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Unit 1 Study Skills

Directions: Read the following passages as quickly as possible and then finish doing the exercises fol-
lowed before checking the answers. The “Vocabulary & Structure” is specially designed
for you to review the same unit of Comprehensive English you have just learned. You are

required to finish it within 90 minutes.
Passage 1

Today, many standardized tests require more than multiple choice; students are asked to provide
written answers to open-ended questions. Integrate these 10 test-taking strategies into your regular
curriculum, and get students prepared to take on the tests and come out on top!

Read all directions carefully to make sure you know what you are supposed to do. Take a quick
look at the questions before you read a story or article so you know what to look for in the text. If, for
example, all the questions about a story are concerned with the characters and the sequence of events,
then you must pay closer attention to those two elements as you read.

Look for key words (such as who, what, when, where, why) to help you decide how to answer
the question. For example: Why did Randall go back to the railroad station? The key word here is
why. It tells you to look for a cause or a reason. How are zebras different from horses? The key word
in this question is different. You will need to concentrate on explaining how the creatures differ.

Use the parts of the question to help plan your answer. For example: Choose the person from the
story whom you admire most. Write a paragraph telling why you admire that person. Use details from
the story to support your answer. To answer this problem, think about its three parts. First, choose
the person you admire. Next, jot down reasons why you admire the person. Then, go back to the sto-
ry to find details to support your ideas.

Look back at the text to find the information you need. For some reason, many students seem to
think that once they have read a selection they cannot go back to it. This is not true. Feel free to go
back to the text to find the answer to each question.

Think first, then write. Especially with essay questions, planning your response is helpful. Jot
down notes before you write your response. Use prewriting strategies (such as brainstorming, note
taking, and outlining) to organize the information you need and help decide how to present it. This
approach will save valuable time by improving your focus—clarifying your thoughts before you record
them on paper.

Write clearly and legibly. You will not receive any credit for an answer if the person scoring the
test cannot read it. Also, be direct and concise. Using more words than necessary will not earn more
points.

Pay attention to how the test will be scored. Many short-answer items, for example, are scored 1

1



(correct) or 0 (incorrect) for content only. For these, write the correct answer and move on. For
questions that are scored on a scale (such as 0-2, 0-4, or 0-5), you can earn more points for answers
that are more complete and are written with correct grammar, punctuation, capitalization, and
spelling.

Manage your time. Many tests must be completed within strict time limits. To score as well as
you can, you need to answer as many questions as possible. Before you begin working, think about
how much time you have for each question. Keep track of the time as you work, and stick to the
schedule. If you come to a question that seems too difficult, skip that question and come back to it lat-
er.

Check your work. When you have finished answering all the questions, go back and check to
make sure each answer is written clearly and correctly. Don’t hesitate to make changes if you have
time to do so, but make sure your corrections are clear and easy to read.

(544 words, from Instructor)

NOTES:

integrate v. to (cause to) join something else so as to form a whole (f#)%5 & ; () My —&

be supposed to [ i%

curriculum 7. a course of study offered in a school, college, etc. (FP/NFEK . KFH)LTIER

sequence 7. the order in which things follow one another JIfi i

zebra n . a horse-like African wild animal with broad dark brown and white lines all over the body (3E
HHBEL

jot down to write quickly, esp. without preparation B &g F

legibly adv. (of handwriting or print) that can be read, esp. easily (¥§2EBRENR]) 5 iEH ; FibiE
pichi| .

approach n. a manner or method of doing something 77 ; 25 8

credit n. (esp. in the US) a measure of work completed by a student, esp. at a university (JL3§3E)
FH(R¥H)

concise adj . short and clear; expressing much in few words & /&8

brainstorm n. a sudden clever idea (IEIER ) RIMH I F &

punctuation n. (the marks used in ) punctuating a piece of writing 7 &,

capitalization n. writing or printing in capital letter (5 s{ETRI8t) K EZ/FaFEH

skip v. to move in no fixed order JLIK JF #1353

EXERCISES:

I . Now read the passage again and see how many questions you can answer without looking
back at it. Just give short answers.
1. What is the passage mainly about?

How many test-taking strategies does the author give in the passage?

Who does the person scoring the test refer to?

- What is the key word in the question: Why did Randall go back to the railroad station?

