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Introduction

Passages is a two-level multi-skills course for upper-intermediate to advanced-level
students of North American English. It provides an ideal follow-up for students
who have completed a beginning to intermediate course, and is carefully
coordinated to function as a sequel to New Interchange, one of the world’s most
successful English courses for adult and young adult learners.

The course covers the four skills of listening, speaking, reading, and writing,
while giving systematic attention to grammar and vocabulary. Passages develops
both fluency and accuracy in English through a topic-based syllabus. The topics
are of high interest to students and provide many opportunities for
personalization and discussion, pr the develog of both linguistic and
communication skills.

Course Length

Each level of Passages provides material for 60 to 90 hours of class instruction.

In situations where more time is available, the Teacher’s Manual provides
Optional Activities to extend each unit. Classes with shorter semesters can reduce
the amount of time spent on Reading, Writing, Optional Activities, and the
Workbook.

Course Components

Student’s Book

The Student’s Book contains 12 eight-page units with 4 four-page reviews after
every three units. There is also a set of Grammar Extensions at the back of the
book.

Teacher’s Manual

The Teacher’s Manual contains detailed suggestions on how to teach the course,
unit-by-unit notes, numerous suggestions for optional activities, answers to all
Student’s Book exercises, and transcripts of the listening activities. Answers to
Workbook exercises are found at the back of the book.

Workbook

The Workbook provides a variety of exercises that develop students’ proficiency
with the grammar, reading, writing, and vocabulary in the Student’s Book. The
‘Workbook can be used in class or assigned as homework.

Class Audio Cassettes

The Class Audio Cassettes are for use in the classroom or language laboratory.
They contain the recordings for the listening exercises. Although the speakers
primarily model North American accents, nonnative varieties of English are
also used where appropriate. Exercises that are recorded are indicated with the
symbol .



F and P

This contains multiple versions of a placement test designed to identify the appropriate
level of New Interchange or Passages for students entering a program. The Package also offers
review tests and mid-term and final exams for each level of New Interchange and Passages,
enabling teachers to determine how successfully the students have mastered the material.
All tests are photocopiable and an audio cassette is provided for the listening sections.

Unit Organization

Each unit of the Student’s Book is organized around a central topic or theme and
is divided into 2 four-page lessons (Lessons A and B). These lessons complement
each other by treating the unit topic from two different perspectives. For
example, Unit 9 in Student’s Book is entitled “Putting the mind to work.” The
first four-page lesson, “Exploring creativity,” focuses on the topic of creativity
and jobs. In this lesson, students describe jobs that require creativity, take a quiz,
and find creative solutions to difficult problems. In the second four-page lesson,
“Ideas that work,” products and services that have changed our lives are
highlighted. For this lesson, students explain why new products are invented and
choose inventions that have had a great impact on society.

The following unit structure is used throughout the course:

Lesson A

page one: Presentation activities introduce the topic of the first lesson through
listening and oral work.

page two:  Grammar exercises provide controlled practice leading to
communicative activities that utilize the structures and language being
taught.

page three: Fluency pages provide further listening practice and oral work.

page four: Writing exercises teach practical writing and composition skills.

Lesson B

page one:  Presentation activities introduce the topic of the second lesson through
listening and oral work.

page two:  Grammar exercises provide controlled practice leading to
communicative activities that utilize the structures and language being
taught.

page three: Fluency pages provide further listening practice and oral work.

page four: Reading passages develop reading skills and stimulate discussion.

Approach and Methodology

Passages seeks to develop both fluency and accuracy in students at the upper-
intermediate to advanced level of proficiency. The course assumes that students
have studied English for a number of years and have a good foundation in
general language skills. Passages extends students’ communicative competence by
developing their ability to:

« expand the range of topics they can discuss and comprehend in English

« extend their knowledge and use of grammar

Xi
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broaden their knowledge and use of vocabulary

speak English fluently (i.e., express a wide range of ideas without unnecessary
pauses or breakdowns in communication)

speak English accurately (i.e., use an acceptable standard of pronunciation and
grammar when communicating)

To teach these skills, Passages uses a communicative methodology that centers
around:

presenting topics that extend students’ oral and grammatical skills

providing students with opportunities to carry out communicative tasks that
require an exchange of information and negotiation of meaning

developing students’ control of grammar and conversational language through
activities that present and model language patterns, and then provide
opportunities to practice them in authentic communicative contexts

At the same time, the topic-driven syllabus provides a rich source of information
and language that allows for a great amount of student personalization and
response in each lesson.

