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Preface

TO THE INSTRUCTOR

Developing Vocabulary Concepts for College Thinking is a structured
approach to learning vocabulary that takes into consideration the im-
portance of many different types of interactions with words. Based on
current research in the field of vocabulary, the text teaches new words
embedded in the context of reading activities. In addition, we stress
that there is no one clean and perfect way to learn vocabulary. It cer-
tainly isn’t as simple as either dictionary or context or word elements.
Rather, Developing Vocabulary Concepts stresses using a combination
of all three approaches, pulling in students’ prior knowledge whenever
possible, and teaching a variety of generative vocabulary strategies
that students will be able to apply on their own beyond the course for
which they are using this book. As developmental reading instructors
for many years, we have used these techniques and materials with our
own students and have witnessed positive results. Not only have we
watched students’ knowledge of words grow, but students using the
strategies and techniques described in Developing Vocabulary Con-
cepts have also improved comprehension and their reading and writing
well beyond our classrooms.

The text is divided into two main parts. Part I, which includes the
first four chapters, sets the stage for the activities in the four thematic
chapters in Part II. Chapter 1, “Knowing a Word,” focuses on what it




means to know a word thoroughly. It presents the different stages of
word knowledge and discusses why it is important to develop an
extensive vocabulary. Chapter 2, “Generative Vocabulary Strategies,”
discusses numerous strategies that students can use as they learn
words in this text and beyond. Chapter 3, “Dictionary Use,” takes an
unconventional approach to teaching students how and when to use a
dictionary. Although we have a section in this chapter about how to
“read” dictionary entries, the major focus is on how to judge definitions
appropriately, how a dictionary can be used in conjunction with other
generative strategies, and the limitations of dictionary use. Chapter 3
also introduces word etymologies. And Chapter 4, “Word Elements,”
discusses the strengths and limitations of using prefixes, roots, and
suffixes as another means of unlocking word meaning. In each of these
four chapters, students also have an opportunity to learn numerous
new words taken from text excerpts and short articles. These readings
are tied to the themes presented in Part II. Students should read these
first four chapters before beginning the thematic chapters.

The four chapters in Part II are organized around thematic top-
ics—gender issues, education, the humanities, and the environment.
Each of these chapters contains three readings, two from magazines or
other narrative text, and one from a college-level textbook, so that
students are introduced to both general and content-specific words. In
addition, students engage in a variety of exercises and activities that
provide multiple exposures to words and encourage conceptual think-
ing. These activities are described in the introduction to the thematic
chapters. Students are encouraged to use the generative strategies
outlined in Chapter 2 as ways of conceptually knowing rather
than simply memorizing definitions for words. Each thematic chapter
also encourages metacognitive awareness as students engage in self-
evaluating when they take the pretest and again before taking the
chapter posttest.

A final comment about the text. Although Developing Vocabulary
Concepts has vocabulary development as its goal, students also learn
strategies that improve their overall comprehension. Such an approach
encourages students to think beyond learning basic definitions to
learning information in a more conceptual way. In addition, we also
feel that discussion about words and concepts is important if students
are to grow to their potentials. Therefore, throughout the text, we
encourage talking about the readings and the words found in them, as
well as the activities. We also recommend that students do some of the
activities with a study partner or in a small group.

As teachers ourselves, we have not only enjoyed using this ap-
proach with our students, but also have found that our students have
grown in their knowledge of words and concepts as a result. We hope
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that your experiences and the experiences of your students will be as
positive as ours.

TO THE STUDENT

Knowledge of words influences every aspect of communication—speak-
ing, writing, and understanding what others are saying or have writ-
ten. Simply and straightforwardly put, individuals who possess limited
vocabularies often are at a disadvantage. They may not be able to com-
prehend fully what others have written in the workplace, they may
find some textbooks difficult, and they may have problems in commu-
nicating with peers and colleagues. It is for these reasons that we
wrote this book.

