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Preface

.ﬁﬁd—

The third Edition of In Context is an intermediate integrated reading skills text
that combines high-interest contemporary topics with the strategies of comprehensive
skills practice. The primary focus is on academic and practical vocabulary building
so as to build strength in predicting, anticipating meaning and ideas from context
clues, and reading critically. Each unit imitates the natural way a student of language
learns new concepts and integrates ideas: first an anticipatory set is established
through prediction activities, thus activating the student’s background knowledge
of the topic and preparing the student psychologically for a coherent body of new
vocabulary and interrelated topics. Next the student works with the related concepts
and vocabulary. Then the student reads a main article, one that encompasses the
theme of the unit. Related readings, exercises, and questions to hone skills follow,
simulating the respiraling process through which students in native language become
familiar with words and concepts.

In response to teachers’ suggestions, the authors have crafted a preliminary unit
and eight chapters with updated information and new readings and exercises. Each
unit contains the following features or strategies:

e Anticipatory activities to prepare learners for each unit topic by asking
them to predict themes from their own experience

* Pre-reading exercises to introduce key concepts and content-related terms

e Opinion questions that follow the main article, to stimulate inferencing,
critical thinking, and discussion

» A vocabulary journal section to encourage students to record new words
and concepts systematically

¢ Vocabulary and structure exercises to recycle the main ideas and
vocabulary

e Reading focus strategies to highlight specific skills development such as
skimming and scanning, making inferences, drawing conclusions,
paraphrasing, summarizing, using context clues, understanding
sequences in a variety of reading environments

e Theme expansion through related readings and exercises

e Integration of information and ideas to help students learn to organize
and classify data, discuss their ideas and opinions, and write about them

e Timed readings to develop increased reading speed and efficiency

In this edition, each unit begins with a reading of over 1,000 words in which
all reading skills can be practiced. The critical reading strategy sections have been
expanded, and there are new timed readings with multiple-choice questions.
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The topics, vocabulary, strategies, structures, and activities have been designed
for students of English for academic purposes who are already familiar with the basic
structures of the language. The focus words have been carefully selected from common
word frequency lists of academic language. Although many of the reading topics in
this third edition are new, the essence of the previous editions remains intact: the
strong emphasis on vocabulary development, the strengthening and integration of
reading skills, and the focus on high-interest and broadly applicable topics.

The reading process as an interaction between the student and the text requires
that students use their world knowledge to predict what topics the unit will focus on.
The strategies that can make students stronger readers are introduced and reinforced.
The target vocabulary of the unit is presented in a context-controlled environment
to familiarize the students with key words and concepts. The object is to present the
student with a number experiences with a new concept so that the student will begin
to use it naturally, learning as every student learns. This process helps students to
incorporate the new elements into active vocabulary.

The units have been developed with the purpose of forming logical sets of words,
members of the same semantic or thematic domain. The target words are used in the
long main article on the general topic and in related articles, in which the concepts
are developed and reinforced. The activities that follow each reading focus on specific
skills such as skimming and scanning, extracting main ideas, making inferences,
giving opinions, determining word meanings from context clues, and understanding
sequences. The preliminary unit is included to help students become familiar and
comfortable with the strategy approach used in the text. The subsequent units present
many opportunities to practice the strategies and integrate these skills.

Although the In Context vocabulary list might seem advanced for the
intermediate level, extensive class testing shows the opposite to be true: students
expect to encounter content-specific terms and concepts within a reading.
Furthermore, these high signature words (words that are closely related to one topic
and which are obvious to the language learner) tend to be the most easily learned.
Students also feel the power of these words as they begin to reach for cognitive
academic language proficiency.

The following standards have been applied throughout the text to make readings
more accessible:

¢ A clear topic sentence and identifiable main idea for each paragraph.

e Limits on sentence length (To help students carry slowly increasing concept
loads and to avoid taxing but encourage developing the short-term memory,
we have used sentences of twelve to fifteen words average length. Longer
sentences do occur, as they must in authentic texts, but they are found with
introductory elements, which are set off by commas, and in sentences with
marked series elements.)
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* Inclusion of signal words (Nearly all subordinated clauses are marked with
a relative pronoun or that, the word both is used to signal a parallel double
construction, either and neither alert students to choices, transitional devices,
and marks of punctuation have been incorporated so that students become
aware of the types of signals and devices used to contextualize information.)

e Respiraling of vocabulary (Some of the target words are introduced in
nonessential contexts, focused on in a Vocabulary in Context activity, and
then used repeatedly in readings and exercises. Most new items in a unit are
used in subsequent units. The readings build on one another, so that the
reading level remains constant for students although the book appears to
become more challenging.

In Context presents topics of general interest, including information technology,
educational frontiers, travel, use of the Internet, sociological information about
generations, and matters of global importance like protection from the elements and
environmental protection.

This new edition has evolved as a result of the many requests and suggestions
from users of previous editions, teachers at more institutions than we can name. Thanks
to the good people at Harcourt Brace, Heinle and Heinle, WordPlayers, and Real
Media Solutions and our professional colleagues who have worked with us and
given us help, solid suggestions, and sound advice.

