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hFERFHRELAKE LEA

BEEHEEY ALAEEZAEELAR, ¥ T4 B, LA¥EX=ANAEE KT, AALHN
REDHELE ERER AT AEATATR REXRE—HREB FERAFNEAWEN, +42
B E 4 4 %95 E % 4 4 7 % (morphology ) 1 47 3% (syntax ) , 17 3% R B 17 0 W S Ab K B IE K R A
MEMNAREALBE, WA, RA - MR 2ATURRE-—RER FEATERMF 41
M, $FALHAEEARAHNRR, flw, £AA% %20 EHATEEFTHZL, ARKHA
HEi#h ERFPFABZL FAAAER AL EZQAZHATARR;EAFTER AAELR &
rHAFH LA EEEEF AR, BEAARR LRAFRKBRZAH R, KA XK FFH&HA
2, U AEABEANEC, ERGUERSTANE MO ER, AlnEBH-—FRMFANZ
FEPESHREAGE, NAFERARRAZAZSE BAAEAHLANR, XENEHER#
¥ AAFTSEEE ARFIAREALRBEARE A H2HBERALERE R, FL2HETREME
H, BT EAARA afan RHH KX, {EZH A an hour 5 & a hour, i a university 5 X an
university, X S ¥ LW N ENRWFZ L REENH FATLRERE R,

EEHEMMAFERE SHfhte XEAZMRELAL EEALMNEAHNRS BERNASH
HEEEWHR, PR AEANES NIERAHL2EETH fln £ RAAEHE BHRF=ZA
A Em—s, FAF AP S A ETEREH A REATHEARHAT G, £6 BB
B K AR EESRAIFHFHERR,

ERAWEESRPEEHT, CL L RERALHEHN T EARHAEEEL, AT, ¥ BN
TR, HEAETE,HMAR, ¥ FEFR  EFANRERBFI B EFEN - IARETEEE,
ANTH-—TENIEEEERFENRAEEZ R, RFAS TRNBEREN,EEER, FRAKNF
HIEBHEWNRE,

# %5 3 (traditional method ) 3 ¥ L8 3 A 4, LB E AR F PO, FAEGHBIEFEIEFBEAN, LR
AT A & AAEHE, R JE HK B LR M (mechanical )4 3] , A L RE A ET X EAEE FEAE
fo MG, BRWRBXADAERAAR IAEEHFLAHATEAES ¥EXRARKNTEIF,T
EHTHARNERENXE AN A RN LN, REBANPEEM BN EEL Y A¥4E REL
HHESTIEBEAN BRA BB s SFLERARAEAER MAR D ARERS KR,
BEXH AT EUAE—TRL FAFFZRBEBNRDH AL FEAMEAR FR REFRX
EXF¥ER AN XFETRRGNES, BN EAREEARNAEIN  FERRNEADRE
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i A HRERBEMNERER ARRNBEAFIEERANTRARER BN O RRRARA KR &
P e v

WF 3%, 3% (audio—visual method ) 4§ 2 3& 4 & ¥F % 4 & 4 & (sentence pattern) , ¥ i&E Z# ¥ 5 A B H ¥
HAtkE R ERFEBSGEENR REULEY REATREE MM HORE ¥ETHE RF

YR TER 20 ML 60 ERAW, FHEINRE , ALYHWEZTEVAFETHYEZER FERE

GIABRAETXWERATA BABBRLK, ERELSHNFETRET, FHFERSTRIMMHA
BRSO K4 IRARENFIRR, AEWFAEREF IR T AESNBLE £, 4%
REYRAOBFARRNE, AATREFIXEEENTFAAREGIHET,

