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Grammar Codes

[A] at'ributive; an adjective thai is used only
before the noun that it describes: a main
rond - an indoor swimming pool

|C] countable, a noun that can be connted and
has a piural form: This is a dictionary
There are many dictionaries in the
library

{F} anadjective that is uszd only following the
noun that it describes. usuallv after be or
another verb marked |1.]: The children are
asleep

(Il intransitive: a verb that has no direct
abject: Thev all came yesterday. Weset off
at 7 oclock .

[1.] a verb that is followed by a noun ar
adjective complement, which refers to the
subject of the verb. Be is the most common
[L1verb but there are several others: Jane
is G docror. Her dress was biue He became
Prestdent. You look very tired

1P} plural a noun that is used only with a
plural verb or pronoun, and that has no
singular form: These trousers are oo
tight.

I§) singular: a noun that is used only in the
singular, and that has no plural form:
There was a babble of voices. |Let me havea
think abour ir.

IT] transitive;averbthatisfollowed byadirect
object, which can be either a noun phrase
oraclause: Sherides a bicycle 1o school. He
made up ¢ good excuse. | We decided 10
feate. |I've given up eating meat.

{U] uncountable; a noun that cannot be count-
ed. and that has na ptural form: We drink
milk with our dinner There isn't much
milk left. The book contained seme interest-
ing information abou! the town.

[thela noun that s the name of an actual place,
organization, etc., and that is always used
with the definite article: the White House,
This land belongs 1o the Crown

[tke} a noun that s the name of an actual ptace,
organization. etc, and that is never used
with the definite article: How did Wall
Street react 1o this news? | The matter was
debated in Parliament;in Congress,

[after n] shows that an adjective. adverb, or
noun can follow a noun: a piece of wood
three inches thick  the director designate

{no comp.} shows that an adjective or adverb is
not used in the comparative or superlative
form (with -er-est. or more most) a
nuclear weepon a main road

[ = to-t} shows that a word can befollowed by an
infinitive verb with to: /want toleave early
today. an attempt io reach an agreement |
We re ready to go.

f ¢ to-v] shows that a verbcan be followed by an
infinitive verb without to: You must tel!
the police about this. 1 saw him leave early
today.

| + v-ing} shows that a verb can be followed by
another verb in the -ing form: [ like
playing football. We watched them play-
ing football

| + that] shows that a word can be followed by a
clause beginning with that: He read that
oil prices were going down.

| + (than)) shows that a2 ward can be followed by
a clause beginning with that, but the word
that can be left out: He knew e would be
late for work. I'm sorry you failed your
exam

|+ wh) shows that a word can be followed bya
word beginning with wh- (such as where,
why . or when)or by how: He didn 't know
what to do how to do itjwhere to find her. |
the reason why Iwas so late I'm not sure
where to go.

[+ v-ed]) shows that a verb can be followed bya
past participle: She got trapped. | We're
having the car repaired.

[+ aduiprepl shows that a word {esp. averb)can
be followed by an adverbial or preposition-
al phrase: She lives abroad. |She lives in
the next street. Put it away. 1Put it in the
box. We could see far into the distance.

[+ 0bj(i)+obj(d)} shows that a verb can be
followed by an indirect object and then a
direct object: Give the teacher your book. |
Let me buy you a drink.

loy] shows that the direct object of a [T] verb
canonly be a clause and cannot be a noun
or pronoun: [T + that, ebf] Thecourt deter-
mined that the man was guilty of assault.

[not in progressive forms) shows that a verb is
not used in the progressive aspect (i.e. not
following the verb be in an -ing form): [
hate footbalt, (NOT I am hating football.)
She knows him quite well

[+ sing. pl v} shows that a noun represents a
group. In the singular it can be followed
either by a singular verb or (especially in
British English) by a plural verb: The
football team isiare playing tonight.
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Pronunciation Table

Consonants Vowels
symbol  key word symbol  key word
b back i sheep
d day ! ship
) then i happy
ds jump 3 acid
S ¢ bed
g get S bad
h hot a: calm
J yet 0 pot
k key x caught
1 led o put
m sum u actuality
n sun 4 ambulance
n sung u: boot
P pen A cut
r red B bird
s 00N 3 cupboard
j fishing o make
1§ tea W note
1f cheer a1 bite
0 thing a0 now
v view 2 boy
w wet 2 here
x loch [} peculiar
4 zero ) there
3 pleasure w2 poor
w ritual
e player
202 lower
an tire
s|u ecial signs a0 tower
9 hA] employer
I separates British and American
pronunciations: British on the left,
American on the right
' shows main stress
W shows secondary stress
‘af shows stress shift
I3 at the end of a word means that 1. is
usually pronounced in American
English and is pronounced in British
English when the next word begins
with a vowel sound
13/ means that some speaXers use .1, and
others use o/
'/ means that some speakers use /o/ and
others use a/
'3/ means that /5 may or may not be used
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Inthe early stages of learning a foreign language. one of our essential
tools is a good bilingual dictionary, linking words of the languagg we
know well tothecorresponding words in thelanguage we are learning.
But as our competence and confidence increase, we reach a point at
which the bilingual dictionary is inadequate to our needs. It ties us
down to a perpetual exercise of transiation. inhibits us from free
creative expression in the foreign language weare now mastering, and
simply does not give us enough information on the meanings and
grammatical constraints of the words we want to use.

