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Our Vision

Consider two different lives, those of the children of three of the authors. Jay Turnbull is 35; that
means he was one of the very first students to benefit from the federal special education law (en-
acted in 1975, when he was 8 years old). In those days, special education was in its infancy; the
education he received was good enough—nothing great except occasionally and then largely be-
cause of a few exceptionally gifted teachers.

Nolan Smith is two. That means he is one of the many students who is now benefitting from
a well-developed special education system that came into his life at the very beginning—not, as
in Jay’s case, when he was entering his ninth year of life. Unlike Jay, Nolan will benefit from new
teaching techniques (universally designed learning), new models (inclusion and access to the
general curriculum), new procedures (collaboration), and new understandings (about them and
their peers from multicultural backgrounds). That is exactly how it should be: The new ways
should replace the old if they provide more benefits. So much for looking back. Now, let’s look
forward.

Our vision defies specification. It is general, nothing more. One part of it is that what educa-

all students, not just those with dis-
abilities. Another part is that educators will continue to develop better ways to raise America’s
children. Yet another is that our country will finally face the realities of poverty and diversity and

tors now regard as new will persist if it benefits students

commit resources—not money alone, but also imagination and courage—to the students and
families who are traditionally un- and under-served.

To the degree that this book makes it possible for educators to leave no child and family
and teacher behind, fine. But there must be more. We educators must find better ways to ed-
ucate children. And we must find the common ground and the new words to make it self-
evident that we have not done enough for those who are, by one measure or another,
“exceptional.”

Only when “un” and “under” are purged from “served” and replaced with “well and rightly”
will America’s schools fulfill their promise: full citizenship for all students. That is what Jay
sought and eventually received; that is what Nolan can almost take for granted, at least for now:
and that is the birthright of all students and the obligation of all educators.

Our Book’s Organization

Chapters 1 through 3 lay the foundation for the rest of our book. They tell a bit about his-
tory, quite a lot about the Individuals with Disabilities Education Act (IDEA), the law that
Congress passed in 1975 and that it amended in 1997, and a great deal about today’s schools.
Most of all, they introduce you to our primary message: All teachers can educate students
with disabilities, especially in the general curriculum, by using the principles of universal de-
sign, inclusion, collaboration, and multicultural responsiveness. We build on this foundation
by describing in Chapters 4 through 16 how to educate students in special education—those
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who have disabilities (Chapters 4 though 6 and 8 through 16 are about students who have
various kinds of disabilities) and those who have unusual gifts and talents (Chapter 7). When
we write about the students with various kinds of exceptionalities, we use a “categorical” ap-
proach: Each chapter describes a different “category” or type of student—for example,
Chapter 4 describes those with learning disabilities and Chapter 5 describes those with emo-
tional or behavioral disorders.

Chapter Format

Chapters 4 through 16 have the same “flavor” and format. Their similar flavor comes from the

four themes that we weave throughout each chapter: universal design, inclusion, collaboration,
and multicultural responsiveness. Their similar format comes from the way we present our in-
formation. Each chapter follows this order:

¥ Vignettes. We begin each chapter with a vignette, a short portrait of real students, real fam-

ilies, and real educators—the people in today’s schools. These people represent a wide range

of cultural, ethnic, linguistic, and socioeconomic groups,
and they live in a wide variety of geographic locations.
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exceptionality, describe its characteristics, and identify
its causes and prevalence. At the beginning of each
AL e chapter, you get a sharp picture of the exceptionality,
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Vi o o framed in its most basic dimensions.

T b o e fear f e, 1 e esliscs something wil

m,,,;;»;mw;w S ¥ Evaluation Procedures.  Now we take you into
g S teachers’ working environments. We explain how and
: : why educators evaluate students (does the student
T described in the vignette have a disability or is the
S student unusually gifted?) and then how educators
provide special education and related services. The
Whatdoyouthiok? _J process of evaluation is the same for all students with

disabilities, no matter what the student’s “category” is.
This is because the Individuals with Disabilities
Education Act sets out a standardized process. But the
tools—the evaluation instruments—vary by category.
We describe one for each category, one state-of-the-art
way for determining whether a student is exceptional
and, if so, the kind of education that schools should
offer. Many of these evaluation tools, however, are

whis
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suitable for students across various categories, as we
often point out.