EEFRAMEERITERB T R ERHAFEHE, T&Tl]%i%%iﬁ%jﬁimmmﬁﬁﬁﬁj
T RNEARAEG AN E MR- ENER ENATINAEAERAERL BEE, #—FHZ
AMET A HEE - ANEHWN A LT X5 E 2 (situational conversation ), X £, % 4 7 DU — & 1
B (context) Z FE A AR F EEEE, RYNEREZN THIENETEA, RATHEBEXEMHELSY
B T ik By, BLA A B R 2 .20 #4880 4E K AT, Bl 1 4h % A & PR 3% (communicative method ) , X #f # F
EWEFELEE RN ELN W, ., EWiEE# A (linguistic competence), X E ¥ E X ITik A
(communicative competence ), & Fr % M 2 i #9 B 89 1 & | BE % 5K & % IE # (correct in grammar) , & ERE
Jil #% 1k (appropriate in use), B A% ¥ ¥ 5l# T#H 25 XTKE?O%ZW§7FE%:FEE;%%$@ﬂ,
MRAMNF AW L EAX AL, FETENFIEEMEIEE, MEATREREIEE,
MA& LY EREXER ERGERNEST RANXENHLFAAMXARARATIR, EHRFE
E-RWAELTERXNEREETE S, AE¥ T Bk, EFTETHRAN, LATHEEE RN X
L& E, URFAXHZR, RAEFI THXNXAWBEELR, AHREFHMEEET, XEALA
Grammar in Context ((HEEZEEE))WARM A LR TR THNEM 4,

WA(EIEERER)N %4 Sandra N. Elbaum &+, 2 £ B iy — L EiEHIF, T HZAHRE M
FLEWMBE BN EUKENE _FEEWF4E Ebaum X+ 4 FHRFHREZHRIAXE, EFER
X ZREEEHHRFREEL, Ebaum X +EHRRENHR PR K , B —MEBRERX
A% ANRERBRBETESR FERRIAMER WA —NEA RERBIBRFINFE, L EEH
Fh kAT, BT ERRREEE, MEFERE #M , hAX —EL,

XEXBERM A EO(EEEFEE), LR LR B AF LB ERFIREEST, REHAMNEE
B ¥ EAEEPF¥IEE UEFFESAT LEEL AW, EmABRRBERIES,
RERM AWM TRER R

| RASAHTOLXANFERAFLENER DR, HREFHARULHFRE HEE

WHEENANHFRAMEAINEANELAR , EENELRAME —NAIRER, #EFA
kB #E R R & thiE % B & (grammar chart), — H 7 %, BN EFEEREAER O LA
4], 3E 4 E W B AR B K B LLE % 42 F (language note) MR F ] E T FE R LMW ER, &F
ANEFREAUEXRFRABBELHR AR BEF . EF MAEH HRE5EX FENAER . F
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k) BRAMEAAREAETE, SATMENRAAEN D LMELEA,

LAEAKEETREE MERLEARYF AFITHFRUEAMA N (useful)  HE XMW
(meaningfu) B it FEAX LR EFREE RFFRARTiLFABYMRES T, T &L N
Bt = AAE NAES & TR % S MR Y R 7E 3 (expansion activity) , A A B X, B A
WE,EUKA, AR EX MIEENAIE TR, FIFXHRE TNIEFT R #
N BAGIHBERARERAEE ARGV EHEAEEHTXAONEEN,

3 HMBEEEEF IR LEXNERELARR, 2EEMP N 123 2R, EEAX 2 HFHEN2
M,&E#H 1A IB2A2B3A3B % 6 Mot 1 fn 2 REH 14 K33 BEI0OR FRAE, L
EHAEAGES HAEEXTEED BELEEERH LG - AMRITER MK —NER, NE
T¥NAE FR-NEEANAIMEIAE PR -ANFAE, —ETYPEE I RAFREE,
LtEKKF 2EYE LtEAREEE RESMAL LEALF IR BAL. AT W EXE
B hAhM LENE AL25HH LIS UANER, 2REEN EFLEE RELTE F
A REYEQERA 2 SR A EREE RIH XX KE 28 HTF 1415
B 3RETH FFES KE5ER HEHEE FRYERKK WHNE ZHKN W B A K
£EH #AZ)LE HESROIHEI0NMER, AL ERRETLEBR NI TEE, ZTHX
EXxftEtEAs R ENEAP R, XL ERAH THFIFFBELFOXMER R, E
HNESLEXEEST GHWREFALATHRES T AN ERER,

