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The publication of the Fifth Edition of Structured Reading holds special
significance for the two of us because it is the occasion of our first dual au-
thorship. We met about fifteen years ago at a conference for college teach-
ers of English. We have stayed in contact because we share an unshakable
commitment to students and their success in college, the workplace, and
personal life. Our combined total of almost five decades of teaching de-
velopmental and first-year college level reading and writing have been
dedicated to helping every college student achieve that success by learn-
ing to read skillfully, effectively, and with pleasure. In collaborating on
Structured Reading, Fifth Edition, we always kept students in mind as we
talked through each decision. In that process, we have maintained what
has worked ever since the book’s first edition and, especially with Joseph
Wayne Thweatt’s expertise, updated the material for even greater effec-
tiveness.

As always, Structured Reading offers a systematic, research-based ap-
proach for helping students improve their reading comprehension skills.
Research in reading improvement consistently confirms that grade-point
averages are raised significantly when instruction emphasizes the analyt-
ical and critical reading skills used in this book. Our approach in Structured
Reading is grounded in psycholinguistic theory, based on the principle that
readers improve not by reading about reading. They learn best from
guided, hands-on experience with reading of complete, not excerpted, se-
lections. Proof of our convictions is that teachers by the thousands in the
United States and Canada have continued to depend on Structured
Reading. These teachers have witnessed the rapid results possible when
students are given frequent chances to read and apply real-world analytic
and critical engagements with the written word.

We list now the major features of Structured Reading, Fifth Edition:

* The opening chapter acquaints students with the reading process. It
offers students practical advice about reading for different purposes,
building vocabulary while becoming aware of context clues for unfamiliar

words, and using all exercises to practice analytic and critical thinking
while reading.

* Thirty reading selections form the foundation of the book. Ten are
new for this fifth edition. The final mix of selections represents our desire
to offer an instructive, stimulating balance from books, magazines, news-
papers, and textbooks in disciplines across the curriculum.
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e Structured exercises foster analytic and critical reasoning. They are
the major reason that teachers and students praise Structured Reading. They
demand intensive work in reading for literal meaning, for inferential
meaning, and for critical thinking. This developmental approach is one we
have seen repeatedly leads to students’ successfully internalizing increas-
ingly complex reading and thinking skills.

¢ The progression of exercises that follows each reading selection is
retained, with one exception from previous editions: “Vocabulary”; “Cen-
tral Theme and Main Ideas”; “Major Details”; “Inferences”; “Critical
Thinking: Fact or Opinion” (where appropriate); and “Critical Reading:
The Writer’s Craft.” As of the fifth edition, the final exercise of each pro-
gression is “Reader Response: To Discuss or to Write About,” which draws
on new developments in reader response theory.

¢ The “look” of our answer options might resemble multiple choice
items, but the similarity stops there. What is so special about Structured
Reading exercises is that the incorrect answers (the “distracters” ) are care-
fully crafted to stimulate close reading and to demand deliberative analy-
sis. Students cannot help but marshal higher-order reasoning skills to
think through the challenge. To further our goals, we urge teachers to build
students’ powers of persistence and focus by requiring them not only to
identify correct answers but also to analyze and articulate why other
choices are incorrect.

¢ Complete, authentic dictionary entries accompany each reading se-
lection to address the more difficult words in the piece. This unique, pop-
ular feature of Structured Reading provides students with hands-on experi-
ence with dictionary use. We have again been fortunate to offer entries
from Webster's New World™ College Dictionary. Our appendix, “Guide to
Dictionary Use,” gives information in plain English about how to retrieve
information from dictionary entries.

* The book is divided into five parts. Each part is increasingly diffi-
cult, with shorter-to-longer selections within each part.

* The “Thinking: Getting Started” sections that open each of the five
parts are yet another unique feature of Structured Reading. We use posters,
photographs, advertisements, cartoons, and other visuals to encourage
students to engage in predictive reading, the preparation of the mind for
the topic to come.

