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Series Editor Introduction

In teaching generally, and in teacher education particularly, there has
been a long history of research that has had little influence on practice. One
reason often cited by teachers themselves is that much of the research has
little to say to them as the end users of such research. However, because self-
study of teaching and teacher education practices is largely driven by
participants’ questions, issues, and concerns, self-study, it seems fair to
suggest, offers the promise of research that is immediately applicable to
practice.

For teaching and teacher education to become better equipped to respond
to the growing expectations heaped upon them there is a realization that
change in teachers and teacher educators themselves must occur if there is to
be genuine educational change. Thus, it can be argued that through focusing
on personal practice and experience, teacher educators’ inquiries might lead
to a better understanding of the complexities of teaching and learning — for
themselves and their students.

The importance of the individual or the “self” in research on practice has
long been highlighted. Feiman-Nemser and Floden (1986) drew particular
attention to the issue of “self” when they outlined the shift in the research
focus from studying teaching at a distance to trying to understand how
teachers actually viewed and defined their own work. This shift in focus,
they contended, was important because the knowledge of teachers (which is
largely untapped) is an important source of insights for the improvement of
teaching. The same clearly applies to teacher educators and is particularly
important in relation to the knowledge that might be made available through
such a focus. Therefore, teachers and teacher educators alike, as they
continually adapt, adjust, and alter their practice in response to the needs and
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concerns of their students in their context seem naturally drawn to examine
practice through self-study. The results of self-studies are then important in
helping others utilize the knowledge gained in their own endeavors as they
interpret, shape, and teach about that knowledge in ways that seek to make it
meaningful and valuable in learning experiences with their students.

As self-study has dramatically expanded from its original roots in the late
1980s and early 1990s, it has become a field of interest and concern building
on the work in areas such as action research, reflective practice, practitioner
inquiry, and teacher research. The growing interest in self-study appears to
focus largely on practitioners’ desire to teach for understanding in ways that
genuinely impact students’ learning. The allure of self-study appears to
relate to the desire to better understand the nature of teaching and learning
about teaching and to develop a genuine sense of professional satisfaction in
that work. Put another way, self-study offers participants a way of being
liberated in their practice in a system that is often far too restrictive. Thus
self-study creates opportunities to develop the relationships and
understandings in teaching and learning that tend to characterize much of the
work of teachers and teacher educators but have largely been ignored in the
past by academia.

In his 1998 Division K Vice-Presidential address, Zeichner traced the
development of teacher education research in the U.S. over a twenty-year
period. The subsequent paper, The New Scholarship in Teacher Education
(Zeichner, 1999), explored the major research strands that have emerged in
teacher education.

Researchers in the self-study movement in teacher education have
employed a wide variety of qualitative methodologies and have focused on
many different kinds of substantive issues. ... A whole group of self-studies
focuses on the tensions and contradictions involved in being a teacher
educator in institutions that do not value this work. ... Much of this work has
provided a deep and critical look at practices and structures in teacher
education. (Zeichner, 1999, p. 11)

Self-study allows (and encourages) a focus on teaching and students’
learning. Both are high priorities in teaching and teacher education and thus
self-study complements and informs the work of teaching and learning about
teaching. As a result, a most valuable aspect of self-study is apparent in the
development of ways of knowing, or the professional knowledge of teaching
and learning about teaching. Kosnik, Beck, Freese, and Samaras have
developed this book as one tangible example of such development and, as
such, it is an important foundation for this series in Self-Study of Teaching
and Teacher Education Practices.
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This book as part of the series complements the International
Handbook of Self-Study of Teaching and Teacher Education Practices
(Loughran, Hamilton, LaBoskey, and Russell, 2004) and offers powerful
examples of cutting edge work in self-study, extending this field in new and
exciting ways. Kosnik, Beck, Freese, and Samaras have worked closely with
their chapter authors bringing together a range of scholars through a process
that has led to the structure around which this inviting text has been created.
Their attention to detail and concern to illustrate how self-study impacts
teaching and teacher education is readily apparent and highlights the
importance of teacher educators teaching, researching, and building on their
knowledge of practice in personally meaningful ways.

It has been a pleasure to work with the editors; I trust your reading of
this book is equally rewarding.