The following exercise types are used throughout Passages:

Exercise Title Description

Starting Point These exercises often present real-world information (e.g.,
quizzes, facts, short texts). They begin each lesson and are
designed to generate students’ interest in and reaction to the
topic that forms the basis of the lesson.

Discussion These exercises consist of discussion tasks, ranking activities,
class surveys, and other activities that encourage an exchange
of information.

Listening These exercises develop a variety of listening skills, such as
listening for general ideas, listening for specific information,
and inferencing. The listenings are based on authentic
recordings of interviews and discussions with native and
second-language speakers of English. They have been edited
and recorded for clarity.

Grammar Focus The grammar exercises seek to:

« illustrate how structures and grammar items the students
may have previously encountered can be used in more
complex ways

« expand students’ grammatical knowledge and usage in both
speaking and writing




Reading Readings are adapted from a variety of authentic sources and
edited for clarity. Pre-reading and post-reading tasks allow
students to fully utilize each reading passage and to develop
reading skills such as skimming, scanning, and making

inferences. They also stimulate class discussion.

Writing Each unit contains one page of writing activities. In this book,
students learn about using topic sentences, identifying main
ideas and supporting details, and organizing paragraphs.

They move from writing short paragraphs to composing a
three-paragraph composition.

Vocabulary Vocabulary exercises develop students’ knowledge of lexical sets,
synonyms and antonyms, as well as idioms and collocations.

G Gry E sions are located at the back of the book. They
expand on the grammar introduced in each unit and can be
used to deepen students’ understanding of the structures being
taught.

Review Units

Review units recycle the teaching points from the three preceding units. Each
review unit has two pages of exercises focused on accuracy, followed by two
pages on fluency.

G | Guidelines for Teaching Passages

The unit-by-unit notes in the Teacher’s Manual give detailed suggestions for
teaching each exercise. On a more general basis, however, the following
guidelines and general procedures can be used.

Beginning a New Unit

+ Introduce the theme of the unit by asking questions and eliciting information
about it. If you wish, bring in some realia related to the theme to use as a
springboard for a class discussion. Such realia might include photos or pictures,
a short newspaper or magazine article, or a personal item. Warm-ups should be
brief and should serve to lead students into the lesson.

After introducing the topic, explain and write on the board what the students will
study in the lesson. You may also wish to lead students through the plan of the
lesson as presented in the Plan of the Book on pages xx-xxiii.

.

Teaching the Exercises in a Unit
Starting Point

The exercises in each Starting Point serve to build interest in the theme of the
lesson and to activate students’ background knowledge about the topic. Often the

xiii
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material in the Starting Point provides models of the main grammar focus of the
lesson. It is not necessary, however, to draw students attention to this. Models are
provided to show how the language of the lesson is used in a natural context.
Introduce the topic by asking questions or by leading a class discussion. Use
this timc to elicit key vocabulary (or present it} from the exercises and to ask
for students’ opinions about the information they are going to look at.
Remember to build on students’ own interests and background knowledge.
Books open. Lead students through the information. Go over any problems
with comprehension as they arise. Have students complete the task and
compare with a partner or around the class.

Bring the class back together, and have selected students or volunteers share
answers or opinions with the class.

If you wish, use students’ answers or opinions as the basis for a class
discussion.

Listening

It is essential that students arc aware of the skill they are practicing in a particular
listening exercise, so be sure to bring this to the students’ attention before they
isten.

Books closed. Set the scene and explain the situation. If you wish, brainstorm
with students to predict what language they are likely to hear.

Books open. Explain the task and lead students through the activity, making
sure they know what information they need to complete it. Remind students
that they are listening in order to complete a specific task.

Play the audio program once. Have students listen for general comprehension
and complete whatever information they can.

Have students ask about unknown vocabulary or comprehension problems
that have arisen. Point out any additional key vocabulary that is essential for
the task.

Replay the audio program. Have students complete the task as they listen.
Have students compare answers with a partner or around the class. Then ask if
anyone needs to listen again to complete the task. Replay the audio program
as necessary.

Go aver the answers with the class.

If you wish, replay the audio program a final time so that students may check
their completed work. .

Grammar Focus

Although grammatical accuracy is an integral part of proficiency, it is important
to remember that grammar is always a means to an end rather than an end in
itself. Second-language learners do not usually develop grammatical proficiency
by studying rules. They generally acquire new grammar by using the language in
situations where it is needed. This means the grammar should always be
practiced communicatively. However, since language learning also involves
testing out hypotheses about how the language works, some students more than
others will rely on grammatical explanations.

