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Preface

Children’s display of unacceptable behavior in the school setting, school violence, academic
underachievement, and school failure represent a cluster of problems that touches all aspects
of society. Children with learning and behavior problems are much more likely to be unem-
ployed, exhibit significant emotional and behavior disorders in adulthood, as well as become
incarcerated. For example, by adolescence, children with Attention Deficit Hyperactivity Dis-
order are more likely to be retained a grade, drop out of school, have contact with the law,
or fair worse along a number of dimensions than their unaffected siblings (Barkely, 1998).
Identification, assessment, and treatment of children with externalizing behavior problems
and learningdisabilities is critical to optimizing development and prevention of relatively in-
tractable behavioral and emotional problems in adulthood. For example, poor interpersonal
problem solving and social skills excesses and deficits are strongly associated with poor out-
come in adolescence and adulthood. The school is where children learn essential academic,
social, and impulse control skills that allow them to function effectively in later years. School
is where problems in these areas can be most easily identified and addressed.

The purpose of this book is to provide an overview of assessment practices for evaluating
children’s externalizing behavior problems exhibited in the school environment. Reviews of
approximately 100 assessment devices for measuring children’s externalizing problems are
included. Instruments include structured interviews, rating scales, and observational methods.
As rating scales are the primary assessment type supported by statistical studies, they are
emphasized in the portion of the book that reviews measures. To complement this necessary
emphasis on rating scales, we are including chapters on functional assessment and curriculum-
based assessment, both of which emphasize direct assessment of behavior and the environ-
mental contingencies maintaining behavior. These methods are “state of the art” in school
psychology and certainly should be familiar to anyone assessing children’s behavior in the
school setting. Thus, this volume, is an attempt to present a broad, integrative assessment
perspective in which evaluation of children’s behavior can take many forms depending on the
assessment question; however, our emphasis is on answering the ultimate assessment goal,
helping children experience competency in the school setting.

Chapter 1 provides an overview of issues relevant to the assessment of children’s ex-
ternalizing behavior problems in the school environment. These issues include purposes of
assessment, methods of assessment including multi-informant/multi-method assessment, laws
affecting assessment practices, and reimbursement issues. Chapter 2 presents information on
diagnostic issues relevant to children’s behavior problems in the classroom. This includes
discussion of traditional diagnostic classification using the DSM-1IV, as well as utilization of
functional assessment methods. Functional assessment methods emphasize identifying the
function of the behavior with regard to reinforcement contingencies. Chapter 3 expands
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viii PREFACE

upon Chapter 2 by presenting specific methodologies for conducting functional assessments
of children’s behavior problems in the school setting. Functional Behavioral Assessment (FBA)
entails identifying environmental factors that maintain or suppress an individual’s behavior and
links assessment findings to treatment. Chapter 3 provides legal, ethical, and clinical rationales
for utilizing FBA in the school setting. Chapter 4 describes Curriculum-Based Measurement
(CBM) which is hallmarked as “best practice” for measuring academic skill level. Curriculum-
based assessment (CBM), in contrast, measures the student’s rate of correct responding on
standardized tasks that are representative of the client’s curriculum. CBM assesses the client’s
skill level with regard to the curriculum in which he is placed and can be used to measure read-
ing, mathematics, and written expression skills by behaviorally oriented school psychologists.
CBM serves as an alternative to traditional, norm referenced approaches to academic assess-
ment. Norm-referenced assessment, which is characterized by the majority of the assessment
instruments reviewed in the latter portion of this volume, leads to assigning a client a position
within a normative distribution. For example, most rating scales provide standard scores and
percentile rankings which indicate the degree to which the individual differs from the average
person in the standardization sample. CBM more closely leads to treatment and assesses the
client from within the environment that learning is to take place. Although our focus in on
the assessment of externalizing behavior problems, inadequate academic skill relative to the
curriculum in which the child is placed is closely associated with displays of negative behavior
and therefore is emphasized in the text.