XRE—ERATEEFIRLBNEEMN, FAXEEMN  FIEFTRTURFEERLEEE S A K

EEES;MATUFIL2EX YRR, EERPFIRE AERPEAXE FLEILERRE
M, B F I XERMFFRE,
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A word from the author

It seems that I was born to be an ESL
teacher. My parents immigrated to the
U.S. from Poland as adults and were
confused not only by the English
language but by American culture as
well. Born in the U.S., I often had the
task as a child to explain the intricacies
of the language and allay my parents’
fears about the culture. It is no wonder
to me that I became an ESL teacher, and
later, an ESL writer who focuses on
explanations of American culture in order
to illustrate grammar. My life growing
up in an immigrant neighborhood was
very similar to the lives of my students, so I have a feel for what
confuses them and what they need to know about American life.

ESL teachers often find themselves explaining confusing customs
and providing practical information about life in the U.S. Often,
teachers are a student’s only source of information about American
life. With Grammar in Context, Fourth Edition, I enjoy sharing my
experiences with you.

Grammar in Context, Fourth Edition connects grammar with
American cultural context, providing learners of English with a useful
and meaningful skill and knowledge base. Students learn the grammar
necessary to communicate verbally and in writing, and learn how
American culture plays a role in language, beliefs, and everyday
situations.

Enjoy the new edition of Grammar in Context!

' Sandra N. Elbaum

A word from the author Xi



Grammar in Context

Students learn more, remember more, and use language
more effectively when they learn grammar in context.

Learning a language through meaningful themes and practicing it in a
contextualized setting promote both linguistic and cognitive development. In
Grammar in Context, grammar is presented in interesting and culturally
informative readings, and the language and context are subsequently practiced
throughout the chapter.

New to this edition:

e New and updated readings on current American topics such as Instant
Messaging and eBay.

e Updated grammar charts that now include essential language notes.

e Updated exercises and activities that provide contextualized practice using a
variety of exercise types, as well as additional practice for more difficult
structures.

e New lower-level Grammar in Context Basic for beginning level students.

e New wrap-around Teacher’s Annotated Edition with page-by-page, point-of-
use teaching suggestions.

e Expanded Assessment CD-ROM with ExamView ® Pro Test Generator now
contains more questions types and assessment options to easily allow
teachers to create tests and quizzes.

Distinctive Features of Grammar in Context:

Students are prepared for academic assignments and everyday language tasks.

Discussions, readings, compositions, and exercises involving higherlevel critical
thinking skills develop overall language and communication skills.

Students expand their knowledge of American topics and culture.

The readings in Grammar in Context help students gain insight into and enrich
their knowledge of American culture and history. Students gain ample exposure
to the practicalities of American life, such as writing a résumé, dealing with
telemarketers, and junk mail, and getting student internships. Their new
knowledge helps them adapt to everyday life in the U.S.

Students learn to use their new skills to communicate.

The exercises and Expansion Activities in Grammar in Context help students
learn English while practicing their writing and speaking skills. Students work
together in pairs and groups to find more information about topics, to make
presentations, to play games, and to role-play. Their confidence in using English
increases, as does their ability to communicate effectively.

Xii Grammar in Context



Welcome to Grammar in Context, Fourth Edition

Students learn more, remember more, and use language more effec-
tively when they learn grammar in context.

Grammar in Context, Fourth Edition connects grammar with rich,
American cultural context, providing learners of English with a useful
and meaningful skill and knowledge base.

IR HAPLIN
~

Before Y

Befor Wa 1. Have you ever heard of Charlie Chaplin?
2. Have you ever seen a silent my

be interesting today?

ovie? Do you think a silent movie can

An Audio Program allows students to hear
the readings and dialogs, and provides an
opportunity to practice their listening skills.

Charfie Chaplin, 1889—1977
n Read the following article,

used as adjectives.

