ScottForesman

Why
W%ﬁr LiBIMEHE HhRE
My

=4 LONGMAN



ScottForesman

L ,..V i

b s, -)
i’ 37 ke,

ot
1

AE Rt
1 i

LIS R

\% M.. Mario Herrera Barbara Hojel
&iF X

4 JLET

‘ [ ]
W | osnmsmmmat
B Lonaman




EEERSmE (CIp) #iB

BISOLENRARIEE (D JULERE ST/ (8 M58 (Herrera, M. ) ,
(Hojel, B. ) %; TAME. — il LlgsMNERE HRME, 2002

$ 4 J573C: Balloons Level 1 Teacher’ s Edition

ISBN 7-81080-393-X

.8 [.OWE -QF--@F Il XE-IEHET-HESLHE V. H3L

th E IR A B BIECIPEIEZ T (2002) 0111528

E=: 09-2001-3115

LREAIT: SN AR EL
C g AMRE A ) MRS 200083
|z1 if: 021-65425300 (B, . 65422031 (HAiTAL,
8 F B . bookinfo@sflep.com.cn
73] k. btp://www.sflep.com.cn http://www.sflep.com

PIfE4W4E: E #7

: R B TT R IR ER R A BR 4y )

: HTAETE L BERATRY

: 787X1092 116 EN3K 1475  FH 360 TF
A 20024E7 HE 1AL 2002 47 7 FI35 1 IKENR

: 3500

IEHR D
ENX MR

: ISBN 7-81080-393-X / G - 188
: 28.40 JT

A b B BN ENBE TR BV, o WA 2R I

B &
S

(%) EFR

T

oy ———



@ LONGMAN

Addison Wesley LLongman

New York ¢ London ¢ Hong Kong

Authors
Mario Herrera
Barbara Hojel

i



Reviewers/Consultants

Marilyn Moyer

Centro de Desarrollo Infantil
Educando

Puebla, Mexico

Jeane Jacobs
Instituto Mexica Madero
Puebla, Mexico

Lucila Sotomayor de Gil
Instituto D' Amicis
Puebla, Mexico

Rebeka Dyer Ortega
Colegio Las Hayas
Jalapa, Mexico

Angélica Arreola

El Principito de Izcantla and
Colegio Yoliztli

Cholula, Mexico

Rosi Rosete
Anglo-Mexicano Institute
Instituto Juarez Lincoln
Puebla, Mexico

Susan Gray
Instituto Juarez Lincoln
Puebla, Mexico

Margarita Matte
Guadalajara, Mexico

Angelina Del Campo
Proulex
Guadalajara, Mexico

Laura Afif de Trabolsi
Georgina Muhoz de Elizarraras
Instituto Irlandés

Mexico City, Mexico

Maria Eugenia Carballo
Virginia Hernandez
Instituto Técnico y Cultural
Mexico City, Mexico

Thelma Péres
Casa Thomas Jefferson
Brasilia, Brazil

Alice de Fajardo
Newman School
Santa Fe de Bogota, Colombia

José Pablo (Pepito) Sanchez
Carto
Lima, Peru

Giovanna Nicoletti
Americano Miraflores
tima, Peru

Patricia Vasquez

Abraham Lincoln Cooperative
School

Lima, Peru

Linda Amin
KFUPM Kindergarten
Dhahran, Saudi Arabia

Kemale Pinar
Al-Faisaliah Girls’ School
Ai-Khobar, Saudi Arabia

Stuart Bowie
Akiko Saito
Tokyu Seminar BE
Tokyo, Japan

Julie Gienger
Yokohama YMCA
Yokohama, Japan

Masumi Ide
AXIS Language Institute
Tokyo, Japan

Yuko Kikuchi
Tokyo YWCA
Tokyo, Japan

Emiko Suzuka
St. Dominic Gakuen
Tokyo, Japan

Reiko Tada
Global English House
Nishinomiya, Japan

Sarah Jang
Neo English Academy
Seoul, South Korea

Tim Budden
ELS! Taiwan
Taipei, Taiwan

Lional Lan
Jorden Language School
Taipei, Taiwan

Peggy Huang

The Joy Children's Language
Schoal

Taipei, Taiwan

Shu-yi Lin

The Joy Children's Language
School

Taipei, Taiwan

Cindy Vi

Caves Ltd.
Taipei, Taiwan

Balloons
Level 1 Teacher's Edition

Pearson Education 10 Bank Street, White Plains, NY 10606

Executive editor: Anne Stribling

Development editor: Elise Pritchard

Director of design and production: Rhea Banker
Production manager: Marie McNamera
Production editor: Liza Pleva

Cover design: Rhea Banker

Senior manufacluring manager: Patrice Fraccio
Text design: Rhea Banker

Text composition: TSI Graphics

“Like a Balloon," written by John Farrell, copyright © 1998

Copyright © 1998 by Addison Wesley Longman, Inc.
All rights reserved.