Should you keep track of the time and stick to the schedule when you take a test?

wm & W N



I . Vocabulary and Structure

This part is designed for you to get familiar with the key words, expressions and patterns you

have learnt .

6.

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

Well, let’s put our heads together and find a to the problem.

A) result B) response C) settlement D) solution
. I hope the boys their quarrel and become friends. '

A) answer B) solve C) settle D) resolve
. From his demeanour on entering the room I that the interview had not gone well

for him.

A) inferred B) preferred C) deferred D) referred

we have finished the course, we shall start doing more revision.

A) For now B) Now that C) Ever since D) By now

They lived up to the spirit of this resolution the war.

A) across B) throughout C) over D) within

A good manager is both competent and

A) inefficient B) efficient C) effective D) sufficient

Taking a walk in the early morning is always

A) invigorate B) restoring C) quicken D) refreshing

The market shows that the new products have enormous potential if they are well
developed.

A) symbol B) support C) survey D) inspection

Wait a minute. I'll the exact quotation for you.

A) look up B) look into C) look forward to D) look at

Just as the builder is skilled in the handling of his bricks, the experienced writer is
skilled in the handling of his word.

A) as B) thus C) so D) like

No one knew the man’s age until he it by accident.

A) revealed B) revise C) rewrote D) reversed

I saw him yesterday for the first time and him at once.

A) took to B) took after C) took in D) took off

This organization is completely any political parties.

A) relative to B) innocent of C) characteristic of D) independent of

The lecture was just getting to the heart of the matter the class period ended.

A) before B) until C) when D) after

Today they are often used in affirmative sentences the rules.

A) with the exception of B) in the light of

C) by virtue of D) regardless of

. keys and Notes

1.

Test-taking strategies.

2. Ten.

3. A teacher or an instructor



4. Why.
5. Yes. \
6. (D) A KA LT, solution (to) B (B @i s”, FEEE. result (of) A

10.

11.

12.

13.

14.

15.
16.

17.

18.

19.

20.

“LEBL”  response (to) H“IY” ;settlement (of) g (F&IA1E, £ 489 ) IR TR o

. (C) B K7 X7, solve, settle, resolve TEF X BAH “HBR"HERE, {H solve fl an-

swer — ke, MEH R —TER, T settle ERFAIRIEFF I, resolve il solve [7] i —
I8, {H resolve B X EAH M FTHYE R, BN EE T X LR

. (A) BE B RIEAIFHHE L . infer B HEW B, FF BT, prefer H“F &, RE";

defer“3ELE, HLE” ; refer A TE refer to BN EIBERR R BE; 2H , F X,

. (B) A RFEHNT . now that BN “BER”, FFEEE, for now K“HET, R T " by

now" & 4" & HREAERIE, NREVE AEHA. ever since A M-+ VISR, " AR .

(B) AW kAR E %, across “%F, FM”, & N — i1 | 5 — i1 ; throughout* R 7, &
B, 1§ [a) "B, AR “HE oo HAE]”; within BR“FE -+ PI, A7, 40 within one’s
rights; within one hour.

(B) AW Rim (P, efficient BAMEEH, B TH", FEHE, in-REEHAE,
inefficient B N “ AN EE T 8y, RNEERMEALHY”; effective IR “H W, £ B ; sufficient TR
“FERH, BB,

(D) =W Kim) LT, invigorate B “{#H g, B BRI, {H W iZ B -ing 235 re-
store H“EHE”; quicken“{f IR s refresh H“ K EEF "HWERE,

(C) B KL HENT. survey“IH 2, Bh 2, ¥ 38", market survey R “HHIAE”; in-
spection“fL2”, MHEEMIAS A HERFT.

