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FOREWORD

M ICROTRAINING Is Allen Ivey’s innovative answer to the need
for developing counselor behaviors which are helpful to the
client. A structural or methodological approach, microtraining
attempts first to identify specific counselor behaviors and then
to systematically train the counselor-candidate in these behaviors.
Based upon the concept of microteaching developed by Allen and
his colleagues, microtraining utilizes a “shaping” process involv-
ing immediate and concrete feedback, primarily from a video-
taping of a brief counselor-client interaction.

Microtraining has demonstrated its usefulness in facilitating
counselor learning of effective techniques and in minimizing the
risk to both counselor and client over the course of the training
experience. Indeed, there is some tentative evidence to suggest
direct client benefits in the form of increased client participation
and positive client feedback. Although I am reluctant to rely
heavily upon the perceptions of clients due to the interpersonal
distortions inherent in the nature of their problems, there is
extensive evidence to indicate that different indexes of client
process involvement are related to a variety of client outcome
measures. The client cannot utilize the counseling experience
most effectively if he does not participate in it. The counselor
cannot be helpful if the client does not share his problems with
him at some behavioral level, verbal or otherwise.

In this context, Ivey’s concepts of “intentional counselors”
offering specific “attending behaviors” in order to involve the
client in a process leading to the behavior change or gain of the
client are most useful. The trainee actually practices the skills
which the training program is calculated to effect—a most unusual
practice in counselor education! The training outcome indexes
do in fact reflect the training program.

What intrigues me most about the concept of microtraining
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viii Microcounseling

is its potential relationship to my own developing theme of
“training as a preferred mode of treatment.” Just as we can
train counselor-candidates in a systematic way to demonstrate
helpful behaviors so also can we train clients in useful behaviors.
To be sure, the training for the client would take place most
facilitatively in the context of an atmosphere of understanding
and regard. Without such responsive relationship conditions, the
client’s self-exploration and self-understanding which is neces-
sary to determine behavioral goals that would be useful to him
would not be possible. However, I would emphasize that in the
context of a facilitative relationship, the counselor can most
effectively accomplish the ends of counseling—tangible client
benefits as determined by the client’s needs—by systematic train-
ing similar to that advocated by Ivey. The approach which is
most effective for counselors is also most effective for clients.
In my own terms, the business of counseling is one of transform-
ing helpees into helpers, and it is the counselor-trainer’s task
to utilize the most effective means for accomplishing this, whether
the helpees are counselor-trainees or clients. Indeed, the helpees
can be most efficiently transformed into helpers by training them
directly in helper’s skills.

Perhaps another important contribution of microtraining is its
potential for cutting, rather than unraveling, the Gordian knot
of meaning versus rigor. It is not a question of experiential or
operational, or training or spontaneity. Systematic training pro-
vides the response repertoire without which an individual cannot
be spontaneous. The counseling field has lived too long with
mutually exclusive, artificial dichotomies perpetrated by those
who are proficient in none of the alternatives which they propose.
Ivey’s microtraining approach provides the opportunity for mak-
ing the experiential operational, for systematizing both what is
experientially true and empirically validated.

In this context, where an innovator “is coming from” is
critical. It is my own belief that all science begins with the
sensory experience of the scientist. Rather than take it for
granted, the perception of the perceiver must be studied. It is
his personal phenomenology that dictates the perseverance, in
spite of repeated failures, of an Einstein or a Freud or a Skinner.
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In this instance, Ivey is coming from a very broad and eclectic
frame of reference and filling in the details of the model from
the data of basic researchers. This contrasts which much of
the work in psychology and education, which comes from a
relatively narrow frame of reference and is then extended on a
broad front to attempt to account for phenomena that extend
beyond the workers™ limits.

Indeed, just as Ivey’s counselor-trainees benefit most from
an approach integrating the unique contributions of all positions,
so also do we find our most effective contributors in psychology
and education demonstrating high levels of expertise in all
relevant areas; those who are most expert in the issues of mean-
ing are most expert in the issues of rigor and vice versa. In
counseling, a counselor cannot term his effort effective until he
has made systematic inquiries into his effects upon the client’s
behavior. Similarly, a counselor cannot call himself rigorous until
he has experienced the complexities of the process of human
behavior change. The effects of counseling upon client behavior
cannot be maximized until the contributions of both meaning
and rigor are integrated into an effective training experience.

Ivey has accomplished this integration of meaning and rigor
in his directional yet open-ended approach to counselor training.
Microtraining is not simply a useful technique. It is a preferred
technique of skills acquisition, for it is based upon the principle
of practicing that which we wish to effect.

In summary, Ivey’s eclectic effort represents a significant
contribution to the counseling literature. Its statement is clear
and straightforward. It should be read by all those counselor
educators and candidates who are concerned with the translation
of their efforts into tangible human benefits.

