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This time, like all times, is a very good one, if we but know what to do with it.
Ralph Waldo Emerson

Welcome to the new millennium, the year 2000, and the fifth edition of our text!
Despite doomsayers’ drastic predictions about Y2K, the state of the world, problems
in higher education, and today’s college students, we remain optimistic. We believe
“this time, like all times, is a very good one.” Today’s students (and professors) are
different, and our challenge is in knowing “what to do with” these differences.

What is the major difference between today’s students and those in the past?
Time—or the lack of it! Most students are working long hours at low-paying jobs,
while also trying to go to college full- or part-time. Many are also parents of small
children. They all complain about a perpetual lack of sleep and ongoing stress.

What can we do with these time pressure differences? In the instructor’s manual
that accompanies this text, we offer numerous tips and strategies for making both the
student and professor’s lives easier. In this fifth edition of Psychology in Action, we have
developed several NEW features that make this edition the most time efficient ever.

Tools for Student Success and Website Icons

Just as teaching is an art with skills and habits that can be perfected, so too is learn-
ing. All students, even those with high grades and few demands on their time, can
improve and perfect the a7t of learning.

To help students become more efficient

and successful, this fifth edition offers a Tools for Student Success

new and special feature we call, “Tools for

Congratulations! The fact that you are reading this section is an important first step

Student Success.” Sprinkled throughout
the text, you will find numerous student
success sections (identified with this tool

TOOLS FOR STUDENT
SUCCESS

to succeeding in college. We recognize that “student success skills” have a bad repu-
tation and that many people reject such help because they think it’s only for “nerds”
or “problem students.” But would these same individuals assume they could become
top-notch musicians or athletes without mastering the “tools” of those trades? All

This special feature in chapter 1 in- students (even those who seem to get As without much effort) can improve their

. . . . cludes tips for averall college success, “student tools.”
icon ). Begirlnmg m Chapter 1 , We Of— as well as success in this course. In ad- In the next few pages we offer specific, well-documented tips and strategies guar-
o dition, the ‘tool" icom identifies wddi- anteed to make you a more efficient and successful college student. You'll learn about
fer a special end-of-chapter segment that sctions inchapters 5, 6,7, 11, active reading, time management, and improving your grades. Finally, we'll point
. - . . . 12, and 15 which address otber you towards some important resources for college success. We will revisit these top-
lncludes t]pS fOr actve readlng, time man- e for dealing wich tess musi- ics as appropriate throughout the book, specifically as related to issues such as learn-
2}""""”‘,,‘.‘""7' ing, memory, thinking, motivation, and stress. The paintbrush icon \l will help

you identify these passages.

agement, and improving course grades. We
also discuss several important resources for

college success. This same tool icon also identifies areas in Chapters 5, 6, 7, 11, 12,
and 15, which include strategies for reducing text anxiety, procrastination, and col-
lege-related stress. These sections also suggest ways to condition yourself toward
success and offers tips for improving memory, performance, and overall achievement.

In addition to general tools for success, we also believe that computers and com-
puter literacy are among the most essential tools for college success. In each chapter
of the book, you will find specific website icons (@) located near topics that have
important website resources. As a user of Psychology in Action, you will find your web
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EESEARCH HIGHLIGHT

Getting Old May Be Better Than You Think

Television, magazines, movies,
and advertisements generally por-
tray aging as a time of graying
hair, balding pates, sagging parts,
poor vision and hearing, and, of
course, no sex life. Recent re-
search, however, shows that get-
ting old may be better than we
think. For example, a group of
Dutch scientists (Lamberts et al.,
1997) believe the loss of muscle
strength and physical frailty com-
monly seen in people as they age
is neither inevitable nor irre-
versible. Their research suggests
that hormone replacement treat-
ment for both men and women
can greatly offset the effects of
osteoporosis, heart disease,
Alzheimer’s, and several other
age-related diseases. The scien-
tists do caution that hormone re-
placement therapy is still contro-

are needed on long-term risks
and benefits.

Further encouraging news
comes from studies of age-related
changes in brain structure and
function. The public—and most
researchers—have long thought
aging is accompanied by wide-
spread death of neurons in the
brain. While this decline does
happen with degenerative disor-
ders like Alzheimer’s disease, re-
searchers John Morrison and
Patrick Hof (1997) found only
modest declines in neuron counts
and brain function during normal
aging. They also emphasized that
age-related memory problems are
not on a continuum with
Alzheimer’s disease. That is, nor-
mal forgetfulness “does not re-
flect a predisposition” for serious
dementia.

What about people who bave in-
herited genetic tendencies toward
Alzheimer’s and other serious
diseases of old age? There is
good news on this front too. Sci-
entists Caleb Finch and Rudolf
Tanzi (1997) have found that
genes have a “relatively minor ef-
fect” on our well being in later
years. They discovered that life-
style and environmental factors
(like exercise and good nutrition)
“may profoundly influence the
outcomes of aging.”

