] 2 Um A

Contemporary British Culture and Society

(Revised Edition)




e R

—iy A

hiE

av

i

Bl

it



EH1EhR% B (CIP) ¥iiE .
CHAR T = 5BTHF M = Contemporary British
Culture and Society / BB =¥ . —&iT4. — b
. g SMEECE R, 2003

ISBN 7—- 81080 —899 -0

I. % 0. B . 38 - By - 5%%
K- ##2 %K V. H319.4

AR A B 434 CTP 37 (2003) 88 051015 &

HiRR 4247
<) i
2 WA
& htk:
F{E4R5E -
)] LR
&= £H:
7 .
iR K
Ep -
] =
*E st

A S ISNIEF AT AR

(¥ EEARSER) BE4R: 200083
021-65425300 (R #HL) . 35051812 (EITHBE)
bookinfo@sflep.com.cn
http://www.sflep.com.cn http://www.sflep.com

e F]

: EdyrmeEn gl

FrH)E R RATHT
787X 1092  1/16 B3k 14 F¥ 3 TF

2003 8 A 1R 2003 8 A 1 XEIRKI
3 500 /i3

ISBN 7-81080-899-0 / H - 311
18.80 .

AR 0 A N 5 R il B, W] A AL A%



B 7 W B

YETRENS SR EFTEAMCEREEBRAN) 224 BB,
AREUIFF ML FAEMN BB BT S FiaitE. bt
W, S -FERERBHERERS, MNEESR. B EEHE T ERED
BIREET, dh. B, AT RKEMREM R, FRITRERRHER,
PRAUE B IR 64T o

ABREITTERFEHAPNWERE ES . HEELEK Rod Lawrence
UK FEXEBEZR. BgE FASdh CYAERERN Y /4T REME
HSE R

APMEERB—-EIIA “TRH” EBREEHL.

BT RR B 218 AT FIHERR -

FWSMEHRE WA — B K 73, A EITES

EHiE
2002 45 9 A



ofl3

7

NE RS IEA LR RR, (BB LI ZRA— BT L EAM S
WIACPR R R B R 4%, 1 1 A A PR R AT AN BEIE MG B -
XEL(E BRSO . DU ANE 5 L B 2 — B, — M EAA,
H— K. M Malinowski #l Boas JFif, AFKiESH#E 4 —BE
EMIR YL, EAMERE T 5 IEFFNESHE S HA, MEBRT
MR SIE S ¥ IES ¥ (ethnolinguistics) B, Lado 1 (B3
REE) AT GESHUNHMNE S %) MRIFRE, B EEEF Kb
AL TR F UM T

AR, EFREWREIGR 7 — M ULES F R . T8 LR

B S %) BEEEICNESR, JBRE . XIEHEMBEM. &5

5T GEERX), ERKRFERN GMEESINESCUAR) EERSE
[t fEAMERRE, AR TENERYN “BHEEN” FigRE. B30t
MR E MBE S I MEEE N — A EE WA 2R A 74 B
MY —REMINEFAIWAES, MSMNEASAENMAEREMITNES,
A TR SOt B . M EW A G SR, R AE— &0
st B, BB et & B AR TARS ERME/E, d4E i
FAEERB R N EER . FrLd Poyatos EZERIE T - IMHIEE., HEH
SR “ AR (culturemes) HiA], FHRAR/RIEAM AL AL, FFIRE R
B “SCARFRA]”  (cultural fluency) HHEFEBFR. M Schumann M4
LA, ] —AVE TIEE IS U IE AR (The Acculturation
Model).

{H 2 B AME A A TAMNE S BE N — MES e 1 )8
H R E 3 AR U SME B “A8m” 18, s 75848, 7
R FREFIEEHY RN A E R AR, e B 7 7 — 2k ()
AL, ER) BT BRIESMNE BT R, BT AR, FHAREARK
TP RN, AR P ESENFE, I TR b
. M0 TEREFEE G /. HEAER, H k2 TE®.
8Z, BRI EENEEN, H X AT e, BREE
HIEMEAM .

