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To the Teacher

1. Purpose and nature of the book

This course has been especially designed for intermediate and upper-
intermediate students, i.e. those English majors in their third or fourth years.
It can also be used as a general reader for those students who are interested ih
contemporary British culture and society.

The aim of the course is not only to provide students and other readers with
information about British society and culture, but also to set out an approach to
studying other cultures. The course is task-based. The tasks give students the
opportunity to test their knowledge of what they have learned and also reflect on
what they already know or believe about the culture and the society. They can
then check their beliefs and attitudes with other students and with the text. In
this way the students interact with the materials and are not passive acceptors
of the information they have been provided with.
The course has several important features:

i) up-to-date information
The authors of the course have used the most recent information about Britain;

ii) student-centred

Students are asked to reflect on their own beliefs and attitudes towards Britain
and to work together discussing how these relate to their own society;

iii) authentic material

Many of the texts are taken from reports and journals and provide students with
an opportunity to experience and practise contemporary standard English,;

iwv) tables, graphs and photographs

These are used to complement the text and give a lively, motivating approach to
the materials;

v) language and culture focused tasks

At the same time as they learn about the culture, they will be improving their
knowledge and use of the language;
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vi) flexibility

The modular approach to the course allows teachers and students to select those
areas of the topic which they feel they need and are most useful to them.

2. Theoretical background
2.1. The importance of cultural study

Raymond Williams (1976) in his book KEYWORDS states that "CULTURE" is
one of the two or three most complicated words in the English Language (p.76).

For many people, "culture" is the Arts and is concerned with great writing, great
painting, etc. It is now, however, commonplace to talk about "popular culture";
and, while still referring to the Arts, it is concerned with popular entertainment,
such as TV soap operas, comic strip books, etc.

When we talk abut "Cultural Studies", we are thinking of something different yet
again. In courses of "cultural studies", we are studying the way a society
operates and how the people in that society live and interact with each other.

2.2 Language as communication

Language is essentially the resource by which we communicate with each other.
We use it not only to give information, but also to focus that information and
express our attitudes to that information and to the person or persons with
whom we are communicating.

2.3. "culture" and "language"

How we use language has a basis in our culture. In communication, we often
express our meanings with reference to our cultural heritage which is shared by
other native-speakers. Non-native speakers will have difficulty in understanding
the message if they do not share such background knowledge.

3. Some basic principles

In developing the materials, we have taken into account the different users of

the course. Thus we have tried to allow for flexibility in approaches to using the
course.

8.1. Students \

Students will come from many different backgrounds and will be learning in a
variety of situations.
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In the first instance, there will be the different levels of attainment in the use of
English among the students at different institutions. In some cases, it will be
necessary to spend more time on language improvement as part of the course.
In these cases, the text should be used for language teaching as well as providing
information about Britain.

Secondly, there is the time that is available. In some institutions, there will be
more time than in others. The modular approach to the design allows teachers
to select sections from each chapter; and teachers should not feel they need to
cover everything in the chapters.

Thirdly, some students will know more about Britain than others. The focus
questions at the start of each chapter give the students the opportunity to reflect
on what they know and to share this knowledge with others.

3.2. Teachers

Teachers will also be affected by the differences of knowledge and situation that
are similar to those of the students. The Teachers' Book provides additional
background information as well as giving advice on how to use the tasks and,
where appropriate, keys to the tasks and exercises.

4. Organization of the course
4.1. Students Book

The students' book contains eighteen chapters. Each chapter falls into three
closely related sections.

4.1.1. Section A (Exposition Texts)

This is the input section of the course, where the students are given information
about aspects of British society. In many cases, this might be the only section
that in difficult circumstances you are able to do in the class, so some basic and
essential information has been presented in a direct and explicit way.

4.1.2. Section B (Exploitation Activities)

In this section, students are given the opportunity to reflect on and develop their
understanding of their knowledge about Britain. There are three or four free
activities, which recycle the topics taught in section A. The purpose of the
activities is to provide opportunities for the students to process the information
from section A in various ways.