I.éarnersall over the world need to reach that stage with English more
than with any other language. and the new edition of the Longman
Dictionary of Conternporary English has been expertly and skilfully
prepared to match their requirements. The rich and wide selection of
headwords is drawn from both spoken and written sources, ordinary
discourse and technical communication, British and American usage,
as recorded in the many millions of running words in the Longman
files of citations. Words are individually coded in a clear notation to
indicate the grammatical relations into which they can enter, and
their meanings are stated in terms of a uniquely devised small and
clear defining vocabulary. separately listed for ease of reference. The
definitions and the weaith of insightful and highly natural examples
that accompany them bear witness to the expert professionalism ofthe
Longman lexicographers, working in close collaboration both with
linguistic experts, British and American, and also with numerous
teachers possessing long experience of classroom work in many
countries of the world. Special attention can thus be given to the
known needs of advanced students, needs which include the most up-
to-date meanings and such pragmatic aspects of usage as courtesy,
intention, and speaker-addressee refations.

This Dictionary recognizes, not least, the international role of English
as an essential instrument of communication, Through every aspect of
its design, it securely speeds the learner's efficient and sensitive
control of the language.

Professor Sir Randolph Quirk



| General Introduction
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This Dictionary aims to provide advanced stu-
dents and teachers of English with accurate and
appropriate information on the core vocabu-
lary of contemporary international Engtlish,
covering both the major varieties, American
and British English, in particular. Around
56,000 words and phrases are entered, including
scientific and technical language, business and
computer terms, literary words, and informal
and idiomatic usage. But the Longman Diction-
ary of Conremporary English is not simply a
reference book in which students can look up
wordsand meanings that they do not know: itis
also a vocabulary resource book, giving infor-
mation on the grammar, collocations, and styl-
istic and situational appropriacy of words that
will help students understand new vocabulary
sufticiently well for them to produce the words
correctly in speech or writing.

The overall approach of the Dictionary has
been developed over several years, and has
benefited considerably from the reactions of
users of the first (1978) edition, from detailed
reviews in learned journals, and from our own
discussions with students, teachers, and aca-
demics. Most notably, we have conducted
several research projects with schools and
universities, in various countries. including
Belgium, Britain. France, Germany, Mexico.
Nigeria, Japan. and the United States, to try 1o
find out how effectively students make use of
the information as presented indictionaries for
learners of English. All this has enabled us to
build up a clearer picture of learners’ needs,
and three main points have become clear:

1 the use of the 2000-word Longman Defining
Vocabuiary is the single most helpful feature.
Students have found that this brings an
unprecedented clarity to the definitions.

2 although grammatical information is some-
times sought, most users found mnemonic
codes offputting and impenetrahle

3 examples are essential to a thorough under-
standing of the different uses of words

In response to these findings. the technique of
writing entries using the Defining Vocabulary
has been refined for this Dictionary. a new
transparent system of grammatical presenta-
tion has been devised, and examples, selected
particularly to aid vecabulary expansion and
correct choice of words, have received special
attention.

Our view that dictionazie . for learners should
present words not as isolated units of meaning.
but rather in terms of their function in combi-
nation with other words and structures, has
been confirmed by recent developments in the
fields of text linguistics, vocabulary acquisi-
tion, and pragmatics. Consequently, a great
deal of attention has been paid to showing the
collocational properties of words and the gram-
matical relations into which they can enter. In
addition, 20 Language Notes have been in-
cluded in the Dictionary. These consider,
among other things, the principles underlying
the pragmatic implicationsof language use, and
give guidance on the appropriate choice of
words and phrases for particular purposes and
in particular contexts.

The Longman Citation Corpus, consisting
originally of around 25 million words of text on
half a million conventional index cards (equiv-
alent to scanning about 500 medium-sized
books) has been expanded and updated by
adding a further two million words of randomly
gathered computerized text from current
British and American newspapers, and another
half a million weords of citations covering 15,000
neologisms, gathered by human editors. and
then computerized. This expansion of the
Citation Corpus has greatly aided our lexicog-
raphers in ensuring that examples in the Dic-
tionary demonstrate natural and typical
patterns of the language.

