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I Reading Comprehension Unit 1

WUnit 7
® From: To:

Why does the Foundation concentrate its support on applied rather than
basic research? Basic research is the very heart of science, and its product is
the capital of basic research understanding for its own sake. Understanding
of the atom or the nerve cell, of the causes of earthquakes and droughts, or
of man as a behaving creature and of the social forces that are created when-
ever two or more human beings come into contact with one another—the
scope is staggering, but the commitment to truth is the same. ; Moreover,
the practical applications of basic research frequently cannot be anticipated.
When Roentgen the physicist, discovered X-rays. he had no idea of their use-
fulness to medicine.

Applied research, undertaken to solve specific practical problems, has
an immedate attractiveness because the results can be seen and enjoyed. For
practical reasons, the sums spent on applied research in any country always
far exceed those for basic research, and the proportions are more unequal in
the less developed countries. " To leave aside the funds devoted to research
hy/i\rl(i\lgt\lryfwhich is naturally far more concerned with applied aspects_ be-

“cause these increase profits quickly—the funds the U. S. Government sets a-
‘part for basic research currently'amount to about 7 percent of its overall re-
search and development fund. ; T Unless adequate safeguards are provided,
applied research invariably tends to drive out basic. 1 Then, as Dr. Water-
man has pointed out, “Developments will inevitably be undertaken prema-
turely, career attraction will move toward applied science. and the opportu-
nities for making major scientific discoveries will be lost”. Unfortunately,
pressures to emphasize new developments, without corresponding emphasis
upon pure science tend to degrade the quality of the nation’s technology in
the long run, rather than to improve it. (284 words)
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1. Which of the following might be a reasonable title of this passage?
A) Foundation Funds
B) The Attractiveness of Applied Research
C) The Importance of Basic Research
D) Basic Research and Applied Research

2. Industry is primarily intended in applied h because it .
A) provides better understanding B) szers immediate profit
C) drives out basic research D) solves practical problems

3. Basic research is vital because .

A) it leads to results that can be appreciated
B\it is driven out by applied research
C) it provides the basis for scientific progress
D}) it tends to degrade the nation’s technology
4. The American government
devotes more than 90% of its research funds to applied research
spends far more on applied research than on military problems
C) opposes the foundation’s grants to basic research
D) does not bother the nature of the research done by the scientists
5. The passage suggested that less developed countries
A) devote a large portion of their budget to basic research
E}Krealize that progress depends on basic research
(o)) encourage their career scientists to experiment

D) devote even less money to basic research
<

@ From: To:

Oceanography has been defined as “the application of all sciences to the
study of the sea”.

Before the nineteenth century, scientists with an interest in the sea were
few and far between. Certainly Newton considered some theoretical aspects
of it in his writings, but he was reluctant to go to sea to further his work.

TFor most people the sea was remote, and with the exception of early

intercontinental travellers or others who earned a living from the sea, there

« 2 .



I Reading Comprehension Unit 1 NS

was little reason to ask many questions about it let alone to ask what lay be-
neath the surface. j The first time that the question “what is at the bottom of
the oceans” had to be answered with any comglerical consequence was when
the laying of a telegraph cable from Europe to America was proposed. The
engineers had to know the depth profile GE{KJEAR) of the route to estimate
the length of cable that had to be manufactured.

It was to Maury of the US Navy that the Atlantic Telegraph Company
turned, in 1853, for information on this matter. In the 1840s, Maury had
been responsible for encouraging voyages during which soundings-(?ﬂ']ﬁ‘)
were taken to investigate the depths of the North Atlantic and Pacific O-
ceans. Later, some of his findings aroused much popular interest in his book
The Physical Geography of the Sea.

The cable was laid, but not until 1866 was the connection made perma-
nent and reliable. At the early attempts, the cable failed and when it was
taken out for repairs it was found to be covered in living growths, a fact
which defied contemporary scientific opinion that there was no life in the dee-
per parts of the sea.