The final portion of the volume provides reviews of measures for assessing children’s
behavior problems in the school setting. The potential measures for inclusion far exceeds the
allotted space. Therefore, the following guidelines were used:

1. The instrument must focus on behavioral or interpersonal problems evidenced in the
school environment. In a few cases, we included measures that appeared to have direct
relevance to school behavior problems such as measures of aggression.

2. The most comprehensively covered measures are those with the highest degree of
reliability and validity supporting the instrument.

3. Norm reference measures of cognitive or academic functioning are not reviewed. Nor
are laboratory measures of attention reviewed given their inconsistent relationship to
classroom behavior.

4. All measures reviewed must be available in English and have psychometric studies
supporting the reliability and validity of the instrument.

All reviews describe the purpose of the instrument, the population for which it was
intended, a description of the instrument and administration, scoring guidelines, psychometric
properties of the instrument, and general strengths and limitations. Information for obtaining
the instrument is provided as well. The volume ends with a glossary of all major terms used
in the volume including those used in this preface.

Mary Lou Kelley
Louisiana State University
Baton, Rouge, LA



Contents

INTRODUCTION . .. e e e e e e e e e e
Mary Lou Kelley

BACKETOUNA & « s 5 o0 65 s o 0o 70 5105 556 3 0 58 & 1 930 & 00 6 930 655 3 05000 i 0 6 10 1 8 6 2 o 3 30 60
Structure of the BOOK s izsimsseincrvimisoimoresnasmassimsmesmasssssaesesbasus
Format of Instrument Descriptions . ..............ouiiiiiiiiniiiiinanaiananan...

Part I. Behavior Problems of Children in the School Setting

Chapter 1

ASSESSMENT OF CHILDREN’S BEHAVIOR IN THE SCHOOL SETTING:

AN OVERVIEW . 505 6msmunmsmasmeonsesmmssesssensoosessne s sgses5es s sussss
Mary Lou Kelley

Purposes of ASSESSIMENT ... ....... ... ... e
Ethical and Legal Issues Pertaining to ASSeSSMent .................coouuiuueee....
Test Reliability and Validity ....... ... .. .
ASSESSTENEt MEthOUS: i sivmssrmmsmvsmsaesms venmivosmeSisRanasmsHas®sgEssibes
Scope of the ASSESSIMENT . ... ...ttt et
Reimbursement ISSUEs ... ... ...
RefeIenCes ... .
Chapter 2

BEHAVIOR PROBLEMS IN THE SCHOOL SETTING: SYNTHESIZING
STRUCTURAL AND FUNCTIONAL ASSESSMENT . ...... ...t
David Reitman and Stephen D. A. Hupp

Description Of ADHIDD o sissse e s i is 5o 558555 86550505 binninmnsmnens s
Parent and Teacher Interviews ............ .. ... . .. ... i ittt
Behavior Rating Scales ............... ..
Direct MEASUIES . . ... ..ottt e ettt et e e e
Description of ODD and CD ... ... ... it
ASSesSMENt of ODPD! GNdICD) : v :swiwismsmismsmeiminmeomsnosms nisssaesms b s neomss
The Functional Approach to ADHD, ODD,andCD ..............................
Functional ASSESSMENt ... ... ...t
References .. ... .

10
11
12
18
19
20



x | CONTENTS

Chapter 3
FUNCTIONAL ASSESSMENT OF SCHOOL-BASED CONCERNS...............
George H. Noell

Distinguishing between Functional Assessment and Functional Analysis ............
Purpose of this CRAPEL . : s« : s mssms sms s masosomsms omemspmssossssgsessssss
Functional Assessment of School-Based Concerns ............. ...,
What is Assessed: Antecedents, Behaviors, and Consequences .....................
Assessment Methods ... ...t
The Context and Coordination of Functional Assessment .........................
Assessmentto Treatment LiNKAZes . . x.umsessnsusimsmismamosins smhsms sisss oes s o5
Following Up on Treatment Implementation and Efficacy .........................
Case Illustration of Function-Based Treatment of a School-Based Referral ..........
CONCIUSION . ..ottt e e et e e e e e e e e
REfOIENCES . ...t