(A) AR KB look ¥ UFIAHH & LA B, look up B H“EIR”, FEBEE. look in-
to TR A, WE” ; look forward to TR “BHE, 1% ;look at H“E”,

(C) =B K LB ARIE N F], just as. . . so. . . BIAH, FRFL--- - — R 7
(A) B B ohimdl i@ L3, reveal B AR, BE”; revise H BT, B ; rewrite A
“EE";reverse A “HifH, HER",

(A) BB K take WA IR A & LB IR, take to BN “HEHK”, 4 4] Z ; take after
sb. “f 1848+ ---” s take in sth “WRUL” ; take off “Piidsl, HaE",

(D) B Ri7EH Lo be independent of &K “ LT , AKER” . T relative to 38
ARG X" innocent of FR“Xt - — BTN ; characteristic of BRI
iE”,

(C) B K when 51 SH9KIE N ), #4A BB A 70T, X B — fot, when 8% {7 Fit
fTotZ 8T, {H when # T — BT Z 87, RIGRIASIER R, when B X",

(D) A KRB XL, regardless of H“A%F, A", T with the exception of N “F&
""" ZHh”;in the light of “f&Bf, # 8" ;by virtue of “HF",

Passage 2

The process of reading, of getting meaning from a printed page, is a complex one. It is based in
language and shaped by our understanding of the world. Psycholinguists, those who study the rela-
tionship between language and cognition, have helped us understand that the act of reading depends on

two types of information, visual and non-visual. The visual information we need in order to read comes
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from the text itself—the little black marks on the page. However, it is our non-visual information, all
our past experiences with language, with books, and with the world around us, that helps us derive
meaning from those little black marks.

Think about a time when you have been asked to read some particularly difficult material, perhaps
a text on electronic engineering or a manual on programming your VCR. Despite the fact that you
could probably “sound out” the words, you still had difficulty making sense of what you were reading.
Perhaps you found yourself going back and rereading, trying to understand individual words, but get-
ting more and more frustrated at your lack of understanding. This is the type of behavior that we often
see in straggling young readers. Yet your problems were not due to the fact that you were a poor read-
er but that you lacked experience with the topic. It is most likely that you had little non-visual infor-
mation about the topic stored in your long-term memory.

Another factor that enters into our ability to make sense of print is our intuitive understanding of
how our language works. As we read, we use our knowledge of meanings (semantics), language
structure (syntax), and letter-sound relationships ( phonics) to help us get meaning from print. Con-
sider what would happen if you were to encounter the following sentence at the bottom of a page:

Deep within the coal mine, the miner hacked away at the anthra-

If you have had experience with coal mining, you probably knew immediately that the hyphenat-
ed word was anthracite. If you lacked that experience, your understanding of English syntax could
help you narrow your guess to a noun or adjective, the type of word that follows an article. Now, you
might be able to make a guess about the word using the context of the story. If that didn’t help, you
might have had to turn the page and use your knowledge of letter-sound relationships to sound out each
letter, hoping that by sounding out the word you might recognize it. In a young reader, the use of
these strategies may be laborious and time consuming. As a fluent reader, you automatically orches-
trate these linguistic strategies in order to get meaning from print in the fastest and most efficient way.

The reports of the National Assessment for Educational Progress given every four years have long
shown that most senior high school students are adequate at reading literal information—they can an-
swer questions about material if it is stated explicitly on the page. But they do less well when it comes

to critical reading—making inferences, analyzing or synthesizing information.

(510 words, from School Library)

NOTES.

linguist . a person who studies the science of language (linguistics) (B S 2% %K

cognition ». knowing; awareness (including sensation but excluding emotion) A1 ; A1 (235K 3%
HRGERNE)

visual adj . gained by or connected with seeing & WA ; M H ; =M AW

manual n. a (small) book of information about how to do something, or use esp. a machine F}; 35
]

straggle v. drop behind while on the march; stray from the main body 7% 5 s &R ; F R AR B

intuitive adj. concerning the power of understanding something without reasoning B % 8
semantics n. the study of the meanings of words i& X 2%

syntax 7. the rules of grammar which are used for ordering and connecting words in a sentence A &

phonics 7. the use of elementary phonetics in the teaching of reading ZEAIE TF ¥ H 5 A



hyphenate v. to join with a hyphen & 7545

anthracite n. very hard form of coal that burns with little smoke or flame FToHH 4

context n. the words around a word, phrases, etc., often used for helping to explain the meaning of
the word, phrases, etc. L T3, XEMHIGERE

strategy n . (a piece of) skillful planning ¥t ; K 8%

orchestrate v. compose, arrange, score, for orchestral performance §8------ B TZ R

adequate adj . enough; having the qualities needed 2 # ; & 4 )

literal adj. following the usual meaning of the words, without any additional meanings 58 3E6Y ; & X
#

inference n . the result of reaching an opinion after thinking about (something) it ; HENT; Bl

synthesize v. to make up or produce by combining parts; (esp.) to make something similar to a natu-

ral product by combining chemicals & B,

EXERCISES:

I . Read the passage carefully and do the multiple choice questions.
1. Which of the following can be the best title of the passage?

