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— #4538

M 2002 4£ 10 A 1 HFFEE, GRE (Graduate Record Examination [ £E ] R4 A¥H
=R FEPITHREHFE: GRE/EXFR#H# A GRE 24 %4, (General Test), B NHFHIM
H, HF, GRE Z4 Xt = A4k WICHEE. $2. S (verbal, quan-
titative, and analytical writing sections). M #/5, EXEFREEAEL, FRMEJIHN 75 2
b, MR TS (0F 64, HARNKRIO. 5),

GRE X HhFHEAM EAMA 250 EiG (MY THEENIEXE) . Zilel, 5B
PEE X —REHE., AREAE (BH) IXSEFEHITHE (IREEERNER-KE
), SRIEHERE S0 4E, BRUTPEMERENIE, ALY, & GRE HZlM¥oirdE,
SHEE SRS, TR HEK, REEREEM EBRE, f¥EIESR,

A HBHPEE B GRE EXZRMAREMM AT PENXEE LK ER, X&F
REATTHRAR—EE, FBENEM EEAEEHTHAE MR, B4 LER 75
WERHLIAE, FFUARER -BEEEE. W&,

GRE WiEE, MESH LW, AREESEURR—K, UEMHAE, HEABAZRE
TATH EH” FER, MEFEERE LAFRWGERRTE—ENRMEXMBESN.

RALEFHE, TH GRE MiXE (LEH “Ha” EFHSE) ROBHST
EfELR, BERYARASTN: HERKA, B4R E. EBITRALMEM, SILESS
E, BAEOE24ZE; 3RCTRLR, MESWER, BEEAFWHEEEZEKRTIES
WHRE, SN ABMEOEMBETRE, 0. EPEFEMMRIES, BEFHRVITR
R, EABMESARESRE, MESHENERFHMERN, JRE GRE EEFEK T
SEBERREAMFENANZEEBERS, MFHKRIS0ES, RE . SEFER
B, Tk BRESTHNEN.

GREMEXEEA L, UREEAMZENER, HMULBAEWREREN EERK,
hEASAEX FEEEL THE, WHRERE, R EHEIH, BBRATFRE, BEH
M ghHE (RABRBRILL), UAMEBEYTHANE. A TFHEX -BHEHEAKRE
TEREVSERE. BRk, FFUESHEYSHRRN, FVEETo7E, i, 26
KIS — RSB, ME—-BFEIENES, HefEX—FEELRTE,

BeEMERMRMEET, HTREERMBRZ®, H2EMEFEZ2H, AR
MBI F AN TINE, B ST EBET A i, DSBS AMLEZH SR, &




HEKBFHN —RFRMEITRERE L, HY GRE FXHF M KEER,

B h B ERNESN . BEFEYHARHEAT, NEEMERILENF. £
REAER, MEIXERE, KRR, YREK (HREELEF K, BIREAZLES
i) RTEAAFLEENER, HETRNBML. BLIREERS. BEZARNIARE
XK, EABHETHIHMARE. BARL, —BIEX, EXH=. WMIT, BEH
ST HE (XS AW AR RAES), RRMELR, T

FUBES . EBHAR, KNP ARAFHE, RFsFds, X8, EATE, KiES
VEREN LB 28 . ERE TILHEREGFRRERN, A HEEBERIMAZ . &
ZLRATEBADRE, WAEETERIL,

HTHSPEHEETHRK, RE GREGERFHERTEHEINGHER (EFRF. B
BE. BEMENSGS), ERAREHERL S, Y As: BliZaA, L ( GF&-
ATE-EEY) (BN “BHRELK, ATUAERE, RHBHAL" KR), REMHIAFER
RX—T5/MMa, TARERIM— LA/ TRAE

= i

A B

BLRAAEED, FIEERETRGEIE 5 (GRE SRR RIBIN ), /XL 2
(B HW), FRERAFREE, TH—S%IBW EXRADRMET ),
SOEER, FEKBRAE, TESNHS (BH) TATK, TRIBHTR, B85
“#5 (CRE X BHENER) BAET I LI,

RFRG), A RRAESORE 5 EXRET WES, HLETURIRE.