No part of this publication may be reproduced,
stored in a retrieval system, or transmitted

in any form or by any means, electronic, mechanical,
photocopying, recording, or otherwise,

without the prior permission of the publisher.

This edition is authorized for sale only in the People's Republic of China
(excluding the Special Administrative Region of Hong Kong and Macau)

ABLREA, RPEAETEA RS RSN




&t AR i 84

(BESULEMRIRIE) (Balloons) Z2IMEMERR EADH9) L BEESHH P
EBILERBANEN, REBREIRELMLIRAT —BENXATEIR, AEEH
HOZR, HN=2RS)|ENFRIGHT. BIREFNEIENTE, BIBLMNZE
BRNMEPEINFEIRIE,

FROBU-IRZEEENFEMRNTR, SHLELENNERE. JLEEST
FROADNINH R, AZFNHEORETONEXTCNSIE, FHAETENE,
AEBOHID. REAPRBR T FRBZFORRNTT TESHOBRA TR
S5, AMERRERBPRBAFNROAESIAKEHER, ErSLHAA L M0
73, WOME. 5. DAREEND. SEMBRED. SANSIEBE, FHXTM
1169 ERAR

AEBRATEBRALE (TPR), BNLZFIIELESEDIEROQUZIHNSibig
<. BREBRMTABILENALE, RitZFNMMTCHENEDENREE, I, &
FIMBHPFETFERBHAS, 2ETHITNRKBESHRIEBOIMRG, 15541
IHFREFOHFR_EZ,

IhgAt
2002628



Vi

Scot¢tForesman

gmwbwm ﬁ@

e 1 S IR B ) 2

__ J
e e

# far

Mario Herrera g2 —Afir) % &
BHRIHMEBNER, A&E -T2
HI#FL8 . Herreradt A 1E ¢ R
Wi, EAEEPBRELT (38 %)
WU LAET +4F, R R LE
BB RE VR Parade ) &3 %

Barbara Hojel MR, PRI H
KMAIFCE R, {E4)LEE K B
WilAmmAasa _—~+ EFEMRSE., b
£ 5 [ EFL/ESL Class Starters), Jz
EFL/ESL Poems and Finger Plays
45, Barbara REFL (3%iH
ShE#CE) LI BEIE R My
English BookZHIM B G E %,

RATIR EOv A

BAEREM, FEMNEDLILTEHFER, EEAWE—-Tb
JLNIBBHEESERNAN, Z+H0EE, £8ILM, ILEE
T N RS, B M AR SRR ERA G IR
WL, idsEmRITHEEEwRINES, HARRRS SN
1k, LG, i s E—R B A+,

HEEIIRFEIESHRIFOEN, 8%k, 78 XK
&, ®n. ball, book, balloon, mommy, daddy, W[fER JLH
BEZSWEEEL, B THEERZ RN LM% R H
AT R HAER B I BIEMEDT ., BB EIREMERS
T ABNKERIEMELY, HEEilheni, Bt AFiE
& HITIRIER A XL A1k % 3] B F R g,

CBASCILERARE) U—-fMERNEEAER, ZHE
A, BFENBRTHIES (EARRPARE) PH2EE
4., FEXHE—FMFHET, MIBHESEILRESE. T8,
B, MNBH—-MFRMEBESBEEN—MAFRX, FRHDILE
ERHENR L ZIM—F4E. HIE—RNEIAERM, ZHA
WAL, MPEIEREZRXEA)FROTLLT, EFiE#
FIlR e 2 iR, BaskHlalERmm, AERIRS %
Mo BRMBEHBEZAUMIEZERH, RBAANERIAE
TR/, BERMAINIFGRE S ABHERLHC, BAARS Y
HIFHIAHE,

M CBASCLEARREIB) MMEBEPIHANE K&,
RBEDIEARCHESTEIEREN. B—RIUHEEA
BE#DNYE R EINE, B FNSTFE LRk, ik,
ek FsiEe, U—MER., ENAREI] THIES.

