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PREFACE

Many of you reading this book are enrolled in an educational psychology course as part
of your professional preparation for teaching, counseling, speech therapy, nursing, or
psychology. The material in this text should be of interest to everyone who is concerned
about education and learning, from the nursery school volunteer to the instructor in a
community program for adults with disabilities. No background in psychology or educa-
tion is necessary to understand this material. It is as free of jargon and technical language
as possible, and many people have worked to make this edition clear, relevant, and
interesting.

Since the first edition of Educational Psychology appeared, there have been many-
exciting developments in the field. The Twelfth Edition continues to emphasize the educa-
tional implications and applications of research on child development, cognitive science,
learning, motivation, teaching, and assessment. Theory and practice are not separated
in the text, but are considered together. The book is written to show how information
and ideas drawn from research in educational psychology can be applied to solve the
everyday problems of teaching. To help you explore the connections between research
and practice, you will find in these pages a wealth of examples, lesson segments, case
studies, guidelines, and even practical tips from experienced teachers. As you read this
book, 1 believe you will see the immense value and usefulness of educational psychol-
ogy. The field offers unique and crucial knowledge to any who dare to teach and to all
who love to learn.

NEW CONTENT IN THE TWELFTH EDITION

Across the book, there is increased coverage of a number of important topics. Some of
these include:

* Increased coverage of the brain, neuroscience, and teaching emphasized in
Chapter 2 and also integrated into several other chapters.
* Increased coverage of the impact of technology on the lives of students and
teachers today.
* Increased emphasis on diversity in today’s classrooms (see Chapters 1-6). Por-
traits of students in educational settings make diversity real and human for readers.
* An emphasis on integrating across theories to understand teaching and learning.
Examples include:
Chapter 2: Three questions across the theories.
Chapter 6: Creating culturally compatible classrooms.
Chapter 11: Looking across theories of learning.
Chapter 12: Key concepts in motivation.

Key content changes in each chapter include:

* Chapter 1: Three new themes for the text: a discussion of the context of teaching
today, a focus on teachers’ sense of efficacy, and an explanation of differentiated
instruction. My goal is that this text will provide the knowledge and skills that will
enable you to build a solid foundation for an authentic sense of efficacy teaching in
every context and for every student. Also, there is new information on the reautho-
rization efforts for the Elementary and Secondary Education Act and on a model
that links personal and contextual factors in school to students’ learning.

* Chapter 2: New information on the brain and cognitive development.
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* Chapter 3: New sections on how digital media is affecting the lives and identities
of students today.

* Chapter 4: New sections on biases in the application of labels, multiple intelli-
gences, learning styles cautions, ADHD, and student drug use.

* Chapter 5: NEW CHAPTER Language Development, Language Diversity, and
Immigrant Education, including discussions of diversity in language develop-
ment and bilingualism, dialects in the classroom, teaching immigrant students, and
the special challenges in teaching English Language Learners who have learning
disabilities or special gifts.

¢ Chapter 6: Expanded coverage of opportunity gaps in education and a new section
on gender development and gender differences.

* Chapter 7: New information about behavioral interventions for students with
autism and Bandura’s challenge to behaviorism.

* Chapter 8: New coverage of cognitive science, view of learning and memory, atten-
tion and multitasking, cognitive load and working memory, imagery, and concept
formation.

* Chapter 9: New sections on metacognition and learning strategies, cultural
differences in problem solving and in creativity, and argumentation.

* Chapter 10: The Learning Sciences and Constructivism: New material on embod-
ied cognition and learning in a digital world.

¢ Chapter 11: Social Cognitive Views of Learning and Motivation: Significantly
expanded coverage of observational learning and developing self-regulation.

* Chapter 12: Expanded section on self-determination theory and goal theory.

* Chapter 13: New section on teaching self-management, creating caring commu-
nities, and cyber-bullying.

* Chapter 14: New section on teacher knowledge, recent research on teaching,
adaptive and differentiated teaching, mentoring, and technology.

* Chapter 15: Updates on NCLB and more on authentic assessment.

A CRYSTAL CLEAR PICTURE OF THE FIELD
AND WHERE IT IS HEADED

The Twelfth Edition maintains the lucid writing style for which the book is renowned.
The text provides accurate, up-to-date coverage of the foundational areas within educa-
tional psychology: learning, development, motivation, teaching, and assessment, com-
bined with intelligent examination of emerging trends in the field and society that affect
student learning, such as student diversity, inclusion of students with special learning
needs, education and neuroscience, and technology.

Important New Content in Learning and Development

Some of the most significant changes in the new edition involve a reorganization and
expansion of the learning and development content.