You may have had previous experiences in vocabulary building in
which you looked up words in a dictionary and had to memorize their
definitions. What generally happens in situations like this one, how-
ever, is that as soon as you are tested over the words, you forget them.
Learning vocabulary in this manner rarely leads to a conceptual
understanding of words, which is the major focus of Developing Vocab-
ulary Concepts for College Thinking. Our goal is to help you interact
with words in such a way that you will know something about a word
beyond a simple dictionary definition. The variety of activities provided
in this text should enable you to understand words better. And if you
can fully know a word’s meaning (conceptualize words), you can feel
comfortable using it in your own communication with others.

There are several aspects of Developing Vocabulary Concepts that
differ from other vocabulary tests. First, all words are presented not
only in the context of an actual reading, but also within the larger
context of thematic chapters. We have selected four themes—gender,
education, humanities, environment—and three readings within each
theme to present the words. Words are not taught isolated from actual
reading because without context, words alone actually have little or no
meaning. Thus, in addition to learning new words, you will also learn
information about the four themes in the book.

Second, the exercises provide exposure to a variety of activities,
progressing from easier, more traditional activities, to those that are
more difficult and conceptual. We encourage you to discuss the words
with classmates and your instructor as additional ways to gain more
conceptual word knowledge.

Third, Developing Vocabulary Concepts emphasizes the importance
of generative strategies as a way of continuing to build vocabulary
throughout life. Generative strategies are those you can develop and
use with any reading task you have to do so that you require little
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assistance from others. All too often, readers simply skip over un-
known words as they read, rather than making attempts at learning
them. Related to the idea of generative strategies is the importance of
using a dictionary as a tool rather than as the answer to all your
vocabulary problems. As we will point out, dictionary definitions rarely
provide conceptual word knowledge and often confuse readers more
than they help them. Developing Vocabulary Concepts, however, will
introduce you to a variety of approaches to learning new words on your
own.

Finally, as you progress through this text, you will get the impres-
sion that learning vocabulary is not a particularly easy task, as it is
often portrayed. But neither is it impossible. We outline and explain
the steps to learning vocabulary in the introduction to the thematic
chapters and encourage you to read it carefully before beginning the
section. We also encourage you to try out the strategies and ideas sug-
gested in Developing Vocabulary Concepts. Although all of them will
not work for everyone, you will want to find those that help you most.
As you work through the text, you will see your vocabulary grow, learn
new strategies, and become more aware of words. But the biggest pay-
off will be in your overall reading comprehension.

SLN/MLS
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Introduction to Chapters 1-4

The purpose of Part I of Developing Vocabulary Concepts is to give you
the tools to learn vocabulary in such a way that you can (a) learn new
words on your own, and (b) learn words to the point that you will be
able to remember them for future use. Chapter 1 addresses the impor-
tance of having a large vocabulary and what it means to truly know a
word. Chapter 2 focuses on a variety of strategies that you can use to
learn words for future use, while Chapter 3 takes a unique look at
using a dictionary, including word etymologies (word origins). Finally,
Chapter 4 targets word elements—prefixes, roots, and suffixes.
Although the primary purpose of the first four chapters is to give
you the strategies you need to progress through the last four chapters,
we have also introduced many words here. Each of these words is tied
to a specific reading selection that represents one of the four major
themes in Developing Vocabulary Concepts: gender issues, education,
humanities, and the environment. Chapter 1 contains a selection de-
scribing Malcolm X’s self-education while in prison. Chapter 2 contains
a text excerpt about art titled “Postimpressionism and Symbolism”
taken from a humanities text. The third chapter, “Dictionary Use,”
contains an article dealing with pollution, and the gender theme is
represented in Chapter 4 with a text excerpt on the nonverbal commu-
nication that occurs between men and women. Words drawn from
these four articles are used as examples to demonstrate and reinforce
the strategies taught. Each chapter presents a variety of activities that
permit you to interact with words from the article or text excerpt.
We encourage you to read these four chapters carefully. We also
encourage you not only to do the activities in Developing Vocabulary
Concepts, but also to discuss the words in class and try to use them in




your daily conversations and in your writing. Making a concerted ef-
fort to understand and try out the strategies presented in Part I will
enable you to progress more efficiently and effectively through the last
four chapters of this book.
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Did You Know?