R 0 P S 2 L FURR L S X BB A B RS R PR
X, REFFE—R, MEENERRL, RESHET CREMe—%E. REEs,
T A AR )

T —FH, ABE—RBANRRAET (FEHREE B TR WK¥E) Bi¥
BB, DARER—HTHR, U4 “FHRNR" 0 HERR BHNEN.

SR T SCRTL, MU (5B A B CR GRE MU Bk R ik 1
“ERT M, BENMEZR, EFEANEIT, BEHE 7000 FEE, BB, TH Xk
2YE WL RRNTCHE, R REEMALRAERWER, BEARS 55,
(AABRLAE (F200iE (%] GRE FHEEX), WA 2000 24 B HRA Rk F 4
BAR,) WHRFRS A AR TS RACE, GETFME “HE”
M E =T HE I, SRR, RETIHGSE, ME, Sx%I REs ik
MILREE,

T GERPESCE) e B A T 30, BT LIS M ORI BE — %A th B 1
B, WS W RTRE O XES R, AEEEMEE XN
¥, GREfEXEREM R (FOF “iBf WEE), FUABIHNLRE. %3
FFHRANEUGET, HAER “HEHR" 00, B5— %% KO3 L 5L




RARFSE, TEMSCHR—EE0, BK, MizE—FYRPE, B2E2TLALE
AEMFR, B4R BUMA" MHE. EPEBEILNGE, KM A—EFHEER
BT AR, WTHEECRMR RTIE” B, {8 GRE fF3CR % Lt & 8955 30k,
IR, MEABRERR, RRSMEL, A L PE-EMAE: CRELE—T7

RESHERES, FEAR S VHFIE, FTUEEMNAET GRE BIEFHIKH AL
AT &

1. RS, MAFAERN, ER¥F-FHRTHES; S BFPRONE, WHAE
BRAEINHEALE A

2. MASEBINIETHRRENE, RHRUSERNZEHRIIE (writing-oriented
reading) . M T GRE ZIREEEMRAEAFEIK, FHEHANE R GRE L LE 2L
WER, FLL, AR E N IR EE AR R ERTIAE, BOREEL

BER-MEAMEE, AHBEERH GRE WITEE, BRFIENRE LTTX,
MAEFIEHE L, BAELBRANEW: SR ETEESE, tRNBYPE,
Hh—BAEETABHREMERKICE, iEEsEilEes. GEAXATREA,
ABANBEEESNEE, BRREXNMILEIFRATL.

4 B A
2002 % 8 A FibF AKX F




GRE 1§ ¢ Z iy b i PG

—  GRE fEX&E

GREFRAP.LEBRE RMEEE, HEEK M 2T (issue topics M argu-
ment topics & 125 BAAT) AFEM B, Filet, ECEERE T, HEMTER, X
S HA A, BEERREAMN, L2024 98 O HUMARKARTARG, ES
2001 AfiBHE 2 HE, (GREEXHERAREMIHEIAK, BREERR; 5RO EF
TKa)

REMEER AR TEXHE, BAA] “E¥7 (nEE) wal stttk , BRI
FEIPLEEAR K (2/250), BRAEMRKE 250 EREERNEM—E. Ak, WK, WA HRE
MR, Bt A RERE BRI RS T o

Y ST B 34 28 F0 R Ak 43 51 A

The Pool of Issue Topics (http: //www. gre, org/issuetop. html)

The Pool of Argument Topics (http: //WWw. gre. org/argutop. html)