The principal features of the Dictionary are:

Definitions that can always be understood

Students of English graduating from a bilingual
translation dictionary often have considerable
difficulty in coping with a dictionary which
gives explanations entirely in English. It is for
this reason that Longman has developed the
technique of writing definitions within a core
vocabulary of 2000 base words (the Longman
Defining Vocabulary). Students and teachers
around the world have appreciated the very
real clarity of explanation which can only be
achieved by controlling rigorously (by comput-
er) the words used in the definitions. The
Defining Vocabulary was based originally on A
General Service List of English Words by
Michael West, the only frequency list to take
into account the frequency of meenings rather
than the frequency of word forms. However. it



has been updated with reference to more recent
frequency information, and its use by our
lexicographers is further restricted in that only
the most frequent senses of words, and com-
pounds and phrasal verbs that were self-ex-
planatory. were permitted.

Examples which aid comprehension and
production

Over 75.000 examples are included in the Dictip-
nary. often based on analysis of the authentic
language in the Longman Citation Corpus,
especially the recent citations from American
and British newspapers. In using materiai of
this kind. we have been careful to exclude
sentences that are too context-dependent, or
thatcontain anything distracting orirrelevant.
Only examples that are natural and ypical, and
therefore useful in reinforcing the meaning
given in the definition and in serving as model
‘sentences to aid usersin production, have been
included.

Emphasis on collocations and appropriate
word choice

Words often show strong tendencies to co-occur
with certain other words. Familiarity with
these natural patterns is a major factor in the
development of lexical competence. In the
Longman Dictionary of Contemporary English,
such collocations are shown clearly in the
examples. If the collocation is particularly fixed
it i$ shown in heavy type (see, for example. the
entry at place). Additionally, Usage Notes pro-
vide advice on which word has the appropriate
meaning in a particular context.

Clear grammatical information to help
users form grammatically correct
sentences

The sophisticated grammar codes in the first
edition of the Longman Dictionary of Contem-
porary English (1978) were well-received by
those particularly interested in grammar, but
many users found them difficult to remember.
The same detailed description of the grammati.
cal behaviour of words is given in this edition,
but by means of a clearer system that uses
transparent abbreviations. For example, the
code { +(that)] at the word pity (definition 2)
means that pity can befollowed by a that-clause
withor without the that, asin, for example,it'sa
pity (that) you can’t come to the party.

in addition, the grammatical information is
now given immediately in front of the example
to which it applies, for instant recognition of
grammatical patterns.

IHustrations that give linguistic
information

In a highly innovative approach to the use of
illustrations. over 5 new pictures have bheen
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devised to explain the meaning of words. by
contrasting easily confused words (see pile), by
showing groups of related words (see pin),or by
clarifving the meanings of words that are
usually used figuratively. like pigeonhole or
pillory.

Phrasal verbs and compounds as separate
entries

For ease of reference. compounds and phrasal
verbs are treated as individual lexical items.
Compound nouns and adjectives are fufl
headwords, while phrasal verbs are entered as
separate paragraphs. but listed after the root
verb (see, for example, pin sbdy.,;sthg.—down.
after pin®).

New words collected by computerized
analysis

The 1980s has been a particularly fertile period
for new words, many stemming from computer
technology. new business practices, and social
change. The constant updating of our Citation
Corpus enables us to keep track of new words,
new meanings, and new usages.

Pragmatics of language

Pragmatics (the study of language as affected by
factorssuch as the intentions of the speakerand
therelationship betweenspeaker and hearer)is
now recognized as being of fundamental impor-
tance to linguisticcompetence. Guidance on the
pragmatic use of words, but more usually
phrases, is given throughout the Dictionary,
particularly in Usage Notes and in the new
Language Notes pages (for example Polite-
ness}). See also the essay by Professor Geoffrey
Leech and Dr Jenny Thomas on Pragmatics
and the Dictionary (page F12).

The Longman Dictionary of Contemporary
English was compiled by a team of specialist
ELT lexicographers with many years’ exper-
ience of teaching English. who have had the
benefit of advice from a distinguished panel of
professors and teachers headed by Professor
Sir Randolph Quirk.

In the course of compilation. the text of the
Dictionary was read in detail by: Professor Y.
Ikegami (University of Tokya), Professor
Mahavir P. Jain (Indian Institute of Tech-
nology. New Delhi), Professor Joan Morley
(University of Michigan), and Professor
Gabriele Stein (University of Hamburg).

The Dictionary has been produced specifically
to serve the linguistic needs of advanced stu-
dents and teachers: we hope you agree that it
succeeds admirably.

Della Summers
Editorial Director



| Grammar and the Dictionary

When we use a word, we need to know both its
meaning and its grammar. For example, the
words recall and reminisce both express the
idea of remembering something that happened
in the past: they have similar meanings. So in
the sentence

The two old friends talked for hours. recalling
their schooldays

it would be possible - as far as meaning is
concerned - to use the word reminisce instead
of the word recall. But as far as grammar is
concerned, there is an important difference
between these two verbs: recall is always
transitive and reminisce is always intransi
tive. So the sentence

*The tuwo old friends talked for hours, remi-
niscing their schooldays

is grammatically incorrect, because reminisce
cannot be folldwed by a direct object, Words of
similar meaning do not always have similar
grammar, It follows that using words properly
in sentences depends not only on understand-
ing their meaning, but also on knowing how
they can behave grammatically.