Chapter 4

DIRECT ASSESSMENT OF CLIENTS’ INSTRUCTIONAL NEEDS: IMPROVING
ACADEMIC, SOCIAL, AND EMOTIONAL OUTCOMES .......................
George H. Noell

PUiPOSE OF thiS CRAPEE ;s cwosmeomsmusnsmosmsos oy ss o s o ssms s m 8w s i s e s m & e
Traditional Approaches to Academic Assessment ...................c.oveiinnn...
Curriculum-Based Measurement ....................oiiiiiiiiiiiiiiii..
Curriculum-Based Measurement Procedures ............................. .. ...,
Moving beyond Testing to Assessment: Seeing the Forest ...................... ...
Two Case IHMUStrations ... .........oooiiiiiii e
SUMMATY 5% c s s a5 e 05 5 505 605505 5003 55 6605 65 $465 816 FUF 5 5 W5 5/ 5 5 39 5 0 8 676 & I0 § ke
ReferenCes ... ..s 5.0 5000505055550 555 55 b8 55 0 5 HI0E I BEOEERIsmIBIETsBOEBs RAFT S

Part II. Assessment Instruments

Chapter 5
SUMMARY GRID OF REVIEWED MEASURES . ....... ... ... ... ...
Shannon Self-Brown

Chapter 6
MEASURES OF EXTERNALIZING AND ATTENTIONAL PROBLEMS
IN CHILDREN . . ..

Achenbach System of Empirically-Based Assessment: Child Behavior Checklist

(CBCL), Teacher Report Form (TRF), & Youth Self Report (YSR) .................
Achenbach System of Empirically-Based Assessment-Preschool: Child Behavior

Checkist 11/2-5 (CBCL 11/2-5) & Caregiver-Teacher Report (C-TRF) .............
Achievement Motivation Profile (AMP) . ... ... ... .. .
Achieving Behavioral Competencies (ABC) ....... ... ... i,
ADD-H Comprehensive Teacher’s Rating Scale-2 ed. (ACTeRS) ......oovnn....
Adjustment Scales for Children and Adolescents (ASCA) ...,
Adolescent Psychopathology Scale (APS) ...... ... ... .. .. . . ...
Assessment of Interpersonal Relations (AIR) ...,

63

65
66
67
71
79
80
81

85



CONTENTS xi

Attention Deficit Disorders Evaluation Scale-2™ ed. (ADDES) .................... 116
Attention-Deficit/Hyperactivity Disorder Rating Scale-IV

(ADHD Rating Scale-IV) ... 119
Attention-Deficit/Hyperactivity Disorder Test (ADHDT) ........... ... ... ... . 121
Behavior Assessment System for Children (BASC) ............... ... ... ... 123
Behavior Dimensions Scale (BDS) .....iiiitiiiiiiiiirnininennnsresesssneneas 125
Behavior Disorders Identification Scale (BDIS) ..., 127
Behavior Evaluation Scale-2" ed. (BES-2) .. ...ttt 130
Behavior Rating Profile (BRP) .......... .. 132
Burks’ Behavior Rating Scales (BBRS) ....... ... . i 134
Carey Temperament Scales (CTS) :.s:cwcmicmaimssmemsememmasmemssms swsasimsasses 136
Child and Adolescent Functional Assessment Scale (CAFAS) ..................... 138
Children’s Action Tendency Scale (CATS) . ...t 140
Children’s Attention and Adjustment Survey (CAAS) ... ... .. i 141
Children’s Personality Questionnaire (CPQ) .........................cooiiiin... 143
Children’s Problems Checklist (CPC) . ......... it 145
Conducting Functional Behavioral Assessments (FBA) ........................... 147
Conners’ Rating Scales-Revised (CRS-R) ................. ... ... ....oio.... 149
Devereux Behavior Rating Scale (DBRS) ........ ... ... . .. 152
Diagnostic Interview for Children and Adolescents (DICA) ....................... 154
Differential Test of Conduct and Emotional Problems (DTCEP) ................... 156
Early Childhood Behavior Scale (ECBS) oo iwiswesimsssoegussoms 56665855860 o 158
Early Childhood Inventory-4 (ECI-4) ...... ... .. .. ... i it 160
EcoBehavioral Assessment Systems Software, Version 3.0 (EBASS) ............... 162
Emotional and Behavior Problem Scale (EBPS) ................................. 164
Emotional or Behavior Disorders Scale (EBDS) .............. ..., 166
Eyberg Child Behavior Inventory/Sutter-Eyberg Student Behavior Inventory-Revised