These three reports, among
others, present a generally posi-
tive outlook on aging. This is
good news. Contrary to popular
stereotypes of frail and dependent
elderly, growing old, for most of
us, will probably be better than
expected—and, of course, far
better than the alternative!

access card in the front of the text, which
gives you the registration number to access your
password to our John Wiley & Sons student re-
source website http://www.wiley.com/college/
wave/huffman-vernoy5Se. Should you be using
a previously owned text and want to purchase
access to the student resources, please go
to http://www.wiley.com/college/wave/huffman-
vernoySe/student to do so. The site accompany-
ing our text includes special online student tuto-
rial quizzes and practice tests, active learning
exercises, internet links to psychology related
topics, internet activities, as well as other valu-
able features. Check us out!

versial, for now, and more studies

Research Highlights

Psychology is one of the fastest growing of all scientific disciplines. Each day profes-
sors and students are bombarded with new information and research from the media,
as well as from professional journals and texts. This “information explosion” is most
acute in the introductory psychology course. In response to this problem, we care-
fully surveyed the literature, and in this edition we present a new, brief “Research
Highlight” section in each chapter.

These recent, high interest topics are explored in enough detail to fully explain
the topic, yet remain brief enough to maintain full reader attention. For example, in
Chapter 2, we explore “The Search for Better Pain Killers;” Chapter 3, “Tracking
Down the Gene for Deafness;” Chapter 7, “Electronic Brainstorming;” Chapter 8,
“Getting Old is Better Than You Think;” Chapter 9, “Children Who Survive De-
spite the Odds;” and Chapter 15, “A Scientific Look at Therapeutic Touch.” Stu-
dents may be particularly interested in topics like the one in Chapter 10, “The Art
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The Neuron

nille ¢

*Action Potential: electrochemical impulse that travels
down axon to axon terminal buttons,

*All-or-nothing principle: axon either fires an action
potential or not (no gradations).

*Resting Potential: balanced (resting) state of axon

b when nerve impulses are not being transmitted,

High level of sodium ions outside axon and high level of
potassium ions and protein molecules on inside. Sodium-
potassium pump restores and preserves resting potential
by continually moving sodium ions out of axon and
potassium ions in.

ST

and send impulses to soma.

*Soma: cell body that integrates
incoming information and
nourishes neuron.

Endocrine system glands produce hormones that are
released into bloodstream. Function of most glands is to

|| maintain body’s steady state of normal functioning

i is). Hypothal (“master endocrine gland”):
uny brain structure that links nervous system and endocrine
system and regulates such drives as hunger, thirst, sex,
and aggression.
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CUrotransmitters pass.

TR A e

L

and Science of Flirting” or Chapter 16, “Juvenile Aggres-
sion and Mass Murder at Columbine High.”

Visual Summaries

In addition to presenting condensed “Research Highlights”
for each chapter, we also offer a new and unique study tool
that visually summarizes and organizes the main concepts of
each chapter. This VISUAL SUMMARY is a two-page
spread located at the end of each chapter that can be used
both as an overview “to get the big picture” before reading
the chapter, and as a quick review after completing your
reading. Our students are very excited by this feature and
report finding it “extremely helpful” and “the best study
tool ever invented!”

Streamlining and Reorganization

The American Association for the Advancement of Science
(AAAS) and the National Research Council have advised
all scientists to teach for depth of understanding rather
than breadth of coverage. Adopting this goal, we have
streamlined and condensed coverage to produce the fifth
edition.

As authors and lifelong students of psychology, we
naturally believe that #// the details of our field are important,
fascinating, and intrinsically useful. However, we also recog-



nize that if we are to teach for understanding rather than |
“coverage” we need to focus on the most important concepts.
In deciding which material could be omitted or short-

. . . Central Nervous System
ened, we relied heavily upon the advice of our users and re-
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Brain: control center for all voluntary behavior Spinal Cord: responsible for reflexes and relaying

viewers. The most common suggestion was to omit the fi- § il cener brul slony b
nal chapter— Industrial/Organizational Psychology (Chapter

behavior (e.g., breathing).

neural information to and from the brain.

ial 1 i Cerebral C bumy rface of the brain divided into the left and right hemispheres. Each
17). All material in this chapter was completely updated [ cenbotcomes gy e stk e bt s g B

and revised for the fifth edition, but we omitted it from the
main text to save time and pages. (The chapter is available
as a shrink-wrapped option.)

In addition to making Chapter 17 an optional chapter,
we also streamlined the main text. Again, we listened to our
users and reviewers and omitted all secondary and less es- || Corpos Callos
sential topics. Chapter 16, Social Psychology, for example, has

Limbic System: group of i

Thhmus: major relay system for incoming sensory information.
i :nd controls hunger, dnm, sex, md uggrmon
| behavior,

involved with

Corpus Callosum: a connecting, communication bridge between left and right hemispheres of

been completely revised and shortened. Rather than having  § igecon

lnd

Cerebell p “forsmooth

i ofmomnmvny

seven separate major topics, it is condensed to fit three cat-  § srinSeem: grouw
egories to match the general definition of social psychology
(our thoughts about others, our feelings about others, and
our actions toward others). It remains comprehensive, but
is now more easily learned.

