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Preface

The systematic study of curriculum is a twentieth-century phenome-
non. In the past, concerns about what happened in schools were mostly
limited to descriptions of what courses or subjects ought to be studied.
Today we find curriculum planning and development much improved
but still in the process of change and refinement.

This book adds to the growing body of literature that began over
eighty years ago. It stands on the shoulders of ideas developed and
reworked by thousands of students of the curriculum field. Clearly, it
does not claim to invent any “new wheels.” Rather, it considers what
ought to be done as well as what is done in the name of curriculum
improvement. Our work here deals with consideration of fundamental,
persisting ideas in the curriculum field viewed from emerging and
evolving challenges facing education and society today. Our profession
has often been inclined to change to new ideas largely because of their
newness. For this and other reasons, many fundamental curriculum
approaches have never been systematically and fully implemented.
Despite their successes in beginning practice, numbers of these ap-
proaches were replaced with more recent organizational concepts.

For many years, curriculum specialists have debated Herbert
Spencer’s question “What knowledge is of most worth?” Indeed, for
many that query has almost come to define what the curriculum field
is about. In this book we suggest focusing conceptualization of the
éurriculum field through the question “How much of what kind of
learning is required to get where?” In other words, this book not only
addresses the issue of compelling knowledge and skills, but also con-
siders why, to what degree, and to what ends they should be learned.
However, the book is also set within the context of schools that attempt
to educate young people. Thus, in order to consider our question ade-
quately, we have also described ideas about the form schools might
take and how learning experiences may be planned, implemented, and
evaluated.

The book follows what we believe to be a useful format for think-
ing through the many issues related to curriculum planning and de-
velopment. The introduction raises some future concerns, and the first
two chapters blend two aspects of our study. One is a look at how
curriculum ideas appear in the present context of schools. The second
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is an attempt to define the meaning of curriculum, curriculum plan-
ning, and other related ideas.

Chapters 3—7 explore how concepts in curriculum planning and
development might be applied in schools. To clarify this issue, we
suggest a broad framework that delineates the content and process of
curriculum planning. Included in these chapters are discussions of the
foundations of curriculum, the purposes of education, professional
knowledge needed for curriculum development, organization of the
school program, and design of specific curriculum plans to support
teaching—learning situations.

Chapter 8 describes some of the important ideas and issues in
curriculum evaluation. Chapter 9 looks at ways in which curriculum
planning may be made more effective through cooperative efforts,
professional growth, and organizational structures developed to re-
spond to curriculum issues. Chapter 10 focuses.on emerging issues
such as school criticisms, youth issues, and modern technology as the
basis for imagining what we must do in curriculum planning to make
our school programs more responsive in the future.

One book can hardly explain all that is known or could be said
about curriculum, and ours is no exception. Our purpose has been to
describe and discuss what seem to be the most persistent issues and
needs in curriculum planning and development. To do this we have
explored some issues in considerable detail while treating others in a
more cursory fashion. For more information about these latter topics,
we encourage readers to consult the sources listed in the bibliography
at the end of each chapter.

The book may prove most useful in two types of settings. One is
the many courses taught each year in graduate education programs,
courses that have such titles as curriculum planning, curriculum de-
velopment, curriculum issues, curriculum trends, and the like. The
second setting is schools themselves, where teachers and other profes-
sionals seek guidance as they work on curriculum. If present trends
toward shifting responsibility for advanced teacher education from uni-
versities to schools continue, the book may also serve as a useful re-
source for inservice and staff development programs. Beyond these
primary settings, the book might be used with upper-level undergrad-
uate students who as prospective teachers will shortly have major
responsibilities in the area of curriculum planning and development.
We believe that such use of this book would help broaden their un-
derstanding of curriculum planning beyond the frequently observed
narrow conceptions of a single subject or a daily lesson plan. Since
curriculum planning and development are important to any educa-
tional program, the book may also prove useful to those concerned with
education in the helping professions, business, public agencies, and so
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on. While our focus is schools, the principles we discuss apply in other
settings as well.