V¥ Assuring Progress in the General Curriculum.  In the second half of each chapter, we

address four major issues facing teachers in today’s schools. Veteran users of this
textbook will notice changes in this section that make the book more applied, more
pragmatic, and more responsive to the realities of the inclusive classroom. First, we
write about including students in the general curriculum in the most appropriate
manner for the specific “category” being discussed. Second, we describe in practical
terms how to plan universally designed learning by augmenting, altering, or adapting
curriculum and instruction, and evaluation. Third, we write about collaboration and
how it can make an exceptional student’s education truly exceptional. Finally, we
discuss how students’ different ethnic, linguistic, and cultural backgrounds affect their
education.

Learning from Others Who Teach Students with Exceptionalities. In the last section of each
chapter, we illustrate how “best practice” programs provide inclusive, universally
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designed, and collaborative curriculum and instruction, in inclusive settings, at four
different age-levels: early intervention and early childhood; elementary; middle and
secondary; and transitional and post-secondary.

V¥ A Vision for the Future and Chapter Summary. Having begun each chapter with a vi-
gnette describing the student today, we conclude our narrative by looking toward the
student’s future and imagining it as it can be if educators and schools do as we suggest.
We end by summarizing the main points of the chapter.

Special Chapter Features

Real Students, Real Educators, Real Families, Real Isgues

This is not a book of fiction. There are no imagined characters here. Every student, every
teacher, every parent, every friend is real. To tell their stories serves a powerful didactic pur-
pose: to describe, in their own words and through these snapshots of their lives, how special
education benefits each and every one of them. These students, educators, family members,
and friends show you what can happen—how exceptional lives can be made all the more
exceptional—when you approach them on the basis of principles and state-of-the-art teach-
ing techniques.

¥ Chapter Vignettes narrate the stories of these students and their families, friends, teachers,
and other educators and service providers. We refer to these vignettes throughout each
chapter to exemplify our key points and content.

¥ My Voice is a personal account or reflection about having a disability or talents and
about how education affects the person’s life; it further connects you to real people and
helps you understand the impact you and others can make.

¥ Making a Difference describes how one person or a group of people has touched the lives
of individuals with exceptionalities, often through their careers. These stories are sam-
ples of best practices and show how educators can overcome obstacles to appropriate ed-
ucation in the general curriculum.

Box 2—-4

Making a Difference
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Strategies and 'Tips for Special Education Teacher
The majority of students with disabilities can progress in the general education curriculum if ed-
ucators will design programs and classrooms for individualized instruction; provide supplemen-
tary supports and services; collaborate with families, other professionals, and community
agencies; and respond to the multicultural backgrounds of today’s students. So, we offer several

guides for general and special educators.

¥ Into Practice describes practical, step-by-step examples of how to use universal design, se-
cure inclusion, practice collaboration, and respond to the multicultural nature of Ameri-
can schools.

Box 4-7

Practice

In

Sentence Writing Strategy

As with all the learning strategies developed by the Center for Re-
search on Learning, students need to learn the sentence writing
strategy so that they use It automatically. Just as teachers use repe-
tition to teach beginning readers to master basic sound-symbol rela-
tionships, so they Instruct older students to master task-specific
learning strategies through highly structured practice. Practice, prac-
tice, and practice again: That is how teachers help students use the
sentence writing strategy automatically.

Teachers Instruct students in how to use the strategy by pretest-
Ing them to measure each student's sentence-writing skills. Then the
teachers deliver the strategy in four parts, over and over again.

= Part 1. They teach the skills involved in writing simple
sentences.

* Part 2. They teach the skills involved in writing compound
sentences and require their students to integrate those skills
with the previously taught skilis for writing simple sentences.

* Part 3. They teach their students how to write complex

sentences and how to integrate those skills with the previously

taught skills for writing simple and compound sentences.