A) Process of reading B) How to read quickly
C) Pleasures of reading D) Problems of reading
2. According to the passage, what does non-visual information refer to?
A) The little black marks on the page. B) The useful information to the eyes.
C) The past relevant experiences. D) The context of an article.

3. According to the passage, the problem for a reader to understand a text on electronic engi-
neering or a manual on programming a VCR is that
A) there are so many difficult words in it B) the reader lacks experience with the topic
C) the text is not well written D) the topic is too advanced
4. What is the main idea of the third and fourth paragraphs of the passage?
A) Semantics is the only way to understand an article.
B) Non-visual information is very important.
C) The syntax is necessary and useful to reading, but not important.
D) The intuitive knowledge of how a language works affects reading.
5. What does the author mean by critical reading?
A) Criticize an article by reading.
B) Make some comments on reading.
C) Make inferences, analyze or synthesize.

D) The information is very critical.

I . Vocabulary and Structure

This part is designed for you to get familiar with the key words, expressions and patterns you
have learnt .

6. He never complained working overtime.
A) on B) against C) to D) of
7. A telescope enables us to see stars which are invisible to the human eye giving us a

6



10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

brighter, clearer image of those which are visible.

A) as well B) as well as C) as good as D) as much as

. It’s estimated that much of a teenager’s time is spent _ with friends.
A) to talk B) being talked C) talking D) having talked

. Topics for conversation should be _ the experiences and interests of the students.
A) relevant about  B) relevant to C) in relation about D) relate to
She always wants to be the of attention.
A) fixation B) middle C) forecast D) focus
It is recommended that the project until all the preparations have been made.
A) is not started B) not be started
C) will not be started D) is not to be started
It’s usually quiet here Sunday mornings.
A) on B) at C) in D) the
Some plants are sensitive pollution that they can only survive in a perfectly clean
environment.
A) from B) against C) to D) with
We should understand the importance of the industrial revolution and by , the com-
ing computer revolution.
A) inference B) reference C) inherence D) preference
He failed to make any to the appeal.
A) result B) response C) settlement D) solution

seeing the damage he had done, the child felt ashamed.

A) On B) By C) At D) For
I think one of our goals as teachers of English is to have students poetry.
A) love B) loving C) loved D) to love
Do you remember to Professor Smith during your last visit?
A) to be introduced B) being introduced
C) having been introduced D) to have introduced
My parents never approve of staying out during the night.
A) me and Jane B) Jane and My C) Jane’s and me D) Jane’s and my
It is impossible to find a good educational computer program in this part of the
country.
A) barely B) hardly C) merely D) nearly

T . Keys and Notes

1.

(A) X8, FXEBRAHT XEW EHRE T8 8. The process of reading, of get-

ting meaning from a printed page, is a complex one.

- (C) B, FEEXEWE—BRA YT non-visual information B By 2 R TE 1) i

FEIER

3. (B) VW58, E& %418 non-visual information T — AR AL EFYIER,
4. (D) MW R—E. HEZAF MBS BB IEA 5 — 5, R one’s intuitive knowledge

of how a language works.



5. (C) (BB¥%) X588, HHAFREEENZRRPALBIER . HHTHES,
6. (D)W K #iA 5N 17 IEE . complain of B{#& complain about &/~ “H4%, FE", Frid

HEEREE D, HRYAFERER

ABYEH R as well as I, as well as B B+ ZHN, G BRI 4. T as well
ERRWERN, WIHERES and, Bl and. .. as well, HEETXHEERD.