Jean Zukowski/Faust
Susan S. Johnston
Elizabeth E. Templin



Introduction:
How to Use This Text
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In Context is a book of content lessons for the development and integration of
reading and study skills. Traditionally, the teaching of reading—especially at the
intermediate level of English language learning—has focused on vocabulary
development and general comprehension. The assumption has been that if a
student understands the words and the structures of a reading, then that student will
also understand the message of the reading. Although students may achieve some
reading success following a thorough learning of grammatical forms and vocabulary
items, a more efficient methodology for enhancing good reading skills exists,

In Context actively teaches reading strategies and reading skills, integrating the
many component reading skills in a rich language environment. The reading process
is more than reading words and sentences: the reading process involves thinking, its
connection with the student’s native language, skimming for details, making
judgments, understanding sequences, extracting main ideas, integrating ideas,
inferencing, using context clues to figure out word meanings. These skills are learned
though focus and practice.

The meaning extrapolated through the integration of these skills and the strategies
learned to master them cannot be extracted through knowledge of word meaning and
grammar alone. The strategies and skills must be taught and practiced, integrated into
a reading process, and assimilated into a student’s language repertoire gradually and
naturally to become a part of the total reading process.

What are the goals of the book?

The goals and objectives of In Context are to teach English language learners the
reading strategies of English. Through a text arranged for contextualized, content-
based learning, students can develop the following abilities:

* to tolerate a sufficient measure of ambiguity in an unknown word so that
the student can recognize whether the word is the name of something,
a describing word, or a verb and then to glean from the surrounding text
enough information about the word to supply a general meaning. By
use of such a strategy, students lessen their dependence on bilingual
dictionaries and begin to feel comfortable learning words in natural
language contexts.

e to skim quickly over a text to identify needed details, using context clues
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to locate the pieces of information

* to apply information learned from one source to the solving of a problem
in another situation

¢ to summarize and paraphrase the aggregate of ideas that comprise a
main idea

* to utilize context clues in understanding order and sequencing

¢ to read efficiently, increasing reading speed with full comprehension so that
a student can read the 350-word timed passages included (two to a unit)
in less than one minute.

How are the units organized?

There are a great number of exercises and many different types of activities in this
text. However, the basic organization of the units is similar.

1. Except for the Preliminary Unit, the units begin with a pre-reading Anticipation
activity that may include graphics, an invitation to survey the unit, and
questions to direct the students’ attention to the topic and elicit ideas,
background information, and questions from them. This part of each lesson
can be done profitably in class using cooperative learning principles and
essential elements of instruction in brainstorming sessions, or it can be done
by students individually as homework. Teachers should be aware that such
brainstorming activities may be new to some students, so guiding the
students in learning to predict by doing the anticipation exercises as a class
activity is important at first. Most students for whom this kind of
anticipation is not part of their previous educational experience will become
involved actively in the process if it is clear that each students has world
knowledge that can be shared with the rest of the class. Such active
information gathering before the reading of the main article helps students
understand that reading is a dynamic and involving activity rather than a
passive endeavor. Making it fun to share ideas excites them to the learning
process.

2. The second major section of each unit is the Vocabulary in Context section.
In this section, the key or target words for the topic and for understanding the
main article are explained in mini-contexts. The built-in redundancies may
seem obvious to teacher and student at first; however, in the teaching of a
skill, the first examples must be easily recognized. The goal is to separate the
student from dependence on a bilingual dictionary.

3. The main reading follows next. This reading usually includes a general
explication of the unit topic, but sometimes it is quite specific to one aspect of
the general theme. Usually, the main reading uses the vocabulary items that
have just been introduced in the Vocabulary in Context exercise. The Main
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Reading is the longest reading of the unit. A range of rhetorical types (analysis,
case studies, description, narrative, and journalistic style) are represented in
these readings.

4. A variety of activity types follow the Main Reading:

a. True-False questions require reading quickly to check on answer. It is
important to emphasize that knowing the answer is not enough; a student
should be able to show where the answer is in the reading. For students
whose native languages are written right to left or top to bottom, this
practice of skimming and scanning is even more important because they
need practice to train their eyes in left-to-right sweeps with accuracy,
speed, and efficiency.

b. General Comprehension questions of the traditional variety require students
to provide information from-the main reading. Because most students are
already familiar with general comprehension questions, most students find
their inclusion somewhat comforting: this book has some of the same things
as other readers. :

c. In the Main Ideas section there are activities that require students to assess
one paragraph or perhaps the entire reading, to consider the purpose of the
writer, and to synthesize the meaning of all elements. Some activities are
open to multiple interpretations. Students need to understand that the
same reading might affect other students differently. The purpose of these
exercises is to direct students’ thinking, to involve them in negotiating
meaning, and to think of what the authors’ purpose might have been.
Thus the main ideas section promotes critical thinking, summarizing,
and paraphrasing.

d. Making Inferences and Drawing Conclusions comprise another set of
thinking skills. Students are asked to assess whether there is enough
information to justify extensions of thought. Students learn to decide
whether there is sufficient information to make an inference or draw a
conclusion. Drawing the students into discussion is the best way to manage
these exercises. Discussing “wrong” answers helps students clarify their
thought processes as they manipulate the concepts and the language they
are learning.

5. After the Main Reading and the activities that follow it, each unit has either
strategy practice or related readings, both of which recycle the vocabulary and
concepts. An effort has been made to diversify the contents of the units so
that students stay interested. Each unit has two 350-word timed readings that
respiral the concepts and give students practice in enhancing their reading

~ speed and checking their comprehension.