(ECBISESBIER).  ismisuimisissmssns e s st s 68 mm 55 o i m e aum e oom i o mn om0 e o so o 168
Functional Assessment and Intervention Program (FAIP) ......................... 171
Home Situations Questionnaire, School Situations Questionnaire (HSQ,SSQ) ....... 172
Individualized Classroom Education Questionnaire (ICEQ) .......... S8 e s Eas S HeE 174
Interview Schedule for Children and Adolescents ISCA) ... ... 176
Louisville Behavior Checklist (LBC) . ..., 178
Manifestation of Symptomatology Scale (MOSS) ......... ... ... 179
Matson Evaluation of Social Skills with Youngsters (MESSY) ..................... 181
Multidimensional Self-Concept Scale (MSCS) ... ... 183
Personality Inventory for Children (PIC) ......... ... .. ..., 185
Piers-Harris Children’s Self-Concept Scale (Piers-Harris) ......................... 187
Portland Problem Behavior Checklist-Revised (PPBC-R) ......................... 189
Preschool and Kindergarten Behavior Scales (PKBS) ............................. 191
Revised Behavior Problem Checklist (RBPC) ....... ... ..., 193
School Archival Records Search (SARS) . ... ... 195
School Social Behavior Scales (SSBS) . ... i 197
School Social Skills Rating Scale (S3) ........... oo 199
Semistructured Clinical Interview for Children and Adolescents (SCICA) ........... 201
Social Behavior Assessment Inventory (SBAI) ........................cooio.... 203
Social Competence and Behavior Evaluation (SCBE) ............................ 205
Social Skills Rating System (SSRS) ... ... 207
Strengths and Difficulties Questionnaire (SDQ) ................c.ccouiieeeeeno.... 209

Student Adjustment Inventory (SAI) ........... i 212



xii CONTENTS

Student Self-Concept Scale (SSCS) .. ... 213
Systematic Screening for Behavior Disorders (SSBD) ........ ... ... ... ... ..., 215
Teacher-Child Rating Scale 2.1 (T-CRS 2:1) .o swiwsswsmsswsmssmspasns smsssenss 218
Tennessee Self-Concept Scale, 27 ed. (TSCS:2) ot e e 220
Transition Behavior Scale (TBS) ... ... e 222
Appendix

GLOS S ARY . 225



Introduction

Mary Lou Kelley

BACKGROUND

The prevalence of children who manifest behavioral and academic problems in the school set-
ting represent a vast source of referral for mental health and school professionals as well as med-
ical personnel. The assessment and treatment of children with Attention Deficit Hyperactivity
Disorder (ADHD), for example, has received tremendous media attention with continued con-
fusion as to what constitutes the diagnosis and how it is best treated. The use of well-normed
instruments that assess the presence of symptoms and associated problems across environ-
ments and caretakers is clearly the recommended practice (Barkley, 1998; Robin, 1998). The
American Academy of Pediatrics has recognized ADHD as a chronic and prevalent condition
that must be assessed using standardized instruments that document that the child meets the
DSM-IV and associated problems (AAP, 2000). Likewise Oppositional Defiant Disorder and
Conduct Disorder are commonly evidenced in school-aged children and the behaviors often
are manifested in the classroom setting. Complicating the clinical manifestation of external-
izing behavior problems in the school setting, is the common presence of academic skill or
performance deficits that must be addressed in the assessment and treatment of children.