A(C)ASH ¥ K 3117 spend B H: . spend time doing sth. “7EBY [RIMRFEE", HEE B, 314
WEE R EMES K&,

(BYAEBIW K relevant 5 to #EE, BARE XM, VIR, ZBE N REVBENZ ¥ 4E
R 2P FIX%EBAEAT" . in relation about N/ IZBU N in relation to, R “B K, XF”,

10. (D) A8y Bim P, focus BH“F L7, BIEMNEB B FH PO fixation F L3, F
2" s middle” iy, PER”, (EZEFY PG Z E AL E, ¥ A F in the middle of; forecast
“HAR, M,

11. (B) ZBEW X EBMIESW AP, 7 ask, demand, desire, insist, order, propose, recom-
mend, require, request, suggest FE R I, BYE, S LA FHEEF N PIFE
ENIEE B RIES, B should + ZhiA R, should 7] B .

12. (A) BEW K" K SR AP, 7€ morning, afternoon, evening, night B80S i1 E B/
— RS A on,

13. (C) & # K be sensitive to B ¥, be sensitive to J& B E B A, BRIt R, BUK;
52", EEM (be) sensible of X J, fFEZ H BT,

14. (A) BEW RIELIAMHE Lo by inference A “IRKBIHEHE", FEBE . reference“ S 1,
2% ;inherence“ W7E (£), B (1) ; preference “Mi &, 55",

15. (B) A& # Rif L. solution to B X “ (B ) RIRIMEE” ;s result of “45 3" ; response
to TR, FF &R ; settlement of 35 I % HY MR ; FI##%: the settlement of a dispute

~3

[e ]

\O

L ERIRDL,
16. (A) AW K Arid on B . on A] F#REH A S, BH— -1 RELREE ", #%F as soon
as.

17. (A) B K —EFiFHE#H B H %, let, have, make, notice, watch, see, observe,
feel, hear JF AR ERERIEF BT, BEEE too

18. (C) W K 3hiA remember B k. remember + B & iA R “IDET E/EE I — - E",
remember + AERFRCHEELBME—M4E", RIEEE, N ZHBEDES,

19. (D) ABEW K ZFRK HE, Jane’s and my B34 17515 staying out WY EBTIE,

20. (D) AW R EE & XA MR, nearly BHJLE”, 2 LT HE, barely“ JLF-®FH ", hardly
“JLEAR", merely“{UL ",

Passage 3

The myth of individual genius and achievement—as opposed to cooperative efforts—is deeply in-
grained in American culture. Americans seem deeply committed to the idea of the individual hero.
Sports, for example, are more often defined by individual superstars than by the quality of teamwork.
Academic excellence is more often personified by the valedictorian than by academic teamwork.

College educators usually ignore the power of academic teams. They should think about the exam-

ple of David Kroetsch and Pawel Lukaszynski of Resurrection Catholic Secondary School in Kitchener,
8



Ontario. These high schoolers decided to combine their talents to build a robot for the 1997 Interna-
tional Aerial Robotics Competition. The robot had to take off from a small area, fly over a field, rec-
ognize objects lying in it, pick some of them up, and return to and land at the original site. The two
students were looking for a challenge; the problem reflected their combined interests ({flying, hard-
ware, software) and dealt with cutting-edge issues. Their nine months of work together paid off:
their robot received 182 out of 200 points for innovativeness; as the only high school entrants, they
won!

The college winner was a Carnegie Mellon student team. It created a robot with a video-process-
ing unit so fast and reliable that the robot could steer visually, identify objects on the ground, bank
and fly over a specific object, hover, descend straight down the line of sight, and follow the object
around if it moved. Achievements such as these are beyond the capacities of an individual student.

James Watson, who won a Nobel Prize as co-discoverer of the double-helix DNA molecule, recog-
nized this when he stated, “Nothing new that is really interesting comes without collaboration.” De-
spite the remarkable achievements of academic teams, the myth of the genius individual still exists; it
underlies educational practice that assumes each student should work separately and apart from class-
mates.

The truth of this assertion can be seen in the rich theory, research, and practice surrounding co-
operative learning. There can now be little doubt that cooperative learning is appropriate to higher ed-
ucation; it works. While it is never easy to implement, when all the critical elements are in place, it is
very powerful.

There are still colleges today in which faculty are required to grade on the curve. This norm-
referenced approach to student evaluation requires students to compete with each other for grades,
which has many unfortunate consequences for academic life. Many professors seek to avoid the pitfalls
of such competition by using an individualistic approach to instruction. Each student’s efforts are eval-
uated on a criterion-referenced basis. Yet students are expected to work individually to accomplish
learning goals unrelated to those of the other students.