J. John Loughran
Series Editor
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Foreword — Ken Zeichner

INTRODUCTION

Education continues to be criticized from both the left and right. Teacher
education, in particular, is under threat in many parts of the world.
Movements to reform teacher education are underway in many parts of
the world, including Europe, Australia, New Zealand, and the U.S. These
attempts at reform are motivated by various forces, but appear to reflect
international convergence towards uniformity, conformity, and compliance
(Delandshere and Petrosky, 2004).

For example, Australia has moved to generic teaching standards, New
Zealand is raising standards and moving to a national curriculum, and
Europe is standardizing teacher education through the development of
common experiences and a course credit transfer system (Delandshere and
Petrosky, 2004). In Canada, education is a provincial matter, with the federal
government having very limited jurisdiction over it. However, there have
been attempts in the last ten years by the Ontario government and its “arm’s
length” body, the Ontario College of Teachers, to determine program content
and structure for teacher education.

The challenges we are now facing as teacher educators are perhaps of a
different nature from those of the past few decades. They have taken on an
urgency and a magnitude not witnessed before. Strict government control of
education is increasing, the social problems in schools are more severe, the
budget restrictions we face in the university are greater, the number of
alternative certification programs is increasing, the negative consequences of
the No Child Left Behind policy are reverberating through the entire
education system, and the public disillusionment with education, in general,
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is more than just a passing malaise. This period will be crucial for the future
of teacher education; we need to rally together to support our colleagues,
collaborate with others, and offer examples of programs that do make a
difference.

Those of us with a long history in teacher education have witnessed the
ineffectiveness of many large-scale reform efforts. In this text we profile
individuals and small teams who have found ways to meet the challenges in
their specific contexts: those who have renewed their programs, adapted to
changing requirements, found innovative solutions, and thought differently
about their work. Although there have been broad developments in teacher
education, many teacher educators are turning their attention more and more
to self-study as they begin to "walk their talk" and examine their own efforts
to improve student learning.

As the chapters in this volume demonstrate, renewal of teacher
education is not easy. We often face institutional barriers, resistance from
colleagues, and opposition from governments. Ironically, our efforts are
often not appreciated and at times firmly rejected by the very group we are
trying to help, the student teachers. Developing innovative programs and
courses can be lonely and at times disheartening. However, when we
collaborate we often receive much needed support from other committed
teacher educators. Many of the chapters in this book are co-authored and
some are written by large teams. We suspect that as a group of researchers
move forward together, they often develop a momentum that sustains them
through the difficult periods. As we share our work through both formal and
informal networks we provide examples of renewal, offer support, and share
our lessons learned.

Yet “good work™ in our specific settings is not sufficient to withstand

the sheer force of the challenges we are facing. We need to come together
with a strong voice and documentation of our work. As Cochran-Smith

(2004) notes, “in many of the major 21* century debates about teacher quality
and teacher preparation, the central focus, at least on the surface, is research
itself, particularly on whether there is a research base for teacher education”
(p-111). With data to support our claims we will have the evidence to show that
teacher education makes a difference, and that the types of programs we are
proposing and offering help teachers personally and professionally.

The subtitle of the book - Studies of Personal, Professional, and
Program Renewal— identifies the three broad areas that contribute to making
a difference in teacher education. It also summarizes the complexity of the
work of a teacher educator. From our work in the Self-Study of Teacher
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Education Practices (S-STEP) Special Interest Group of AERA, we have
grown in appreciation of the need to consider the personal, professional, and
programmatic. We cannot have strong programs unless we support our
teacher educators in being effective and healthy. When teacher educators
feel a connection between their personal and professional lives, they come to
the education enterprise with wholeness. The teacher educator’s self has a
strong influence on the program. Hence, the personal, professional, and
program dimensions form a unity. We have organized our text under these
headings, but recognize that the three domains are interconnected. The
personal cannot be attended to without consideration of the program or the
professional components.

As you read the chapters the authors’ passions can be felt, along with
their belief that their innovations helped their student teachers become better
teachers. Authors from many countries — Australia, New Zealand, Canada,
the U.S., and South Africa — are represented, and interestingly the challenges
faced cut across national boundaries. This text presents stories of teachers
reflecting and systematically examining their work from a personal,
professional, and/or programmatic stance.It describes the accomplishments
of individuals (and in part the programs in which they work) that have
resulted in overcoming many of the hurdles typically faced in teacher
education. These authors have made a difference in the lives of their
students, their colleagues, the pupils in elementary and secondary schools,
and many classroom teachers. We applaud and appreciate their efforts.

Clare, Clive, Anne & Anastasia
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