Avoid turning any lesson into a grammar class. Lead students into the practice
activities for the new grammar points as quickly as possible. Then use the
students’ performance on these activities to decide if further clarification is



necessary. Whenever this is the case, remember that there are additional
grammar exercises in the Workbook that can be used as a follow-up.

Lead students through the information and examples in the boxes. When
appropriate, remind students of earlier encounters they may have had with
the grammar points.

When possible, try to get students to explain the grammar point; elicit the
rules from the students.

Give students additional les to ilk the g point where
necessary. If appropriate, have students come up with additional examples of
their own.

If you wish, model how to do the first item in the task. Then have students
complete the rest of the task on their own. Often an activity can be completed
orally as a class before students complete it individually or in pairs.

Have students compare answers with a partner or in groups. Encourage them
to discuss and revise their work.

To check students’ answers and to give feedback, have selected students or
volunteers read one of their answers aloud. Alternatively, have students write
onc of their answers on the board. Work with the class to revise answers as
necessary.

Vocabulary

The vocabulary activities in Passages have been carefully designed not only to
give students the lexical tools they need to complete a task or tasks, but to help
them develop the vocabulary range typical of students at this level. Vocabulary
exercises in each unit develop students’ knowledge of lexical sets, synonyms and
antonyms, as well as idioms and collocations.

Texts throughout the course, such as the Reading passages, were taken from
authentic sources and therefore often present vocabulary beyond the students’
productive range. Students should recognize that in most language-learning
situations, they will encounter vocabulary they do not know. It is important to
remind students that they do not need to understand every word. In addition,
when students encounter an unknown word, they can often guess its meaning
from the situation or context. Where it is necessary, try to pre-teach new
vocabulary, but make sure to focus only on key vocabulary.

If you wish, have students keep a vocabulary notebook over the duration of the
course to write down new words as they encounter them. For the most part,
discourage the use of dictionaries during class; instead, get students in the habit
of underlining or jotting down unfamiliar words as they them so that
they may look them up later and kecp a record of them.

+ Encourage students to guess the meaning of a new word by first lookmg at all
the other words surrounding it and then idering the general of
the phrase or sentence in which it is located. Encourage students to ask
themsclves: How does this new word fit into the general idea of the context
here?

Where necessary, provide the meanings of words through definitions, mime,
synonyms, antonyms, examples, or translation. It is not necessary to give long
explanations as the majority of adult students will already understand the
concept of the new word {or know the equivalent word) in their native
language.

xv



Discussion Activities

The Discussion activities in Passages are designed both to practice new structures
and vocabulary as well as to give students opportunities to express their ideas
and opinions about the themes and topics in a lesson. The focus of a fluency
activity should be on doing the activity itslf rather than on its completion.
Encourage students to go beyond giving simple answers. Have them ask and
answer follow-up questions to get more information from their partner(s). Ask
them (o give reasons and examples to support their answers and opinions.
Remind students that fluency activities give them a chance to use all the
language tools they have at their disposal and not just the language being
practiced in a lesson.

Pair Work

Divide the class into pairs. If there is an odd number of students, form one set
of three.

Explain the task and go over any samplc language.

If appropriate, model the activity with onc or two students. Call on a pair of
students to do the task as a further model if necessary.

When appropriate, encourage students to ask and answer follow-up questions
and to provide reasons to support their answers and opinions.

Set an appropriate time limit. Then have students practice in pairs. Move
around the class to provide help as nccessary and to keep students on task.
Bring the class back together before students quiet down completely. It is not
a good idea to keep the entire group waiting while a few students finish.
Optional: Have students change partners and do the task again, if appropriate.
Call on pairs of students or volunteers to share answers or opinions with the
class. Provide fecdback and lead a class discussion when appropriate.

Group Work
Divide the class into small groups of three or four, or larger groups of five or
six, whichever seems more appropriate for the task.
Explain the task and go over any sample language. If you wish, model the
activity with one or more students.
Set a time limit.
Have groups carry out the task on their own as you circulate to provide help
as needed and to keep groups on task. Again, encourage students to ask and
answer follow-up questions and to give reasons to support their answers.
+ When things begin to quiet down, bring the class back together. There are
several ways in which to check students’ answers or ideas:
1. Have each group select 2 spokesperson, and have this person report the
group’s answers or ideas to the class.
2. Have each group present only its most interesting or most original idea.
3. Have two groups compare answers, and have one group report the other
group’s answers to the class.

Writing

Writing is a complex process involving a number of skills, so the aim of each
writing exercise is to learn and gain practice in only one particular skill. While
issues such as grammatical accuracy and spelling are important, they should not
be the main point of the writing lesson. Encourage students to write for each