Wi AE T SHATER P AT N EHERT
Boh—XBRAEmMYR., ik, KA. B, K
AR, KAFESEX F—RNEE T —MHAF TR %E3)
FIEREE, Bk TR TAE, W LAeth O TRz !




i JFEFLE S L i

THEL (ML ERERE) 2EABDRBEHRSET
1% ) ZEHA SR

1. #Hh&5%2)

B AT ENEEFIIABEERE DL, &
TREMUAEE, BITETHESE X —FERK.
w2 AN R R AR 3 A CRBN SRR D RE
&, Mi1da 73N,

2. &R

7 A B IR, BAMAILE, ikt
it ig . HEANTERERRCEWET. ALRET
NBEEIN %I H, RHAkGRPHERNE, X
RZTIRBE5RT, HBERERRE, BilEE
HOMESSE, RNERFAC M7 . #INER
B AERERE, MERSEEZRBXRR—ATH
gMWWm%ﬁgﬁ*%.%%##MI%ﬁﬁmmo
3. &>

Ve #EFL(HESMNEH M EIN, BFEEALE>)
xR R R KR — RIS, BB R A REERN
ook 6, EFL3fIE R 24 i xR B A 3. vEE s i,
EiE . HRLUEERMIEHEE TR TEITR.
TR SR 2% R 8 &b IES M SRR

g SRR B S, HREEE XGRS RS,

4. MM

B FATAT LAE & i s his P AT EAE S S) TR =
XEE OB T A RRRAEE, s
e Hs TOHITE R S ETERI S R, TERUSEAIRIR P LA Rl
AW EMELHRZEMTES. HILEBERERE &
REE" , AR “KLEE" . BFIRHE- 2]
XAERBERATIASMME. mE, U4, RE, B
Wi, EEIZRDE, BB . BB,
5. BFRARIF

T 0 55 35 Fp—— B A e R B 5 S R
i) 425 PR R A AT ) Ao R 2 2 B IR

i

Kd% I - VTRNYE )R

EBW—EEH a5 )LE—)LAHI)

REBTES S E—-KMNR AP OHAREAR -4
SRR, ARE T R, XREREAK, BF
R HAE A R R R R AR AT . HAaE
MR BERNHROEL, BAXRETFIAMAET ZRE K
RIR, GG TARORR, BIJHARIE T ACHRE
FuR Wiz SR, 10 E 2R RN RFER,

KHTREILE—ILEES, EAEELEE, RNTER
BEBELYHABERECTEE:

- BEHEHETRTNHEIRRED?
HFEFTUBTFNENF R, M ER BB

Sl

SgamAEANEENR, ZELRR T RREE
AR BETNSGSI MG, XXt iE s MR BT IURk,
M E 75 s AT BIIE S . tin, BIREX @ —AE
HEBRMF AT HVE, SMEI SR -HRBIREILS,
FN%EEEN%.mﬁﬂﬁﬁﬂﬁm,g%ﬁ%ﬁ&3§§
@mm -]

oG T LME B F AT T MRBIE A SRR 3. BH—K,
TR TR B H =R T RN

THFEE A AR AR, HRRARNILE—IL
EHF, XEEIHEBTFNT:

CBRE-ANDIRERE-NEERNTEAFYT,
R — WS,
.Wﬂ%,&ﬁ&ﬁ%ﬁ&%ﬂﬁ,wﬁ$%M%\%%
&
CWANABATREG T, AN RO &
BB ERTFEWA—MEIRNE, wFAAHER. K
R R DA 4b A B, LB

Vil

li



viii

[F]: miget, Rpi%EEMNEL2 A6

E . BHBILEEIKENEIN, BEMR, ERERIEN
FPRRETEFRG, XTELHEFNBRIREL,. H
B E R LR — ek, JLEES W BRI SN T
s, E%ﬂ@@&%ﬁﬂﬁ mfi, WA RIEANSIER
7, WA TN “HF8° BHEERAIERH4EE,

TEAREEEM, BEJLERYE FRMEIEESE, Bt
JHFE. HRE, EREPEIUGBANLSERAE
S%%@ESMEWW%%#%HH%MMﬁ_%&&ﬁ.@
DA — ik = i,
B3k b, BrRGF, HibKRREBESE B 5imsksk, BB
Jii:  “I’'m arabbit. I like to hop, hop, hop.”

W EZFAIETRE, BESmEA 2 iR
T. BERHL, &I ERESEERMBI. EEMRL
MR, AEHEMINEE (Flln:. BXFE-BEI¥XA
HIEMRE, MARRIE-ANEFRMEAS) . MEJLEXRY
THEMERLBAEERSEFIIE—E, ﬁﬁﬁﬂﬁFMvW
M E, HEAELERFDRETIRE,

HBE—IIBES NG, FRARBEENEIVES, BT
fi1—ibee, @ivr, —ith,. 23], BAGAEE TR

R s e L L b

B MBFREIIM, BRMITHEE, B E % TR
B RS SR B,
BHHRBEL A EEOE, RERSREGF. 8
RUBE TR, BRI ET L, KRR FIE T B3
FTLLRR R, AR R R
BB TNPORMR R &M %, BEi188E,
W R RS, o F &R SR R TN