JURIMESNA RS R NFNEIE#EE) FERMEE B RSM
1989 TR T — A AT H “SHERR 7, fERLsE
PEAIARHOER I 7T — RFIRA, SR BEF. M1 X5 B ##
FRTRR, B BEHR RN —E KT MK SO 2
b HEREREFRER S TFREEG . XPMEMBESS, HEmRK
ESMERE R HERR

F— XEEMNAE KNEERFHENITS T, 2037 HaEm
5%, HATIRIE FEIMNERRM 16 fiER. HEREMPME. B,
WARTEZHAT TIRARTHE EH 2 H R, B TRENEE, LR




TS —IHERK,

B, AR, B ARERSSUERE AN T, $E 18 D
BT, XEAFE MR EFENTE, BH-LEOFRAEM, itEE
HCREMRE, SaPMFsUbiZER. — R E BB
XABA R BT AR R TR T30k, X¥EIT S
WA KHIERS .

B= BM AR, BECLIRL RIS ERRFE R4 A
ERFERER, NAAFERECRBNGEERAT/DHITHESHEE
&5, DUMBAA I3 E L UGR, FREERITHIES e . &
el BHE BB MR~ BAAEWE AL AR MR IEER R EAEE ¥
FERH, BARBRTFN, LUETEE. IR 8ITET REJLBTR
Fid A, SZEHARRTIGR .

BESRSNE UL RANETBEBE N — N EBWARMGT, ¥ T RELEY
o) R AT HTE = WA A B AL IX N ER ? AR X80 1Y
W5 HEH— PRI, FEHNE B ER S

A
1995 4E 11 A



hiflg

Hil

AR HEBEHBEERN CHREEEL) BEMAOSERE. HESENS%
AR BAE .

WE X —AEINHEBRETE 1993 F2H “KERSHEMASIHTE” LB/
g, ETHERME, FEtE. A HEEEN, S5 HEES -SERHIFEHE
A, B RS S R HES RN, BRI, EikgEE
BEEA RS R, SR AR REESBREFEL . XEERME.

ABHEAERE RIMESN A K FIIER “HEEY” TIHHLSER AL HH
G, 2P TNTE, HHEETERE Lancaster KFDFHPIE] (1995 4 1-10 H)
SER

EHEIEP, 4E Y53 Lancaster X% Edward Woods FI Simon Gieves [
KIIHEHHB . Woods BB 5T “HEIF” HoHHE TIE.

AHTEWE, HRERERERBHTIHE, BRSBTS MEHE. FHER
HORES

RTmERFRHER, 2B -EHTEFARZAL, BB REUHAIEEHIE
HBH, LMEHMREEL.

kS
1995 F 11 A



To the Teacher i

To the Teacher

1. Purpose and nature of the book

This course has been especially designed for intermediate and upper-intermediate
students, 1.e. those English majors in their third or fourth years. It can also be used as
a general reader for those students who are interested in contemporary British culture
and society.

The aim of the course is not only to provide students and other readers with
information about British society and culture, but also to set out an approach to
studying other cultures. The course is task-based. The tasks give students the
opportunity to test their knowledge of what they have learned and also reflect on what
they already know or believe about the culture and the society. They can then check
their beliefs and attitudes with other students and with the text. In this way the
students interact with the materials and are not passive acceptors of the information
they have been provided with.
The course has several important features:

i) up-to-date information
The authors of the course have used the most recent information about Britain;

ii) student-centred

Students are asked to reflect on their own beliefs and attitudes towards Britain and to
work together discussing how these relate to their own society;

iii) authentic material

Many of the texts are taken from reports and journals and provide students with an
opportunity to experience and practise contemporary standard English;

iv) tables, graphs and photographs

These are used to complement the text and give a lively, motivating approach to the
materials;

v) language and culture focused tasks

At the same time as they learn about the culture, they will be improving their
knowledge and use of the language;

vi) flexibility

The modular approach to the course allows teachers and students to select those areas
of the topic which they feel they need and are most useful to them.
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2. Theoretical background

2.1. The importance of cultural study

Raymond Williams (1976) in his book KEYWORDS states that ‘CULTURE’ is one
of the two or three most complicated words in the English Language (p. 76).

For many people, ‘culture’ is the Arts and is concerned with great writing, great
painting, etc. It is now, however, commonplace to talk about ‘popular culture’; and,
while still referring to the Arts, it is concerned with popular entertainment, such as
TV soap operas, comic strip books, etc.

When we talk about ‘Cultural Studies’, we are thinking of something different yet
again. In courses of ‘Cultural Studies’, we are studying the way a society operates and
how the people in that society live and interact with each other.

