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Abstract

Currently, metacognitive strategy use is one of the factors that
contribute to the success of English academic reading comprehension.
This quasi-experimental study investigated the effects of metacognitive
strategy training on EFL students’ academic reading comprehension.
The present study aimed to investigate 1) the metacognitive strategies
the high and low proficiency students employed in academic reading
comprehension; 2) the effects of metacognitive strategy training (MST)
had any on the academic reading comprehension; 3) the relationship
between the students’ metacognitive strategy use and their English
reading comprehension achievement; 4) the attitude of the students
towards the MST. Fifty-eight third year English major students taking
an 18-week the Advanced English Course at Guizhou University, China,
were selected to participate in the present study. Data for quantitative
analyses were collected from metacognitive strategy questionnaires,
reading comprehension test, semi-structured interviews. Data for
qualitative analyses were obtained from questionnaire, in-depth
interviews, writing journals.

The findings revealed that there were significant main effects of
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metacognitive strategy training on the students’ reading comprehension.
Before training, the high and low proficient students both reported the
moderate use in metacognitive strategies, while after training; both
groups’ overall strategy use fell into the high level. Differences in the
metacognitive strategies use between the high and low proficient students
were found and analyzed. The results also revealed the significant
correlation between metacognitive strategies and reading comprehension
test scores, it confirmed that metacognitive strategies play a significant
role in effective reading. Also, the findings demonstrated that planning
and monitoring strategies were powerful predictors with a Beta value
of .341 and .368 respectively to predict students’ English proficiency.
However, the relationship between evaluating strategy use and reading
achievement was not of a casual type, it was not linearly correlated.
Furthermore, the data from the questionnaire and the students’ written
feedback were analyzed to find the students’ attitudes towards the MST.
It was found that the majority of the students had a positive tendency,
while neutral and negative attitudes also exist in a small number.

This research contributes to the exploration of the effects of
metacognitive strategy training on reading comprehension. The findings
of this study could be great help in the teaching and learning of reading
comprehension in the Chinese EFL context by revealing some new areas

for future investigation.
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