®. Hin, ¥ “One, Two, Three, red light” (—, —, =, 4
1) MERR “REEEIMTRTAHERT",

Al : SIEBETHEERESD, BEXEEL, REMAES
s % AR O A/ A 2 R STV 9

- R TT AR P & BEROIE SR 45 5] B A fniBAg, g
A, #fresRM (TPR) &), AEA. SAEMmMEL
SR, EBFAIIEE LA R, #fE—%5 5
RN EBEXOEE, FETNRTHEMER, RFEW
Bl S FSSMBRTEEFNERAIBF T, ErEe=
Ew¢¥£% THHAE, DERFRRBREYE. 3k
A, V. VBT LUE B TR 3T LR 20

B — 2%t BT A RS [ HIBA R, A BT B A A0
BN, MTEAARRKEE, . Tl 5@, mE. B, B
OITRGEE, F1aCHm2E, A (RFETURERT -
BIF R SOCPEME SR R b, FENT i 2 AT L) 36 e
RBERB—AZBFR) o WX EsNe, HEREHE
HARRT, Bit, RMMK, HHEABE CESZURE
Bt. FIREAE VR EEOR GRP R RTRE, BRE ATRE R 1
¢M% RHEMNRSL/BENTFHME, HRET—Fum

BN RTINS —BREXHERRE TR, HI5LRE
&, XHOREH T LUR A 5B © 41
REFETFIERIMRR, BRY—LMmNEBERRS Y
(BEFH. W, HM. Re, B8 HERFRSEE (£
B, EEK, BRIE, BEEMAE) BiE. BFNARS
ERBMXEIE, HEAEFRSPES ., BFHFE RS
—HB, REE—-THEMBR, R&LGIMBEFR#EE, B
EELFM AR EIE “through” , XAIEHH AT LIBBNEFHILL—
FEAER BRI, ROTNEEMOERTEE,. 2K,

=




[A]:  S/E#EA GRIDATE W A SRR I B 28 B 5 IR P K0

B BN, REAH. ZBRHAN—DBYEE
HFT! EEHEERBRE&IIM2Z A, ARREBEHTHG
%3], ERBREIMEMNASEZE, RURLSHET
Witz E— BRI E RERASA S RER
BEA R EIFEE S, AN EEREA EMA%, (81
Bxxiivi FRRR] LHER . )

[A]: HERITERR BRI

B LA i ) R R R, B, R R
ERARIEE ., BT DTS 3 B R E) AR R % 4 B A1 Sk 2 5%
. RS TR M SRR, BEIRRRSE
BA K, ATk —il X — s AR — s, REE T
F 30, R AT DU A A IS 3,

[F]: fH2RTPR, EN4SREIHES? TEGILEE R 2

REE? M

B LmERHRNE. TPRIL GRS BI%iE
22311 TPRH1James J. Asherfilifs, X3iBHIFH B2k
B, MR O3 R RSB A B BT R A, X —FE
EEAE ik, TPRIBH T KB N5, % THER
Ep e ZI V% B 5 A R B AT B B AT . B T E R
TPR, EHRMENET, HARNAESHE. 05 R =M
HEA SR TR E O G TEADERALLT ., XR_—AE
EEEGHTS, EATA TR FREE A oK
BRI

[B]: fH2RmBIER? EHHLREE? E

B RBIERE IR AT BN — 4 e, BB
MRS, WA, WRRE, SESMHEER KRS
aTRR, FE—K, BERT —HEEEEKR, ERBIZR
, ZINER T HRENLERBY —, BXERLERS A
B, REIERIEZEFINEL “SRAe” , BIFRHLE
DERBENE, MABTEERINETERAD. BINH%
EK AR 5] RS BHEE.

[ : ek 5w w4 REFLIRE b X RIEER % K0

E . BFAERE-ANEHERN. AUEORRS, BY,
ERABESNBEEEMAIEAE . ZAAEARBREZ )R, ikl
AR TEFHEI B ENR AR ARREES, ik
i1, MESFHENETFTURAR —ROEER. A
BEIILBRRKMB BT ENESRBANNESHFE LR, A
IR EIm, e LLEE T B B el ek 8L -

-RBEERHRRALMEIL

R - HRENKES Lo AR £

- HEEEVREAER

CEFERETHEZ#TWT M

B fE, TPRREERSAEX

PR Fu ) LBRHEAT P B 65 20, Rk ith Fn Lol i 2 42 ) DA
HXEF R, MRBAIEMRK, WifLikdses R
SETER . HEM (BSCLERSKEE) PRUSKEED, He
AR

a] . mmeﬁwh,ﬁﬁ@¢»ﬁmm@mm

B mEEREES ARBAGAR ML AEES, U
BTMESTES, ROAESEAhOMENNRBLL, i
B TR ST R, AT CABRBN A% o 7o T B T
FRBES SR, BFRIOTEEERRS kY HE
B BFNAEERM, 1R BRI —A DREHE
HERATEAT .