2.2. Language as communication

Language is essentially the resource by which we communicate with each other. We
use it not only to give information, but also to focus that information and express our
attitudes to that information and to the person or persons with whom we are
communicating.

2.3. ‘Culture’ and ‘Language’

How we use language has a basis in our culture. In communication, we often express
our meanings with reference to our cultural heritage which is shared by other native-
speakers. Non-native speakers will have difficulty in understanding the message if
they do not share such background knowledge.

3. Some basic principles

In developing the materials, we have taken into account the different users of the
course. Thus we have tried to allow for flexibility in approaches to using the course,

3.1. Students

Students will come from many different backgrounds and will be learning in a variety
of situations.

In the first instance, there will be the different levels of attainment in the use of
English among the students at different institutions. In some cases, it will be
necessary to spend more time on language improvement as part of the course. In these
cases, the text should be used for language teaching as well as providing information
about Britain.

Secondly, there is the time that is available. In some institutions, there will be more
time than in others. The modular approach to the design allows teachers to select
sections from each chapter; and teachers should not feel they need to cover everything
in the chapters.
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Thirdly, some students will know more about Britain than others. The focus questions
at the start of each chapter give the students the opportunity to reflect on what they
know and to share this knowledge with others.

3.2. Teachers

Teachers will also be affected by the differences of knowledge and situation that are
similar to those of the students. The Teachers’ Book provides additional background
information as well as giving advice on how to use the tasks and, where appropriate,
keys to the tasks and exercises.

4. Organization of the course

4.1. Students Book

This is the input section of the course, where the students are given information about
aspects of British society. In many cases, this might be the only section that in
difficult circumstances you are able to do in the class, so some basic and essential
information has been presented in a direct and explicit way.

4.1.1. Section A (Exposition Texts)

This is the input section of the course, where the students are given information about
aspects of British society. In many cases, this might be the only section that in
difficult circumstances you are able to do in the class, so some basic and essential
information has been presented in a direct and explicit way.

4.1.2. Section B (Exploitation Activities)

In this section, students are given the opportunity to reflect on and develop their
understanding of their knowledge about Britain. There are three or four free activities,
which recycle the topics taught in section A. The purpose of the activities is to
provide opportunities for the students to process the information from section A in
various ways.

4.1.3. Section C (Extension Tasks)

The aim of this section is to develop the students’ interpretative abilities through
utilising the knowledge they possess. There are two or three tasks which are more
demanding. The tasks combine themes learnt in previous chapters and provide extra
opportunity for discussion and written work.

4.1.4. Supplementary Reading

In addition to the above three sections, each chapter also contains supplementary
reading materials to provide students with further information.
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4.1.5. Glossary

At the end of each chapter, there is a glossary of new and difficult words, which are
explained according to the cultural context in which they appear.

4.2. Teachers’ Book

The Teachers’ Book not only advises the teacher on approaches to use when using the
course, but also gives additional information on the topic in question.

4.2.1. Abstract

At the start of each chapter, there is an abstract to give you some idea of the content
of that chapter.

4.2.2. Focus questions

The abstract is followed by a list of “focus questions”. These questions are basically
to activate the students’ knowledge of the theme and topic under consideration and to
check preparation work. They also pave the way for what will be discussed in the
chapter.

4.2.3. Facts and figures

In each chapter these provide the most up-to-date briefing concerning the theme or
topic.

4.2.4. Answer keys

Given the nature of most activities (open-ended and communicative), it is difficult to
provide answer keys to all the tasks, as for many of them, there will be several
alternative answers, which will depend on the attitude of the persons doing the task.
In some cases answers have been suggested. These should be used for reference only.
Teachers should bear in mind that they should encourage students to give their own
interpretations to the activities. The best approach would be to collect all the answers
and then promote discussion on them.

4.2.5. Supplementary Readings

There are also supplementary readings in the Teachers’ Book, which are provided as
additional background information for the teacher.

5. The Methodology of the course

5.1. Modes of use

An important approach to learning that has been adopted in the development of this
course is that students should be involved in the learning process and there should be
opportunities for them to reflect on what they have learnt or what they already know.
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Thus the ideal classroom approach is for the students to study the texts in Section A
in their own time before the class, so that the time in the class is spent on doing the
activities. This allows for a very active approach where the students are discussing
what they know about Britain and putting it into a context by comparison with the
situation in China.