By limiting our coverage to only the most essential,
core concepts of psychology, this streamlined fifth edi-
tion gives students more time for true mastery of the ma-
terial. It also offers instructors greater flexibility in the
classroom and more time for discussion of special topics.

Updating and Revising

The fifth edition of Psychology in Action includes over 900 new citations from 1997,
1998, and 1999. In addition to the new “Research Highlights” section in all chapters,
other important updates include expanded coverage of evolutionary psychology (Chap-
ter 1, 8, 9, 11, 16); new research on sensory and perceptual experiences in infants
(Chapter 3); expanded coverage of false and repressed memories (Chapter 6); new re-
search on binge drinking (Chapter 12); a new section “Explaining Drug Use,” dis-
cussing three common reasons for drug use and abuse (Chapter 4); an updated section
on alcohol and pregnancy, fetal alcohol syndrome (FAS) and prenatal exposure to alco-
hol (PEA) and added coverage of long-term effects (e.g., lack of attachment) of chil-
dren raised in horrible conditions in Romanian orphanages in Chapter 8; new research
on how to reduce teen pregnancies and the impact of divorce on children and the di-
vorcing couple (Chapter 9); an updated introductory incident with recent findings that
the twin whose gender was originally assigned as a girl has since undergone transsexual
surgery to recreate a penis and live as a man and a new cross-cultural research on sexu-
ality, including a new section on female genital mutilation (Chapter 10); added evolu-
tionary perspective support for “Big 5” with study of 100 chimpanzees and the finding
that their personalities closely match the human Big 5, plus a “6™ factor” of dominance
(Chapter 13); updated research on the incidence of anxiety disorders, schizophrenia,
mood disorders and their “comorbidity” with other disorders (Chapter 14); updated
1999 research regarding the authenticity of the classic case of DID—Sybil (Chapter
14); latest research on effectiveness of psychoanalysis, including modern psychody-
namic therapies and cognitive therapies, including Ellis’s new emphasis on “demand-
ingness” and “musturbation” (Chapter 15); and updated research on companionate
love, including research on importance of positive illusions (Chapter 16).

There are also several new, additional “Try This Yourself” exercises in this 5%
edition. For example, in Chapter 4 we’ve added four new exercises: ““Morning Larks’
versus ‘Night Owls’” with self-test, “Recommended Ways to Reduce SIDS,” “Avoid-
ing Jet Lag,” and a self-test asking “Are You Sleep Deprived?”

of = oy
sleep), mednlk (respiration), and reucnhrneunﬁng system (attention and -rous-l)
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S AND LEARNING AIDS

Focus on Critical Thinking and Active Learning

I bear and I forget. I see and I remember. I do and I understand.
Chinese Proverb

The art of teaching is the art of assisting discovery.
Mark Van Dorem

Education is what survives when what has been learnt has been forgotten.
B. F. Skinner

Since ancient times, folk wisdom and philosophy have told us that the best learning
takes place when the student is a critically thinking, active participant in the process.
WEe have carefully designed our text to help students experiment, test, and apply psy-
chological principles, and develop the ability to think critically, work through prob-
lems logically, and make connections with the real world—in short, to become active
learners.

To promote both critical thinking and active learning, we include “Try This
Yourself” activities in every chapter. These high-interest and simple-to-do experi-
ments, demonstrations, and self-tests give students an opportunity to apply basic
principles and concepts. In Chapter 14, for example, one “Try This Yourself” activity
debunks myths about mental illness and another presents a checklist for recognizing
serious depression.

In additon to “Try This Yourself” activities, each chapter also presents an in-
depth “Active Learning Exercise” based on chapter content and devoted to develop-
ing specific critical thinking skills. For example, the “Active Learning Exercise” in
Chapter 16 asks readers, “Would you have followed Milgram’s experimenters?” and
aims to develop independent thinking as a critical thinking skill.

The student comments we have received indicate that both the “Try This Your-
self” and “Active Learning Exercises” are enjoyable and educational. One student
wrote, “I looked forward to the “Try This Yourself” sections because they were a
fun, quick, and an easy way to try out the ideas in the chapter.” Another student
wrote: “The “Try This Yourself’ feature was always interesting to do. I especially
liked the one about culture and the ‘proper’ ways to ride an elevator. My friends and
I still have fun going into an elevator and facing toward the people instead of away
from them.” As for the “Active Learning Exercises,” one student wrote that they
“made me really think about what I was studying and how it pertained to my life”
and another said they were “not only useful in this course, but could be applied to
other courses and daily life as well.”

SQ4R Learning Activities

We have also tried to overcome the passive-learner syndrome by structuring our text
around the SQ4R (Survey, Question, Read, Recite, Review, and “wRite”) method of
learning:

Survey and Question

We begin each chapter with three survey techniques: a chapter outline, a vignette
that introduces essential concepts, and an introductory paragraph that previews
content and organization. We also present a fourth technique, a list of learn-
ing objectives, in question format, for each chapter. For reinforcement, we re-
peat these questions in the margin at the place in the chapter where they are
discussed.