In contrast to competitive and individualistic learning, students can work together cooperatively
to accomplish shared learning goals. Each student achieves his or her learning goal if and only if the
other group members achieve theirs. Students work together in small groups to ensure that all group

members achieve up to a preset criterion. When all group members reach criteria, each member may

receive bonus points.

(515 words, from Change)

NOTES:

myth 7. a false story or idea, which may be widely believed 7 BER] L. &
ingrained adj. fixed deep (inside) so that it is difficult to get out IR K
valedictorian . a student who delivers the valedictory address i} &
aerial adj. of, from, or concerning the air; happening in the air 5§
entrant n. a person who enters into a profession or competition = 4 #
hover v. to stay in the air in one place($5 53, KHL %) 89

assertion n. a forceful statement or claim K75 ; 38 ## 7 A

pitfall ». mistakes that may easily be made B30 #)4%



criterion n. (pl.-ria) an established standard on which a judgment is based ¥7#E

EXERCISES:

1 . Put the following sentences into Chinese.

1.

The myth of individual genius and achievement—as opposed to cooperative efforts—is deeply

ingrained in American culture.

. Nothing new that is really interesting comes without collaboration.

. Their nine months of working together paid off: their robot receives 182 out of 200 points for

innovativeness.

. Achievements such as these are beyond the capacities of an individual student.

- In contrast to competitive and individual learning, students can work together cooperatively to

accomplish shared learning goals.

I . Vocabulary and Structure

This part is designed for you to get familiar with the key words, phrases and patterns you have

learned .
6. The boy me in checking the machine.
A) helped B) assisted C) helped out D) aided
7. He had been completely exhausted but felt after a meal and a rest.
A) renewed B) recreated C) reshaped D) refreshed
8. He makes notes in the back of his diary the things to be mended.
A) of B) with C) in D)by
9. We have no idea of what illness she suffered from, but I do remember she mentioned

10.

11.

12.

13.

14.
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in hospital last week.

A) being B) to be C) having been D) to have been

He decided to make further improvements on the computer’s design the light of the
requirements of customers.

A) in B) for C) on D) with

I want you to check this because it may have been based on insufficient informa-
tion.

A) violence B) conference C) deference D) inference

The butterfly fluttered the cabbage.

A) under B) below C) in D) over

In the experiments we kept a watchful eye the developments and recorded every de-
tail.

A) in B) at C) for D) on

The best way to deal with an impolite person is to him.



15.

16.

17.

18.

19.

20.

A) ignore B) neglect C) omit D) overlook
Some of the members demanded to know why they had been kept the true facts un-

til they reached the present critical stage.

A) in ignorance of B) in the light of C) in honour of D) in view of

They in spite of the extremely difficult conditions.

A) carried out B) carried on C) carried off D) carried forward

The detective and his assistants have begun to the mysterious murder.

A) see to B) come through C) look into D) make over

You should have been more patient ‘ that customer; [’'m sure that selling him the

watch was a possibility.

A) of B) with C) for D) at
You have nothing to by refusing to listen to our advice.

A) gain B) grasp C) seize D) earn
What he said just now had little to do with the question discussion.
A) on B) in C) under D) at

. Keys and Notes

1.
CEMEEEABRNSHAAFENEYRAE —ERRY B S ENE R,

AN AW

12.

13.

14.

15.

RS FRIRBSE I7, A AA A BRRL (S, REHARE T 2 E b+,

AR EERE T AME T HLES AZERIH 4 200 4+, B2 T 182 4.

BOXHE— B R BN R RE T R RE R

HHTRESMMAMNEI TN, 2EES— RS ERERIER Y2 T .

(B) FREW Kim]l LT, help N R EEHW, 8 SHEEE; ad B8, SHE—RLF
FER B MEZ A5 assist MBI AMBESE, B 5 in EA,

(D) BB B A A F RTR IR BT . refresh BH “BFF A&, GG, 05
B renew“ B H, B ;recreate“ 141" ;reshape“ T, 24 B R,

- (A) BREW RAAR A . make/ take notes of 2 & Bk, 2“4 - R THR”,
- (C) & K mention ST &7, WEHEEN%(C),

10.
11.