Pay special attention to participles

Readings on American topics such as
Instant Messaging, eBay, and The AIDS
Ride present and illustrate the grammatical
structure in an informative and meaningful
context.

Charlie Chapiin was one of
the greatest actors In

rmlwﬂ&nm““mi 5 the world.  His
Little Tramp" is well known to day. amusing character

wrote the movies he starred in,
Even though “talkjes”

ctives to Show Feelings
- Did you sound until 1940, when he

2.10 | Participles Used as Adje:

y can be used as sdjectiv

came out in 1927, he didn’t make a movie with
nlayedamnkverslonufmehmmngﬂazmr

The participles ot a vert

Pessive Vace: Paricipios Used as Adiecives, Gar

+ Participles and Adjectives | 77

Examples

cases, both the present participle
The movie bored us. (bored = verb) ::)?:umw*mdmm
verb can be used as adjectives.
The present participle (a) gives an active
meaning. The movie actively caused 2

a. The movie was boring. I left the boring movie

efore I vas over. fuck ok Eckedon, _ Grammar charts offer clear explanations and
iple (b) gives a passive " .
b.Some people were borc. The ored people | e PLERCER LT Lot s provide contextualized examples of the structure.
got up and left. feeling. The people were bored by the
movie.

EER——
Apusmmuzseaheinghwusu

he can receive 2 feeling. Therefore, 3
person can be both interesting and
i sted, frit ing and frig d, etc]

and then became very rich.

b. 1 am Interested in Chapiin.1 would ke to
know more about him.

aThe main character in Friday the Thirteenth is

a frightening man.
b. 1 was frightened and couldn 't sieep after
seeing the movie. — | R -
ek s s, e o | o o (e ks i Language Notes refine students’ understanding of
is entertaining. (never entertain d
e move et be used to descrie an bjec: the target structure.
:f:.:u Note: oA, hetween 2 igh anda . u:- .
P o
fightening a5 b. The man is frightened
-'::a":r:\--rh'sl (7 {. by the robber. = He'sa " !
frightaning man. R, Taghteriad foer
e
by
78 Lesson 2

Welcome to Grammar in Context



EXERCISE Which of the following sentences can be ch

hanged to passive voice?
Change those sentences. If no change is possible, write no change.

EXAMPLES Today they do most animation withconrpulasonwue'.
Today most animation is done with computer software

Wﬂtmmwl{ouywwdmlm

No change

1. 1 heard a noise outside. What happened?
2. Someone left a box of popcom on the seat.
x Mmymovsestmli_v_nmcﬂifonun.

C,Muilynumm!n_snmnmmmdiidmm

s

5. 1 slept during the movie.

6. You can rent Pinding Nemo on DVD.

7A11wywlns|\nwnnwvieat9:30\nmenudnndum

8. They have sold all the tickets.

-

EXERCISE ] Fill in the blanks with the active or passive form of the verb in /

parentheses ().
EXAMPLES Wmm__\ugs__sdmm
(past: be)
msamun_Me_n__mwuﬁumu
(present: see)
Disney famous when he
D (past: become) (past: create)
Mickey Mouse.
2. Walt Disney most of his cartoon characters.
(past: not/draw)
7 Lesson 2

A variety of contextualized activities
keeps the classroom lively and targets

different learning styles.

/

A Summary provides the lesson’s essential

grammar in an easy-to-reference format.

)
OF LESSON 2

PART Bl Passive Voice

Wit an Agent;
Mickey Mouse was created
Star Wars was d wwwanh,,,,

The passive voice can be used with an

3gent, especially if we want to
the result of the action, emphasize

Without an Agent:

2. Hollywood When important to mention
i -nmatunhmnmaw a. It is not to
h%nnﬁmm brd wh
See some movies. | b, When Obvious
€. The Oscar presentation .Whm mm ‘Specific
- Is seen all over the c the :mu
d.lw-hldthnywdm't - e agent
like the movie, d. Te identity
Mmmlnl%l‘ e e certain
::mmmm Gnanbelnadlnﬂnadtnh
dneoplenlﬂmlnﬂum. get when the -
agent is mentioned,
Wmng:ﬂﬂgmgntshabykhn
Hinckley.