* The new edition includes expanded coverage of Cognitive Science, Self-Regulated
Learning, and Argumentation as well as a new chapter devoted to Language Devel-
opment, Language Diversity, and Immigrant Education (Chapter 5).

* Significantly increased coverage of the brain and neuroscience in Chapter 2 and
integrated into five chapters—Chapters 3, 6, 7, 8, and 12.

* Increased coverage of technology can be found in Chapters 3, 4, 10, and 13.

TEXT FEATURES

With an unswerving emphasis on educational psychology’s practical relevance for teach-
ers and students in classrooms, the text is replete with current issues and debates,
examples, lesson segments, case studies, and practical ideas from experienced teachers.



“Point/Counterpoint” sections in each chapter pres-
ent two perspectives on a controversial question relat-
ed to the field; topics include debates on the kinds of
research that should guide education (p. 19), brain-based
education (p. 40), the self-esteem movement (p. 98),
pills or skills for students with ADHD (p. 141), the best
way to teach English language learners (p. 190), track-
ing (p. 215), using rewards to encourage student learn-
ing (p. 274), what's wrong with memorization (p. 310),
teaching critical thinking and problem solving (p. 345),
problem-based education (p. 370), teacher efficacy
(p. 409), the value of trying to make learning entertaining
(p. 450), zero tolerance (p. 493), homework (p. 525), and

holding children back (p. 569).

“Guidelines” appear throughout each chapter, pro-
viding concrete applications of theories or principles
discussed.

“Guidelines/Family and Community Partnerships”
sections offer specific guidelines for involving fami-
lies—especially relevant now, when demand for parental
involvement is at an all-time high—in the various aspects
of children’s learning.
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454 CHAPTER TWELVE

POINT/COUNTERPOINT Does Making

Learning Fun Make for Good Learning?

WHEN MANY BEGINNING tonchers are ssked sbout how to motivate studarnts, thay often mention making
learming fu, But is it necessary for learning to b fun?

P> Teachers shauld make learning fun. When | searched

P Fun can get in the way of learning. As far back 35

o ;making eaming un” on Googia.com, | found 10psgesof | the marly 1%00s. aducators wamad sbout the dangers of
2 d

other than John Dewsy,

focusing on fun in leaming. None

b
Z, lnarming fun, Reseorch shows that passages in texts thatar 2, who wiote extensively sbout the role of ntarest In learning,
i intr

= more interesting art . Pi
£, that interested them spant mare time reading. read more
lesrning mre fu, to0.

For example, when my daughter was in the Bth grade, sll the
studants in har grade spent thrae days playing » geme he taach.
TRA.

xample, students who read books

words in the books, and falt more postively sbout reading
(Guthrie & Also, 1997), Games and simulations can meke

O mixing in fun like you can maka bad chili good by adding
some spicy hot sauce. wiote, “When things have to
be made interesting, It is bocause intarast itself s wanting,
Morsover, the phrase ltsalf is & misnomer. The thing, the

B cbject, 15 no more interesting than it was before (Dewey,

= 1913, pp. 11412

There Is a good deal of rsearch now Indicating that

and formed their own “countries * Each country had to chaose a
name, symbol, national flower, and bird. They wrote: and sang 3
national anthem and electad government officials. The taachers

adding interest by ncorporating fescinating but irelevant

72 et actualy gets n 1 woy of lesing e improtant
3 *saductive detalls,* a5 they have boen

(O caied, divert the readens” amertion from the less intarest-
ing main ides v, 1998 For example, students

als noaded for the completion of assignad projacts, the countrias
had to astablish iad with one ancther. There was & monetary
system and a stock market. Students had to work with their fal-
Iow cit Some
couniies "cheated” in their trades with other nations, and this sl
lowed debate about intemational relations, trust, and war, iz says
she had fun—but she alse learnad how to work in a group without

of

who read biographies of mnnmﬁym remembered morm
nteresting—but unimportant—information compared to interest-
ing main icleas (Wads, Schraw, Buxton, & Hayes, 1993).

Shannon Marp and Richard Mayer (1998) found similar
results with high school sciance texts. Thess texts added emo-
tional intarest and seductive detalls about swimmers and golf-
ers who are injured by lightning to a lassan on the process of

the teachers ion and gained » deeper
world economics and internations| conflicts.

lightning. They
versus cognitive interast, the verdict s clear. Adjuncts simed at
[ failed f

" ighly g iy ha
er cl
in the school had an address and zip code. Students had jobs in
the post office, and everyone n the school used the post offics
to deliver letters to students and teachers. Students designed
their own stamps and sat postal rates. The teacher said that the
systom “improves thair creative writing without them knowing ft*
\ (Doleral Weih, Pressly, & Vincert, 2003 p. 254)

increasing tic

scientific explanations” (p. 100). The seductive detalls may have

disrupted students’ attempts to follow the logic of the explans.
H

and Mayer conclude that "the best way to help students enjoy 3
passage is to help them understand it” (p. 100).