The Instructor’s Resource Manual marks another milestone for
Structured Reading, Fifth Edition. We are honored to welcome Jossie Moore
of State Technical Institute at Mempbhis in Tennessee as its author. She has
updated former editions of this resource, and she has significantly ex-
panded its contents. While building on the fine materials contributed to
former editions of the manual by Gail Benchener and by Betty Semtner,
Rose State College, Professor Moore has added many pages of additional
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material. Most especially, but not exclusively, she has added for each read-
ing selection a “Comprehension Booster,” an information-processing ac-
tivity to stimulate depth of reading comprehension. The manual also of-
fers varied discussions of teaching strategies (including new, innovative
ones for this edition), information about statewide college competency
reading tests, overhead transparency masters based on material in the text,

and additional vocabulary exercises for each chapter. A complete answer
key completes the volume.

Lynn Quitman Troyka, New York City
Joseph Wayne Thweatt, Memphis, Tennessee
Structured Reading
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HOW TO STRUCTURE YOUR READING

1. PR

@ﬁﬁﬁf%muTﬂim%mo
o FHIC EICEENAUMEBRCENRED, RIRRIZEE.

o WM MPHEARNERMAAVFNIREE. RENRES
RiRBGT B CCAEE, EARBIMAE TR, B, TZH
ES¥BINE, MEAERRR, BB TREIRENNER.

o Wi%AM WHAEIEENADTEERENREIRGE, NE
HEER CERRIORE. HWiRBHToh:

HREBTI%E T BAABUR R, AT HAEE,

MY A THRIMEENR BT, mFEk, AR, ATSSEETY,

ZifE ChTHEBHCL SR IRREENE MR,

B chTAEEMR. BHiCLmEE, XEFSREMEE, #F
[ EATN

o FEMBMMBEE FE-BIXENRSEENRTGERE
Pl Biik(preready e I —#04r . NRR—RIEX, KE—RE
RME, FAREMESE HREXAEBY, REREE—LRERAE
JUAT. RREEFH R, R IREGATISCHRY MR, nRE
ZEXHHT T B, LERE. RiRamASRE, Erihid
FEAFNERE, IRSERTBERIRNATE —E T ],
T REME A RS HBEM 2T, MALTMRAIEIRAE—T—17
R,

o FifNE BAMRESERRTIRE-ERR, HEEMRAE
¥. BHERMRES-AF-AFHE, EERNEEERTE
BT L. ZERETABE, BT LEHE, BETEPER
%oﬁﬁ##@ﬁxﬁimiﬁﬁﬁm@ﬂWMﬂﬂﬁﬁ%&kﬁ*
H 5 5~ #.id](subvocalization) ,

AR A THERIS, FFHEFTRIEIE R,

HEE A" —RXFHRARGHAEIBE TULERT, REEEED
EhEFEHAE L, FEFRLRNEA. TEEMBXF. FER. £X
FONG AN TR T HE&L. RERENOXF, BAREEHES
BRRELZ 5N,

(1) I was sitting in back of a little girl flying as an unaccompanied |#ifor,
put onithe plane by a mother who placed a Care Bear in her arms and told her to

) As we prepared for takeoff, the man next to the girl asked her the iz
and nodded in approval, saying Furry was a good name for a bear} When
. girl told him she was 6 years old, the man replied that he had a d i
is 6 years old. His daughter was missing the same teeth, in fact. H asked
how miuch money the tooth fairy was giving out in New York these days.
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ATERRX—5, ERIEAE, EarEREEEXFAR LRE
&Rk, RHIRBEILIRREEAD R, B ERXFTE.

EEDNE &/ F/CARM R B SR B G/ B PITEig)—I AR
/s VRTINS E B AR A IR I L MR, BRI
BRI AR B/ HRB 5 BERE, (BABEA KRB RER, RER
HIBRER/ELBINE, AFFHFIMIAR, EEIRIEARSHE—
BXEMERIRNR. Higi, BXSEhEG—AhHNRIE, HRTE
WZAFR2MERMARS, HE0ARIRERREE,

REFEMERE AMZEETEELaREXT, LR
REE, AMAIRRRERERG, AL AR R E 8BS,
HEEE—RAT, ibaRkIIE. EmgIhK iz R
KEFESAACRE—ENTE, RENEEFRESRSRNEIENE
& B CRERSH R RE

IR TR PRI E R E, R FEER L AABHREHZE,
EEBNRPEXFNEL L, TAMIERAFRRBEREE -~
B, AR RATE EROAREE, NG —EEE, B RIERE. Hith
BHMEIETIBOE B, ST SIER SRR . TEELEIE, BT %,
HIAXENER, KRR TR TIHNA.

