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teaching skills in teacher preparation,the orientation to teaching

F1



discussed in this book is an attempt to look beyond these dimensions
of teaching to the beliefs, knowledge, and thinking that underlie
their successful use. The argument pursued throughout the book
therefore is that teacher education needs to engage teachers not
merely in the mastery of rules of practice but in an exploration of
the knowledge, beliefs, attitudes, and thinking that inform such
practice (XIV). 7£ Second Language Teacher Education —+, {E& i
An alternative approach to the study of teaching and to the
development of goals for teacher preparation programs is the
examination of the total context of classroom teaching and learning
in an attempt to understand how the interaction between and among
teacher, learner, and classroom tasks affect learning. This can be
called a holistic approach, since it focuses on the nature and significance
of classroom events and involves both low—inference and high—
inference categories. Such an approach implies different goals for
teacher preparation : “Holistic approaches work towards training goals
not all of which can be broken down into individually verifiable
training objectives, and they stress the development of personal
qualities of creativity, judgement and adaptability...The formulatic or
prescriptivist nature of a mere ‘Vocabulary training’ approach to
[teacher training in TESOL] is contrasted by holists with an
‘education’ in more general principles”.  (Britten, 1985a:113)
“GUNERTEIMERIIZNT R BEFE TR XN EA
K. CHERERFIINALRE 1| HERESEEREE. HFRTRERST
/NFFOTRENS LR, FHREF, SRTAIRGEH, RSP,
WSR2 ARBE A B RIBFAES, 2 HERFEEERSEE. HFRTRA /D
SHOMAE TAE P LR R B AL, RIS iE S8 KBRS, A
TR KA B AT R, 3. IR . HIR T8 &R/ ERRRY
P B IRFIBFZCRE ), ETRAMEBEHFTRFMNE, & TREEHE
gk, WERAIHAES . XE “SIFFEEFITM " HiX AL R0V LR
Bt T HM ERRIE. X 20 A4, FILERX TIMERFAHER, W
Foreign and Second Language Learning, Psychology for Language Teachers,
Affect in Language Classroom, The Context of Language Teaching ; A JLA
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Part 1 Understanding
spoken English

This book is about listening comprehension practice in the
foreign-language classroom, and is intended primarily for
teachers of English. It does not undertake a psycholinguistic,
philosophical or communications engineering analysis of the
process of listening and understanding; nor, on the other hand,
does it consist entirely of a series of exercises. It is, perhaps, an
attempt to bridge the gap between the two: to discuss what, in
practical terms, successful foreign-language listening compre-
hension entails; and on this basis to propose types of practice
that may be effective in the classroom. Some of these may be
found to be suitable for testing purposes also; but their primary
aim is to teach rather than to test. I hope that the reader may
emerge with some relevant criteria by which to evaluate, select
and devise different kinds of exercises.

The three aspects of the subject I shall consider in Part 1 are
these: what sort of listening activities actually go on in real life?
What are the particular difficulties likely to be encountered by
the learner when coping with them? And how may we, as
teachers, best help him to master these difficulties?* In other
words, we need a clear idea both of where we are going (what
we want our students to be able to do as the end result of their
learning) and how to get there (what we need to give practice in
and how).

* The English pronoun system obliges me to choose between ‘he’ and ‘she’.
Since I and most of the English teachers of my acquaintance are women, [
have chosen to refer to the teacher throughout in the feminine, and the
student 'in the masculine.