Read

Each chapter has been carefully evaluated for clarity, conciseness, and student read-
ing level. To further facilitate comprehension, we do not have the boxed essays that
are commonly found in other texts. Such boxes interrupt the continuity of the text
narrative, and many students find it difficult to decide “what part is important to
read.” Their complaints support our belief that setting off specific studies or applica-
tions from the main text narrative conveys the impression that these topics are less
important. If something is worth discussing, we integrate it into our presentation.

Recite and Review

To encourage recitation and review, we offer a short interim “Check and Review”
with multiple-choice, fill-in, and short answer questions after each major section.
These sections provide another opportunity for active participation. To further en-
courage reviewing, each chapter concludes with a two page “Visual Summary” that
visually organizes and connects essential concepts. Each chapter concludes with a list
of important terms, topically organized and with page references.

wRite

As part of the fourth R to the SQ4R method, this book is also designed to incorpo-
rate writing as a way of improving student retention. In addition to the writing stu-
dents do in the survey, question, and review sections, we encourage note taking in
the margin of each page. We have attempted to keep the margins as clear as possible,
and the Instructor’s Manual, which accompanies this text, describes a special “mar-
ginal marking” technique that can be easily taught to students.

The accompanying Student Study Guide discusses the SQ4R method in more
detail.

In addition to the SQ4R techniques, we have incorporated other learning aids that are
known to increase comprehension and retention. New terms are put in boldface type
and immediately defined in the text and in the margin. Calling out and defining key
terms in the margin not only increases overall comprehension; it also provides a useful
review tool. All terms are also gathered in a complete, cumulative glossary at the end
of the text. We include tables, some containing important illustrations, such as the
table on drug actions and neurotransmitters in Chapter 4. The tables that compare
cross-sectional and longitudinal research designs in Chapter 8 and drug therapies in
Chapter 15 also serve as important educational tools. In addition, the photo timeline
on the front end papers of the text provides an overview of the history of psychology.

For years, psychological research and introductory texts focused on white American
and Western European males. But as communication and research have improved,
more attention has been directed to the cultural and gender contexts of behavior. We
reflect that welcome change in this edition in four ways.

First, the field of cultural psychology is introduced in Chapter 1 with a discus-
sion of ethnocentrism, individualism—collectivism, and universal and culturally spe-
cific behaviors. Second, topic coverage routinely takes into account cultural and gen-
der research. Third, photographs, figures, and physiological art were carefully
selected or drawn to reflect both cultural and gender diversity. If photos (and illustra-
tions) are truly “worth a thousand words,” then it is essential that they include
women and members of diverse ethnic groups. Finally, every chapter includes one or
more “Gender and Cultural Diversity” sections (identified by the % icon). These
sections highlight particularly interesting or current topics. In all cases, though, the

Preface
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material is embedded in the text narrative, not set off in boxes or a separate chapter.
We hope this conveys to students the integral importance of gender equality and cul-
tural diversity to the field of psychology and in everyday life.

Emphasis on the Science of Psychology

The pursuit of scientific understanding is among the noblest of all human goals. Like
the pursuit of great art or the preservation of a beautiful wilderness, it is good in and of
itself.

Randy Gallistel [cited in Loftus, E. (1999, January), Higher intolerance. APS
Observer; 12(1), 3, 20.]

While attention to diversity is crucial to modern psychology, it is also important to
recognize that a century of psychological research has advanced tremendously our
understanding of human behavior. Therefore, in preparing this fifth edition, we have
tried to enhance students’ appreciation of psychology as an empirical study of human
experience and to demonstrate the advantages of the scientific method over specula-
tion and “common” sense.

In Chapter 1, we set the stage with a thorough discussion of the scientific
method, bias in research, and types of correlation. In every chapter, we include ex-
tended research examples, both recent and classic. Students not only enjoy, but learn
from, the detailed descriptions of experiments such as the one at University of Cali-
fornia, Irvine, on state-dependent memory (Chapter 6) or the study on mild sleep
deprivation, stress, and the immune system (Chapter 12).

Building on students’ knowledge of the brain and nervous system from Chap-
ter 2, we emphasize the biological perspective throughout. For example, in Chap-
ter 4 we discuss how psychoactive drugs work as agonists or antagonists to the
body’s natural neurotransmitters, and in Chapter 7 we cover brain efficiency and
neural pruning. Finally, all biological figures have been reviewed and when neces-
sary redrawn to clarify difficult concepts, such as neurotransmitter reuptake at the

synapse.

; i
Psychology in Action (fifth edition) is accompanied by a host of ancillary materials de-
signed to facilitate active learning and teaching. Ordering information and policies
may be obtained by contacting your local Wiley sales representative.

Instructor's Supplements
Test Bank

The Test Bank was prepared by Wendy Hunter, Palomar College. All test items
have been meticulously proofread and reviewed. The nearly 2,000 test items in-
clude approximately 10 essay questions for each chapter and a variety of multiple-
choice questions. Each multiple-choice question has been linked to the text’s learn-
ing objective, coded “Factual” or “Applied,” the correct answer indicated, and
page-referenced to its source in the text. Also included are student learning objec-
tives (page referenced to text), and numerous “humorous questions” that can be in-
serted in tests to reduce test anxiety. The test bank also includes questions from the
student study guide and review questions from the textbook. These can be easily
added to the test to reinforce student efforts or simply for the professor’ reference.
This Test Bank will be updated annually to provide you with a continuous source
of new questions.