For advanced learners working to improve
their competencein English, a knowledge of the
grammatical behaviour of words isobviously of
particular importance. For this reason. the
Longman Dictiohary of Contemporary English
aims to give a complete and explicit description
of the grammatical features of each word or
meaning it contains. This is done by means
of a system of “grammar codes”, which takes
as its main reference point the grammatical
description given in A Comprehensive
Grammar of the English Language (Quirk.
Greenbaum, Leech, and Svartvik, 1985). The
word recall, for example. is given the code [T].
showing that it is a transitive verb. The word
reminisce, on the other hand, is coded
(I (about)}, showing that it is intransitive, but
canalso befollowed by the preposition about. If
reminisce is to be substituted in the sentence
shown above, these grammatical characteris-
tics must be taken into account. With this
information, we are able to produce a gram-
matically admissible alternative to our original
sentence:

Thetwo old friends talked for hours, reminisc-
ing about their schooidays.

In addition to showing basic grammatical fea-
tures (such as whether a verb is transitive or
intransitive, and whether a noun is countable
or uncountable), the grammar codes also give a
full description of complementation types: that
is. they explain the various kinds of grammati-
cal construction that can be used witha wordto
complete its meaning - allowing for the fact that
such constructions are not always required
and that alternative constructions may be
permitted. For example, a word admitting
complementation by a that-clause is indicated
by the code [+ that)., while words that can be
followed by a ro-infinitive clause are given
the code [+#-p This information on
complementation types is given not only for
verbs but also for nouns and adjectives.

The same word may show a range of grammati-
cal constructions. For example, dream in its
central sense can be used intransitively (Do you
dream at night?), with a collocating preposition
(What did you dream about?), or with a thar-
clause (I dreamt that I was flying to the moon).

On the other hand, the individual meanings of a
word often entail different grammatical behay-
iour. Drive can be used both transitively (z0
drive a car, bus. etc.) and intransitively (she
drove along the streer), but in the meaning “to
force to go” only transitive use is permissible (to
drive caule bad weather drove the tourists
away). The coding system thus combines easeof
use with considerabie descriptive power, and in
this way the individual teatures of grammar
appropriate to a word are clearly indicated
throughout the dictionary.

The informationgiven in the codesis reinforced
by example sentences iltustrating the range of
grammatical features which a given word can
exhibit.. Furthermore, the codes indicating
clause complementation and collocating pre-
positions are shown directly before the exam-
ples to which they apply. In this example,

endure n'djoa an'doar v 1 [T} to bear (pain, suf-
fering, etc.) patiently or for a long time: They endured
tremendous hardship on their Journey to the South Pole.
{+ to-viv-ing ) 1 can’t endure to see:endure seeing animals
suffer like that.

the word class (), then the grammar code [T)
for transitive, and then the sample objects
(pain, suffering, etc.) all work together to show



how the wordis typically used. Thecode [ + to-v/
v-ing], meaning “can take a f-infinitive or a
gerund”, is given immediately before the
example that demonstrates the two possible
complemeritation types

A full explanation of the grammatical informa-
tion included in the dictionary is given in the
introduction on pages F37-44, and an abbrevi-
ated table is given inside the front cover.

With acknowledgements to:
Professor Sir Randolph Quirk
Professor Geoffrey Leech



| Pragmatics and the Dictionary /
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For many years the overriding concern of
English language teachers was that their stu-
dents should learn to speak and to write English
correctly. More recently, serious aitention has
been drawn not only to the correct, but to the
appropriate use of language. This shift of em-
phasis has taken place under the influence of
studies in pragmatics.

Traditionally, dictionaries and grammars are
concerned with what words, phrases, and sen-
tences mean. Pragmatics, on the other hand. is
the study of how words are used, and what
speakers mean. There can be a considerable
difference between sentence-meaning and
speaker-meaning. For example, a person who
. says “Is that your car?”’ may mean something
like this: “Your car is blocking my gateway -
move it!” - or this: “What a fantastic car - |
didn’t Know you were so rich!” - or this: “What a
dreadful car - I wouldn’t be seen dead init!” The
very same words can be used to complain, to
express admiration, or to express disapproval.

This Dictionary will often help you by giving
examples of typical speaker-meanings. Look,
for exampile, at the following Usage Note at the
entry for way.

