EXPERTISE
IN SECOND
LANGUAGE
LEARNING
AND
TEACHING

edited by Keith Johnson

e



Expertise in Second
Language Learning and
Teaching

Edited by Keith Johnson




Editorial matter, selection and Introduction
© Keith Johnson 2005
All chapters © their respective authors 2005

All rights reserved. No reproduction, copy or transmission of this
publication may be made without written permission.

No paragraph of this publication may be reproduced, copied or transmitted
save with written permission or in accordance with the provisions of the
Copyright, Designs and Patents Act 1988, or under the terms of any licence
permitting limited copying issued by the Copyright Licensing Agency, 90
Tottenham Court Road, London W1T 4LP.

Any person who does any unauthorized act in relation to this publication
may be liable to criminal prosecution and civil claims for damages.

The authors have asserted their rights to be identified as the authors of this
work in accordance with the Copyright, Designs and Patents Act 1988.

First published 2005 by

PALGRAVE MACMILLAN

Houndmills, Basingstoke, Hampshire RG21 6XS and
175 Fifth Avenue, New York, N. Y. 10010

Companies and representatives throughout the world

PALGRAVE MACMILLAN is the global academic imprint of the Palgrave
Macmillan division of St. Martin’s Press, LLC and of Palgrave Macmillan Ltd.
Macmillan® is a registered trademark in the United States, United Kingdom
and other countries. Palgrave is a registered trademark in the European
Union and other countries.

ISBN-13: 978-1-4039-2096-6 hardback
ISBN-10: 1-4039-2096-6 hardback

This book is printed on paper suitable for recycling and made from fully
managed and sustained forest sources.

A catalogue record for this book is available from the British Library.

Library of Congress Cataloging-in-Publication Data
Expertise in second language learning and teaching / edited by
Keith Johnson.

p. CmM.

Includes bibliographical references and index.

Contents: The general study of expertise / Keith Johnson — The expert
language learner / Joan Rubin — Second language listening expertise / Christine
Goh - Reading and expertise / Catherine Wallace — Oral second language writing
expertise / Martin Bygate — Second language writing expertise / Sara Cushing
Weigle — Training language learning expertise / Steven McDonough — Expertise in
teaching / Amy B.M. Tsui — Teacher cognition in language teaching / Simon Borg
— Expertise in teacher education / Alan Waters — More than meets the eye /
Virginia Samuda.

ISBN 1-4039-2096-6 (cloth)

1. Second language acquisition. 2. Language and languages—Study and
teaching. 3. Competence and performance (linguistics) I. Johnson, Keith, 1944

P118.2.E96 2005
418°.0071-dc22 2005051165

% 9 8 7 6 5 4 3 2 1
14 13 12 11 10 09 08 07 06 05

Transferred to digital printing 2006



To the memory of Bertie



Acknowledgements

I would like to thank the contributors for their patience and co-
operation throughout; also Jill Lake and all others associated with
the production of this volume, who possess those same virtues in
abundance. 1 am grateful to Simon Borg and Cambridge University
Press for giving permission to use part of Borg’s paper Teacher cognition
in language teaching: a review of research on what language teachers think,
know, believe and do, which appeared in Language Teaching, Volume 36,
81-109.



Notes on Contributors

Simon Borg is Senior Lecturer in TESOL at the School of Education,
University of Leeds. His areas of research are teacher cognition, grammar
teaching, and the role of research in teachers’ lives. His home page is
http://www.education.leeds.ac.uk/research/sborg.htm

Martin Bygate is Professor of Applied Linguistics and Language
Education at Lancaster University. His main interests are oral language
proficiency and development, and tasks for language pedagogy. From
1998-2004 he was editor of the journal Applied Linguistics.

Christine Goh teaches undergraduate and postgraduate courses on lan-
guage acquisition, speaking and listening research, research methods
and language teaching methodology at the National Institute of
Education, Nanyang Technological University, Singapore. Her reseach
interests include oracy development in first and second language learn-
ing, the role of metacognition in listening and discourse intonation of
L2 speakers.

Keith Johnson is Professor of Linguistics and Language Education in
the Department of Linguistics and English Language, University of
Lancaster. He has written a number of books on applied linguistic
topics. He is currently interested in expertise studies, and runs a

research group in Lancaster which focuses on Language Teaching
Expertise (LATEX).