It is important that students have the opportunity not only to reflect on their
knowledge of Britain, but also to discover and reflect on Chinese culture. This helps
to put British Studies into perspective, so that they do not simply become a collection
of strange and foreign attitudes and ideas.

It is practical, however, to bear in mind that this will not always be possible and that
time constraints will not allow such an approach. In such cases, teachers should select
the most important sections from each chapter to be read before the class. The
relevant tasks from Sections B and C are then done in the class.

The least effective method would be for the teacher to use the materials in the
Students’ book and the Teachers’ book and present that in the form of a lecture. It
may be necessary where the level of English among the students is very low, so that
reading the texts would be too difficult and thus demotivating. In such cases, the
lecture should be divided into several parts and students given the appropriate tasks to
do at the end of each part. It is important that there is students’ involvement even if
the level of English is low.

5.2. Aspects of use

5.2.1. Involvement

The key to the successful use of the book is the involvement of the students. The
material provided is not designed specifically to inform the teacher about Britain and
to help the teacher prepare a lecture on each topic. Rather the aim is to involve both
the teacher and the students in discovering aspects of Britain, where the teacher is the
guide and not simply the informant. The materials are of an interactive nature and
students are constantly called upon to comment and reflect on what they have learnt.

5.2.2. Compare and contrast

Another important feature of the book is that it encourages the students to relate the
target culture to their owh experiences. In so doing, they have to look again and
rediscover their own culture. The importance of this process is that in this way,
students are not only learning about Britain, but developing strategies for discovering
about other cultures.

5.2.3. Language skills development

The approach adopted by the writers is one that will help develop a student’s
language skills. The tasks with their varied modes of activity — individual work, pair
work, group work — have been designed to help students develop strategies for their
own language learning. The interactive approach as it applies to reading, listening and



vi British Culture & Society — TB

writing increases the students’ ability to monitor their own work and to become self-
critical.

5.2.4. Monitoring students

Teachers should make a distinction between monitoring students for the content of
their work and correcting their language errors. While it is important that there should
not be too many inaccuracies in the students’ language, correction should not be done
to the point where students are discouraged from discussing points raised in the
materials and involving themselves in the tasks.

5.2.5. Time allocation

The book is designed to meet the requirements of the national curriculum. It should
take between 36 — 40 hours to complete. The exact time will depend on the situation
in the classroom — students’ language abilities, organisation of the time-table, etc.

5.2.6. Sequence of content

The book has not been designed so that there is a sequence of difficulty either in
language or content. Teachers can work through it chapter by chapter or by selecting
topics according to the interests and needs of their students. Equally it is not
necessary to do all the tasks. Once again this will depend on the needs of the students
and on the time available. Teachers must consider this within the context of their own
classrooms.

Finally we hope that teachers and students find British Culture & Society an
interesting and useful textbook.
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Chapter 1  Introduction

We are not French, and we are not
other nationals. We are British,
thank God/

— Field-Marshal Montgomery
(1887-1976)

Abstract

This introductory chapter looks at some of the main features of Britain. Part One of the chapter
is about Britain’s physical features. After a brief examination of some terms used when talking
about Britain, we turn our eyes to Britain’s climate and territory. Part Two looks at Britain’s
population, with special attention on population density and structure as well as age and sex
structure. Part Three sees Britain as a multiracial nation. Here, the focus is on the age
structures of those ethnic minority groups, which are quite different from that of the white
population. The next part, Part Four, focuses on the issue of class. Although the ‘class
structure’ of Britain is often considered in negative terms, for many British people, class
awareness is still there. Part Five, the concluding part, sees Britain as a changing nation. We
first trace the route of Britain’s decline as a world power. In spite of this, however, the past
decades have seen a great improvement in the material standard of living for the majority of
the population. Next, we look at the status of women. We argue that although the political,
economic and domestic lives of women have been transformed in the 20th century, they still do
not have exactly the same opportunities as men. We conclude the chapter by highlighting some
of the key features of change.

Focus questions

1. What is the full name of the British state? What countries does it consist of?
2. What is the total population of the United Kingdom? Where do most people live?

3. Do you think that most of the ethnic minorities in Britain have different age structures from
that of the white population? Why?

4. What do you think are the most important factors in determining class?
5. How do you understand the status of women in contemporary Britain?

6. What are some of the key changes over the last fifty years in the UK?



