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Functioning in an Intercultural Community is an English textbook series specially tailored for adult
Chinese learners of English at the intermediate level who have mastered basic grammar and vocabulary,
but felt the urgent need to improve their spoken English. This series is designed to be taught and
learned using a function-based intercultural communicative approach. The aim is to help learners to
function in a world where people of different cultures frequently meet and converse in English.

Features of the textbook series

1. Functions, themes and language skill requirements are in accordance with the College English
Syllabus (revised edition) and the Syllabus for English Majors issued by the Ministry of Education
of the People’s Republic of China.

2. Unit activities are centered either on useful functions (Book One) or on interesting, real-life inter-
cultural themes. ‘

3. Speaking skills are the primary focus. However, other skills such as listening, reading, and writing
are also integrated, creating a delicate balance between language input and output.

4. Exercises include functional practice (in Book One) and communication activities (in all three
books), ranging from tightly controlled, accurate reproduction work to free, authentic, creative
tasks.

5. Class organization format varies from individual study, pair work, group work, and lockstep (whole
class work).

6. Selected words of wisdom and songs included in the units are relevant to the themes of the units.

7. Textbooks can be used together with cassette tapes and multimedia courseware CDs. These are
available as extra resources.

8. All three books in this series are interrelated but with different areas of focus. Each book can be
used either as the main textbook, or as a part of a series of textbooks.

Arrangement of the three books
Functioning in an Intercultural Community is a three-book series, each book comprising 26 units,
each unit designed to fill in two class hours.

Although adopting the same function-based intercultural communicative approach, the three books
have different focuses. Book One is named Functions and Contexts and is arranged around functions
required by the College English Syllabus, familiarizing learners with prototypical functional devices
and enabling them to use these devices appropriately in intercultural contexts. Book Two is called
Differences and Understanding and is made up of abundant language input, recurrent functional de-

e’ ] i ' W\‘lﬁ
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vices and contextualized communication activities developed around intercultural themes relevant to
learners’ current and future needs. Consequently, Book Two is meant to enlarge the learners’ knowl-
edge reserves and vocabulary on these themes and to cultivate their awareness, understanding, and
accommodation of the cultural differences. Book Three is entitled Communication and Proficiency
and can be seen as an extension of Book Two. However, both the range of themes and amount of
language input are considerably enlarged. This book also gives more flexibility to the learners’ com-
munication and intends to make learners proficient English speakers.

The instructor may choose to teach the three books sequentially, or select one or two volumes, or to
pick units from any of the books according to available class hours, learners’ levels, and specific

purposes of instruction.

Contents of Book Three

Each unit consists of four major parts:

Lisiening: Cultural notes dealing with intercultural differences will help the listener to overcome
cultural obstacles in communication.

Reading: Reading passages in the units relate to the theme to enrich learners’ knowledge and vocabu-
lary and to prepare them for upcoming communication activities.

Communication activities: This part comprises authentic creative tasks in which learners can freely
use the language and information on the theme to achieve their communicative purposes.

Writing: Writing tasks are included in the units to enable learners to review what they have learned.
Such tasks are also intended to enhance students’ oral performance by having them write what they
intend to deliver in the form of a speech.

Words of wisdom, related words and expressions, songs, humor, riddles and puns are included in the
units to add depth’ to thoughts on the theme. The songs are intended to arouse readers’ interest in the
language and to improve their pronunciation:’Sound-Word recognition is enabled by fill-in-the-blank
exercises, designed for the learness to practice.

Book Three has five appendixes for reference by textbook users. The appendixes contain functional

devices, exclamations, interjections, tongue twisters, and forms of classroom activities.

Target learners

Although this textbook series is planned for classroom teaching, individual learners can also use it for
self-study.

The most probable target learners are: College students (including English majors) at different grade
levels, master or doctoral degree candidates, adult education receivers, spoken English test takers,
personnel in a language training program who are planning to go abroad, and people under a ESP
(English for Specific Purposes) program.
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In using this textbook series, the instructor is advised to take multi-roles and to maintain a delicate

Roles of the instructor

balance among them. The instructor will be the controller of the class, as well as the assessor, organizer,
prompter, participant, resource person, tutor, and investigator. The instructor empowers the students
with the autonomy needed to improve their motivation and to learn what they want is important to
them.

Compiler
April 2002
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Icons for classroom organization

PARK

Individual work

WARR

Pair work

INBREE

Group work

E2$7i 5N

Lockstep or whole class work

zece
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BnNiT 1 COLLEGE LIFE

Knowledge is power.— F. Bacon

“Press On”
Nothing in the world can take the place of persistence.
Talent will not; nothing is more common than unsuccessful men with talent.
Genius will not, unrewarded genius will not;
unrewarded genius is almost a proverb.
Education alone will not; the world is full of educated derelicts '.
Persistence and determination alone are omnipotent 2.

— Anonymous

TR )

- Cultural notes

Thinking about college life invokes® images of busy students studying in the library, with
headphones on in listening centers, conducting scientific experiments in laboratories, welding
in the auto body shop, or sweating it out in countries of ancient civilizations digging up relics*
in archeology® classes. This is true of any university student who pursues an education in any
institution of higher learning.