Steven McDonough was formerly Lecturer in Applied Linguistics at
the University of Essex. He is now retired. He has published books on
psychology, strategies, research methods (with Jo McDonough) and
Applied Linguistics, and many articles, all in the area of second
language learning and teaching.

Joan Rubin, Joan Rubin Associates (Wheaton, Maryland) has pio-
neered research on the Good Language Learner. Her research over the
past thirty years has focused on learner strategies, metacognition, and
intervention promoting more effective student management of their
learning. Dr Rubin has given teacher training workshops and lectures

Xi



xii Notes on Contributors

in many countries including Australia, Hong Kong, Italy, France, Spain,
Sweden, Mexico and Egypt among others.

Virginia Samuda has been a language teacher, materials writer,
teacher trainer and classroom reseacher in the UK, US, Latin America
and SE Asia. She is currently researching task design at Lancaster
University.

Amy B.M. Tsui is Chair Professor in the Faculty of Education, the
University of Hong Kong. Her research interests include teacher educa-
tion, language policy, spoken discourse analysis, and corpus linguistics.

Catherine Wallace is Reader in Education in the School of Culture,
Language and Communication at the Institute of Education, University
of London. She is the author of a number of publications on the teach-

ing of reading, most recently: Critical Reading in Language Education
(2003).

Alan Waters is a Senior Lecturer in the Department of Linguistics and
English Language, University of Lancaster. He has been involved in a
number of English language teacher and trainer training projects
around the world. His main research interests are in teacher learning
and innovation in language education.

Sara Cushing Weigle is Associate Professor of Applied Linguistics and
ESL at Georgia State University, where she teaches courses in assess-
ment, second language teacher development, and linguistics. She is the
author of Assessing Writing (2002).



Ccontents

List of Tables and Figures
Acknowledgements
Notes on Contributors

Introduction
Keith Johnson

Part I Expertise in General

1 The ‘General’ Study of Expertise
Keith Johnson

Part II Expertise in Language Learning and Use

2 The Expert Language Learner: a Review of Good Language
Learner Studies and Learner Strategies
Joan Rubin

3 Second Language Listening Expertise
Christine Goh

4 Reading and Expertise
Catherine Wallace

S Oral Second Language Abilities as Expertise
Martin Bygate

6 Second Language Writing Expertise
Sara Cushing Weigle

/ Training Language Learning Expertise
Steven McDonough

Part III Expertise in Language Teaching

8 Expertise in Teaching: Perspectives and Issues
Amy B. M. Tsui

vii

1X

X1

11

35

37

64

83

104

128

150

165

167



viii Contents

9 Teacher Cognition in Language Teaching 190
Simon Borg

10 Expertise in Teacher Education: Helping Teachers to
Learn

Alan Waters

210

11 Expertise in Pedagogic Task Design 230
Virginia Samuda

Index 255



List of Tables and Figures

Tables
Table 1.1
Table 9.1

Table 10.1

Figures

Figure 2.1
Figure 2.2
Figure 2.3
Figure 5.1
Figure 9.1

Figure 9.2

Figure 10.1
Figure 10.2
Figure 10.3
Figure 10.4
Figure 11.1

Example expertise studies in various domains
Cognitive influences on language teachers’
classroom practices

Strengths and weaknesses of off- and on-the-job
modes of teacher education

Procedures for self management
Knowledge and beliefs

Self-management process

Working memory in speech production
Teacher cognition, schooling, professional
education, and classroom practice
Practices realising the principle of accounting
for individual differences

The teacher learning cycle

The teacher iceberg

Kelly’s criteria and the teacher iceberg
The transition curve

The design brief given to participants

1X

12

193

214

38
41
45
110

192

203
215
217
218
221
240



Introduction

Keith Johnson

There is a sense in which almost any statement about language,
language learning or language teaching may be said to hold implica-
tions for a view about language learning or teaching expertise. Thus an
observation about the nature of language implies a view about what it
is that an expert user of the language is able to do. Similarly, a state-
ment about language learning is interpretable as an observation about
the processes which an expert learner has successfully undertaken.