m

I



[B] : REBPHAEG BT BER ST ERERO

. R HB—-MESENME (HKmpae) , &
DIt — BT MME (IR, — 4T o 7 LR
— AT BTN ATLL) o M R B
B, 3 “red” XA, HILETNIEE, (BEET
PAG I s red. ST, ) RE, HBETFNERERT
R EHME. RETEE W REN, “XRIAN
MB9 * 3fik3% F Yes/No, DLt 3 4k 5 5% /1% 2 DU B
B, ETRBUAGHMLMRPE XX TAEMTR,
fn “The Little Red Caboose”

5 5] — M B e e BB, BTTDLE AT S
W BIEILIKRE T M BMER, 2% Tk h
H/NE S, R ARG, M E R, B
BT (M 5, WL (BRI

[B) & feix i 5t o Rk B R Z TR

& AR HEBRE (RWMES) . w5 & —seng
%, BEG/DEAEE, ARERR SR, Sl
fEM “It’s a square. It’s a triangle.” XFERIRARHE LK, %
ez G, eRElkERR, BEEREM, HEEH
%, NG —BRO%, iLthSKkE-EREEE, X
K—EiTiE—TKE., hRAl. ITHFERROEEE, H
rEmAMMEAMER, BERAMTHRET], RELSMHE
RWEER, i—2RBREXHKER, HEHSTEIHE
R, A S SO ES R RFEEFINKR
EAEE | & FIEfMXesifnE, S50 EREEH
— YT IE FE S,

] BERBAARA R T

By VR AR BT vk R B M M T H R B2 i 26
F. Wi, ibkRIEA, MHMEEEE (in front of)

(BB /5@ : behind) . iLBEFATHER—BA, Hfbfigeid
—AESEE, B “through” . fiAtbieskE, BRIER ‘%5
w7 e, ML AR |

8] : SBFN—RESAT, ERMEARBIFNHA®

2o WUMMEERE . SNEARETIEGE, 4
B fE— TR, MR MR, R, e
DR K & MRAETNE, BHARK, HETFINEEE
BRI, GUEARE, AT LHREL, B “Nol”
BT A — AR RIS BT, 5 A B T-FF th R L.
HiLH A AW REMEATPR (&5 RNIES) . 65
TPR] L ik 02 AR P BR, JF TR BN AR 25 f T AU B ARG
YR

[A] s ch B AT X2 RIE SN H R 49

o BENBRERSHEHNED] E 665X —
B, BRI S N AR P S I, X AEE A
REBERE MG DO E AR,

EZARES D, E AT TFHRIGMNKERERHKE
W, SNSETECRT R, G LeED, Wl
PEfE TR, FBEIBIRIZAE, BEATRS BRI TE
(i S R AW, B, 46 -/ i o 2h -5 B b,
BT IIRBARE SRR, S01% TR HBNIED
I, B2 M H 2 3 B ABATTIE A6 5 B3R Adg &Y, “ want

the (paint)./ Give me the (sponge), please.”
[F] s e T a3 A H 5 O AR 5 220

2 EmBARE
SHTBY 25K 2HEHE R EE

RTHRPEE-ABERS, AEMEEHEE,
WIGEBIBE, AL, XA, FEMIE, %meem




Wk, EEARE -NBEE, RERBER, ZFNER
R R RGB! iR CHER, &
2 58 DR il T TR R

R BB

et
T-A0 2 2 i st

EEM S RRmEe, EARRANREMRERG
BHIL, BXRER—HEE, BHFR, ZFNERRT—
WEMRAFER AR, Bl —MUfTE R EP
B, ATLAZE B —%E, BRMER, HFREANHIKR,
KRBT -AREHE, ZrIRRERINMLR!

[B] . Pz e AR

2. BB, FHEREFAIETE, REIRNRRNE. M
WA, WA T X, (EENE
PR EAAMELN, BERABLEET, )

e

Zhani

BEE. MIZR&ET. W ALK, Bk, mEH
k. EFEF—ZHE,

1. EEREPHME K&, SAA@mAOMNL, HEXF
&I, XA BRFUGREH,

2. WEFXH, MERMTELTAELS,

3. BATFRAE-KEAERKE, MENMBETE
. R EHHEFRREL,

ww$M%hﬁ3%@$.ﬁﬁ%@%%h.%&ﬁﬁi
ERNE,

5. #ERTLAA — 2 FE At RDR BB RIRAS, R BCH
EAEE LR, BERLR, TURBIERLD LRML
%, ARERDES EM LSRN T,

EHEHCHER ABHETITLUERAKSHERNE
T, XBEMETATUIESEMIIGRME. 25 EmEEL

RkpaETHeE, @M, MEMALTUARBEE, &1

FBRES

KA

BERE: PRSP BERSTHRE, BE, 24 Ba
EREK, BK.