Students usually enter universities at age 18 or 19 as young adults full of vitality. College life is
usually a very active lifestyle. Apart from classes, students spend some of their spare time and
weekends at the cinema, on the dance floors, on the sports field, traveling, competing in
contests, or discussing academics and current events with their peers. Students usually graduate
at age 22 or 23. For approximately four years, undergraduates pursue this lifestyle with vigor
as well as anguish®, and experience the joy of their academic accomplishments.

In every country around the world, college campuses exhibit an atmosphere of vibrant’ pur-
suit of knowledge. As students seek their educational goals, they also learn to live with other
students who share similar ambitions. The community spirit of college life is active and engaging.

Comparable to all these preparations and activities is the cost of education. In most Western
countries students learn to work for their expenses, or take out bank loans or government
loans to pay for their education. While the cost may be high, the joys accrued® from such
endeavors® are long lasting. We must always determine where we are going, what we want to
achieve in life, and then forge'® ahead to achieve our life’s dreams!
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u Comprehension and discussion
1) Summarize what you’ve just heard briefly.
2) Do you want to study abroad? Why or why not?

@ ¢
2238 : j13 ' ”

Passage 1. Meeting a new friend

Ryan: Hey, aren’t you in my biology class?

Christie:  Yes, I think so. Don’t you have Dr. Brown?

Ryan: Yeah, I thought I"d noticed you but it’s hard to tell with all those people.

Christie: I find it very strange to be in a class with 300 people. I'm used to just 30 or 40 kids
in a class.

Ryan: This is my second year, so I'm used to it by now. What year are you in school?

Christie:  This is my first semester. I'm a lowly freshman.

Ryan: Where are you from?

Christie: I’m from San Diego. Where are you from?

Ryan: I'm from Salt Lake City. I've visited San Diego before and I loved it there. You
really have a great zoo.

Christie: I guess you must ski if you're from Salt Lake City. Aren’t the Winter Olympics
going to be in Salt Lake in 2002?

Ryan: Yes, they are. It’s really exciting but there will be too many people crowding up my
slopes. By the way, how do you like biology?

Christie: 'Well, the class is really interesting, but science isn’t my best subject. I like liberal
arts better. How about you?

Ryan: I had to take it for my general education but it’s nice to learn about it. My major is
Electrical Engineering.

Christie:  Oh, really! My major is English Literature.

Ryan: Have you ever read David Copperfield? 1 read it in high school and I really liked it.

Christie: I love Dickens, but my favorite book is Emma, by Jane Austin.

Ryan: Have you started your research paper yet?

Christie: No, but it’s on my list of things to do. How about you?

Ryan: Well, not really, but maybe we could go to the library sometime and grab a bite to
eat afterwards. '

Christie:  That sounds like a great idea. It will be easier to make myself study if I have a
partner.

1LINN
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Ryan: How does Thursday night sound? We could meet at 6:00 in front of the circulation
desk.
Christie:  Sure, I'll see you then.

u Comprehension and discussion
1) What did Ryan and Christie talk about in their first meeting? What will they do in the

second meeting? i

2) You are a sophomore, majoring in English Language at the university. One Sunday afternoon,
while you are taking a walk on campus, you are stopped by a foreigner, Lucy, who asks
you the way to a campus store where she can buy some daily necessities. From her self-
introduction, you know that she came from America to teach English at the University.
She arrived here only two days ago and she wants to get familiar with the university. You
happen to know that she will teach your English Conversation class. Hence you gladly
offer her a campus tour. On the way, you introduce her the history of the university,
different buildings, departments and other institutions, the sports ground, the free market,
the clinic, the canteens, etc. You and Lucy also talk about college life in the two countries.
(Each pair has the freedom to decide the roles and then jot down some words and phrases
of the things to be talked about. The instructor may choose some pairs to perform it in
class.)

Passage 2. Recreation on campus

“All work and no play makes Jack a dull boy”. It is true that all of us need recreation. We
cannot study all the time if we are going to maintain good health and enjoy life.

Everyone has his own way of relaxing. Perhaps the most popular way is to participate in
sports. There are team sports, such as baseball, basketball, and football. There are individual
sports, also, such as jogging and swimming. In addition, hiking, fishing, skiing, and mountain
climbing have a great attraction for students who like to be outdoors.

Not everyone who enjoys sporting events likes to participate in them. Many people prefer to
be spectators'!, either by attending the games in person, watching them on television or
listening to them on the radio. Chess or card-playing, and dancing are forms of indoor recre-
ation enjoyed by many students.

It doesn’t matter whether we play a fast game of ping-pong, concentrate over the bridge table,
or go walking through the woods on a brisk autumn afternoon. It is important for everyone to

relax from time to time and enjoy some form of recreation.

“ Comprehension and discussion
1) Do you think recreation is necessary for everybody? Why?
2) What do you usually do for relaxation?