Computerized Test Bank (Diploma for Windows; Exam for Mac)

This easy to use computerized test bank contains the same questions as the printed
test bank. You can customize exams by adding new questions and editing the existing
ones. Diploma also offers two valuable features: Network-Based Testing and a
Gradebook File.

Instructor's Resource Guide (available in hard copy and electronic
form)

Prepared by Leon Khalsa, Palomar College, this comprehensive resource includes
for each text chapter an outline, student learning objectives, outline/lecture orga-
nizer (page referenced to text), lecture lead-ins, supplemental lectures (“hot” topics),
key terms (page-referenced to text), chapter summary/lecture organizer, discussion
questions, suggested films and videos, activities section, three active learning/critical
thinking exercises, and a writing project. This edition also includes a Cross-Cultural
Focus (either an activity or a brief lecture) and numerous Active Learning Exercises
specifically created for use with any size class.

Instructor’s Resource CD-ROM

This CD includes digital slide shows comprised of 340 original lecture slides and
over 150 art slides that can be sequenced and customized by instructors to fit any lec-
ture. It also includes the complete Instructor’s Resource Guide, the entire Test Bank, and
the Student Study Guide.

Transparencies

One hundred full-color overhead transparencies are created from text illustrations,
resized with bold type for use in large lecture halls.

The Psychology Web Site for Instructors

This Web site includes Active Learning exercises that can be used in the classroom,
Web links that relate to topics within the text chapters, and a description of the
changes to the fifth edition. This site will also contain the Instructor’s Manual, Test
Bank, Student Study Guide, power point slides, as well as a list of the transparencies, and
the Handbook for Non-Native Speakers, all in a special instructors’ section of the site.
Instructors will also have access to WebCT, a powerful web site program that allows
professors to set up an on-line course with chat rooms, bulletin boards, quizzing, and
student tracking. The WebCT version will be fully loaded with our content for im-
mediate use. WebCt consultants Nancy Simpson at Trident Technical College and
Marsha Butler at Roane State Community College coordinated the preparation of
the on-line course.

Videos

There are a number of videotapes available to adopters of the text that are new to
this edition. Please contact your local Wiley representative for details about this ex-
citing new program.

Student Supplements
Take Note!

This notebook contains the art illustrations in Psychology in Action that students will
see in lecture from the transparencies. Students can easily take notes in class on the
illustrations contained within the Instructor’s Resource CD-ROM without having to
bring their text to class, and then use this notebook to study for exams.

Preface
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The Psychology Web Site for Students

Packaged with every text is a password that allows student access to the Web site.
Students will be able to take self-quizzes that will be scored, they can participate in
active learning exercises, and they can explore Web links (chosen by Mark Vernoy)
that are identified in the text by use of the web icon (s ).

The Handbook for Non-Native Speakers will also be prov1ded on the Web for use
by students. Donna M. Brinton, the Coordinator of ESL service courses at UCLA,
prepared this supplement. It provides students who need extra help with English
with a wealth of background information on idiomatic expressions and cultural con-
cepts that are not otherwise defined in Psychology in Action. Through readings, vocab-
ulary, and skill-building exercises, this useful supplement provides background infor-
mation students need to master the textbook and the student study guide.

The Introductory Psychology On-Line Guide will also be provided on the Web.
It covers the basics of student use of the Internet and how to use search engines most
efficiently to find the exact information wanted.

Studying Psychology in Action Study Guide (fifth edition)

Prepared by Karen Huffman, Palomar College, this valuable resource offers stu-
dents an easy way to review and master textbook material. For each textbook chap-
ter, students get eight tools for student success: Chapter Outline, Learning Objec-
tives, Key Terms, Fill-In Exercises, Suggested Outside Readings, an additional
Active Learning Exercise, and two Sample Tests (20 items each) with Answers.

Electronic Study Guide (IBM 3.5; Mac)

Prepared by Leslie Minor-Evans, Central Oregon Community College, this supple-
ment offers students a straightforward, easy way of testing their knowledge and prac-
ticing their exam-taking skills. Designed for use on any level computer system, this
program provides students with immediate feedback to the questions they answer
and allows them to judge their mastery of course material.

Cyber-Psych TM (Version 2.0)

Prepared by Alastair Younger, University of Ottawa, and Lee Thompson, Case
Western Reserve University, and developed by Interactive Edge, Inc., this CD-ROM
transports students to a rich, exciting, three-dimensional world of Active Learning
Exercises, multimedia quiz questions with critical-thinking feedback, and extensive
case and research studies that empower the user and apply the concepts discussed in
the text. Designed for game-like accessibility, while maintaining an academic texture,
this CD makes learning fun.
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To help us verify that our book successfully shaped active learning, we asked intro-
ductory psychology students about their experience studying from Psychology in Ac-
tion. Their reactions confirmed our belief that the book is an effective learning tool.
We are grateful to the following students who took the time to share their honest

opinions with us:

Idalia S. Carrillo

University of Texas at San Antonio
Sarah Dedford

Delta College (Michigan)

Laural Didham
Cleveland State University

Danyce French

Northampton Community College
(Pennsylvania)

Stephanie Renae Reid
Purdue University— Calumet

Reviewers for Psychology in Action (fifth edition)

Ronald Baenninger
Temple University, Philadelphia, PA

Donald Baughman
University of Wisconsin—Stout,
Menomonie, W1

Tamara Beauboeuf
University of Houston—Downtown, TX

Dan Bellack

Trident Technical College,

Charleston, SC

David Burdick

Richard Stockton College, Pomona, N
Lawrence Burns

Grand Valley State University,
Allendale, MI

Michael Caruso
University of Toledo, OH

Michael Connor

California State University,

Long Beach, CA

William Curtis

Camden County College, Camden, NT
Nat DeAnda

Los Medanos College, Oakland, CA

Patricia Decker
DeVry Institute, Kansas City, MO

Leah Geiger

Charles County Community College,
California, MD

Frances Grossman

Boston University, MA

Ed Headrick
Abilene Christian University, TX

Sidney Hochman
Nassau Community College,
Garden City, NY

Debra Hollister
Valencia Community College,
Orlando, FL

James Johnson
Hlinois State University, Normal, IL

Paul S. Kaplan
SUNY Stony Brook & Suffolk
Community College, Long Island, NY

Jada Kearns
Valencia Community College,
Orlando, FL

Fred Leavitt
(CSU-Hayward) Bogazici University,
Turkey

Christopher LeGrow
Marshall University, Huntington, WV

Judith LeMaster
Scripps College, Claremont, CA

Kathleen Malley-Morrison
Boston University, MA

John Mastenbrook

Del Mar College, Corpus Christi, TX
Gary Melville

Trident Technical College,

Charleston, SC

Mitchell Metzger
Penn State University, Shenango, PA

Melinda Jo Muzi
City College of Philadelphia, PA

Betsy Schoenbeck
University of Missouri at Columbia

Sabrina Walkup
Trident Technical College
(South Carolina)

Carol S. Perrino

Morgan State University,
Baltimore, MD

Harvey Schiffman

Rutgers University,

New Brunswick, N7
Hyacinth Sealy

Morgan State University,
Baltimore, MID

Nancy Simpson

Trident Technical College,
Charleston, SC

John Spores

Purdue University-North Central,
Westville, IN

R. Bruce Tallon

Niagara College, Ontario, Canada
Debra Terrell

University of North Carolina,
Charlotte, NC

Lori Van Wallendael
University of North Carolina,
Charlotte, NC

Lisa Weyandt

Central Washington University,
Ellensburg, WA

John R. Williams
Westchester Community College, NY
Fred Whitford

Montana State University,
Bozeman, MT
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Focus Group and Telesession Participants

Brian Bate, Cuyahoga Community College; Hugh Bateman, Jones Junior College;
Ronald Boykin, Salisbury State University; Jack Brennecke, Mount San Antonio
College; Ethel Canty, University of Texas—Brownsville; Joseph Ferrari, Cazenovia
College; Allan Fingaret, Rhode Island College; Richard Fry, Youngstown State Uni-
versity; Roger Harnish, Rochester Institute of Technology; Richard Harris, Kansas
State University; Tracy B. Henley, Mississippi State University; Roger Hock, New
England College; Melvyn King, State University of New York at Cortland; Jack
Kirschenbaum, Fullerton College; Cynthia McDaniel, Northern Kentucky Univer-
sity; Deborah McDonald, New Mexico State University; Henry Morlock, State Uni-
versity of New York at Plattsburgh; Kenneth Murdoff, Lane Community College;
William Overman, University of North Carolina at Wilmington; Steve Platt, North-
ern Michigan University; Janet Proctor, Purdue University; Dean Schroeder,
Laramie Community College; Michael Schuller, Fresno City College; Alan Schultz,
Prince George Community College; Peggy Skinner, South Plains College; Charles
Slem, California Polytechnic State University—San Luis Obispo; Eugene Smith,
Western Illinois University; David Thomas, Oklahoma State University; Cynthia
Viera, Phoenix College; Matthew Westra, Longview Community College