2. i]iC

FAFR, ERNGEREREPRAFER T, BBEFN, HA
s, EE—WE, EEAHRHIBLH TIZSMRIA, BEER,

(1) Wi7) sRRBEFHR LT3 (context) WAL, FFXhMLFES
AR,

ERRr WEHEEESEMNLEERBHRS R AkEEN
R it

It was Tom Harken’s long-held secret: For most of his life, he had been
illiterate, unable to read even the simplest sentences, to order from printed
menus or to fill out a form.

EFE, BB RERE R R KA Tilliterate JIRE, #8 “ignorant;
uneducated; especially not knowing how to read or write”,

MR XA LARSBh RS i IR ER, .

She expected me to take her shopping, cook for her, stay at her house, drive
her everywhere, listen to her endless complaints. I became so exhausted that it
began to dawn on me that she wasn’t weak and helpless, she was a tyrant!

tyrant 5weak and helplessTE g4 EL, B, tyrantricsy RiA “power
and strength”, FErFdiwsnR “SE8”.

O FERERBETHOILLIRE TR S RNAEITNS L. 0.

I sensed that staying home would be rherapeutic. The chronic competitiveness
and aggressiveness that had served me well as a daily journalist would subside.
Something better would emerge, something less obnoxious. My ulcer would heal.
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therapeuticfy & & “serving to cure or heal” #1 “serving to preserve
health”, HAHRTHNMEF, —ANREHHIRE, B—AREAAZSHIR
ERETEEM “less obnoxious”, SEAHATRERMH K.

FEXIET  TEXRBEELN ETXRRE 3. XM, RESRELH
BOFE IR R, (EERERIARIRERLGA K EmE, — Rk
%, RGBSR SERIEMEE, .

If I were to ask you who are the most aggressive people you know, chances
are you would describe someone who tells other people what to do, bosses
people around, has a great deal of energy—a forceful personality.

XA F A B B RERE T aggressivefI BB, R MM I FFRSORE — T,
LRI LAE BX AN AR E 3 “Aggressive people have a forceful personality
in that they tell other people what to do, boss people around, and have a great
deal of energy.”

FigEsr R LT XMEERR, SHiZiRNRRS—aTER.
WAR, JER——L ATLAB AL — SR, RBI60% R R i a e
HAEBABL T IENEIARY . 0.

With his parents’ reluctant permission, he dropped out.

IR FNE AT re- I B BR “against”, luct-fE EE “struggle”, MG
Z-antfy & B AR “the condition of”, BERTLAE I 5y B3 4R1R] 3, reluctantiy
fRFERE R “the condition of struggling against”

() EIRBZ  ERISIRILETNGESD? (REELIAFERELT
B, MEEERR—2ARET. BREEELH ORI EN 5,
ATLAR— TR 2.

Bl 5 BB B 24 17 B k4104 BIFEFIRIL, o
RRE—RER AT 10, BRI, FARER 5 Wi HT
#., RENHE,

MFh BB RERKR B ARSI RE L. fidsaL,
ARRFARITERELT, Ehximk BRIl —/0ia, 8k
R ST, AILE—ROARIRHES R R E S —iE,

ERANHEADFHRSEZATE, LIEASEABRERSITE
X—8iE, B, ATLHEEIES HBLZIAN A T8 TR,

EFEFH, RAEAACHEEEANRBESERENS—F, £8T
IfTHEAE R 3, anRZOAES EHIAES, MEERNL FMEID,

LR LARTE e id i 2 iRl ageressive 4 B B A Fr A A .

(iEH) word aggressive
source  Structured Reading, “Tyranny of Weakness,” page 67
context  “If I were to ask you who are the most aggressive people
you know, chances are you would describe someone who
tells other people what to do, bosses people around, has a
great deal of energy—a forceful personality.”