Part 4. They teach their students how to write compound-

complex sentences and how ta integrate those skills with the

three previously taught skills

Students must reach mastery in one part of the four parts before
moving to the next. Thus, the instruction is a bullding process
whereby students are required to integrate new skills with previously
learned skills.

This four-part instruction can be adapted to a variety of needs. For
example, a student can receive instruction in all four parts in a large
block of time (e.g., 30 minutes per day for 9 or 10 weeks). Alterna-

tively, teachers can provide Instruction in a single part and then shift
10 other strategies as students master that single part.

At some later time the student may return to Instruction in the
sentence writing strategy to learn additional sentence types. For ex-
ample, some teachers at Chase Middle School prefer to teach Parts
1and 2 in the seventh grade, Part 3 in the eighth grade, and Part 4 in
the ninth grade.

The strategy will not work unless the teachers use the four parts
in sequence. Although students can write simple sentences, they
must go through the simple sentence instruction because it provides
them with vocabulary and a knowledge base upon which subsequent
parts bulld. The foundation provided in the simple sentence instruc-
tion is critical for success in the other parts, and each subsequent
part logically builds on previous instruction.

Putting These Strategies to Work
for Progress in the Ceneral Curriculum

How might one of Tony's content-oriented teachers integrate
this strategy into his or her classroom?
What are the challenges of integrating this strategy?

. How can collaboration between the special and general
education teacher assist this implementation? How could Bob
or Chris help at home?

@ o

To answer these questions online and leam more about these
sirategles, go to the Into Practice module In Chapter 4 of
Companion Website.

A A A A A A A A A A A A A A A AR R A S
AR AT

¥ Inclusion Tips provide helpful advice and strategies for including students in the general
curriculum. We address student behaviors, social interactions, educational performance
and classroom attitudes in relation to what teachers may see in the classroom, what they
may be tempted to do, other responses, and best practices for including the student’s
peers in the process.

Inclusion T

r Box 5-3 )
. Ways to Include
What You Might What You Might Alternate Peers in the
See Be Tempted to Do | Responses Process

Behavior The student refuses | Respond in anger Building on his Use peer mediation
1o follow directions and send him outof | strengths and as well as group
and uses the classroom. interests, try an contingencies.
inappropriate Place him in “time~ approach based on
language. out” for extended catching him being
. periods of time. good. Also try

s contingency »
contracting.

Social interactions: He fights with other | Separate him from Give him time to Pair him with
students and is other students to calm down. Then different students
always on the prevent fights. teach appropriate who can model and
defensive. social skills using help him practice

modeling, videos, social skills and
and social skills responses.
. programs.
Educational He is rarely on task Give poor grades Develop a Use peer tutoring
performance and appears to have | and require him to curriculum based on | and also find a
’ an inability to learn. | remain until all work | student interests buddy willing to be a
Is done. and a motivational friend and helpful
reward system for tutor.
A completed tasks.

Classroom He is depressed or | Discipline him for Recognize the Have different

attitudes sad all the time and | nonparticipation, warning signs. Refer | students daily write
does not speak or and instruct him to him for help. something good
Interact with others. | cheer up. Collaborate with the | about him, and then

! school counselor. verbally present it
to him.
\. J
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¥ Technology Tips highlight a technology teachers can use in the classroom (or one that
supports classroom instruction) to help meet the educational needs of students with
disabilities. The technology featured can be anything from a software program to an
assistive or adaptive technology, or even specific educational websites.

Access to Culturally’and
Linguistically Appropriate
Early Childhood Serviees

When you first visit the website for Culturally and Lin-
guistically Appropriate  Services (CLAS)

— inology Tips

have been reviewed by experts in early childhood educa-
tion, early Intervention and special education, and multi-
cultural education. So already you can be confident that
you are getting the state-of-the-art materials and prac-
tices from the most qualified people in these fields.
CLAS Is quick to point out that you should avoid
stereotyping llmlllea from diverse backgrounds. It is one

uiuc.edu), you are greeted by a hand that signs the letters
for “Welcome" and by thé word spelled in English, Span-
ish, and 14 other languages. Get the message, the wel-
come page implies: We are serious about diversity.