Reviewers of Previous Editions

Joyce Allen, Lakeland College; Worthon Allen, Utah State University; Elise Amel,
SUNY Oswego; Emir Andrews, Memorial University of Newfoundland; Cheryl
Anagnopoulos, Black Hills State University; Richard Anglin, Oklahoma City Com-
munity College; Susan Anzivino, University of Maine at Farmington; Michael Bab-
cock, Montana State University; Peter Bankart, Wabash College; Patricia Barker,
Schenectady County Community College; Daniel Bellack, College of Charleston;
Mario Benassi, College of Lake County; Sally B. Bing, University of Maryland; Terry
Blumenthal, Wake Forest University; Theodore N. Bosack, Providence College;
Linda Bosmajian, Hood College; T. L. Brink, Crafton Hills College; Alan S. Brown,
Southern Methodist University; Bernado J. Carducci, Indiana University Southeast;
Charles S. Carver, University of Miami; Marion Cheney, Brevard Community Col-
lege; Meg Clark, California State Polytechnic University—Pomona; Dennis Cogan,
Texas Tech University; Kathryn Jennings Cooper, Salt Lake Community College;
Steve S. Cooper, Glendale Community College; Mark Covey, University of Idaho;
Linda Scott DeRosier, Rocky Mountain College; Grace Dyrud, Augsburg College;
Thomas Eckle, Modesto Junior College; James A. Eison, Southeast Missouri State
University; G. William Farthing, University of Maine; Eric Fiazi, Los Angeles City
College; Robert Fisher, University of Texas; Sandra Fiske, Onondaga Community
College; Pamela Flynn, Community College of Philadelphia; William F. Ford, Bucks
City Community College; Harris Friedman, Edison Community College; Paul
Fuller, Muskegon Community College; Frederick Gault, Western Michigan Univer-
sity; Russell G. Geen, University of Missouri, Columbia; Joseph Giacobbe, Adiron-
dack Community College; Robert Glassman, Lake Forest College; Patricia Marks
Greenfield, University of California—Los Angeles; David A. Griese, SUNY Farm-
ingdale; Sam Hagan, Edison Country Community College; Sylvia Haith, Forsyth
Technical College; Frederick Halper, Essex County Community College; George
Hampton, University of Houston—Downtown; Algea Harrison, Oakland University;
Mike Hawkins, Louisiana State University; Linda Heath, Loyola University of
Chicago; Sidney Hochman, Nassau Community College; Doris Ivie, Pellissippi State
Technical Community College; Kathryn Jennings, College of the Redwoods; Kamau
Johnson, Howard University; Dennis Jowaisis, Oklahoma City Community College;
Richard D. Honey, Transylvania University; Seth Kalichman, University of South
Carolina; Paul Kaplan, Suffolk County Community College; Bruno Kappes, Univer-
sity of Alaska; Kevin Keating, Broward Community College; Donald Kennedy; Sad-



dleback College; Marsha Laswell, California State Polytechnic University—Pomona;
Allan A. Lippert, Manatee Community College; Thomas Linton, Coppin State Col-
lege; Virginia Otis Locke, University of Idaho; Maria Lopez-Trevifio, Mount San
Jacinto College; Margaret Lynch; San Francisco State University; Tom March, Pitt
Community College; Edward McCrary III, El Camino Community College; Yancy
McDougal, University of South Carolina—Spartanburg; Nancy Meck, University of
Kansas Medical Center; David Miller, Daytona Beach Community College; Michael
Miller, College of St. Scholastica; Leslie Minor-Evans; Central Oregon Community
College; Phil Mohan, University of Idaho; Douglas Mook, University of Virginia;
Janet Morahan-Martin, Bryant College; Mark A. Nafziger, Utah State University;
Kathleen Navarre, Delta College; John Near, Elgin Community College; Steve
Neighbors, Santa Barbara City College; Leslie Neumann, Forsyth Technical Com-
munity College; Sarah O’Dowd, Community College of Rhode Island; Joseph J. Pal-
ladino, University of Southern Indiana; Linda Palm, Edison Community College;
Maribeth Palmer-King, Broome Community College; Richard S. Perroto, Queens-
borough Community College; Larry Pervin, Rutgers University, New Brunswick;
Valerie Pinhas, Nassau Community College; Leslee Pollina, Southeast Missouri
State University; Howard R. Pollio, University of Tennessee—Knoxville; Christopher
Potter, Harrisburg Community College; Derrick Proctor, Andrews University; Anto-
nio Puete, University of North Carolina—Wilmington; Joan S. Rabin, Towson State
University; Brian Rabian, University of Southern Mississippi; Jennifer Reese, Delta
College; Michael J. Reich, University of Wisconsin—River Falls; Edward Rinalducci,
University of Central Florida; Leonard S. Romney, Rockland Community College;
Thomas E. Rudy, University of Pittsburgh; Carol D. Ryff, University of
Wisconsin—Madison; Neil Salkind, University of Kansas—Lawrence; Richard J.
Sanders, University of North Carolina—Wilmington; Steve Schneider, Pima College;
Johnathan Schooler, University of Pittsburgh; Michael Scozzaro, State University of
New York at Buffalo; Tizrah Schutzengel, Bergen Community College; Lawrence
Scott, Bunker Hill Community College; Fred Shima, California State
University—Dominguez Hills; Art Skibbe, Appalachian State University; Larry
Smith, Daytona Beach Junior College; Debra Steckler, Mary Washington College;
Michael J. Strube, Washington University; Ellie Sturgis, Virginia Polytechnic Insti-
tute and State University; Ronald Testa, Plymouth State College; Brenda Vance,
Tulsa Junior College; Cynthia Viera, Phoenix College; John T. Vogel, Baldwin Wal-
lace College; Benjamin Wallace, Cleveland State University; Mary Wellman, Rhode
Island College; Paul J. Wellman, Texas A & M University; I. Eugene White, Salis-
bury State College; Delos D. Wickens, Colorado State University—Fort Collins;
Fred Whitford, Montana State University; Charles Wiechert, San Antonio College;
Jeff Walper, Delaware Technical and Community College; Bonnie S. Wright, St.
Olaf College; Brian T. Yates, American University; Mary Lou Zanich, Indiana Uni-
versity of Pennsylvania