1. E—ANERH#ENTHRELE FHE, R THR
W, LeMR— 1,

2. ROLHBURER, MIRARIERETHIPLBRE S,

R L

BEE:. THKT (BBEFIRNSH). BREEX,
‘B, 2,

1. BEHFHBFREED. SOBENZRBIHRL,
ERIBRATLL “BHE" T

2. HE—RKBHREBIIBAR, BRATRRE.
WA, R LHER T R PR R T AR B SRR AR
5, ADZRERDRENERE,

AT EREDBEMOE: B, B, AT, L5
Z. BE Bk, B, BERD&, @i, BYRWNER,
w4k, =MmBR. WEBERBERE, HEHTFL D% B
k. daga. 2%, MR LLRDREEDERS B A/ IH Y b

i 2 L LR R A B RE T LA R Of R B bt i 5N P A B
EHESRERARRKEEERK, ARMAENRSFS
(WBEEMEEHER) . HESR, FRK, B, BRK, &
et ATLMBURSh ik IHE T

[B] . MREERBRESN—HARITA

B g MBHRRIEBTIACHI AR AREE,
FRABH L REEHRBMEFIHTNE, EHIEET
ﬁwwm%%ﬁﬂﬁw.ﬁ%ﬁ#%%ﬁﬂﬁ%ﬂgﬁﬁw

BYMESEXERB, RTHEMES, FEHK
BHMFLURBRELRAN: RAS@E, RABK, #
BH, EBAUREAN. BPOEIAREHETIS
R ARk, HRBMNALEERE. ZBFNBARES5E
W EMES, SMERMNXH, WEIRHE, HTELHE
5 B3 HLRE 1T 25 M S HEREE)

Xi

‘ln‘
!

Ha.



Xii

) s B 20 %M R % 5T

B EWMEERRME, AOERE LRSI,
Rt B R MR R S ST R AL I s b AT DLk
HEHERS, EAREEL, REHRIRKEET—THDH
HHER.

B, S0 A AR R S M T % 5T M 1 7T PR B
FHTRS, B8 EI MBS R - EEE, SENE%T
MR RSB T A K B % B 2,

[6] . syonmsim B R 27 BERBEIE LI TE)?

B BEYRILETRRERERNT), BITENT24 R
o B R, AR LIRS S T A D LR B
ST IS, BA BT P IE R SR BT 1% 5 3
LHRNY),

B KB T BRI AR, LR & s
M%), FMRIETERFS. RIEBE /A —HE
T, WTRE N E TR RN RERENZSR, mdy
BUCH . ALK, SiLMMBNBRAmAE, RIS AN /GE
B, ILARAIBEMER, SRR —T. E001HE 05—
W

REBRTIMT RN SERALE, FENSBINT
KAERR SEEMTEA T AR50 3 A1 A 2 4 o o B
KL AKE SBOE, BB TRKPETT LIS B 4E Lk B 7By,
EBTIRE T HEAMEAERE WL 6, E S0 e
AR B F iR R, 162 T 135 E0 B BRAB AT ik —

T,

DIV B AT B AR B 3F B 05 Ok Rt xR B PR 18 B R 32 )
BER), MMM WIS RS L RL R, HFIHE
ENTIHALZ G, GALHEXSEHEFEEHNE, 235 E
e T, DEmREA.

) Pz B i 2 R R B AR L2

mm" AT REBEFNNBRERVOES, i iR3E RE
WAL 2R —1H, SRR B — s R TR R
LHETESI R, KB4 ‘o’ AT ‘R4
ABEHE—HaBaf/hEZrEER, RULECE - MHEER
LB, REMNE LY, WiURKREKEREWEE, £Y
BHNSESF, ERY, T BEXSEAMASHMBHETFE. Y55
it — MR TR, 2R —#3: “Red/
It's Red! ™

SR B A ek 5] 7 3h a] AR /ER BEAE L .

