replaced
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by Communicative Language Teaching ( CLT) Ilately.
After almost 30 years of developing, the Situational Language Teaching
was doubted by the English applied linguists.

There was no future in continuing to pursue the chimera of
predicting language on the basis of situational events. What was
required was a closer study of the language itself and a return to
the traditional concept that utterances carried meaning in
themselves and expressed the meanings and intentions of the
speakers and writers who created them. (Howatt 1983. p280)

While they denied the Situational Language Teaching, British applied
linguists emphasized the functional and communicative potential of language
that was inadequately addressed in SLT. They saw the need to focus on
language teaching on communicative proficiency rather than on mere mastery
of structures. In focusing on alternative conceptions of a syllabus, British
applied linguists developed another language teaching approach —
Communicative Language Teaching (CLT). Though the term “situation”
cannot be inferred from the name, Communicative Language Teaching keeps

a close relationship with situation in its teaching procedure.
Situated Learning

Situation-based Learning in CLT is not as obvious as that in Situated
Learning (SL). What claimed in Situated Learning is a good complement
to Situation-based Learning. Situated Learning first appeared in the
1980s. Itis a general theory of knowledge acquisition. One of its
representatives — J. Lave argues that learning as it normally occurs is a

function of the activity, context and culture in which it occurs (1. e. it is
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1 Theories of teaching oral English

situated ). This contrasts with most classroom learning activities that
involve abstract and out of context knowledge. It is “education that takes
place in a setting functionally identical to that where the learning will be
applied” ( Wikipedia, 2004 ). In language learning, Situated Learning
preferred that students to practice speaking the language in authentic envi-
ronments. For authentic environment, Clark and Silberstein referred to
classroom activities parallel to the “real world” as closely as possible
(Clarke and Silberstein 1977 p51).

Situation-based Method is not a specific teaching approach but a
compound method, which can be found the trace in Situational Language
Teaching, Communicative Language Teaching and Situated Learning. In
the following part, I will analyze how situation is applied in the above three
teaching and learning methods and the features of each teaching theory

related to Situation-based Method.

The development of Situation-based Method in SLT,
CLT and SL

Situation-based Method in SLT

Situational Language Teaching is based on the following theories of
language and learning.

1. The Theory of Language:

The theory reflected the functional trend in British linguistics since
the 1930s. Many British linguists had emphasized the close relationship

between the structure of language and the context and situations in which
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language is used. British linguists, such as J. R. Firth and M. A. K.
Halliday, developed powerful views of language in which meaning,
context, and situation were given a prominent place: “ The emphasis now
is on the description of language activity as part of the whole complex of
events, which together with the participants and relevant objects, make up
actual situations” ( Halliday, McIntosh, and Strevens 1964 : p38).

2. The Theory of Learning:

Frisby cites Palmer’s view on language learning theory that there are
three processes in learning a language — receiving the knowledge or
materials, fixing it in the memory by repetition, and using it in an actual
practice until it becomes a personal skill (Frisby 1957 p136).

The main characteristic of Situational Language Teaching is as fol-
lows :

1) Language teaching begins with the spoken language.
Material is taught orally before it is presented in written form.

2) The target language is the language of the classroom.

3) New language points are introduced and practiced situa-
tionally.

(Jack Richards and Theodore Rodgers 1986 p39)

It was the third principle that became a key feature of the approach in

the 1960s. It emphasizes that knowledge of structures must be linked to
situations in which they can be used.

By situation, Pittman ( 1963 ) means the use of concrete objects,

pictures, and realia, which together with actions and gestures can be used

to demonstrate the meanings of new language items. In practice, the
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