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. A Reading and Writing
Section ng' Expository Articles

Defining
Traits of the
Abstract

(1) Writing Starter A

It is easy to say that iron is hard and snow is soft. But if you are required to define
the hardness or the softness of any object with an exposition, it would not be that
easy. Write down a few sentences or merely a few words to elaborate the softness of

SNOw.

Can you further extend your expository skill to the explanation of qualities of
leadership or of American people?
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UNIT 3 Defining Traits of the Abstract .

[2) Reading Skill — Deixis and Cohesive Devices

1. Deixis
In our life, we always need to point to something by raising an index finger to the

direction targeted.

Moreover, destination boards can be found everywhere in public space to
indicate where we may find what we need.

In written material, the function of leading our sense of direction is played by
deixis (8751%). Deixis is used to refer to persons or things (I / me / you / they / he /
she / it, the man), places (here / there, nearby / far away), time (today / yesterday /
tomorrow / soon / later, in my youth, after three weeks) or the other parts of the article.

More generally, an article is made into a unified one by two elements. One is
coherence in content, and the other is cohesive devices in form that help to stick
words and sentences together. And deixis is the major part of cohesive devices.

With the help of cohesive devices, we can read an article more smoothly.

2. Cohesive Devices

Cohesive devices are the links among the surface elements in a text and the visual
signals that mark the logical sequence of a writer’s thoughts, which contribute to the
property of unity in the text. At each stage, they will show you where you are, where
you are going next, and what relationships between the parts you should keep in

mind. With the help of these devices within the paragraph, you can move easily and
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smoothly from sentence to sentence; you will understand how each new sentence is
connected to the topic sentence of the paragraph and to the sentence immediately
before it; you will see how each fits into the pattern of the whole paragraph. Cohesive
devices also enable you to read from paragraph to paragraph with ease. You will
be aware of how each paragraph serves to support the thesis statement; you will
understand its connections with the previous paragraph, and how each fits into the
structure of the whole article.

The writer often adopts the following cohesive devices to bridge sentence or
paragraph changes and to indicate the relationship between ideas:

(1) Topic sentences

A good writer sharply refines the topic sentence of the material being written.
For both writer and reader this is the first step in establishing a coherent paragraph.
If the terms in the paragraph are clearly enough related, they will lead the reader to
grasp the logical relationships between sentences.

In addition to establishing the unity of a single paragraph, the topic sentence
has another function. It also serves as a road sign. It shows the relationship between
paragraphs and the relationship between one paragraph and the controlling thesis of
the whole essay.

The first sentence of each paragraph in Text B serves as a topic sentence.
Each sentence identifies one aspect of the traits of Americans as queer people —
Americans are queer people: they can'’t rest, read, drink, play ... — and therefore
builds up the relationship between paragraph and paragraph, and between
paragraphs and the whole essay. At the same time, each paragraph focuses on the
main point raised in the topic sentence and forms a unified and coherent part of the
essay.

(2) Key function words

One of the standard ways of showing the logical relationships of the parts is to
use a great variety of function words.

One type of function words shows numerical or chronological relationship.
These can be forms of numbers, such as three, secondly, or third. Or they can be more
generalized, such as after, soon, next, another, other, further, also, at last, finally.

Another type shows emphasis and significance. These are usually adjectives
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and adverbs, such as deeper, or chief, main, primary, lesser, more important(ly), most
important(ly), less important(ly), opposite, contrasting, different, unique.

A third type shows some forms of grammatical and logical connection. These
include the many conjunctive adverbs, such as however, moreover, thus, therefore,
on the other hand, nevertheless, of course. They also include conjunctions, such as
despite, although, because, and, but, yet, and comparative words such as like, as, than.

(3) Key content words

The repetition of key content words is also an important device.

In Text B, the key word queer is repeated again and again throughout the essay.
In addition, in each paragraph, the key words read, play ... also appear several times.

(4) Pronouns

Such as this, that, it, he, they.

(5) Synonyms

With this variation, the writer may use a substitute, a synonym, for‘a key word,
rather than repeat the exact word itself. If in one paragraph the writer says someone
was responsible, in the transition the author may say that someone else was also to
blame. If throughout an essay one is referring to the idea of freedom, one may employ
various synonyms, such as liberty or the right to protest, which are subdivisions of the
concept freedom.

In the first paragraph of Text B, for example, the idea “keep moving” is expressed
through “rush up and down, move about, invade, flood, keep ... full.”