. GRE ECE A

GRE X HERRIFHBE N 6 /% BTH O HMiIRE, FTUER ERE 7 RiLH. H
EERIK, BT 6 NEFE: “ZBHI” (outstanding) (6 4+), “BAFS1” (strong) (541),
“£#” (adequate) (443), “HRM” (limited) (343), “AMEHEIR" (seriously flawed)
(243), “FLAHAER" (fundamentally deficient) (14). BEEY, XEXH-EPK
WA (ig) HFMEHTAE ., BEH. 5. ARKR. AEER. TEAHEERE
B (response) o

BOoAMERA. XERTHIA, BE. AEREETR, (UPETER, RAHFE
XFE (BS. BE, %%) %5, 8BRS, BEEFR, FUEIIEHRNAEER.
B HAEREBFEX Bk, fhTX %,

= GRE fESCRYSSIE

GRE %X L AMMEX, LRFAHE, RIRA 450~ 630 H£id,
BRIt RE, WARM— R argument topic EX K 5 4+il#, X 250 #id. X




PIREEES, RESENEARKEE (4510 45 28 30 204), EMERRETIE
A 1) B e IR — B B I AR MBS 453 43 ) 3K issue topic 1 argument topic 1E XK,
RIE SR A 529 13, JRE AR 602 T Rid. Bl

1. B issue topic Fi argument topic E XA, BTHAIZERECRMIZE B, X, & A
450 ~ 600 JiFHEI, & 350 ~ 500 BIH

2. BBBAWMRIES, —TERBREEAE, 75— hE “BFH WAR T
PE, TRSRBCEHERASmENS, BRAREN B8 WiFkEN™ENE
R: ZWEAY. XFEE, LaZ0EL. AXHNHER: BER 250 BiE -HF S S
G, AT CFRC AR -AXRBEE; BRI, BRIV AREZENEIER/NMEA
BREMER? & FHHMEIE 400 £2H LT, SBEEEHRE.

4 GRE fESCE AR HERI S

GREESCERMIRERMMIE, BEF . BREIEIRE GRE FICRE AMFEMA
L

GRE HRA P OHEAHA 12 BB A HHEREE A EMNIFE. h TRIHE
i, ENIAREE#HAAS, AWM LR Mt

M EBEAS: hitp: //www. gre. org/samissua. html

VAL TE B hitp: //www. gre. org/samargua. html

A R, RS0 BA SRS REE AN B8R - BAPEE
(REEWDEHIFE) .

PATF N 6 B 0F B A A48 B VE SCREL (issue topic) 9:

In our time, specialists of all kinds are highly over-rated. We need more generalists—people

who can provide broad perspectives.
1. X3—# 6 S {EXHIVEIE
GRE HHEBNFEHE.

This outstanding response displays insightful analysis, meticulous development, impressive

vocabulary and a mastery of the elements of effective writing... The essay is carefully construct-
ed throughout,,, Although other “6” responses may not be as eloquent as this essay, they nev-
ertheless all display the test taker’s ability to articulate complex ideas effectively and precisely.

A3 (625 B#id) 2 CREfEXHERFRKFN LM, TR PEMRENT %
FiRXARERIE . LN, AXART “RNH” BIAEXH =154

B4, TFITI i R AE L S| B, JRERNESB MBS, XEHRAE
FHRTRINEE . FWET 28I generalists, ¥ specialists B B B AL, AT
EX—HAHEER LW, RAAEASENESRE, KRT (HEBAH) HANEM,

WERE, HEMMPE GBI, AR, b aAE R, X R REH R Z K
Ko




HR, fEESHEFENSERE. XRFEATXETENER: EAFELR G ®
A, HESHHEAHGRR () THTHE S SEXHSAEX - FENKiR), 4B
e g, SEERE ZEAME R, FEWIBSANE, WILEE, KR TREN
BEEEN. :

BE, fEEEFFERA R, W3ChLA RS KR ZE RBREAS
2. 3—4 5 FEXMITIE

A (470 Bm)) REMELAE:

TR R SR 2 EE N GXENRIF X REEBCHBR); RAEAER
itk MHFERANPHANTEHERFEE—RTIAAFESE ‘W97 BR, #1488 H
B, BERANBEEERENAAMEEZEE, FERGRY), #EBRTHEE, FXEFRE
B AR ER D THEBEMEITRRY . ERBEZM (F2R) B, BRERTHEHE
% BRAPXNENAAEFTRS, AXUEETRERAMEASHEZAER, S8R
FEIIAA, EWBT “SrE&max”, MR THIAIME. S8, AXAREETERE - -R: =
Ui, EM (EREHERZES) B4, BEEARER,

2. AN AEE, FREDRA, REEEEYMESX (FHE) FLEF. &
2. AR RS,

3. BEEAXMERBERREN (GRE FEHAE): While the writer handles language and
syntax well, several bothersome problems keep this otherwise well-argued paper out of the 6
category. The problems vary from the lack of a pronoun referent ( “When a sickness progresses

or becomes diagnosed.,. he may be referred to a Specialist”) to an error in parallel structure
( “...how it begins, progresses and specified treatments”), to loose syntax and imprecise lan-

guage ( “Generalized teachers are required to begin molding students at a very early age so they

can get ready for the future ahead of them in gaining more facts about the basic subjects and

e )

EXHXAZERE, HABES? ERTEE: 1) BENERBRSERLENE
i (ARE TR, SR LR, F%), FRREAER (MBEN. EAMNFEEREIR),
AR “broken English”; 2) SUBH I A% i i34
3. X—4 4 FEXRIIEIR

GRE W& ATVHERME .

Overall, this is a competent response to the topic... By paragraph 3, however, the discus-
sion falters, and the concluding paragraph does little more than repeat ideas presented in the

first two paragraphs... This essay displays generally adequate control over syntax and usage,

and the word choice, while appropriate, lacks precision.

A (430 i) REMMARTTE B-—0) Bl MERAEH @R,
RiLBCHIER., ZBRARMUES, E5HEE, RAEH.

B WA MEKYE,

AXMERBE HE, RENEBRRM, FEEE -BREL T2XMER, S EX




WERITRT AR, X+ ABEK. AR —2H ",
FLEAE—CBEELEETE--B, FZRUFEREE TH B, FNBIFLLH
HHE, AR TEALNGR, B "A4RMER".
T EEE IR NSRS KE, #H a7,
4. ¥—# 3 SECHITIE

GRE W& AVFIERE .

This response displays some competence but is flawed by imprecise use of language and
limited analysis of the issue... The example, while relevant, is not adequately developed. The
middle paragraph traces the flexibility of the U. S. Constitution to the generalist orientation of
18th century leaders, but the ideas in the first paragraph are too vaguely expressed to con-
tribute to this discussion, and the final paragraph consists of unsubstantiated generalities,.. Fre-
quent minor errors in punctuation, pronoun use, and verb tense, as well as imprecise syntax
and phrasing (e. g., “Generalists have the ideas and beliefs of what America is made of” and
“...gave the creation of the Constitution the ability to...”) contribute to the overall inadequacy
of this response.

AL (209 BiE]) MEEEME 7 OCE, JHED 7 RER E N, B X R B R 2
SO R 4R & specialists, HARMREM T /7 H B generalist M EEM, FEHBERARE
AT HEBEFFRETIERNE A, BRERAEEMS L. A, 1EE X LB specialist
M generalist WM U AEBHIE, ALY, FERAEEE,

EAEANETES, BELESHEVE, _

. FLRHFEKIR, FHAMEREET MBI EAR, S TE25RS,

5. X —14 2 FIEXRIEIE

GRE R& ANTFERE .

The response presents a position on the issue but the development of that position is seri-
ously flawed,.. The writer begins by,.. The attempt is unsuccessful, partly because the descrip-
tions are vague and ill-conceived. Whereas the example of going to a “general practitioner doc-
tor \is certainly relevant, the writer’s claim that a general practitioner would tell a patient with
chest pains that the problem “may be heart burns or something else that’s not so serious” seems
far-fetched... The response is further weakened by poor word choice and by numerous errors in

sentence structure, usage, and grammar. These problems, while not severe enough to seriously

interfere with meaning, contribute to the overall rating of “2.”