RoBErT R. CARKHUFF



INTRODUCTION

MICROCOUNSELING AND ITS EDUCATIONAL IMPLICATIONS

M ICROTEACHING WAS designed as a new approach to teaching
specific classroom instructional skills. In the early phases of
experimentation and research, conceptual frameworks and theo-
retical constructs were deliberately omitted in a search for a
method which consistently showed results—a system that
“worked” was needed rather than one which was theoretically
sophisticated. Our belief was that a theoretical structure for
microteaching would evolve out of application and practice.

The publication of Microcounseling: Innovations in Inter-
viewing Techniques brings the microtraining paradigm to a
new level which illustrates even more clearly its adaptability
in an almost infinite variety of training situations. Although
focusing primarily on interviewing and counseling skills, Allen
Ivey has produced a set of constructs and conceptualized them
so that they will be valuable in many other settings beyond the
interview. In addition, he clearly describes the process of skill
development and suggests a variety of means through which the
microtraining paradigm may be adapted in other settings. The
microtraining paradigm has now been employed in training set-
tings as diverse as psychotherapy, firefighting, dentistry, speech
therapy, and personnel interviewing. This seems only the
beginning.

Perhaps the most important implication of Ivey’s work is
his emphasis on using microtraining to teach individuals the
“developmental skills of being people.” Our society has been too
concerned with imparting content or knowledge skills; we are
now faced with a society that is unable to understand and
relate with itself. The feasibility of identifying and teaching
specific skills of human relations has been demonstrated by Ivey
and his colleagues. The next logical step would appear to be
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xii Microcounseling

development of “human relations learning units” which could
be utilized in schools and governmental and business institutions
to facilitate the process of personal growth and humanizing our
society.

On another level, special note should be taken of Ivey’s use
of the construct of “attending behavior.” While attention and
related constructs are emphasized in both behavioral and exist-
ential literature, they have not generally been used as a training
focus. Attending behavior and its related constructs may be a
central dimension not only for interviewing training but also
for the teaching and learning processes. 1 am also impressed by
Ivey’s interest in reconciling the supposed differences in be-
havioral and existential psychology. It has long been my belief
that these views simply represent two of a variety of different
symbolic language systems of life’s experience. The discussion
in Chapter Three provides a good framework for discussion and
examination of these two supposedly different views of man.
Perhaps they are not that distant after all.

Microteaching until now has focused primarily on what Ivey
would term “self-expression skills.” He has developed another
role for the teacher which has not been fully stressed in micro-
teaching to date—the role of the teacher as listener, as facilitator
to the growth of students. There is need for teachers to learn
listening skills, such as attending and reflection of feeling, if
they are to understand pupils and help them become more fully
human. Hopefully this is a prelude to other roles and perspec-
tives for the preparation of teachers.

Microteaching and microcounseling may now best be con-
ceptualized within the larger paradigm of microtraining—a
systematic method of skills acquisition designed to equip the
individual not only with tools but also with the freedom to be
human. Microtraining has demonstrated its utility far beyond
our original work with teachers at Stanford University. I antici-
pate a time when the microtraining paradigm helps us see more
clearly the relationships between the teaching and counseling
processes, sales training and interviewing, and training couples
in effective marital communication and psychotherapy.

Clearly, work on microtraining and its many possibilities is
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only beginning. We have only preliminary evidence on such
important issues as generalization of skills from training, which
aspects of the microtraining paradigm are most important to
which individuals, and interrelationships between supposedly
different areas of study such as speech therapy and teaching
social studies. It is my anticipation that further research and
experimentation within the microtraining paradigm will lead
to new syntheses of skill development. I visualize a time when
teachers, social workers, therapists, and human beings will have
as a regular part of their educational experience regular instruc-
tion in skills of effective communication. Further, it is my
expectation that this instruction will include not only the formal
microtraining paradigm but also a wide variety of adaptations.

Microtraining is best considered a beginning, a “jumping-off”
point from which each individual or group of individuals develop
their own conceptions and directions for further growth. I have
found that the innovation is most effective when someone can
reshape it and use it in their own style. Microtraining is an
innovation that each individual can use in his own way and
make important and unique contributions not only to others but
also to his own personal growth.

With Allen Ivey, I would like to commend a new view toward
microteaching and microcounseling. Rather than using these
procedures in a set, prescribed manner, experiment and develop
microtraining in your own unique fashion.

I hope you find a way to use microcounseling techniques to
develop new approaches, as a stimulus to new mechanisms of
microtraining and not simply as a recipe for a narrow range of
counseling and interviewing skills. To go beyond Ivey’s ideas—
to make them obsolete as he has in part made other ideas
obsolete by amplificating the earlier efforts in microteaching—
is one ultimate compliment you can give his work.

Dwicar W. ALLEN
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