Within a few years oceanography was under way. In 1872 Thomson led
a scientific expedition, which lasted for four years and brought home thou-
sands of samples from the sea. Their classification and analysis occupied sci-
entists for years and led to a five-volume report, the last volume being pub-

lished in 1895. (336 words)
6. The proposal to lay a telegraph cable from Europe to America made oceano-
graphic studies take on .
A)Xan academic aspect B) a military aspect
(f{}, a business aspect D) an international aspect
7. It was that asked Maury for help in oceanographic studies. / 73

& the American Navy
B) some early intercontinental travelers
C) those who earned a living from the sea
the company which proposed to lay an undersea cable 7442 /f ¢!
8. The aim of the voyages Maury was responsible for in the 1840swas .
A) to make some sounding experiments in the oceans x

B) to collect samples of sea plants and animals x



C) to estimate the length of cable that was needed
" 9) to measure the depths of the two oceans
9. “Defied” in the 5th paragraph probably means “

”

A) doubted B) gave proof on
C) challenged D) agreed to
10. This passage is mainly about .

A) the beginnings of oceanography

B) the laying of the first undersea cable

C) the investigation of ocean depths

D) the early intercontinental communications

Yassage 3
@ From: To:

I'The cost of the First World War to the United States, exclusive of the
loss of life and suffering involved and the subsequent payments to retired sol-

diers, runs into figures almost beyond human comprehension. j Including
nearly $9 500 000 000 lent to foreign governments, the direct cost for the
three years following the declaration of war was around $ 35 500 000 000.
This was three times t}}a total expenditures of the federal government during
the first 100 years of its existence, and over $1 000 000 during the 25
months following the declaration of war. The first problem to be settled in
financing the war was, “What proportion of the cost was to be borne by ta-
xes, and proportion by loans?” In other words, what part of the cost was to
be placed on the backs of subsequent generations? As it turns out, about
one-third was raised by taxation, and the rest by loans. Beginning with the
War Revenue Bill, Congress raised the income, inheritance and excise taxes
and started taxes on excess profits and luxﬁ\ries. Cong&ress, however, stood
firm on the principle of low tariffs(84).

The money that the government borrowed was obtained by means of
four “Liberty Loans” and one “Victory Loan”. Unlike their practice during
former wars, the government made a direct appeal to the people, and by sell-
ing the bonds in denominations as low as $ 50 received aid from millions who
until then had never seen a government bond. ;5 Over 22 000 000 people sub-
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I Recading Comprehension Unit 1 [N

scribed to the “Fourth Liberty Loan”. Never during the war did the govern-

ment suffer from inadequate funds or credit. 3 (267 words)

11. What is the main topic of the passage?
A) The patriotism of the United States military.
B)One hundred years of United States finance.
() Investment opportunities for the middle class.
fD)r‘ Paying for the First World War.

12. Which of the following is included in the $ 35 500 000 000 mentioned in
the passage?
A) Payments to retired soldiers.
\B)/I‘,oans to foreign governments,
C) Interest payments on government bonds.
D) Salaries paid to members of Congress.

13. The word “its” (Line 7, Para. 1) refers to

\A) federal government B) hour
C}\declaration D) war

14. Which of the following kinds of taxes was NOT raised to help pay for the
war?
A) Luxury. - B) Income.
C) Tariff. D) Inheritance. —

15. Which of the following was the first matter to be settled in financing the
war?

A) Approximately how much the war was going to cost.
B) How much the United States should lend to foreign governments,
&3 How to convince taxpayers that the United States should be involved
__in a European war.
D) What part of the cost of the war should be paid by taxes and what
part by borrowing.

Passage 4
@ From: To:

There is a popular belief among parents that schools are no longer inter-
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ested in spelling. No school I have taught in has ever ignored spelling or con-
sidered it unimportant as a basic skill. ['There are, however, vastly different
ideas about how to teach it, or how much priority it must be given over gen-
eral language development and writing ability. ; The problem is, how to en-
courage a child to express himself freely and confidently in writing without
holding him back with the complexities of spelling?

If spelling becomes the only focal point of his teacher’s interest, clearly
a bright child will be likely to “play safe”. He will tend to write only words
within his spelling range, choosing to avoid adventurous language. That's
why teachers often encourage the early use of dictionaries and pay attention
to content rather than technical ability.

