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To children

Ye are better than all the ballads
That ever were sung or said

For ye are living poems

And all the rest are dead.

H. W. Longfellow



PREFACE

Twenty-five years have now elapsed since Edu-
cational Psychology: A Developmental Approach
first appeared. At the time of its publication in
1974, it represented a radical departure from ex-
isting educational psychology texts, all of which
seemed to us to fall into one of three categories:
outdated, exclusively scientific, or solely educa-
tionist.

The Developmental Approach

Our choice of a developmental perspective as a
means of giving theoretical coherence to our
new text was motivated by both professional
and personal considerations. From a profes-
sional standpoint, the research of such giants as
Jean Piaget, Lawrence Kohlberg, and David
Hunt was captivating the minds of teachers and
researchers across the country. Closer to home
two young professors were raising five children
between their two families. It was not hard to
become a developmentalist when we both saw
growth and change almost every day.

The problem we faced as authors of an edu-
cational psychology text was how to reconcile
the older, more traditional views of the field
with our new developmental framework. No
easy task. After all, schools of thought such as
behaviorism, individual differences, instruc-
tional theory, and trait/factor psychology had
long traditions that we simply couldn’t ignore.
What we found, and we're still working on this
problem, was that the developmental frame-
work is large enough to comprehend much of

what previous theory had to offer. For example,
it is obvious that at a particular stage of devel-
opment, a behaviorist approach is quite appro-
priate both for instruction and classroom man-
agement. Similarly, at a different level, the
concepts and practices of social psychology
come into play. In short, the developmental
framework helps identify students’ strengths,
needs and current problem-solving strategies
and becomes the basis for choosing among var-
ious instructional strategies. This matching of
needs and strategies is followed by a constructive
mismatch procedure to facilitate student growth.

More recently we have found that the meta-
analysis procedure aided our efforts at synthe-
sizing research results and thereby avoiding
any singular point of view. The meta results in-
dicated quite clearly that effective teaching
strategies are best conceptualized as a reper-
toire of different models. Even the currently
popular direct-teaching model, which has ap-
parently now peaked, will give way in the
1990s to a renewed focus on multiple models of
teaching. Understanding where the pupil is
coming from in developmental terms means
that the teacher now has a firmer theoretical
base for instructional and managerial decision-
making.

Another aspect of teaching that is central to
the developmental approach concerns the
teacher’s ability to reflect upon practice. In
practically every current educational journal
there is at least one article stressing the impor-
tance of educating reflective practitioners. The
developmental model is based on the concept
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of growth potential not only for pupils but for
teachers as well. Thus the information offered
here should aid teachers in becoming more
complex and reflective in their actions. Al-
though it may sound like a contradiction in
terms, teachers really can “think and do ” si-
multaneously. Such a process nurtures both
more complex thought and more flexible action.

Changes in This Edition

As for changes in this edition, you will find that
each chapter has been reviewed and carefully
updated beginning with Chapter 2. We've
added over 200 new references. At the same
time we have tried to discipline ourselves by
omitting some previous work. It is always diffi-
cult for authors to draw magic marker lines
through their own prose, but otherwise the
new additions would bulk the volume into an
educational version of the egg plant that ate
Chicago.

The most important new feature is the cre-
ation of a Theory into Practice section at the end
of each chapter. These units are designed to
help students understand concepts through ap-
plication. One of the most distressing research
findings of the 1980s was the National Assess-
ment results, which indicated that although
students may have been learning skills, their
ability to understand and apply material was
actually declining. Students in 1988 were less
competent in comprehension than were stu-
dents in 1978. So much for the latest educa-
tional revolution.

In view of this, we decided to follow a major
prompt from our editor, Lane Akers, to create
these special end-of-chapter application units.
Their goal is to help students go beyond mem-
orization of information and aid them in becom-
ing more reflective. The units themselves vary
considerably. Examples include such diverse
activities as how to observe infants in a day-
care center, how to use information processing
to improve study habits, how to keep a journal,
how to self-supervise as a teacher, how to un-
derstand the elements of intelligence tests, how
to set up a peer-tutoring program, and many
others. By placing such units within the text it-
self, we hope to encourage students to use the

material as well as reflect on it. It may take
some reinforcement on your part (positive nat-
urally) to help them employ this new method.

Our final means of making the work more
“user friendly” is to further encourage the use
of the Glossary-Study Guide at the end of
Chapter 21. We have cross-referenced all the
key concepts and names at the end of each
chapter and keyed them to the Glossary-Study
Guide. And we've included in some of the The-
ory into Practice units procedures to help the
students do more than merely memorize con-
cepts and names.

Thus, what we’ve tried to do is to build a
comprehensive text for the 1990s that not only
provides intellectual coherence through a
unique developmental schema, but also helps
students actively experience key concepts and
ideas through the new Theory into Practice
units. To aid in the review process, we have
tightened the interaction between the text and
the Glossary—Study Guide. It is also conve-
niently under one cover and aimed at maximiz-
ing learning and understanding.
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