A3 (178 ) MEEFBAKIR, NI e (B—48) AEMER A2 HE
B, WRBSMWBLE TE., 2XHFEERIRA specialist [ generalist EEE, B FX—F
i, AXEBETEES FRATRZAL,

EEE MBS, HEANZAEETENIIE, IERECERAEE, KN
ARBER—FRR,

HTXELAFREN 78R, HEfT T EMOHASR, FFUNEA 2 5.




6. I—H 1 HMEXRIITFIE
GRE B #AVEERHE .

... there are fundamental deficiencies in analysis and development,.. The essay begins with

a tautology... Then, in the three short paragraphs that follow, the writer promises to discuss, ..
but none of these discussions materialize,,, The rest of the essay only confirms the sense of “fun-
damental deficiency.” Rather than analyze the issue, the writer unpersuasively vilifies special-
ists as pe0ple_,_Although the errors (sentence fragments, incorrect verb tenses, and awkward

syntax) are persistent, language problems alone do not earn this essay a score of “1.” Rather,

this response fits the scoring guide criterion of showing “little evidence of the ability to develop

. . 1t
Or organize a coherent response to the topic.

A (159 BiH) £ BV ERET MR A RE MO ERM. MAEERER

B, B—UAEFEABR. K308 14, RUEKEREIX LR85 HA R
Zhko

A UHEWS LA

BRI, F—05E LA H LB E X, W specialist WL ZXMRE, AR
YR AT o

BB EE - AZEXLEE XK, X instructors FIBHEZE LR
EUE A, H-N5ERNZETERXHK, RLTE, BFR—ER (4R),
LU VU 53 g PF B 93 5 945 SURE (argument topic) 9:

Hospital statistics regarding people who go to the emergency room after rollerskating ac-T

cidents indicate the need for more protective equipment. Within this group of people, 75
percent of those who had accidents in streets or parking lots were not wearing any protective
clothing (helmets, knee pads, etc.) or any light-reflecting material (clip-on lights, glow-
in-the-dark wrist pads, etc.). Clearly, these statistics indicate that by investing in high
guality protective gear and reflective equipment, rollerskaters will greatly reduce their risk of
being severely injured in an accident.

7. Tf—th 6 SHEXHITIE

GRE f & ATFHERE

This outstanding response demonstrates the writer’s insightful analytical skills, .. The intro-

duction, which notes that .., is followed by a comprehensive examination of each of the
argument’s root flaws.,. The discussion is smoothly and logically organized, and each point is
thoroughly and cogently developed...the writing is succinct, economical and error-free. Sen-

tences are varied and complex, and diction is expressive and precise, ,, this essay exemplifies the

very top of the “6” range described in the scoring guide. 1f the writer had been less eloquent or
provided fewer reasons to refute the argument, the essay could still have been scored “6.”

SEERE 6 e —B, AEE (611 BH) A=RHEA: 1) BEHRE; 2) B




H-BAESRAONEEET—RAFTAHER; 3) RATHEEANEARITMIES
1, EMEBFE A EAREH RN,
8. X —4 3 SELHIIER

GRE R#ANTERE .

The first half of this generally well-written but limited response merely describes the argu-

ment. The second half of the paper identifies two assumptions of the argument... Neither of

these analytic points is developed adequately; together, however, they are sufficient to consti-

tute “some analysis” and thus warrant a score of “3.”

A3 (151 #iE) MR EL T E (S&FES), BEX—RMEAFE: —~HHEIR
T “BRIE" (wedl... supported), Flef iRE “HBiIEAE2EH” (not completely well
reasoned) . WAEMEFIAIRE: FHE RBEW LR S, B2, HEWLHEBEAE
REN, RAEMERENT, BXWTR? XEMEEERRERRS, AREREZ
&, BAX, HiRERRN], WERRAITHEA. TR, AXHWBEHE RS,

BEEABASE, BRI (4 BARD.