I was once shocked to read on the bottom of a sensitive piece of writing
about a personal experience,“This work is terrible! There are far too many
spelling errors and your writing is illegible. ” It may have been a sharp criti-
cism of the pupil’s technical abilities in writing, but it was also a sad reflec-
tion on the teacher who had omitted to read the essay, which contained some
beautiful expressions of the child’s deep feeling. T The teacher was not wrong to
draw attention to the errors, but if his priorities had centered on the child’s ideas,
an expression of his disappointment with the presentation would have given the
pupil more motivation to seek improvement. j (254 words)

16. Teachers are different in their opinions about
A) the difficulties in teaching spelling
\B_)Jthe role of spelling in general language development
C) the complexities of the basic writing skills
gthe necessity of teaching spelling
17. The expression “play safe” (Line 2,Para. 2) probably means .
A) to write carefully
B) to do as teachers say
%ﬁ%) use dictionaries frequently
D)) to avoid using words one is not sure of
18. Teachers encourage the use of dictionaries so that
A) students will be able to express their ideas more freely
B) teachers will have less trouble in correcting mistakes
»(E}(students will have more confidence in writing

6 .



I Recading Comprehension Unit 1 NN

D) students will learn to be independent of teachers
19. The writer seems to think that the teacher’s judgement on that sensitive

piece of writing is
A) reasonable
C) foolish

20. The major point discussed in the passage is

B) tnfair
b{careless ‘

A) the importance of developing writing skills

B) the complexities of spelling

(). the correct way of marking compositions
A

D}} the relationship between spelling and the content of a composition
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Passage 1

1. Understanding of the atom or the nerve cell, of the causes of earthquakes

and droughts, or of man as a behaving creature and of the social forces
that are created whenever two or more human beings come into contact
with one another—the scope is staggering, but the commitment to truth
is the same.
(| HEZR43 BT || %4 ET-4. . . the scope is staggering. . . H:H' understand-
ing of... ,of... ,or of... and of. .. fi scope H[RI{ /1% , FE4H5LEH scope 11,
EHIAE WA IHII of 5| T/ A IE B i understanding; 7655 P44~ of
A5 iE T & 18 4] that are created {&14ffi forces. ;FEIBEMN AP N EH
whenever 5| FH1EARIEN ] .
| M B || A4 Bl 540 B Y understanding of J& the scope 7]
P8 5 H R O S 48] s BRSO T B DUEIER Y . R ERIERSIS T 5
TS ETE X & Y : come into contact with 5+~ 3f, flf #| . commit-
ment R R L,
| BFFEL || BRCERMPBIATITD BTEE S AMELLE (2 TR AZAH
9 H 592 ) 59— X A4 5 L P 2 40 R A F 2, 0 b AR L AR
IS . 45 ANE AT R sh By 5%, DA R RIS 88 £ /9 A 42 Al it
.8 .




I Reading Comprehension Unit 1 I

P A A 2w ) SR .
2. To leave aside the funds devoted to research by industry—which is natu-
rally far more concerned with applled aspects because these increase prof-

its quickly—the funds L U S Govemmeﬁt sets apart for basic research
currently dmount to about 7 percent of its overall research and develop-
ment fund.

| HEZR5y#7 | A5 E T4 the funds. . . amount to about 7 percent of. . . .
H the U. S. government sets apart for basic research currently k45 #%
KR 8 E 15 M A] L B the funds; 317 A E R To leave aside the
funds. . . i EARGE  Hidad 22401518 devoted to MUEEE A the funds
i} which 5| /) 5E iE M BB research, because 7EE iF W 4] 5] T 5
Rif.

| s Ay (| AR B R R ) 0 O IE SR A E TS
MA). HpS A EiE M) the U. S, government sets apart. . . 4"
FHEH 5 AE TR which is naturally. . . R4 T SCH) 28 GF
AR AR ; IEHEE A E S to leave aside 5131k ARTE ; \EH I
S EFIANCAE ORI X 2 leave aside: B , SCHFER AR, AH B
be concerned with: 3|, 5+ 4 & ;set apart: B} , & i s devoted to:{k
#5 3% A samount to: 5% ;{UiA] these $5/L applied aspects, il P i} fi 418
Jio

| &3 | FZ2 TS BOHI BT 7 m SR ER KR E B 5N
GUEA K R A X SEF S REAR DU AN . HARIX ¥ & . S HBUT.
R BB E R B2 B AT G 2R MR RIEEN 7.
3. Unless adequate safeguards are provided, applied research invariably

tends to drive out basic.