Since this is the case, it may be argued that studying expertise in these
areas is no new endeavour, but has indeed been done since applied lin-
guistics began. What justification then for a book on the topic early in
the twenty-first century? Among the reasons is that in the latter half of
the twentieth century, particular impetus was given to the study of
expertise through attempts to create machines possessing artificial intel-
ligence and able to undertake human skills. In order for these skills to
be mastered by machines, it was necessary for them to be analysed and
understood. As the impetus gained momentum over the decades, our
understanding of the nature of expertise grew. So also did the armoury
of research methods used for the study of expertise. One characteristic
procedure involves collecting together subjects thought by whatever cri-
teria to be ‘experts’ (the issue of what criteria may be used to identify
experts is discussed more than once in this volume), and finding out
what they share in common. Another related method involves collect-
ing together two groups of subjects — so-called novices and experts, and
ascertaining how they differ. A number of contributions to this volume
discuss expertise studies which utilise such procedures.

By now, at the start of the twenty-first century, expertise studies have
been undertaken in a large number of domains (and Table 1.1 of Chapter
1 lists a number of them). Applied linguistics is a relative newcomer to
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2 Expertise in Second Language Learning and Teaching

the list, and this is in itself a major reason why the time is ripe for a
volume looking at what has been done in other domains, as well as what
is emerging in the areas of second language learning and teaching. The
preparedness to look at findings in non-linguistic domains and consider
relating them to language learning and teaching is in fact a relatively new
- and very welcome - phenomenon in recent applied linguistic history.
This is because a paradigm which has long held sway regards language as
a construct, and language learning as a process, separate (and largely
incomparable with) other constructs and processes. The paradigm is asso-
ciated with the notion that, as far as first language acquisition is con-
cerned, language develops through mechanisms largely distinct from
those which control cognitive growth. The effect of this set of views on
second language learning and teaching has been to create a climate in
which inspiration has come through seeking parallels with first language
acquisition, rather than looking at the practices of (for example) the
mathematics or the music teacher. But in recent decades this set of views
has begun to be supplanted by ones which permit and indeed invite
cross-domain comparisons. Language learning theories have been devel-
oped which utilise concepts springing from more general learning theo-
ries. Good examples, discussed in work described in Chapter S (and
elsewhere), are the concepts of declarative and procedural knowledge and
automisation, utilised by cognitive psychologists like Anderson (1982),
who applies them to learning in domains such as geometry. Because of
these developments, there is now a preparedness to consider work in
other domains as being potentially relevant to the study of expertise in
second language learning and teaching. Many of the papers in this
volume reflect such preparedness.

Why is expertise in second language learning and teaching worth study-
ing? Apart from the theoretical insights this may provide to applied lin-
guistics, there is also the huge possible benefit to language learner and
teacher training (issues considered particularly in Chapters 7 and 10). If we
wish to create expert learners and teachers we require, one might imagine,
information about the characteristics they need to develop. When we have
that information, very many issues will doubtless arise about how we can
best facilitate development of the identified characteristics. But an under-
standing of what constitutes expertise may be regarded as a necessary con-
dition in that endeavour - as necessary to applied linguistics as it was
earlier to the development of artificial intelligence.

In the first chapter of this volume, Keith Johnson provides a brief
survey of expertise research covering a number of non-linguistic domains,
and attempts to identify salient characteristics of expertise. His short his-
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torical perspective begins with De Groot’s work on chess expertise in the
first half of the twentieth century; he then describes the computer-based
Al work of the 1960s and moves to more recent times when the number
of domains studied has grown considerably. During the course of his
survey, various hypotheses come to light, including the claims that exper-
tise is a matter of ability to think deeply, of superior memory power and
of possessing a wide general knowledge. The research shows, he argues,
that none of these is necessarily the case. In the second part of his chapter
he considers some of the main research techniques used to study exper-
tise. He pays particular attention to various forms of introspection, such
as concurrent verbalisation and stimulated recall, both of which have
been heavily used in expertise research.

Part II of the book (Chapters 2 to 7) focuses on the language learner
and user. In Chapter 2, Joan Rubin describes and develops a compre-
hensive model of expertise, called LSM (for Learner Self-Management).
The model is supported by a mass of research undertaken over the
past few decades, and her chapter provides a valuable overview of
this. Particularly interesting in the LSM model are the relationships
holding between procedures, knowledge and beliefs. Having described
the model, Rubin then considers the characteristics which good lan-
guage learners (GLLs) possess. She provides a historical perspective of
GLL studies, describing inter alia her own work which played such a
major role in the growth of this field. She notes that early work in
GLLs focuses attention on knowledge, then later on procedures. More
recently there has been an emphasis on metacognitive strategies and
the development of knowledge and beliefs. Her chapter also looks at
strategies associated with different skills, and at individual differences.
Though such differences undoubtedly exist, Rubin makes the point
that there is more ‘universality’ in the use of metacognitive than
cognitive strategies.