Finally, we have tried to write this book in an invitational tone
that encourages readers to relate their own professional experiences
to what we have described. In most cases, where an issue or an idea
is discussed, we present various alternatives that the reader may con-
sider in formulating a personal vision of curriculum planning and
development. The activities following each chapter are designed spe-
cifically for that purpose. In the end, we believe that this approach is
necessary to convey the richness and diversity of the curriculum field
and to promote further inquiry into its many aspects.
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INTRODUCTION

The purpose of planning, it has been said, is to bring the context of
the future into the present and make decisions about that future
now. As an ancient Chinese proverb states, “Even a journey of a
thousand miles must begin with a single step.” The destination of a
journey becomes its objective, and a journey without a destination
becomes a wandering or an unplanned search. Consider the needs of
education. To what degree are school programs planned to meet ob-
Jjectives? Are they truly developed as means to reach a destination or
set of goals, or are they merely an unplanned search for some better
ways to deal with present needs?

This book will deal with the concepts and skills of curriculum
planning that educators need to enhance the experiences of learners.
School-communities that develop this capacity can better define
goals that address the needs of learners and the problems of society.
Through the planning process, educators can improve their skills to
make curriculum plans and develop school programs that respond to
those goals.

Consider the criticisms of education that characterized the first
half of the 1980s. The critics identified problems, but did so largely
outside of a planning context that could address their concerns. Over
the years, most contemporary school programs were arrived at
through reactions to critics or crises rather than through systematic
curriculum planning. It is important that we recognize that the fu-
ture is neither unalterable nor unavoidable. In a very real sense, the
future is determined by present actions and steps taken in address-
ing concerns about that future.

A number of educational futures are possible. The worst possi-
bility would be for schools and their communities simply to react to
conditions without planning those reactions in terms of goals sug-
gested by present and anticipated needs. The nature and state of ed-
ucation two decades from now can be planned more effectively.
Typically we have tended to predict rather than plan the future of
education. Educators have seldom planned actions to increase or de-
crease the likelihood of those predictions. It is this element of con-
trol that curriculum planning can address and support.



2 Introduction

THREE SCENARIOS

B B  As a prelude to dealing with the concepts and skills needed to im-
prove curriculum planning of our educational futures, let us consider
three possible scenarios of what education could be in the year 2005.
Any of these scenarios, as well as a number of others, could largely
come to pass by that time. We present the scenarios without bias or
determination as to whether one would be better or worse than the
others. However, the choices that schools and communities make in
the coming years, and the degree to which educators develop curric-
ulum planning skills, will largely determine what education in the
year 2005 will actually be.

o

® 2005: The Homogenized School

As education became a serious political issue in the 1980s, popular
opinion centered around several ideas about the form and function of
schools. One idea involved the belief that the schools had become too
diversified in an attempt to meet the needs of youth, particularly in
the affective domain and through programs dealing with the needs
of handicapped learners. Many citizens questioned whether students
were being sufficiently exposed to the traditional academic subjects
and skills they remembered from their own years in school.

Besides feeling pressure from public criticisms, educators
agreed that they were being asked to do too much for youth, includ-
ing services that had previously been performed by other youth
agencies. Also, additional questions were being asked about educa-
tional arrangements such as promotion policies, grouping and grad-
ing practices, elective programs, exploratory courses, and discipline
procedures. These criticisms had been heard before over the years,
but coupled with economic, political, and social conditions, the re-
sponse by federal and state authorities was swift and dramatic.

Now in the year 2005, the suggestions of earlier educational re-
form movements have coalesced in a reorganized national school sys-
tem. The nationally standardized curriculum mandated for all
schools reflects the belief that the academic courses that all students
take contain the fundamental and essential knowledge and values
that they all need. The omission now of exploratory and social devel-
opment courses highlights this fact. Required reading of the “great
books” and memorization of historical events underscore the belief
that the past is the key to the future. The prominence of mathemat-
ics and science coincides with the national priority of technological
and economic advantage in the world marketplace. The school is
now officially recognized as being responsible for intellectual devel-