@USAGE ................. ... .. By the way.
Although this expression seems to suggest that you are
£oing to add unimportant information, in fact it is often
sed to introduce a subject that is really very important
to you: By the way, I wonder if we could discuss my sal-
ay some time?| By the way, do you think you could lend
me £1(? —bee also INCIDENTALLY ( USAGE)

In general, the context in which the words are
spoken, or the way in which they are said (for
example, their intonation) will tell us which of
the possible speaker-meanings is intended. But
between speakers of different languages or
people of different cultures, serious misunder-
standings can occur. For example. it is common
for a British teacher to say to astudent: “James,
would you like to read this passage?” Although
the sentence is a question about what James
likes, the teacher is not asking about James's
wishes, but is telling him to read! A foreign
student could easily misunderstand the teach-
er's intention, and reply: “No, thank you”. This
would strike the teacher either as being very
rude, or as a bad joke. In other words, the reply
would be inapproprigte.

Misunderstandings are particularly likely to
oceur with words such as please, whose mean-
ing cannot be explained by the normal method

of dictionary definition; or with words such as
surely, for which a definition giving the mean-
ing of the word out of its context can easily be
misleading.

For example, please is a conventional marker
of politeness added to requests. Butit cannot be
simply equated with items such as bitte in
German or dozo in Japanese. Unlike these
words, please cannot be used inreply to thanks
(e.g. by a hostess giving a visitor a drink). And
moreover, pleaseis aminimal marker of polite-
ness, which in some situations can actually be
less polite than its absence! For example, “Will
you please sit down?” is more likely to be used
in addressing a naughty child than in address-
ing an important visitor to one’s office. **Mind
vour head, please” is inappropriate because
“Mind your head™ is awarning, not a request: it
is the kind of remark which is meant to benefit
the hearer, rather than the speaker. These
examples show how difficult it is to explain the
meanings of some words without giving details
of the context in which it would be appropriate
or inappropriate to use them.

Many linguists and language teachers would
argue that the most serious cross-cultural mis-
understandings occur at the level of speaker-
meaning (ie. pragmatics). If foreign learners
make grammatical errors, people may think
they do not speak English very well, and make
allowances for them. But if learners make
pragmatic errors, they risk (as in the case of
“Will you please sit down?"”) appearing impo-
lite, unfriendly, or even aggressive. Converse-
1y, somelearners (e.g. some speakersof oriental
languages) may make the mistake of appearing
over-polite, which in turn can cause embarrass-
ment, or can even give an impression of sar-
casm. The study of pragmatics may thus be seen
as central to the foreign student’s need to
communicate, and it is perhaps surprising that
up to now no serious artempt has been made to
incorporate pragmatic information into a die-
tionary for foreign learners of English.

Part of the explanation lies in the fact that
pragmatics is 2 comparatively new field of
study. But more relevant is the fact that we
cannot formulate rules of pragmatic usage in
the way that rules are formulated in grammar-.
The best we can offer is a set of guidelines,
because so many factors influence the way we
speak and how polite or indirect we are, The
sorts of questions we must ask ourselves are:
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1 How formal is the situation (is it a business
meeting, a class discussion, or a picnic)?

How well do we know the people we are
addressing (are they friends; workmates, or
complete strangers)?

If we are talking to strangers, how similarare
they to ourselves (e.g. are they people of a
similar age. of the same sex,of asimilar social
background, of the same profession)?

Are we talking to people who are in a superi-
or. equal, or subordinate relationship (e.g.
our boss. a coileague, or a waiter)?

How great is the demand we are making on
them (e.g. are we asking to borrow a pencil or
a car)?

Do we have the right to make a particular
demand (e.g. teachers can require a student
to write an essay. but not to clean their car)?
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People of different cuitures will answer these
questions differently. Thus it is less of an
“imposition” to ask for a cigarette in Eastern
Europe (where they are very cheap) than in
some parts of Western Europe (where they age
expensive). And the point should be made that
different English-speaking cultures vary
among themselves, just as they differ from non-
Engdish»speakmg cultures. For example, it can
be less:of an “imposition’ to borrow someone’s
car in the United States than it is in Great
Britain.

People from different cultures will attach differ-.
ent values to the same factors. For example, a
teacher has a highei' status in some countries
than in others. In some cultures, peaple are
very deferential to their parents: the idea of
parents being polite to their young children, as
often happens in American or British middle-
class homes (e.g. a mother's saying “Peter,
would you mind shutting the door, please?”)
will seemh very strange. Fmally, the importance
attached to factors such as differences of sex,

age, and social status varies enormously from
culture to culture.

In spite of the difficulties of generalizing, we
attempt in this dictionary to capture “guide-
lines" of pragmatic usage by three means:

1 By Usage Notes forming part of the alphabetic
entries for words (see, for example, the Usage
Notes under actually, afraid, all right, (I)
mean, please. surely).

B USAGE . . . . In conver-
sation, ncmnllycanbeusedtoaomnmtywmny
ing, especially if you are correcting someone, M‘&
ing, or complaining: “Happy Birthday. M “Well,
actually my birthday was yesterday.” But it.can be used
with the oppdaite effect, if you speak with sarcasm: /
didn't ask your opinion, actually.

