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LESSON ONE

COMMUNICATIVE FUNCTION: Reviewing

The present text is a short review of a report. It summarizes and offers a reaction to the report. Its

emphasis falls on those aspects of the report which are as a rule contained explicitly either in the title or

in the opening paragraph.

PREVIEW
Go through the following guiding questions and notes before you actually read the Text A passage.

1. Guiding Statements and Questions
The following may function as guiding statements when you read the Text A passage if they are proper-
ly completed or chosen.
1) The theme of the passage is
2) Unesco refers to an organization under the United Nations that is concemed with e S,

s and ¢

3) One of the changes in education may be that it begins at the preschool stage and ends at
of one’s life.

4) The ideal of this new type of lifelong education is, according to the writer, likely/unlikely to be-
come real .

5) The other striking point in the report presupposes that youth likes/does not like present-day edu-
cation.

6) Is the author’s attitude towards educational systems negative or positive? Why do you say so?

7) What about the present situation in education?

8) What does the Commission suggest is to be done about the situation?

9) The text says at the end that in the Commission’s view, the trend must be towards the * leaming
society.” Explain the term.

10) What is the purpose of the author?

2. Notes
1) The title:  Blueprint refers to a process of photographic printing, used chiefly in copying architec-
tural and mechanical drawing, which produces a white line on a blue background, and a blueprint

means a print made by this process for the manufacture of machines or construction of buildings .
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Figuratively a blueprint is a detailed outline or a carefully designed plan, as in “a blueprint for a
better world” and “a blueprint for the new sales campaign”. A blueprint for a“Leaming Society”
may well mean a hypothetical plan for a future society in which learning becomes a natural habit
and a lifelong necessity, and education changes greatly from what it is now.

2) Unesco: United Nations Educational, Scientific, and Cultural Organization.

3) the bane of every student’s existence: the cause of misery, anxiety and trouble in every student’s
life. “Bane” means something or someone that causes worry, trouble, or ruin; it is often used in
the phrase “the bane of one’s life/existence” .

4) Fixed subjects and curricula are likely to go into the melting pot: Conventional subjects and cur-
ricula will probably be altered greatly and mixed to form a new integrated kind of education to meet
the needs of a leaming society. A melting pot is a container in which metals or other substances
are melted or fused. Figuratively it refers to a country, a place or a situation in which different
peoples, ideas or things blend together to form a new whole. In this sense America is often said to
be the big melting pot of immigrants of different races and cultures. “To go into the melting pot” is
to undergo a complete change.

5) to end up as a straitjacket: to result in being restrictive and binding and preventing man from
learning freely and initiatively. A straitjacket (also straightjacket) is a long-sleeved jacketlike gar-
ment used to bind the arms tightly against the body as a means of restraining a violent patient or
prisoner.

6) He will no longer be relegated for life to the ghetto of his own failure; He will not be reduced to
a low, obscure position all his life because of his failure as he will have other chances. “ Relegate”
means to put into a lower or worse position; “ghetto” is a section of a city, especially a thickly

populated slum area inhabited by people who are underprivileged and discriminated against .

TEXT A: Blueprint for a “Learning Society”
By Antony Brock

If an international commission which has reported to Unesco is right, education throughout the world
is likely to change out of recognition in the next generation.

To begin with, education will start much earlier as the importance of preschool education is more
widely recognized; then it will never end, for the signs are that the concept of lifelong education, already
an ideal, is about to become a practical reality. Examinations, the bane of every student’s existence,
may wither away, for they will be meaningless to people who are learning at their own pace. Fixed sub-
Jects and curricula are likely to go into the melting pot and schools themselves, if not as physical locations
then at least as places exclusively for children, are threatened with extinction.

Above all, spirit and aims will change; the emphasis will be on leaming, not teaching, and
education’s products will not be measured in terms of so much knowledge dispensed but of completely de-
veloped human beings.

The International Commission on the Development of Education which arrived at these conclusions
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was called on to make proposals that would help governments work out strategies to meet their own educa-
tional situations.

The commission drew on educational experience throughout the wotld. Furthermore, the composition
of the seven-man commission — which included members from France, Syria, the People’s Republic of
Congo, Russia, Chile, Iran and the United States — makes the fact that they were able to reach wide a-
greement remarkable and compelling.

For the ordinary reader, two things are perhaps particularly striking in the commission’s report; its
understanding — and even acceptance — of the reasons for youth’s rebellion against present-day educa- .
tion; its belief that lifelong education is not just a theory but already a fact which educational systems
should take account of to help cope in a changing world where the quantity of knowledge increases faster
than individuals can keep pace with, and where, in some countries, half the working population are in
jobs that did not exist at the beginning of this century.