The word boycott originated from Captain Charles Boycott, a
landlord who treated his tenants unfairly. To get even, the
tenants refused to work and intercepted his food and mail.
Today if you boycott a company you refuse to buy from that
company.

Knowing a Word

Do you remember any of your past experiences with vocabulary im-
provement? If you are like most students, you were probably given 20
words a week that you had to look up in a dictionary so you could write
a definition and sentence. Do you remember cramming madly for those
Friday quizzes? Do you also remember immediately forgetting all those
words the moment you escaped the classroom? If so, you are not alone.
Those experiences in “expanding” your vocabulary may not have been
effective or pleasant.

This textbook, however, will approach vocabulary expansion differ-
ently. More importantly, you will be able to remember the new words
you learn for your own personal use. Before we discuss strategies that
can increase vocabulary, however, we need to outline some basic
notions that will underlie the rest of the text. Hence, the purpose of
this chapter is to explain why vocabulary learning is important and
what it means to know a word “conceptually.”

In each chapter of this textbook there are one or more articles for
you to read. The first one is “My Alma Mater” by Malcolm X. In this
article Malcolm X describes how he educated himself while in prison.
Before reading this article, look at Activity 1.1. For your convenience,
the words you will be studying in this chapter follow the exercise.

ACTIVITY 1.1

DIRECTIONS: Before reading this article, complete the first part of
questions 1 through 3. Then read the article. Return to Activity 1.1
and fill in how you think Malcolm X would have answered these




questions. You may wish to compare and contrast your responses
with other classmates’.

1. Learning new words is important to me because

Malcolm X’s response:

. 2. To increase my vocabulary I have done these things:

Malcolm X’s response:

3. I know I really “understand” a new word when I can

Malcolm X’s response:

atheism inevitable
dormant quota
emulate rehabilitation
engrossing riffling
expounded- riveted
feigned vistas
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My Alma Mater
by Malcolm X

The first man I met in prison who made any positive impression
on me whatever was a fellow inmate, “Bimbi.” I met him in
1947, at Charlestown. He was a light, kind of red-complexioned
Negro, as I was; about my height, and he had freckles. Bimbi,
an old-time burglar, had been in many prisons. In the license
plate shop where our gang worked, he operated the machine
that stamped out the numbers. I was along the conveyor belt
where the numbers were painted.

Bimbi was the first Negro convict I'd known who didn’t re-
spond to “What’cha know, Daddy?” Often, after we had done our
day’s license plat quota, we would sit around, perhaps fifteen of
us, and listen to Bimbi. Normally, white prisoners wouldn’t
think of listening to Negro prisoners’ opinions on anything, but
guards, even, would wander over close to hear Bimbi on any sub-
ject.

He would have a cluster of people riveted, often on odd sub-
jects you never would think of. He would prove to us, dipping into
the science of human behavior, that the only difference between
us and outside people was that we had been caught. He liked to
talk about historical events and figures. When he talked about
the history of Concord, where I was to be transferred later, you
would have thought he was hired by the Chamber of Commerce,
and I wasn’t the first inmate who had never heard of Thoreau
until Bimbi expounded upon him. Bimbi was known as the
library’s best customer. What fascinated me with him most of all
was that he was the first man I had ever seen command total
respect . . . with his words.

From The Autobiography of Malcolm X by Malcolm X with Alex Haley. Copy-
right © 1964 by Alex Haley and Malcolm X. Copyright © 1965 by Alex Haley
and Betty Shabazz. Reprinted by permission of Random House, Inc.
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