2 By Language Notes covering more general
pragmatic topics, which cannot be limited to
the treatment of individual words,and which
affect the meaning, in context, of many differ-
ent words or phrases. (See, for example, the
Language Notes for Apologies (p 38), Criti-
cism and Praise (p 244), Invitations and
Offers (p 556), and Thanks (p1097)).

By comments and examiples within the en-
tries for individual words, showing how they
are used in context. This example at quite
" shows how it can be used to show annoyauce:
(shows Annoyance) If you 've quite finished interrupting,
perhaps I can continue.

And this example at respect shb%vs how it 18
used in a fixed phrase to éxpiesy: polite
disagreement: o

{used formally to imrodnee an expression of dissgrwe-
ment) With (the greatest) nqm:t/With due respect, /
think you're wrong. L T

T e

What we can reasonably attempt to show in
these Notes is the way in which pragmatic
questions are resolved in some typicdl shtua-
tions, for a thypothetical) “average" speakér of
British or American English. The' Notes are
designed to help overcome problemsof i inappro-
priateness, whether these are caused by lin-
guistic or by cultural differences..

Professor Geofirey Leech
Dr Jenny Thomas



W Explanatory Chart

Page references are to the Quick Guide (pages F16 to F29) and the Full Guide (pages

F30 to F53)

aboard 5'bo:di|3'bard; adn, prep on or into (a ship,
train, aircraft, bus, etc.): The boat is ready to leave. All
aboard!|The plane crashed, killing all 200 people
abogrd. —compare on board ( BOARD!')

antiblotlc / zntbar'otik)-‘a:-/ n a medical sub-
stance, such as PENICILLIN, that is produced by living
things and is able to destroy or stop the growth of
harmful bacteria that have entered the body: a course of
antibiotics to clear an infection —antibiotic adj

badget' /'bzdzs’/ n 1 [C] an animal which has black
and white fur, lives in holes in the ground, and is active
at night 2 (U] the skin or hair of this animal
badger? u [T (Into)] to (try to) persuade by asking
and again; PESTER: The children badgered me
into taking them to the cinema.

blotier /*blota’|'bla:-/ n 1 a large piece of blotting pa-
per against which writing paper can be pressed to dry
the ink 2 AmE a book where records are written every
day, before the information is stored elsewhere

clam-our? BrE || lamor AmE /'klamo™/ 7 1 [S] a loud
) eonﬁ.nuous,’ usu. confused noise or shouting

cride-ri-on /krai*twrion/ n -ria jris/ or -rions an estab-
lished standard or principle, on which a judgment or
decision is based

damage? i (T] to cause damage to: 1o domage someone’s
reputation|The building was severely damaged by the
explosion. |Smoking can damage your health.|The inci-
derit had @ damaging effect on East-West relations.

drawing pin /'-- ./ BrE | thumbtack AmE— n a short
Pin with a broed flat head, used esp. for putting notices
on boards or walls

dry-clean |- "/ v [T} to clean (clothes, material, etc.)
with chemicals instead of water

dry clean-er's /,- '/ n a shop where clothes, materi-
als, etc., can be taken to be dry-cleaned

dry dock /' -/ n 3 place in which a ship is held in posi-
tion while the water is pumped out, leaving the ship dry

ake? v [I (oFr)] to fall of in flakes: The paint's begin-
ning to flake (off).

flake out phr v [I] infml to fall asleep or become
unconscious because of great tiredness
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frying pan /'~ -/ | also skillet AmE—~ n 1 a flat pan
with a long handle, used for frying food: a non-stick fry-
ing pan 2 out of the frying pan into the fire out of a
bad position into an even worse one —see picture at PAN

furtive .'(:tv}!'f3:r- adj quiet and secret; trying to es-
cape notice or hide one's intentions: She cast a furtive
glance down the hotel corridor before leaving her room.
—~lyade —~nessn U]

gap /gep/ n ((in, between)] an empty space between
two objects or two parts of an object: The gate was
locked but we went through a gap in the fence.

guarantee? ; [T) 1 to give a guarantee: The manufac-
turers guarantee the watch for three years. { +(that)]
They have guaranteed that any faulty parts will be re-
placed free of charge. 1+o0bj+to-v] Qur products are
guaranteed to last for years. [ +obj+adj) Ail our food
is guaranteed free of artificial preservatives

hit man /- -/ n infml, esp. AmE a criminal who is
employed to kill someone

hope-tully /'houpfali/ adv 1 in a hopeful way: The lit.
tie boy looked at her hopefully as she handed out the
sweets. 2 if our hopes succeed: Hopefully we'll be there
by dinnertime.
B USAGE This second meaning of hopefully is now
very common, especially in speech, but it is thought by
some people to be incorrect.

import? im'pa:tj-xrt/ v (T (from)] to bring in (some-
thing, esp. goods) from another place or esp. another
country: a rise in the number of imported carsiof cars
imported from Japan —compare EXPORT' —~er n

incl-dent /'msldant/ » 1 an event; a happening, esp.
one that is unusual: one of the strangest incldents in my
life| The day passed quietly, without further incident
( = with nothing unusual happening)

b written abbrev. for: pound (weight) .