—
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Providing Emotional Support and Increasing

Create learning activities that promote success In reading and
iting,

Exomples
1+ Hava waskly individual conferances with younger students
and tecord thair retolling of a story, Let students edit and
1291 the dictation and read it 10 3 partner
2. Do nteractive journals with older students—collect wach
wack and write back

Make suro students hava: plenty of fime ta practice and got
careful, torgeted corrections.
Examples
T Pount s privately whiat i correct, ah
i witten wark

act, and wrong

2. Be sensitive about puble oral corrections and buld o what
is carmect, but dq not aczept clearly incorrect answere

Connect tasching 16 relevant knawledge from studants’ lives.
Examples
1. Ask studants ta survey farily inembers about favorte fims—
s film eharactecs t eliscuss slements of Inersture—plos,
pornt of view, stc
2 Have studdenty creste constriiction fims and plon projects to
‘earn math concepts

Actively involve laarnars.
Examples
1. Use timelings n history compared to persanal timelines
based an farmiy history.
2 Do projects in sewnce basest on animals or farming for rural
stuclants

Self-Esteem for English Language Learners

Use diffarant grouping stratagies.
xamples
1. Try pais for wiiting sturies and practicing sl resentations.
2. Croate small teams (o research recent mmgrant groups'
cultuns and language.
Provide native language support.
Examples
1. Leam and! use as much of the students' language as
ossible—f they can lear, <a can you
2. Find Intesnet transtation saurces and local native speaking
voluntesrs
3. Brng natve fanguiage magasines and bonks it the Hlassroam

Involve family and community members
Examples
1. Bring in storytellars, local businass awners, arats
craftspoople
2. Create a Welcorma Center far your dlase.

Hold high expectations for all students, snd communicate
these expectations clearly.
Examples
1. Keep serapbooks of previous students wha have gore on 1
careers or collage.
2 on'taccept mediocre work

3. Be amodel of respect for dversity and an enermy of bigotry

Source: Echmvarrii ians J | Gravas A
Teaching English Langisage Learmers
ETaxtbook dth Edion, & 2011, Hepri
Eclucation, Inc, Uppe Sacidie River, N
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LAV D3RR 6 FAMILY AND COMMUNITY PARTNERSHIPS ——

Welcoming All Families

Make sure communication with famillws Is undarstandable

Examples

1. Usetha fam

2 s oral o
Visity

iguags whermve: possible

—phee calls or home

Baiance positive and negative messagus.
Examples
1. Sendt hore notes o dseciptions dlssul i iy
accomplishments or acts ef kindness

i o8 veays of halping
succsed.

Establish systams for welcoming new families
Exarnples

more expenenced “buddy” parnts 16 comminicate

with multingual media i your cammunity to make
armouricenwnts abon school,

Make sure messages got through
Exarnples

1. Establish tolophne trees o taxting natworks

2. St the expectarion that there wil be a waekly note sent
‘hame s parants can ask ther childwn abou 1t

3. Establish & class newslotter or Web site and mcorporate
rultiple langunges,
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WHAT WOULD YOU DO?V¥

TEACHERS' CASEBOOK: Reaching and Teaching Every
Student

You have started a new job in a high school in your hometown, When you were in
school, the students were fairly homogeneous—White, working to middle class,
and English speaking, There was a “special education” class for students who had
serious learning or developmental problems. But in the classes you are teaching,
you find a wids range of reading levels, family incomes, and learning problems.
Two of your students are virtually ready for college, whereas several others can
barely read the texts—and their writing is impossible to decipher. Reading English
texts is a challenge for some of your ELL students, although they seem to speak
English with little trouble

CRITICAL THINKING
* How would you differentiate instruction for these very dissimilar students?
* Do different philosophies of teaching provide differsnt answers ta this question?
* How will you grade work if you have successtully differentiated instruction?

Reaching Every Student: Severe Behavior Problems

Students with severe behavior problems provide some of the mast difficult challenges for
teachers. Two studies show how applied behavioral principles can be useful in helping
these students,

Lea Theodore and her colleagues (2001) worked with the teacher of five adolescent
males wha were 8 having severe emotional disorders. A short list of clear
rules was established (e.g., use no obscene words,
within five seconds.