The following chapters look at the ‘four skills’ in turn. Christine
Goh begins her consideration of listening by noting that one way for
teachers to plan activities to develop listening competence ‘is to con-
sider the characteristics of second language (L2) listening expertise’.
This points out a major justification for expertise studies, that they
will provide valuable information on what should be taught in class-
rooms. Goh’s analysis of listening shares characteristics with Rubin’s
analysis, and though their major analytical categories have different
names, there are many features in common. In Goh these categories
are knowledge, heuristics/strategies and control. She looks at these in
turn, (like Rubin also) considering ‘bad’ as well as ‘good’ performers.



4 Expertise in Second Language Learning and Teaching

In Goh'’s discussion, the issue of how to train good performance is
never far from the surface. In one section she looks at the issue of
whether metacognitive strategies can be taught, and a later section is
devoted to the question of developing expertise. Here she observes
that there is an urgent need to investigate the usefulness of various
types of training tasks.

Catherine Wallace’s chapter on reading challenges some of the
notions discussed elsewhere in this volume, as for example that auto-
maticity is of central importance to expert performance. She argues
that ‘traditional’ accounts of expertise do not do justice to the com-
plexity and diversity of reading behaviour, and suggests that there are
differences between reading and other language skills in terms of
expertise. She questions the novice/expert distinction in relation to
reading, because the behaviour is not describable in terms of incremen-
tal skills — expert reading involves the same principles at both early and
advanced levels. At the centre of her argument is the notion that we
need to regard reading as sociolinguistic behaviour, and her account
also has a critical discourse perspective, giving particular importance to
the Reader as Critic, a role which permits non-native readers to max-
imise what they bring to the reading task. In relation to this, she makes
the useful point that the L2 reader may have advantages over the
L1 reader, since the former brings the possibility of an outsider’s eye,
able to stand back from whatever stance a text takes. In terms of
research methodology, her chapter provides a good example of think-
ing aloud - William’s reading protocol shows clearly how what readers
do is to ‘interpret’ rather than merely ‘comprehend’.

In Chapter 5, Martin Bygate attempts to characterise an ‘expertise
approach’ to L2 learning, drawing on work in other domains, and (like
others in this volume) making particular use of Dreyfus and Dreyfus’
(1986) framework. He notes the role of repertoires in a variety of skills
and identifies those relevant to oral language production. His chapter is
also concerned with the development of expertise, and here (as through-
out the chapter) he shows himself willing to seek outside applied linguis-
tics, in the general skills literature, for insights on this. Another important
feature of Bygate’'s chapter is that his account ‘provides guidelines for
structuring a quite substantial programme of developing oral expertise in
a second language’. This leads him into the realm of task-based teaching,
and in this way he shows how an ‘expertise approach’ to language sKill
can have important implications for language teaching.

Sara Weigle’s chapter deals with writing, and like Bygate, she makes
liberal reference to non-linguistic expertise studies, particularly utilis-
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ing Bereiter and Scardamalia’s (1987) distinction between knowledge
telling and transforming. Though she considers the different areas of
knowledge a writer will possess, she shares with Wallace a realisation
that social factors are as important as ‘cognitive explanations’. At
various points she mentions the contextual nature of expertise, and
how expertise cannot easily be transferred from one domain to
another. Her chapter deals at length with the pedagogic implications of
writing expertise research, and includes discussion of strategy training
(an issue taken up in detail in the following chapter). In this discussion
she does not however lose sight of the importance of automising basic
skills, acknowledging that learners need to have good vocabulary and
syntax control as well as being able to operate purposefully and strate-
gically. In the course of her consideration of training for expertise she
looks at the interesting possibility of using reader protocols to develop
a writer’s awareness of audience.