Special thanks also go to the staff at John Wiley and Sons. This project benefited
from the wisdom and insight of Sandra Russell, Anna Melhorn, Laura Boucher, Hi-
lary Newman, Pam Kennedy, Ellen Schatz and others. In particular, we thank Ellen
Ford and Alicia Solis who orchestrated this fifth edition and whose dedication and
commitment to excellence greatly improved the project. Our developmental editor,
Harriett Prentiss, has also been an essential contributor. Her careful attention, long
hours of rewriting, thoughtful feedback, and necessary criticism were invaluable.

We also would like to extend our appreciation to Walter Lonner and his fellow
cross-cultural specialists who conducted an intensive workshop at Western Washing-
ton University on “Making basic texts in psychology more culture-inclusive and cul-
ture-sensitive.” Our attendance at this workshop greatly increased our knowledge
and exposure to the field of cultural psychology. Following this workshop, we con-
sulted further with Patricia Marks Greenfield, and her expertise in this field and spe-
cific suggestions were indispensable.
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Finally, we would like to express our continuing appreciation to our students.
They taught us what students want to know and inspired us to write the book. In ad-
dition, two individuals deserve special recognition—Kandis Mutter and Richard
Hosey. They not only provided careful editing of this text, tireless efforts, and library
research, but also a unique sense of what should and should not go into an introduc-
tion to psychology text. We sincerely appreciate their contributions.

Please feel free to contact us at our email addresses.

Karen Huffman Mark Vernoy
KarnH@aol.com MVernoy@palomar.edu



, am twenty-one-years-old and a Licensed Practical Nurse. I work at a nursing home
primarily with geriatric patients. I am a nursing major concentrating on making the
transition from Licensed Practical Nurse to Registered Nurse. However, my lifelong
goal has been to someday go to medical school to pursue my interest in psychiatry.

I started out taking general psychology because it is a prerequisite for the nursing
program. I had talked with other nursing students before taking the class, and all I heard
about general psychology is that there were a lot of terms to remember. So, I came into
the class with some prejudgments and a whole lot of nervousness.

In my opinion, there are two main things that can make or break you when it
comes to college courses. First, is the instructor and second, the course text book. In
this particular course I had an excellent instructor, Dan Bellack, who knows how to
keep the class attention while managing to get his point across, and a textbook that is
actually written with the student in mind.

Psychology in Action is a unique text book that is able to capture the attention of the
reader and keep it throughout each chapter. It does this because it is so easy to understand and it is set up in a fashion
that enables the reader to move smoothly from one topic to the next. This text book has truly been my best asset this
semester. I work full time and I am also a full time student with four other classes besides psychology. When I come
home from work after a long day, the last thing I want to do is read the text for tomorrow’s lesson. Psychology in Action
has changed my way of thinking about reading assignments. I no longer dread having to read the book to pass the test.

To me, Psychology in Action is a textbook and study guide combined. From the time you open the book, you are
presented with study aid techniques. The authors of this book encourage using the SQ4R method of studying. After
reading the chapters assigned for my first test in this course, and seeing my test scores, I strongly recommend using
this technique also. This book is set up so that this method can easily be incorporated into your reading and study-
ing. For example, each chapter begins with an opening vignette followed by an introductory paragraph. The vi-
gnette captures your attention and at the same time gives you an idea of what the chapter is about. The introductory
paragraph gives a survey of the material that will be covered. I especially like the review sections that come every few
pages. This helps me review what I have learned over the past few pages. In many other texts the review questions
are only at the end of the chapter. To me it is easy to forget pertinent information if I read the whole chapter before
doing any review. By reviewing after each topic it keeps the information fresh in my mind and gives me an idea of
what is important for me to remember.

A running glossary in the margins of the text is particularly helpful. This helps me with note taking and with
studying key terms before a test. This structure is excellent for the busy student who does not have a lot of time to
rummage through pages when trying to study.

For those of you who believe, as I do, that actions speak louder than words, the authors had you in mind when
they wrote this book. An active learning exercise is included in each chapter. I find this helpful in improving my criti-
cal thinking skills, which help prepare me for the upcoming chapter tests. Also included in each chapter is a “try it
yourself activity.” This section is useful to me because it gives me the opportunity to apply what I'm learning to every-
day life situations. For me, active learning has proven to increase my comprehension and retention of information.

This book has been a friend and a study partner to me. I have found myself pulling out this book to help me un-
derstand terms and topics covered in other classes. For example, I used chapter two to help me with the information
we were covering in biology about the brain and spinal cord. This book especially helps me in the nursing profes-
sion. I am able to understand the underlying factors of why different people behave the way they do. It has taught
me to think critically and evaluate every situation individually. Because I have seen how much this book has bene-
fited me in the short while that I have been using it, I have decided that this is the one text book I will keep during
book buy back at the end of the semester.

Sabrina Walkup
Trident Technical College
- Charleston, SC
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