Ibw {.cl bi 'dabolju:/ abbrer. for: leg before wicket
(LEG") :

LCD jel si: 'di:/ 1 liquid crystal display; part of an appa-
ratus on which numbers, letters, etc. aré shown by
passing an electric current through a special liquid

( mal- —see WORD FORMATION, p B5 1

outdo faut'du:/ v -did /'did/, -done /'dan/, 3rd person
sing. present tense -does /'daz/ [T} to do or be better
than (someone else)

O-Yum ['auvam/ n ova [*20va/ tech an egg, esp. one that

develops inside the mother’s body
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F31 :
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F23, F38
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page F23, F38



A Quick Guide to Using the Dictionary

The Quick Guide explains how to find the word or meaning you are tooking for. and how the
dictionary can help you to choose the riGHT word and use it in the riGHT way.

1 Finding the word you are looking for

Read the passage. Some of the words are in dark type, and the section that lollows explains how to

find them in the dictionary.

Chairman’s report on this year’s results

This has been an excellent year for the company, with sales well
above our original torecasts, and the big increase in profits has
enabled us 1o reduce our borrowings from the bank. Most of the
improvement has been in our exporls 10 overseas customers, and
this is partly due to better market research. Qur performance in the
home market remains rather run-of-the-mill, but there are encour-
aging signs that we are beginning to do better in this area too. Only
three or four years ago, we were regarded as the Jame ducks of the
industry, so this has been a remarkable turnaround in the com-

pany's tortunes.

"*. . . sales well above our original forecasts”

foro-cast' /'frkaist; ‘farrkasst v -cast or -casted | T] to
say, esp. with the help of some kind of knowledge { what
is going to happen at some future time); PREDICT: He
confidently forecast a big increase in saies, and he curned
out o be right. { « that] The teacher forecast that fifieen
of his pupils would pass the exam. { +wh-| I wouldn't
itke to forecast whether he will resign. — ~ er n.: a weath-
o

forecast! » a statement of future events, based on some
Xind of knowledge or judgment: The weather forecast on
the radio seid there would be heavy rain.\the govern-
ment's economic forecasts jor the coming year { - that]
The newspaper's forecast that the government would only
last for six months turned cu! 1o be wrong.

There are two separate entries for the word
forecast. This is because it can be used either
as a verb or as a noun. In this passage it is
being used as a noun. $0 you need to look at
the second of these entries to find the
meaning. Words that look the same but
belong to a different word class are dealt with
in separate entries. Each entry is marked with
a raised number (like lorecast® and forecast?).
so if you don't find the meaning you want in
the first entry, carry on looking. )
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.. /to reduce our borrowings from the bank’’

bank' brnk 7 1 (a local offic> of a business organiza-
tion which peforms services connected with money,
esp. keeping money for customers and paying it out on
demand: The major banks hare announced an increase
n interest rafes.|She works af the bank in the High
Street. |1 think she’s a lot more interested in your hank
balancet - your money) than yeur personality! 2 a
place where something is kept until it is ready for use,
esp. products of human origin for medical use: a kidney
bank|Hospital blood banks have seved many lives. 3 (a
person who keeps)asupply of money or pieces for pay-
ment or use in a game of chance —see also break the
bank (BREAK)

bank? v 1 T] to put or keep (money) in a bank 2 I
(with)] to keep one’s money (esp. in the stated bank):
Who do you bank with? .

bani:’ n 1 land along the side of a river, lake. ete.: the
left bank of the Seine|the barks of the River Nile

This numbering system :s also used for words
with completely differen! meanings. So, for
example. bank® and bank® are treated
separately. even though they are both'nouns.
because there is no historical connection
between the two wards and their meanings
are completely different

.. . better market research . . . remains rather run-of-the-mill"”’

market price ;.- '-/ n the price which buyers wil
actually pay for something :

market re-search .- -'-j,~ '~ n {U] the processof
collecting information about what people buy and why,
usu, done by companies so that they can find ways of
increasing sales: We know the product will seli weli
becouse we've done a lot of market research on it,

market lown /- -/n atown where 2 market is some
times held, esp. one for buying and selling sheep, cattle,
ete.