The purpose of this book is to provide clinicians and researchers with a compendium of
instruments for assessing childrens’ and adolescents’ externalizing or attentional problems in
the school setting. Although the primary focus is on the evaluation of problems manifested in
the school setting, many instruments reviewed are multi-informant and intended for the com-
prehensive assessment of children across settings. The instruments reviewed here primarily
assessed children’s externalizing behavior problems in the school setting. However, we in-
cluded some measures that may be related to externalizing behavior such as measures of social
skills and self-concept. All measures reviewed have psychometric support and are standardized.
We did not include measures of academic or cognitive functioning. Although we made an at-
tempt to obtain all norm based instruments related to the assessment of children’s school
related behavior problems, sometimes we simply could not get the author or publisher to reply

Mary Lou Kelley ¢ Department of Psychology, Louisiana State University, Baton Rouge, Louisiana
70803



2 INTRODUCTION

or could not locate the author of the measure. We may have overlooked some measures. Thus,
this compilation is comprehensive but not exhaustive.

The contemporary assessment of children’s behavior problems has moved away from
emphasis on interview and questionnaire data. Instead, the emphasis is on functional assess-
ment of children within the classroom setting. Functional assessment refers to identifying the
function of the behavior with regard to reinforcement contingencies. Given the importance
of this approach. Dr. George Noell, a leader in the field, has written a chapter on functional
assessment methods. He also wrote a chapter on curriculum based assessment which refers
to the students’ rate of correct responding on standardized tasks that are representative of the
clients’ curriculum. This chapter was included given the attention this approach to academic
assessment is emphasized in the School Psychology literature as best practice. It serves as an
alternative to, or augmentation of, norm based academic testing. The chapter was included
given the frequency of academic skill deficit in children with externalizing behavior problems
displayed in the school setting.

STRUCTURE OF THE BOOK

The book is organized into two sections. The first section presents four chapters on the
assessment of children. Following measures are reviewed which are presented in alphabetical
order. Measures are summarized in a grid preceding the reviews. The grid presents the title
of the measure, general purpose, population for its intended use, respondents (i.e., teacher,
parent, student), administration time, norms, and strengths and limitations. Finally, a glossary
of terms used throughout the book is presented.

FORMAT OF INSTRUMENT DESCRIPTIONS

All instruments are reviewed in a standard format. The reviews were completed by a
variety of individuals with training in measurement. Many times reviews were completed col-
laboratively with one of the editors and a doctoral student in clinical or school psychology. After
presenting the title and reviewer, each instrument was reviewed using the following format.

Purpose

The author’s intended purpose is presented.

Population

The age range and gender of students for whom the measure is appropriate.

Description

This section presents a brief overview of the measure including the structure, scales, item
type, and response format (e.g., 5 point Likert-type scale). When appropriate, all versions of
the scale are described, such as inclusion of a parent and teacher version of the instrument or
variations of the instrument for different aged students.
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Administration

This section gives the approximate time to complete the measure as well as intended
respondent.
Scoring

This section provides a description of the scoring procedures including availability of
computerized scoring.
Psychometric Properties

Norms. Described the standardization sample and available norms.

Reliability. Describes studies on the instrument’s internal consistency, inter-rater, and
test-retest reliability.

Validity. Describes studies on validity (e.g., construct, convergent, predictive, discrim-
inant, and factorial).

Clinical Utility
Rates our estimates of the clinical utility of the instrument from High to Limited. Ratings
indicate whether the instrument is frequently used in clinical settings and/or would be appro-

priate and easily used in clinical work. These ratings are subjective only and based on the
reviewer’s perceptions of clinical utility.

Authors

The authors of the instrument.

Publication Year

Lists the publication year if available.

Source

Identifies how the measure can be obtained. When the measure is published by a large
publishing house, the address, telephone/fax number, and email address are listed.

Fee

Specifies whether or not there is a fee for obtaining the measure.
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