—Apih, FEEHEXHERM T, BERIAASY, BAEK 3 MEX,
9. ¥—1 2 FIEXRYTEIE

GRE RHEAVHERER

This seriously flawed response, rather than critiquing the argument, suggests ... In
essence, the writer is uncritically accepting the argument... The response exhibits serious and
frequent problems in sentence structure and language use. Errors—word choice, verb tenses,
subject-verb agreement, punctuation—are numerous and sometimes interfere with meaning, .,

. ” . . . - .
This essay earns a score of “2” because it demonstrates both serious linguistic weaknesses and

failure to construct a critique based on logical analysis.

A (174 B3) b ERAXFIREEL T, MERBETECHKX -#iE, U
T T3 argument topic fE B B EAYFEIR, AM7AEE BN XAl R4,

WRER. REKRRBEARNEIERDT,

AXHF 25, MAURKNERNE.: EELARENEIGEES THEMERN (FRE),
EE T HERETERMREEN,
10. X —4 1 SEXHITIE

GRE HHB A EHE

This fundamentally deficient response uncritically accepts the reasoning of the prompt...
There is no evidence, though, that the writer is able to understand or analyze the argument;
what follows, except for a few additional words, merely copies the prompt. This two-sentence
response is repeated—verbatim—over and over,,, Language and usage are equally problematic.

The few words that have been added, in combination with the words of the prompt, result in

incoherence. In sum, this essay fits all of the scoring guide descriptors for a score of “17,

A3 (380 HiA) #4514y, TEERIREE: B8 A M BRIt /E XA B ERIB AR R




B, RAEMEEE (FRBMEA 04). BRILLS, AXZERARZA,

% B GRE BEE A, LK GRE BB AMASFFL, RINEZABRKEN ( K
H” %) EXLAEBRMES (BE) MBI EFARLRE, BHESRXEEM.
O BeE#yE: RREEFAR; FEWE 6 21ESCEBARNR insightful, BEXA
A,

O EEEAY: BEEEOMIIGER, FIESIRE (EENIFILET). 58—
B 6 A YEX KM & meticulous development, impressive vocabulary, X155 —% 6
SYECHRIEM BIES LA HIR (error-free) o

O BEREHEHES: RELERFENBRAES, NE—FK 6 oMEXHENE: a
mastery of the elements of effective writing, ME E 6 EXHIEME: the
writing is succinct, economical. .. Sentences are varied and complex, and diction is ex-
pressive and precise.

A )7 BE Hib AR X 4 7 A AT KR, 1§05 .

GRE EXH AR BN MEIERE ) (MXEREFTHE) XMWEZME, WA T
A&, GRE X ABTRIEIA: BRIEF W CTENHERME, BWRE, FUREAAS2IR
HEPAMMESEIRELE KM (JRTE: GRE scorers do not penalize writers for minor
linguistic errors that do not interfere with coherence or meaning. )o X—MENMEEXEE LB
ZHFH (BEEBENMIMNEEINAMERR R X —EBER), thin, 8B NAIELRE
&, 2%, ERAELEAE . E_N&W, iEBCHWEE S, A,

BEMIAER LEHOAEMERET. FELE, NLEANEERICEZEN, Hif
B HIE 4 18 A IR AR B ST 0 St R RE S A HARLG .