Market research and run-of-the-mill are
""compound words’': that is, expressions
which are made up of two or more words but
which function in the same way as single
words and have their own special meanings.
Some compound words are wriften as one
word (like chairman and turnaround). sbme
are wiitten as lwo separale words (like
market research). and some are joined by
hyphens (like' run-ot-the-mill). Compound

run-off /'~ -/ 1 & 'ast race or competition to decide the
wirnner, because two or more people have won an equal
number of points, races, etc. —compare PLAY-OFF; see al-
S0 RUN off

run-of-the-miff - . - '« agj usu. derog ordinary; not
special in any way: a run-of-the-mill office jobiperform-
ance —see also RUN?(6)

TUns /ranz/ nt (the + P] infmi, esp. BrE for DIARPHOEA

unt /rant/ n 1 a small badly developed animal

words appear in their own place in strict
alphabeticaf order, as these examples show

.. . regarded as the lame ducks ot the

lame duck - ' 1 sometimes derog 1 a person or baysi-
ness that'is helpless or ineflective 2 AmE a politscal
official whose period in office will soon end

industry”

Lame duck is also a compound word ‘and
appaars at its own alphabetical place, as
shown. Unlike market research, however, it is

duck™ /dak’ n ducks or duck 1 [C) drake masc — a
common swimming bird with short legs and a wide
beak, either wild or kep! for meat, eggs, and soft feath-
ers. .. ... ... . —see also pUCKs,
DEAD DUCK, LAME DUCK, SITTING DUCK, like water off a
duck’s back (WATER)

an “idiomatic” expression: that is, you would
not be able to guess its meaning from the
meanings of its separate parts (market
research is a kind of research, but a lame
duck is not a duck at all). In cases like this.
the dictionary gives additional help to users
by providing a reference to lame duck at the
antry for duck. So if you look for tame duck at

duck you will be directed to the correct place.
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2 Finding words or phrases that are not main entries

Read the passage. Some of the words are in dark type. and the section that follows explains how to
find them in the dictionary.

Dealing with acid rain

According to some scientists, acid rain is rapidly destroying forests
in many parts of the world. There is now growing pubtic awareness
of this issue, and governments are under pressure to take action.
The problem say environmentalists, boilsdown to the need for strict
controls on the emissions from power stations. Opponents of these
measures say that the ultra-high cost of making power stations safe
would raise the price of electricity to an unacceptable level. But
many peopie feel that there is no alternative and that it is time to
grasp the nettle. It now seems likely that governments will be
obliged to do more to combat this problem in the not too distant

future.

. rapidly destroying forests . . . growing pupiic awareness . . .~

rapid 'repld adj happening. moving, or doing some-
thing at great speed; fast: The patient made a rapid re-
covery.| They asked their Questions in rapid succession.)
The school promises rapid results ir language learning.|
a rapid growth in population — ~ly ade: the rapidly
hanging world of compu technology — ~ ity ra-
'puditis. ~ ness 'Tepldnls a |V}

a-ware >'wed’ adi 1 (F] having knowledge or under-
standing: [ + of | He said thut the government was ocutely
(=very) aware of the problem. —~mess n

Rapidly and awareness do not appear as
main entries in the dictionary. Instead, they
are shown at the end of the entry to which
they are most ciosely retated. This is because
they are simply formed by adding a common
suttix to a main word. These related forms
never have definitions because their meaning
should be clear trom the meaning of the main
word. However, their word class is always
shown (for example. adv for rapidly and n for
awareness), and in many cases an example
sentence is alsc added to show how the
related form is typically used.

". .. problem . . . boils down to the need for . . ."

boil' byl v [LT]1 a to cause (a liquid or its contain-
er) to reach the temperature at which liquid changes
into a gas: Peter boiled the kettle.| I'm boiting the saby's
milk. b (of a liquid or its cantainer) to reach this tem-
perature: Is the milk the kettle boiling yet?)(fig.) boiling
with rage| The way these newspapers print such blatant
lies makes my blood botl. ( = makes me extremely an-
8ry) 2 to cook in water at 100 C: Boil the potatoes for
20 minutes. | The potatoes have been boiling (away ) for 20
minutes.(Skhall [ boil you an epg?\boiled ezss|(fg.} a
boiling hat (=extremely hot) day 3 boll dry to
(cause to) become dry because the liquid has changed
into gas by.boiling: Don't let the panithe vegeiables boil
f\?}'E —)-see also KARD-BQILED, SOFT-BOILED, see COOK (UUS-
.. buil away phr v (1] to be reduced to nothing (as if) by
xﬂ’!’h& The water had all boiled cway and the pan was

duce in quantity by boiling: Put plenty of spinach in the
Ppan because it boils down (to almost nothing ). |(fig.) Try
0 b0il the report down (o the main points),

boil down to sthg. phr v [ T) infmi (of a statement_ sit-
uation, argument, etc.) to be or mean, leaving out the
unnecessary parts: Jt's a long report, but it reaily boils
down to @ demand for higher safety standards.

« boll-down phr v (LT ( =boil sthg. «— down)} to re-

Many verbs in English have a special
meaning when they are used with a particular
adverb or preposition. Boil down to. for
example has a completely different meaning
from the simpte verb boil. and the three parts
boil + down + to function together as a
single verb. These fixed veib phrases are
called “"phrasal verbs’' and they are listed
separately at the end of the entry for the main
verb, as shown here.