4.1.3, Section C (Extension Tasks)

The aim of this section is to develop the students' interpretative abilities through
utilising the knowledge they possess. There are two or three tasks which are
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more demanding. The tasks combine themes learnt in previous chapters and '
provide extra opportunity for discussion and written work

4.1.4. Supplementary Reading

In addition to the above three sections, each chapter also contains supplementary
reading materials to provide students with further information.

4.1.5. Glossary

At the end of each chapter, there is a glossary of new and difficult words, which
are explained according to the cultural context in which they appear.

4.2. Teachers' Book

The Teachers' Book not only advises the teacher on approaches to use when
using the course, but also gives additional information on the topic in question.

4.2.1. Abstract

At the start of each chapter, there is an abstract to give you some idea of the
content of that chapter.

4.2.2, Focus questions

The abstract is followed by a list of "focus questions”. These questions are
basically to activate the students' knowledge of the theme and topic under

consideration and to check their preparation work. They also pave the way for
what will be discussed in the chapter.

4.2.3. Facts and figures

In each chapter these provide the most up-to-date briefing concerning the theme
or topic. ‘

4.2.4. Answer keys

Given the nature of most activities (open-ended and communicative), it is
difficult to provide answer keys to all the tasks, as for many of them, there will
be several alternative answers, which will depend on the attitude of the persons
doing the task. In some cases answers have been suggested. These should be
used for reference only. Teachers should bear in mind that they should
encourage students to give their own interpretations to the activities. The best

approach would be to collect all the answers and then promote discussion on
them.
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4.2.5. Supplementary Readings

There are also supplementary readings in the Teachers' Book, which are
provided as additional background information for the teacher.

5. The Methodology of the course
5.1. Modes of use

An important approach to learning that has been adopted in the development of
this course is that students should be involved in the learning process and there
should be opportunities for them to reflect on what they have learnt or what they
already know. Thus the ideal classroom approach is for the students to study
the texts in Section A in their own time before the class, so that the time in the
class is spent on doing the activities. This allows for a very active approach
where the students are discussing what they know about Britain and putting it
into a context by comparison with the situation in China.

It is important that students have the opportunity not only to reflect on their
knowledge of Britain, but also to discover and reflect on Chinese culture. This
helps to put British Studies into perspective, so that they don't simply become a
collection of strange and foreign attitudes and ideas.

It is practical, however, to bear in mind that this will not always be possible and
that time constraints will not allow such an approach. In such cases, teachers
should select the most important sections from each chapter to be read before the
class. The relevant tasks from Sections B and C are then done in the class.

The least effective method would be for the teacher to use the materials in the
Students' book and the Teachers' book and present that in the form of a lecture.
It may be necessary where the level of English among the students is very low,
so that reading the texts would be too difficult and thus demotivating. In such
cases, the lecture should be divided into several parts and students given the
appropriate tasks to do at the end of each part. It is important that there is
students involvement even if the level of English is low.

5.2. Aspects of use

5.2.1. Involvement

The key to the successful use of the book is the involvement of the students.
The material provided is not designed specifically to

inform the teacher about Britain and to help the teacher prepare a lecture on
each topic. Rather the aim is to involve both the teacher and the students in

discovering aspects of Britain, where the teacher is the guide and not simply the
informant.
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The materials are of an interactive nature and students are constantly called
upon {o comment and reflect on what they have learnt.

5.2.2. Compare and contrast

Another important feature of the book is that it encourages the students to relate
the target culture to their own experiences. In so doing,.they have to look again
and rediscover their own culture. The importance of this process is that in this
way, studentg are not only learning about Britain, but developing strategies for
discovering about other cultures.

5.2.3. Language skills development

The approach adopted by the writers is one that will help develop a student's
language skills, The tasks with their varied modes of activity - individual work,
pair work, group work - have been designed to help students develop strategies
for their own language learning. The interactive approach as it applies to
rzading, listening and writing increases the students' ability to monitor their
own work and to become self-critical.