Striking, too, is the commission’s analysis of what education has been and is now: in other words,
its diagnosis of what is wrong with it. In the commission’s view, man is a leaming animal. Leaming is
both natural and necessary to him, but the systems he has set up have all had a tendency to set out to be
a system and to end up as a straitjacket.

Why? Because the tradition they were established to pass on became a dead weight, because school
became an institution instead of an approach to life, because there was too much emphasis on the written
word, too much subject-division, too much authoritarianism — in a word, too much school and not e-
nough leaming.

The present situation, the commission finds, is paradoxical. There has never been so much demand
for education (between 1960 and 1968, the total number of school-age children in the world increased by
20 per cent) ; and there has never been so much dissatisfaction with, and rejection of, education by the
young. Never before has so much education been provided, but never has society so widely rejected the
product of institutionalized education, as the increased rate of educated unemployed in many countries
goes to show,

What is to be done about the situation? The commission does not lay down ground rules for the edu-
cational systems of the world. But it does suggest guidelines, and from its considerations of the possible
strategies to be adopted a number of watchwords for educational reform emerge. Among these are democ-
racy, flexibility and continuity.

The move towards democracy in schooling has several causes, including the general demand for
qualified labor to meet the demands of stepped-up technology. In some countries ideology is behind the
move, in others, the consequences of decolonization. In some cases the spur is even the fear of social un-
rest. But the report points out that there is a wide gap between a decision of principle to provide universal
education and the democratization of the systems, for, as they are currently structured, inequality is built
into them. “The universal right to education, in which contemporary civilization takes such premature
pride,” says the commission, “is often refused to the most underprivileged. ”

Nutrition, family background and factors like housing all play a role in success at school. Through-
out the world, the disparities between social classes are strikingly reflected in university enrollments.
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Merely multiplying schools is not the answer. What is needed is not equal treatment for everybody,
but provision for each individual of a suitable education at a suitable pace for his particular needs.

Real solutions to the problems of inequality can only be found in a sweeping re-organization on the
lines of permanent, lifelong education, for “once education becomes continual, ideas as to what consti-
tutes success and failure will change.” An individual who fails at a given age and level in the course of

his educational career will have other opportunities. He will no longer be relegated for life to the ghetto of

his own failure.
“Human beings, consciously or not, keep on learning and training themselves throughout their

lives, above all through the influence of their environment.”

Recognition of this should bring revolutionary consequences: not the extension of school by evening
classes but the integration of child and adult education; not the occasional use of television to supply the
lacks of schooling but whole-hearted employment of media which already teach as much and more as
lessons . Education “first helps the child to live his own life as he deserves to do, but its essential mission
is to prepare the future adult for various forms of autonomy and self-leaming. ” Schools, insofar as they
continue to exist as we have known them, cease, under this system, to be reserved to children and be-
come places of learning for future and present adults. Pupils cease to regard leaming as the acquisition of
a certain quantity of knowledge within a certain time; teachers cease to be time-keepers and progress-
chasers and become channels through which pupils can get at the knowledge they need.

Flexibility, the third characteristic of the education of the future, is obviously necessary if lifelong
education is to work. As the divisions between subjects are eroded by advances in knowledge, curricula
will have to change to meet specific needs ~— grown-ups who want to tum to, say, radio engineering will
not necessarily have the time to plow through the whole syllabus of heat and light before they come to
sound.

In any case, says the report, flexibility is required by modemn conditions. “At the rate technology is
advancing, many people during the course of their working life will hold several jobs or frequently change
their place of work. ... Education rarely equips the individual for adapting to change, to the unknown.

The world has not yet widely accepted the principle of a general polytechnical education at secondary level
— an education which would guarantee professional mobility and lead to lifelong education.” Yet such an
education has given positive results where it has been tried.

Consideration of new techniques occupies a substantial portion of the report. For the first time since
the textbook, the exercise book and the blackboard were invented, the “hardware” of the teaching trade
has been substantially increased by a wide range of audiovisual aids, closed-circuit TV and computers.

The focus of all the innovations of the last ten years is significantly the same: on self-education, on
learning, not teaching.

This being so, the commission believes that the school “will be less and less in a position to claim
the educational functions in society as its special prerogative. All sectors — public administration, indus-
try, communications, transport —— must take part in promoting education.” In the commission’s view, the
trend must be towards the “leaming society.”
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