(A) W R EEEE. in the light of RE TR, B H I M4, 14",

(D) B K iml X HFHT . inference BRAEARMER L T3 RE, 1. What infer-
ence do you draw from smelling smoke? T violence 2§ “% /77 ; conference“ it # &, £ ”;
deference“WT M\, #HE ",

(D) FREH KA iKY Fko under XM E T HREZERT; below K¥F, & z
T, AR—FIEETH, K XiTH above; beneath FE =, HHTXEES P, TR under,
below.

(D) FEW K % 1d eye Fl -7 i B E B, keep an eye on BH“HEYIIEE”, keep an eye
open 1l keep an eye out B M, keep an eye FEES5 LT iy in, at # for #¥&,

(A) BB B SGA P, ignore BI5H & 48, HHEARHERR, neglect 53 H B
F XEBELTHHMEM. W neglect one’s duty 5t ZBSF. omit HHTHEREE
T 38 3 ; overlook“ & I, (B R 2R ) #E, ZrE",

(A) XBH R FAEENE XHER, in ignorance of EHA“3t- - FHBE(HATH)".
in the light of J3“MR4%, #M” ;in honour of ¥+ FREE” ;in view of HBTF", BB
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BE, N A).

16. (B) &AW X H carry MEBRMIRIHN & X HEBR, carry on BN R#, K", FEEE,
carry out N “BRH, $W4T”, U1 I expect her to carry out the experiment. carry off X “EE, F
" ;carry torward H“FEN",

17. (C). BB &hiFiR A S AR, look into B R “VHE”, #24 T investigate, see to BN
“UbE, AFE” . make over EH“T ', EF K", come through B HR“AF, A",

18. (B) &8 X E EIEE, be patient with sb. BH AT 08 ; EH; BEHM”, M be pa-
tient with a tired child. be patient of sth. B—f & HE®E, BV EEZZ",

19. (A) 2B RiFEHI PN, gain BHRE, BIS M, MWk KA, FEEE, seize “MN
R FBG WMo grasp “FB BB E", earn “BRIG ;#1515

20. (C) &=B R A-iafg % . under discussion B&— 1 3 BIEHAE

Passage 4

I arrive a few minutes late for class. The students have not waited for me. I used to wonder if I
would feel like a fifth wheel when this happens. Now I'm thrilled to see the students functioning inde-
pendently. In Group A, Priscilla is drawing a flow chart of adrenal hormones on the blackboard.
Group D is huddled over a drawing in a book, trying to understand the anatomy of the adrenal gland.
In group C, William is presenting his hypothesis on the diagnosis of a case study patient; Barbara and
Ann are questioning some of his arguments. In Group B, the students have not yet begun their scien-
tific discussion; Vijay is showing photographs he took on a trip last summer to see his family in India.
I'look over his shoulder to see the photographs; they are beautiful, mounted works of art. The stu-
dents take a few minutes to look at the pictures, and then Jack goes to the blackboard to write their
agenda for the day.

These undergraduate students are in a physiology class at the University of Delaware that uses
problem-based learning—or PBL—a method in which students work cooperatively in groups to seek
solutions to complex real-world problems. The problems are formulated to be interesting to the learn-
ers and to drive their learning. Since the students do not have all the information in advance needed to
solve the problems, they must pose questions, identify what they need to know and where to find an-
swers, and learn how to make sense of what they find.

After performing the needed research, they bring the results back to the group. Students learn to
apply the course content; they develop critical-thinking abilities; and they acquire skills of lifelong
learning, communication, and team-building. A trained facilitator guides and supports the students’
efforts and skill development.

The class is finishing a problem on reproductive physiology. The students in Group C decide that
they want to understand all the hormonal changes during the female reproductive cycle, not just mem-
orize the graphs that appear in the textbooks. The students are drawing their own multicolored graphs
on the board, with arrows linking the graphs. They are going into more detail than my level of knowl-
edge. Every so often, Paul, the faculty endocrinologist who co-facilitates this unit, joins them and
asks a pointed question. The concentration is intense. First William and then Janet have a look of
comprehension on their faces. Then scratching of heads and puzzled expressions as Tom raises a ques-

tion the group hadn’t considered. This continues for a solid hour while I facilitate other groups. All of
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