|| HEZR 4y 7 | %A E T 4. .. applied research. .. tends to... .unless 5|
FEMRIE.

| M s | AR B3R E A AE unless N A]. unless=if. .. not, — ¥
0 BRAE s URBA - R 5F . KEIE drive out: BKE  EEH , 3CH
PERHER”

I B3 | AnRBA s8AT S B PRI LR OB S 2 HE A7 2
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Passage 2

For most people the sea was remote, and with the exception of early in-
tercontinental travellers or others who earned a living from sea, there was
little reason to ask many questions about it let alone to ask what lay be-
neath the surface,

CHEAR gy B | A and BEERAIFEAS I AT AR, HETEMA. . . the
sea was remote, and . .. there was little reason to ask. .., HHE1E M)
who earned a living from sea f&4ffi others;let alone to ask. . . ffik 2 4RiE .

e LT | B B A M AR IR AT ) A, R A TR ET
53 5 1B E RLER Y F 4544 ; LR with the exception of #2 T ex-
cept for, BA“BR T ”;let alone” B AU, E AR #4R % WA R there
was little reason A “ A Bl gy sl iE HE---7,

| ZE5EL | BT REE KR iR AT R LA K R A AN Z 450, XK
ZENKUL, KRBT, IRAHAE XA XREBENRE, ERAAE
LR KEZTEMNA.

Passage 3

1. The cost of the First World War to the United States, exclusive of the
loss of life and suffering involved and the subsequent payments to retired
soldiers, runs into figures almost beyond human comprehension.
|| HEZ2 4y By | A F £ T4 The cost... runs into figures. .. beyond. ..
comprehension,
| Mediftidi || “exclusive of "X —4ialiAl JFH A =1~ 1A 215 : the loss
of life and suffering involved and the subsequent payments to retired sol-
diers,
| BEE L BEARGTHEED RFEE XM ABREEMRA,—
24 2 [ 1 A BUR 8 B KA L2 AR .

2. Unlike their practice during former wars, the government made a direct
appeal to the people, and by selling the bonds in denominations as low as
$ 50 received aid from millions who until then had never seen a govern-
ment bond.
| HE sy M1 | A]F FE T A the government. . . made. . . appeal. .. and. . .
received aid. . . , A F FAIHFIE1E 318 “made” F1“ received” , “who” 5|
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19 E TE MR e A T R millions”

(| A s ELelT (| PRAR A 1) B A VR 0 BT 8 4 49 )8 43 Unlike their practice
during former wars™{&/fi [ &% 1~ 7. " by selling the bonds in denomi-
nations as low as $ 50" &4 Y & 1815 received aid 7,

| BB AL AR S h A R A — 00 2 . SR BUR B3 1) A R P
W 5 B EEAR ZE 50 i At T U7 B 7E I 22 B AR WL ik B
IR AR TR B

Passage 4

1. There are, however, vastly different ideas about how to teach it, or how
much priority it must be given over general language development and
writing ability.

| HEZR 3BT || 33X J—~~ there be f]%), 41ii] about G447 W 1~ 1H how

to teach it ) J& how much priority. .. . it must be given over. . . ability {f
priority & M)

| M ELT || AR b SCRTHIAL A it 2548 spelling,  JH A A< 4] (1 ¢ it
Z—RTE TG %549 how much priority it must be given over. . .
H PR , B How much priority teachers must give spelling over language
development and writing ability”,

| ZEF || HRERNMEBEGIE UGB EGRESERILRE
S VERE S R AE 2 KRR b HLA O e i (o7 1Y 1] i, 27 8 B WAFAER K
iy

2. The teacher was not wrong to draw attention to the errors, but if his pri-

orities had centered on the child’s ideas, an expression of his disappoint-
ment with the presentation would have given the pupil more motivation to
seek improvement.

| HEZR Sy B || e/ bue 82 7 B4 80 404 s T — 4> 43 ) & — A 1 B
Al JG—ar AR — A o AR FENE A 4] X R LES
4374], & F 7 T had centered on..., £ /8] 9 T would have giv-
en... .

| Mty | ROFRARATIS B Z B 6 R LR G — ) HE A
SRR R M T HEE X T B X — ek AR .

| ZHVESC || BIE A X (B S BR A A (HE I R
AT BT B N HAE CRAR AR XS T BT EZ NG
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