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 Effects of Motivational Teaching Strategies on
Non-English Majors’ Ideal L2 Self

mMALKFINEFE KELS FOF

Abstract: For the purpose of verifying whether learners’ L2 motivation can be enhanced or not
under the effects of motivational teaching strategies on students’ ideal L2 self, two
questionnaires were conducted before and after the training to make comparisons
between the experimental group and the control group. The statistics revealed by the
independent samples T-test and paired samples T-test illustrated that L2 motivation in
the experimental group after the training became significantly different and both the
two variables of motivational teaching strategies in the experimental group resulted in
significant differences. The results of the data showed that learners’ L2 motivation can
be improved under the influence of motivational teaching strategies on students’ ideal
L2 self and learners benefit much from the experiment as they are stimulated by vivid
motivational teaching strategies with specific plans.

Key words: L2MSS; ideal L2 self; L2 motivation; motivational teaching strategies

1. Introduction

Dérnyei, in view of global reality, takes full advantage of self and identity and reinterprets
the integrativeness. He (2005) puts forward L2 Motivational Self System (L2MSS), which
provides a new platform for the study of L2 motivation. In the opinion of Li Shaopeng and Yang
Lianrui in 2012, L2MSS, a new model for motivation research from the perspective of a whole
person, integrates L2 and individuals, and emphasizes learners’ initiative.

Put simply, L2MSS has three factors, ideal L2 self, ought-to L2 self, and L2 learning
experience, which are explicitly explained as follows.

(1) Ideal L2 self, which is characteristics that L2 learners hold dear to their heart as the ideal
ones, such as hope, enthusiasm and desire, which can reduce the discrepancy between actual self
and ideal self.

(2) Ought-to L2 self, which refers to some standards that learners ought to meet or some
features learners should have in order to avoid negative results.

(3) L2 learning experience, which involves implementation of motivation, special learning
environment and experience. For example, influence of teachers and peer groups, syllabus and
some successful experiences.

Ideal L2 self is regarded as the most appealing as it holds the most influential power
to motivate learners to realize their L2 objectives. Dornyei stated in 2009 that learners will

l7l
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command strong motivation to master the target language if the proficient use of target language
becomes part of learners’ ideal self or ought-to self as they have a strong desire to eliminate the
discrepancy between actual self and possible self. In other words, it is the possible self, especially
the ideal L2 self, that pushes iearners towards achieving their dreams.

However, how the L2 learners’ motivation can be inspired is a question for many language
teachers. Fortunately, motivational strategies can help learners to achieve their ideal L2 self.
While motivational strategies include motivational teaching strategies and motivational learning
strategies in broad terms, the former can do more to motivate students. To help language teachers
to stimulate and maintain learners’ motivation, L2 motivational teaching strategies proposed by
Dérnyei (2003) based on L2 motivational process model start by: (1) creating a basic motivational
environment; (2) stimulating learners’ initial motivation; (3) maintaining and protecting the
motivation; (4) encouraging positively reflective self-evaluation.

Actually, learners’ ideal L2 self, the most influential variable, can be used as a long non-stop
line to stimulate, enhance, and maintain their L2 motivation by means of motivational teaching
strategies. But it is still a question to verify whether learners’ L2 motivation can be improved or
not under the effects of motivational teaching strategies on students’ ideal L2 self.

2. Methodology

2.1 Research question

Under the effects of motivational teaching strategies on non-English learners’ ideal L2 self,
can learners’ L2 motivation be improved?

2.2 Subjects

There were a total of 109 subjects from Beijing Forestry University in this experiment. To
be more specific, the experiment involved two groups: one was an experimental group and the
other was a control group. The experimental group involved 54 students who majored in law and
business administration while the control group involved 55 majors in law. These students can
serve as qualified subjects according to the results of independent samples T-test presented in
Table 3.1 and 3.2, as there exists no significant difference between the two groups.

2.3 Instruments

Questionnaires

There were two questionnaires in the experiment, namely, L2 Motivational Self
Questionnaire and Motivational Teaching Strategy Questionnaire.

L2 Motivational Self Questionnaire by Dr. Liu Fengge (2010) was adopted in this
experiment as its reliability and validity were acceptable. It included 24 items to investigate
subjects’ ideal L2 self, ought-to L2 self, L2 learning experience and L2 motivation. The items
from 1 to 6 belonged to ought-to L2 self; the items from 7 to 13 were for ideal L2 self: the items
from 14 to 18 were for L2 learning experience; the items from 19 to 24 were concerned with

-8.