Xiv

Welcome to Grammar in Context



Editing Advice gives students
pre-writing practice by alerting
them to common errors.

Test/Review at the end of each lesson
provides a chance to review and/or
assess the grammar from the lesson.

e
N N ACTIVITIES
~

1. Form a small group.
make deductions about you

Mmmmmmﬂmm
it to your group. Your group will

EXAMPLE car keys
You must have a car.

nm-mwmam.mmmm'm
not supposed to take your chikiren.

Americans sometimes have potiuck parties.
Guests are supposed to bring food to the party.
‘There are some foods you can eat with your
hands. Fried chicken and pizza are examples.
Students are not supposed to talk to each other
during an exam.

When you're 00 sick to go to work, you're
supposed to call your employer and say you're
not coming in that day.
utside

Activities

lemet,

and bring it to class.
4. At a search engine, type in
type of scam you find and by
the article.

' Additional Activities at http://elt.thomson, com/gic

—
DVICE
)

e You should to buy a new car.

. type in infomercial
infomercials. Print jt by - Find a report about TV

Scam. Print out an article about
any
Mg it to class. Circle all the modals in

1. Don't use to after a modal. (Exception: ought 0)

2. Use the base form after a modal.
o
g.em'(ggaeswlhyou.
stu
Ywmﬂdmﬂlﬂézﬂmm-
3_Dm‘umdinwhw’ww'ww’

d
He's not suppose to drive. He's too young.

ed
You're not allow,to talk during the test.

—
s 1 TEST/REVIEW

/

PART mu:nmmmmmﬂnwwmnummnmNu
mrywmauhunnﬂunke‘llwsenmnuhcmwmcﬂ

EXAMPLES Hehg?nwwkwm
You ought to come to class earlier. [

L\rmmwlemmhmmmwm.
jl::hn:nmmmuewhoohttm-m
. aus.
4‘hm.lm‘;mmmmhﬂewwmw
s.vw'mmmapvmbemnnmmum
6.1‘hebmn=xpemevu'yunzmbemﬁm. You'd better don’t come
Inwmmawn;

8 mmlmﬂndkllmmﬂmlbomm\nemuhmdm
9.\’m'mnoullowed'omkdmu-m
lOAh'lcoldmﬁdew'dbemhkzlm
11. We're supposed to write a composition about our parent,
12.1 got to buy a new car.
13. When is your brother supposed to arrive?
14. It"s suppose to rain tomorrow.

m—mmm;ﬂmw 177

Expansion Activities provide opportunities for
students to interact with one another and further
develop their speaking and writing skills.

Internet Activities encourage
students to use technology to

explore a wealth of online
resources.

Welcome to Grammar in Context




Grammar in Context Student Book Supplements

Audio Program
e Audio CDs and Audio Tapes allow students to listen to every reading in the
book as well as selected dialogs.

More Grammar Practice Workbooks

e Workbooks can be used with Grammar in Context or any skills text to learn
and review the essential grammar.

e Great for in-class practice or homework.

e Includes practice on all grammar points in Grammar in Cont'e:rt.

Teacher’s Annotated Edition
e New component offers page-by-page answers and teaching suggestions.

Assessment CD-ROM with ExamView® Pro Test Generator
e Test Generator allows teachers to create tests and quizzes quickly and easily.

Interactive CD-ROM

e CD-ROM allows for supplemental interactive practice on grammar points
from Grammar in Context.

Split Editions
e Split editions provide options for short courses.

Instructional Video

e Video offers teaching suggestions and advice on how to use Grammar in
Context.

Web Site

e Web site gives access to additional activities and promotes the use of the
Internet.

Toolbox
e A WebTutor™ Toolbox available on WebCT™ or Blackboard® provides chap-
ter-by-chapter quizzes and support.

XVi

Grammar in Context Student Book Supplements
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