Steven McDonough’s chapter on Training language learning expertise
concludes Part II. He identifies five questions to ask about learner
training, and gives particular consideration to the ‘chicken/egg issue’.
The assumption in the early days of research in the area was that strat-
egy use determined proficiency level; but it might (McDonough notes)
be the other way round, and at the very least the relationship between
the two may be non-linear, and more complex than early research
suggested. His chapter contains a long section looking in some detail
at the issue of how expertise may be evaluated, and how (in any field)
there will be differing definitions of success which need to be ques-
tioned. His coverage of this and other issues indicate that though
McDonough’s chapter focuses principally on learner training, a
number of the points he makes are relevant to the training of exper-
tise in general, including in teaching, and in this sense his chapter
provides a useful bridge to Part III which focuses on areas of teaching
expertise.

Chapter 8, written by Amy Tsui, provides a valuable overview of
expertise studies on teaching in all domains. She echoes Weigle’s
point about the ‘contextual nature of expertise’ arguing that teach-
ing is a situated activity and in this respect is different from some
other areas of expertise. She picks up various issues discussed earlier
in the volume (particularly in Chapter 1). One of these is the ques-
tion of what criteria can be used to identify the expert performer
(the teacher in this case), and she provides a lengthy consideration
of this important issue. Her conclusion expresses doubts that it
will ever be possible to identify criteria which will hold across all
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cultures. Tsui’s chapter has big sections on studies of expertise as
both state and process. In the course of her discussion she describes
her own work in the development of expertise, and emphasises the
expert’s interactive process of ‘theorising practical knowledge and
practicalising theoretical knowledge’. One of the characteristics
of the expert which she discusses is the tendency to ‘problematising
the unproblematic’ (a topic which Samuda also touches on in
Chapter 11). In this respect she utilises an expressive phrase of
Ericsson (2002) who notes that the expert shows ‘resistance to auto-
maticity’. At both the beginning and end of her paper, Tsui draws
attention to a specific motive for undertaking teacher expertise
research - to show the world that teacher expertise is on a par with
other areas of professional expertise (important because teachers are
so often undervalued in contemporary societies).

In Chapter 9, Simon Borg focuses on an area much discussed in
relation to teaching expertise — teacher cognition. While Tsui looks at
teacher studies in general, Borg concentrates on language teaching,
and his chapter provides a thorough survey of cognition as it relates
to classroom practice. Like other contributors, he makes the point
that teaching expertise is highly related to context, and in a subsec-
tion dealing with Cognition and context, he shows how aspects of
social, psychological and environmental context shape teacher prac-
tices. His chapter also looks at decision-making, which he describes as
‘the most researched aspect of language teacher cognition’, and in a
section entitled Cognition and experience, he reports on novice/expert
studies which show, inter alia, that experienced teachers are more
prepared to improvise than inexperienced ones. Echoing a research
methodology point made in Chapter 1, Borg notes that longitudinal
research on teacher development would provide a useful additional
perspective to novice/expert studies.

In Chapter 10, Alan Waters points out that the field of teacher edu-
cation is particularly lacking in expertise studies; in his words: ‘there
appears to be strikingly little empirical research concerning the exper-
tise of the teacher educator’. He identifies the kinds of questions which
expertise studies might pose and eventually answer. One is: ‘how do
skilled teacher educators set about framing and developing teacher
learning opportunities?’ He also makes the point (touching on one of
the central rationales for this volume), that teacher education would
benefit from looking at expertise studies in other domains. Like a
number of other contributors, his chapter also makes use of the declar-
ative/procedural knowledge distinction. Another welcome feature is



Keith Johnson 7

that Waters brings into the discussion another relevant area of study of
increasing importance today - that of managing innovation.

Part I1I of the volume deals with expertise in language teaching but,
as Waters’ contribution suggests, the phrase ‘language teaching’ is
intended in a broad sense to include teacher education. It also
includes the area covered in the final chapter, Virginia Samuda’s,
which deals with expertise in task design. Samuda notes the consider-
able interest shown in tasks and task-based teaching in recent applied
linguistics. Yet, she argues, most of the work in task design has been
based on intuition rather than research. She describes the few
research-based studies that have been undertaken, and concludes her
chapter with a discussion on the applications of research to training
issues — a central concern of this volume as a whole. Regarding
research methodology, Samuda spends considerable time discussing
what Bereiter and Scardamalia (1993) call the ‘constitutive problem’,
to find appropriate research tasks which will capture all the elements
of the skill under consideration (what she calls the ‘core set of domain
problems’). This issue also made its appearance in Chapter 1 (in the
section entitled selecting a suitable task to capture expertise).
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