HIAMBREHR/NEBIEEESILEEERREL, SRS
LRFEN—-ERRFXE/PES, DIEMAITERZ /| E3
KERBWMHREN L3 EE R,

7] : %8 TAMER B AR EE)

& BFNEEREACHMEBREER, AT R R
IERBLEBABA] 8BRS TR R R B2k R R
THTHHRAREETHTRE, BREMNEE —F. B2
BHESEEH =R, LB 2 I f i

[A] : EReABRiL CBISCILEERCIR IS BE o] LAZE KBE |
F, HL AT LLZE /N 1 A

& HEIRRISE A DUMAR KR, RS
KA ERIR R, BB H B T ORKTPRIES, MWikH
MARE, EHEFRAHEFHBELHT. Mk
“Yes” BE#K, BFNAMETFEELI RN H
1, BEAXRSACHRE, —S%TaEET S, —
BT LSS, BB LIRS R R A, 5B
— AT KSR T R RIS R—2, 5 5] %l
ﬁo







Xiv

ScottForesman

The Teaching Approach of Learning
English through Play

Meet the Authors

Mario Herrera is an award-winning
Teacher Trainer with more than
twenty years of teaching experience.
As an academic consultant, Mr. Herrera
has worked in the international ELT field
for eleven years. He is a co-author of Parade,
the best-selling English primary course for children,

Barbara Hojel has been an educational
consultant in Mexico and Central and
South America. She has twenty-seven
years experience teaching very young
children and training teachers. She
participated in the writing of
EFL/ESL Class Starters and EFL/ESL
Poems and Finger Plays. Barbara is co-
author of the My English Book series, an
EFL program for young children.

Our Philosophy

As we as teachers approach the teaching of English to young children, it
is important to look at how children have already learned elements of
their native language. As babies, children are talked to, sung to, and
given words to describe household items and toys. They point to things
and begin imitating sounds they hear until they learn words. Later they
string words together to make sentences.

Everyday activities are powerful teachers of language. Interesting,
meaningful words such as ball, book, balloon, mommy, daddy may be
children’s first words in their native language. The learning experiences
children have in your classroom should reflect that early learning of
natural language at home. You can set up learning situations that
resemble the home environment that children are familiar with and
encourage them to play as they learn language patterns and structures
by engaging in conversations in the new language.

Balloons is based on a natural approach that assumes that children
learn a language best when they are immersed in the new language, in
this case English. In such an environment they use the new language as
a means of communicating their wishes, needs, feelings, and interests
and as a way of saying what they think. Some courses that teach English
to young children are based on teacher-student stimuli-response
interactions. Teachers start sentences that learners are only expected to
finish. Children are asked to name objects, colors, or other concrete
objects as identification practice. The reason this method of teaching
has been popular is that people often think that children are too young
to participate in true conversations since they are only beginning to
express themselves in their native language.

In Balloons, on the other hand, children are expected to be eager,
enthusiastic learners of language from day one of English class. Real
conversations are introduced by the mascot at the beginning of each
unit. As children create art projects and participate in games, songs, and
chants, they practice the new language in a natural, joyful way.

By surrounding young children with language connected to themes that
are already a vital part of their lives, such as school, their bodies,
families, pets, clothes, homes, and neighborhoods, we foster learning
situations in which they can succeed. Young children’s play becomes
their work and their work is found in their play!




Young Children in an EFL Environment

Here are the steps that Balloons uses to help you introduce young
children to English in the Student Book:

1. Warm Up

The unit opener introduces children to the theme environment
around which their activities for the next four weeks will be organized.
Motivation and interest are created as children point out familiar scenes
and people with whom they can identify and use their prior knowledge.

2. Presentation

As you present new vocabulary to children, offer them the
opportunity to show that they understand the language by pointing,
circling, and clapping. Children return to the Warm Up page and find the
vocabulary words in the context of the scene. Children are engaged and
responsive, showing you they “get it” by their involvement. The learning
process is a cyclical one and the relationship between teacher and
student is one of constant "give and take," rather than the teaching
being a one-way process.

3. Practice

Practice is the way in which you, the teacher in the EFL classroom,
cope with the reality of your being the students’ core source of English.
The EFL ambiance should immerse children in practice situations
through dramatic play, singing and chanting, pictures, games, and TPR
activities. Children are given opportunities to repeat the language they
are learning in a variety of settings and activities. Eventually children
acquire language through this practice.

4. Application

Activities in which children apply what they are learning include
problem solving through hands-on projects. Using their communication
skills to produce tangible results, children use the language in real
contexts in developmentally appropriate ways. The early childhood
English classroom should be “in English,” rather than “about English.”
Children will be doing those activities that they do naturally at this age:
drawing, cutting, coloring, gluing, mixing, building, playing with puppets.

5. Assessment
Children show you the ways in which they can use the language they

have learned in new contexts such as games and role plays.