(6) Sentence structures

A final useful device is the repetition of sentence structures.

The coherence of Text B is greatly improved and easier to follow through the
repetition of sentence structures. The whole essay overflows with and is characterized
by the structure “they can't...”.

3. Coherence

Now we turn to the second element that contributes to the property of unity
in a written text, that is, coherence. Coherence is the links among the underlying
ideas and it forms the logical organization and development of its thematic content.
A unified article contains a central theme or a central idea, and every piece of
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information is related to the central idea. Cohesive devices and coherence work
together and bring you the comprehensive, analytical understanding of the material
that you are seeking.

A good piece of writing contains cohesive devices and coherence, mostly with
a dominant tone. The tone is determined by the attitude of the writer toward his
subject and his audience. The subject itself often suggests or shapes the writer’s
attitude. In a biology report, the writer will be neutral and objective. If the paper is
about death, the writer will probably be serious. But a writer may very well choose
to write a biased biology report or a satirical essay on death. In that case, you must
not misunderstand the author’s tone. Otherwise, you may misunderstand the whole
piece of article all together. “You little devil!” will mean totally different things in
different tones. There is a long list of adjectives to describe the tone, such as happy,
sad, gay, loving, tender, intimate, indignant, serious, angry, solemn, playful, satirical,
contemptuous, ironic, reminiscent, melancholy, and so on. In some texts, tone-
detecting will be prerequisite for understanding the author’s purpose of writing.

A tone consistently appears in unified and coherent writing. Learning to identity
the elements contributing to the coherence (the wholeness of the article in its
content) and cohesive devices (the wholeness of the article in its form) can help you

detect the author’s tone.

1. Read the first paragraph quickly, and locafe &1e thesis statement. And then

make the following inference: what potentials of leadership might the
author include?
2. Read the second paragraph quickly and make the inference again. Read

on and make the same inference according to the logics being exhibited in
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What you have read. |
3 How the umty of the artlcle is achieved w1th both the coherence in thought
; and the cohesrve devwes in expressmn?

|
(358 S SN 1
(A

TEXT A
The Qualities of Leadership

@ The qualities of leadership are almost constant the world over. If you
would like to become president of your class, school, or student council, you
must first demonstrate that you have the potentials of leadership.

N

For one thing, you must show that you are interested in your school and
in your fellow students. In practical terms, this means taking an active part
in school activities. It means joining clubs, attending dances and other social
functions, and going out for athletics — if you are athletic. But many young
people have to push themselves to join clubs or attend dances. Perhaps you
are one of them. The basic reason for this hesitancy is natural shyness. There
is nothing whatever wrong with shyness; it can be overcome if you recognize
that it is not a permanent affliction, and if you realize, too, that most of your
schoolmates are probably as shy as you are.

3 If you consciously strive to overcome shyness by going out to meet people,
you will find yourself at the same time developing another quality of leadership
— understanding. As your circle of friends and contacts widens you will get
to know your schoolmates better. Because you are no longer so concerned
with your own feelings, you will begin to respect and take into account the
feelings of others. Your friends and acquaintances will be aware of your new
attitude, for it will show in many small ways — your greeting, conversation,

and willingness to give and accept friendship.
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Another quality of leadership which you can develop is willingness to
do a bit extra. If you are expected to sell ten tickets to a dance, for example,
and sell fifteen, you have proved your interest and your effort to make your
organization successful. Once you acquire the reputation of always doing a
little more than expected, your fellow students will be willing to trust you with
greater responsibilities. All your extra effort also indicates enthusiasm, and
shows that you concentrate more on how to do a job efficiently than on its
difficulties.

A fourth quality of leadership is imagination — the ability to see a
way through problems and to develop new ideas. You can develop this all-
important quality by devoting extra thought during quiet moments to
problems being faced by your organization. Many members of a club sit
passively through a meeting, and give no more thought to club matters until
the next meeting. But if you take time during the week to think over the last
meeting, you are likely to come up with new ideas (or at least some questions)
to contribute at the next meeting.

As you show that you are interested in your school or organization, that
you have understanding and respect for your schoolmates, and that you will
work hard and use your imagination, your schoolmates will naturally think
of you as one of their leaders. When the time comes for election of class or
student body officers, you will be mentioned as a possible candidate by your
closer friends, and this word will reach other groups until you are given a
chance to declare yourself a candidate without seeming immodest.

® Post-reading Exercises
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Reading Comprehension
For each of the questions and unfinished statements about the text, there are four
choices. Decide on the best choice.