FEEmMERS, WITEHE LARER, FUNKFEREEZI TR,




AT SO ()

PR HERMMECE (3551 H, H issue topic 27 i, argument topic 24 H) #
4, HEIFFRMLEE, USRACHAMNEN, MREBLETL, &AWL
130, REBHHEARNTET, SERMMMNE,

HIEER, A BN FEEMEXLTHRS. BTEL BHBSHAIE () 5, #5AH
HEFS. i, 5-1(23) &5, ERABAERE -THRRGHEXE, RAEBHE
23 AR

WX EH R IERR AR — %5

1-1 (1) (Argument Topic)

Many employees of major United States corporations are fearful that they will lose their
jobs in the near future, but this fear is largely unfounded. According to a recent study, a ma-
jority of companies expected to make new hires in the coming year, while fewer companies ex-
pected to lay off employees. In addition, although it is very disturbing to be laid off, the prolif-

eration of programs and of workshops designed to improve job-finding skills has made being laid

off far less painful than it once was.
1-1 (2) (Argument Topic)

The following appeared in a newspaper feature story. “There is now evidence that the re-
laxed manner of living in small towns promotes better health and greater longevity than does
the hectic pace of life in big cities. Businesses in the small town of Leeville report fewer days of
sick leave taken by individual workers than do businesses in the nearby large city of Mason
City. Furthermore, Leeville has only one physician for its one thousand residents, but in Ma-
son City the proportion of physicians to residents is five times as high. And the average age of
Leeville residents is significantly higher than that of Mason City residents. These findings sug-

gest that people seeking longer and healthier lives should consider moving to small communi-

'’

ties.’
1-2 (3) (Issue Topic)

Most people would agree that buildings represent a valuable record of any society’s past,
but controversy arises when old buildings stand on ground that modern planners feel could be

better used for modern purposes. In such situations, modern development should be given

precedence over the preservation of historic buildings so that contemporary needs can be served.

1-2 (4) (Issue Topic)




Tradition and modernization are incompatible. One must choose between them.
1-2 (5) (Argument Topic)
The following appeared as part of a letter to the editor of a local newspaper. “ During her

three years in office, Governor Riedeburg has shown herself to be a worthy leader. Since she

took office, crime has decreased, the number of jobs created per year has doubled, and the
number of people choosing to live in our state has increased. These trends are likely to continue
if she is reelected. In addition, Ms. Riedeburg has promised to take steps to keep big companies
here, thereby providing jobs for any new residents. Anyone who looks at Ms. Riedeburg’s
record can tell that she is the best-qualified candidate for governor. "

1-3 (6) (Argument Topic)

The following appeared in a newspaper feature story. “At the small, nonprofit hospital in
the town of Saluda, the average length of a patient’s stay is two days; at the large, for-profit
hospital in the nearby city of Megaville, the average patient stay is six days. Also, the cure rate
among patients in the Saluda hospital is about twice that of the Megaville hospital. The Saluda
hospital has more employees per patient than the hospital in Megaville, and there are few com-
plaints about service at the local hospital. Such data indicate that treatment in smaller, non-
profit hospitals is more economical and of better quality than treatment in larger, for-profit hos-
pitals. "

1-3 (7) (Issue Topic)

Imprisonment for violent erimes should be made as unpleasant as possible in order to deter

potential offenders from committing such crimes.
2-1 (8) (Issue Topic)
When research priorities are being set for science, education, or any other area, the most

important question to consider is: How many people’s lives will be improved if the results are

successful?
2-2 (9) (Argument Topic)

The Department of Education in the state of Attra recommends that high school students
be assigned homework every day. Yet a recent statewide survey of high school math and science
teachers calls the usefulness of daily homework into question. In the district of Sanlee, 86 per-
cent of the teachers reported assigning homework three to five times a week, whereas in the
district of Marlee, less than 25 percent of the teachers reported assigning homework three to
five times a week. Yet the students in Marlee earn better grades overall and are less likely to be
required to repeat a year of school than are the students in Sanlee. Therefore, all teachers in
our high schools should assign homework no more than twice a week, if at all.

2-2 (10) (Issue Topic)

The purpose of education should be to provide students with a value system, a standard, a

set of ideas—not to prepare them for a specific job.
2-3 (11) (Issue Topic)