# bag of chips, a candy bar, or a late-to-class pass. An ABAB design was used—baseline,
wo-week intervention, two-week withdrawal of intervention, and two-week retum to
group Al sedenes hioried c in when
the reward system was in place, Students liked the appraach and the teacher found it
easy to implement.

Lessons for Teachers: Strategies to Encourage Motivation
Uniil four basic conditions are met for every student and in every classroom, no mativa-
tional strategies will succeed. First, the classroom must be relatively organized and free
from constant Interruptions and disruptions. (Chapter 13 will give you the information
you need to make sure this requirement is met.) Second, the teacher must be a patient,
supportive person who never embarmasses the students because they made mistakes,
Everyone in the class should view mistakes as opportunities for learning (Clifford, 1990,
1991). Thirel, the work must be challenging, but reasonable. If work {s toa casy or (00
difficult, students will have little motivation o learn. They will focus on finishing, not on
learning, Fnally, the learning tasks must be authentic. And as we have seen, what makes
a task authentic is influenced by the students culture (Bergin, 1999; Brophy & Kher, 1986;
Stipek, 1993)

Once these four basic conditions are met, the (nfluences on students' motivation
1 learn in a particular situation can be summarized in four questions: Can I succeed at
this task? Do | want to sueceed? What do | peed to do to succeed? Do | belong? (Com-
mittee on Increasing High School Students’ Engagement and Motivation to Learn, 2004;
Eccles & Wigfield, 1985). Wee want students to have confidence in their ability so they
will approach learning with energy and enthusiasm. We want them 10 see the value of
the tasks involved and work to leam, not just try to get the grade or get finished. We
want students 10 believe that success will come when they apply good learning strate-
wies instead of belicving that their only option is 10 use self-defeating, failure-avoiding,
face-saving stracgies. When things get difficult, we want students 1o stay focused on
the task, and not get so worried about failure that they *freeze * And we want students
10 feel as though they belong In school—that their teachers and classmates care about
them and can be trusted.

MULTIPLE-CHOICE QUESTIONS

1 Miss
thait work without bribing them with wests o promises of extra
recess tima. Which one of the fallowing is the type of motivation
should the encourage in har studants?

A Extrinwe

8 Inwinsic

€ Locus of control

D Ralatedness
Hint-Intrnsic and Extrinsic Motivation
Feedback Inmnsic motivation i the natural human tendency
10 ek out and conquer challanges 35 we pursue parsonal

capabilties. Wh y

Watad, we o ot naed incentives or punishments, because

the activty tself s satisfying and rowarcling (Andarman &
Anderman, 2010: Daci & Ryan, 2002, Reiss, 2004)

v CONNECT AND EXTEND TO LICENSURE |

4 Which of the following It true regarding extrineic mouvation?
A

tundermines a stwdents intrnsic dasire
8. Extrinsic. motivation s not associated with gradss and
incentives
€. Extnnuic motvation may be necessary to intially encour-
#ge students ta engage in certain activties

tion in the classroom as educators have incraased control
Hint: intnnsic and Extrinsic Motivation
Feedback: To initially interest students in 8 topic, educators may.
ism extrinsic messures such a3 quizzes. The ultimate goal, how.
ever, s for students 10 eventualy realize the intrnsic satsfaction
they scqure from engaging in cenain activiies of studing
particulsr topics

|
|
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“Teachers’ Casebook” sections present students with
realistic classroom scenarios at the beginning of each
chapter and ask “What Would You Do?"—giving students
the opportunity to apply all the important topics of the
chapter to these scenarios via application questions.
Students may then compare their responses to those of
veteran teachers appearing at the end of each chapter.

“Reaching Every Student” sections present ideas for
assessing, teaching, and motivating ALL of the students in
today’s inclusive classrooms.

“Lessons for Teachers” are succinct and usable prin-
ciples for teaching based on the research.

“Connect and Extend to Licensure” exercises appear
at the end of every chapter, consisting of case studies
with constructed-response questions, and multiple-choice
questions, all mimicking the types of questions found on
licensure exams such as the Praxis tests published by the
Educational Testing Service (ETS).



SUPPLEMENTS

This Twelfth Edition of Educational Psychology provides a comprehensive and integrated
collection of supplements to assist students and professors alike in maximizing learning
and instruction. Together, these materials immerse students in the content of the text,
allowing them and their instructors to benefit from a deeper and more meaningful
learning experience. All of the instructor supplements are available at the Instructor
Resource Center. To access the Instructor’s Resource Manual, the PowerPoaint lecture
presentation, and the Assessment Package, go to the Instructor Resource Center at
www.pearsonhighered.com and click on the “Educators” link. Here you will be able to
login or complete a one-time registration for a user name and password.
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