Providing Children with a Natural Environment for Learning

Teacher-student interactions and child-to-child interactions

At age three many children first move from the home-centered
environment to a broader world. They are introduced to the world of
school with its other children and an adult who is not a member of their
immediate family as their teacher. The presence of other children takes
on a special meaning as children learn the boundaries not only of space,
but of relationships. Children begin to establish friendships that are
independent of their families and teacher. Learning from classmates
becomes as important as learning from teachers.

In order to facilitate child-to-child interaction, we as educators need to
ask ourselves questions about the physical setup of the classroom.

o Does the seating arrangement allow for children to talk with each other?
o Can chairs be moved for music and movement activities and games?

“3-D” modeling

As important as the classroom setting is, equally important is the way in
which teachers model the conversations they want children to practice.
These conversations must enable children to use the language they are
hearing in real, authentic ways. For example, the teacher greets a new
student who enters the class in a face-to-face meeting. Dramatic play
opportunities that allow children to play freely, sometimes with props
such as puppets and stuffed animals, should be encouraged.
Conversations introduce children to new ways of using English. In these
ways, modeling by you takes on a three-dimensional approach.

The sequence of activities that teach children to talk with each other and
lead to effective child-to-child interactions are as follows:

e The teacher models short conversations with the help of a child
and/or a puppet or even two puppets.

o The teacher then divides children into two groups, with each group
playing the role of one of the puppets.

¢ A pair of children practices the conversation, while the teacher and
classmates listen.

e All children practice in pairs, monitored by the teacher. The teacher
can walk around, watching and listening as she or ke circulates.
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Questions and Answers

o
b' What should my main role be when teaching?

 J
@ As a teacher of young children learning English, it is very

important that you remember to exemplify new vocabulary, either by
showing the children realia or pictures or by actually doing an action. By
watching and listening to your modeling, the child understands what he
or she must do and say. By seeing the vocabulary word in action, the
child understands what that “strange” English word is all about.

As the English teacher, your role in a young child’s class is very special.
Your enthusiasm for learning, for practicing English, for having fun in
the language is transmitted to the children who in turn decide they love
being in school and learning English! As teacher, you must do silly things
that children enjoy—like putting your hands on your head to make
rabbit ears and inviting everyone to hop around the room while saying,
“I'm a rabbit. I like to hop, hop, hop.”

By observing the children, you will know when it is time to change
activities. Catch children doing things correctly and praise them. Correct
children in a way that won't hurt their feelings (for example, ask
everyone to practice the pronunciation of a word rather than just one
child). Teachers who work with young children must enjoy being with
young children, doing the things they like to do, and having fun teaching
English.

Modeling is the most important technique or strategy to usec when
teaching a new language. Kids watch and listen and copy and learn. Do
it often!

o
G. How do I set up classroom routines?

o
@ Greet children as they enter and establish leave-taking patterns
all children can understand.

Keep a neat and orderly room by having a place for everything. Label
shelves with drawings of items that children can use for guidance when
replacing items in their original locations at the end of the class.

Take good care of materials and equipment by showing children how
they should be used.

Use your voice effectively. Use signals to get children’s attention. For
example, saying, “One, Two, Three red light” means it is time to “look
and listen for instructions.”

L |
G. It is easy to get a young child’s attention, but how do 1
keep his or her attention throughout the English class?

b “ Plan a variety of activities that practice target vocabulary and
sentences. Songs, TPR activities, working with picture cards, games
that promote conversations, asking children to answer questions as they
cut and paste, making things related to the theme you'’re working on,
asking children to listen and follow directions, and pantomiming and
doing actions are all good ways of keeping children’s attention. Change
activities at least every three to five minutes, keeping the pace of the
class quick. Moving, chanting, and singing help your children stay
interested in the class!

Using materials that are appealing to children also helps maintain
children’s attention. Use different things: toys, puppets, masks, pictures,
cutouts, their drawings, and cards—cards to hang around necks, cards
to play games with a partner, cards to hold up and put somewhere while
listening to what you say. Use a variety of paper of different sizes,
colors, and textures when you make materials. Use crayons, markers,
and paints. Protect the materials you make with clear contact paper or
with lamination if possible so they will stand up to little hands touching
them and can be reused from year to year.

Keep each unit’s materials together in folders or boxes, labeling them so
they are easy to find next year!

The key to maintaining children's attention is planning activities in
which they will be participating actively (holding up cards, cutting,
pasting, coloring, pointing), and doing different things (acting out,
singing, moving, pretending). Children naturally enjoy participating and
learn as they do! Let them feel the roundness of a circle by tracing a
hoop with their hands, or walk through the hoop to better understand
the word through. Such activities help children communicate with each
other in a very natural way about what they’re doing.