5.2.4. Monitoring students

Teacheis should make a distinction between monitoring students for the content
of their work and correcting their language errors. While it is important that
there should not be too many inaccuracies in the students' language, correction
should net be done to the point where students are discouraged from discussing
points raised in the materials and involving themselves in the tasks.

5.2.5. Time allocation

The book is designed to meet the requirements of the national curriculum. It
should take between 36-40 hours to complete. The exact time will depend on the

situation in the classroom - students' language abilities, organisation of the time-
table, ete.

5.2.6. Sequence of content

The book has not been designed so that there is a sequence of difficulty either in
language or content. Teachers can work through it chapter by chapter or by
selecting topics according to the interests and needs of their students. Equally it
is not necessary to do all the tasks. Once again this will depend on the needs of

the students and on the time available. Teachers must consider this within the
context of their own classrooms.

Finally we hope that teachers and students find British r iety an
interesting and useful textbook.
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Chapter 1 jﬁ
Introduction P

Fe arne wot Frenck, and we are wol other
wationals. We are Critisk, thank God! 2

- Dictel-Handhat Wontgomery
(1857-1976)

Abstract

This introductory chapter looks at some main features of Britain. Part One of the
chapter is about Britain’s physical features. After a brief examinatipn of some
terms used when talking about Britain, we turn our eyes to Britain’s climate and
territory. Part Two looks at Britain’s population, with special attention on
population density and structure as well as age and sex structure. Part Three
sees Britain as a multiracial nation. Here, the focus is on the age structures of
those ethnic minority groups, which are quite different from that of the white
population. The next part, Part Four, focuses on the issue of class. Although the
‘class structure’ of Britain is considered in negative terms, for many British
people, class awareness is always there. Part Five, the concluding part, sees
Britain as a changing nation. We first trace the route of Britain’s decline as a
world power. In spite of this, however, the past decades have seen a great
improvement in the material standard of living for the majority of the
population. Next, we look at women’s status. We argue that although the
political, economic and domestic lives of women have been transformed in the
20th century, they still have great difficulty progressing to a world of equal
opportunities (in real terms). We conclude the chapter by highlighting some of
the key features of change.

Focus questions

1. What is the full name of the British state? What countries does it consist of?

2. What is the total population of the United Kingdom? Where do most people
live? '

3. Do you think that most of the ethnic minorities in Britain have different age
structures from that of the white population? Why?

4. What do you think are the most important factors in determining class?

5. What do you understand by women’s status in contemporary Britain?

6. What are some of the key features of changes over the last fifty years in the
UK?
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Facts and figures

Population

¢ The population of the United Kingdom was 57.8 million in mid-1991.

¢ It ranks 17th in the world in terms of population.

Birth Rates

o In 1992 there were 781,000 live births, slightly fewer than in 1990 or 1991.

e The number of births in the United Kingdom is projected to increase to a peak
of over 830 thousand in the early 1990s, reflecting births to those born in the
baby boom of the 1960s.

o From 1988 to 1992 about 1.2 million people came from overseas to live in
Britain.

¢ According to the results of an official survey, nearly half of the ethnic
minority population were born in Britain.

e The Race Relations Act 1976 makes discrimination unlawful on grounds of
colour, race, nationality or ethnic or national origin in the provision of goods,
facilities and services, in employment, in housing and in advertising.

Wealth

* Marked improvements in the standard of living have taken place during the
20th century.

e In 1992 over one-fifth of the adult population in Great Britain owned shares,
compared with one in 13 people in 1979.

¢« The Sex Discrimination Acts 1975 and 1986 make discrimination between
men and women unlawful in employment, education, training and the
provision of housing, facilities and services.

Women make up more than two-fifths of the workforce in Britain.
Over two-thirds of non-married working women aged 16-59 work full time,
compared with half of married women.

e Married women are most likely to be in full-time work if they are aged 16 to
29 with no children.

More than two-fifths of all women in employment work part time.
In 1993 women’s average hourly earnings were 79 per cent of men’s.

|SECTION B: EXPLOITATION ACTIVITIES

1. % Work in pairs ®
Answer the following questions:

a. What is the most densely populated area of Britain?
England