You learn just how serious when you turn to the page
that introduces CLAS. There you find a two-column page.
One the left side, the words are in English. On the right,
they are in Spanish. You also find, on that same page, a
mission statement that declares, among other things,

“Beliefs and attitudes about culture and llngulge shape

positive beliefs

negative beliefs undermine it" And you read CLAS's
pledge that its materials will “reflect the intersection of
culture and language, disabilities, and child develop-
ment” and that it will present you with a “range of strate-
gies or approaches” from which you can make an
informed selection of practices and materials.

Just what are those practices and materials, and how
are they selected? They include “a catalog of validated,
culturally and linguistically appropriate materials, and of

effective for early
and preschool services.” These materials and practices

thing for bout a group of people
in terms of their belleh values, and actions; but educa-
tors should expect that members of that group also are
shaped by gender, roles, income, and education, among
other factors.

CLAS also tells you that a practice that works for one
group may work for another, or may not. Just as you
should not stereotype one person from a particular
group, so you should not stereotype a practice.

Finally, CLAS tells you that when educators and par-
ents have conflicts about what the family or child needs,
you should “work very hard at understanding and re-
specting their different perspectives.”

The catalog Is useful for practitioners, college anﬂ
university instructors, and, of course, families, And It is

- especially useful for college and university students

'such as yourself. Where else can you so qulckly and eas-
ily to find an aterials

For more Information on CLAS, we refer you to the following articfe:
Corso, A. M., Santos, A M., & Roof, V. (2002). Honoring diversity in
early materials. g Children,

34(3), 30-%6.

"

v

Collaboration Tips

help in achieving an appropriate education in inclusive settings.

¥ Collaboration Tips describe how collaborative partnerships, processes, and strategies can

7~
Box 3-3 o
. L 3 . The answers come from restructuring the school
Invélving Community Agencies ok ¥
The three students whom we feature in this chapter— * Flex time for educators and parents to meet. Give the
Ronda, Donald, and Luisa—represent different multicul-  teachers some release time so they can meet parents
tural characteristics and different challenges to after the usual hours of work—say, in the early evenings
:;::f:‘;’:;’:“' Let's just consider two of them, starting . ey piace for the meetings. One option'might be
Hohda's moiier, Dalira,Js a aingle pant: Ronda's Catholic Charities, where Carolyn and Graziella work.
two older siblings live away from home. Debra works * Employment of Spanish-English speakers. As full-
full time at Tulane University Law School and is awell-  time or part-time staff or consultants, they will be
educated, articulate, and intelligent person whose ex-  trusted by the members of the
pectations and ambitions for her children, especially  as Graziella is.
for Ronda, are high: advanced university degrees for * Commitment to making a difference in students’ lives.
all three, especially for Ronda, with a dissertation on Schools should seek out resources outside of the
systemic reforms in special education (“The data will sschool system that can benefit students, such as
include all the papers and reports about her that | am Pyramid Parent Training Center and the many
saving for her," says Debra). Yet for Debra to attend all universities in New Orleans that operate teacher-
of the many meetings that the school has called has re- training programs.
‘:::"::‘ ::;:“’WT‘L':;z;};ﬁ;:&g::m;:ﬂ“;;?x Restructuring the curriculum through universal dulgn
And when the school called Debra before this year to :;;ﬁ:}:f'fo":;?m::,:" :,:‘: E;"";:L::‘TJ:",'“:
“come get Ronda; she’s uncontrollable,” Debra had to o m;(” ‘m“.‘bnmb" osslbla s ially with '.);"-
respond of sk having Ronda placed into the custody % TEes S0 070 o o e e
of the school safety officer and the juvenile justice ionall
system; exceptionality.
Now let's consider Luisa. There are two fundamental e - 5
challenges to collaboration, both arising from her diver- ['utting [ hege | ips to W orL’
sity characteristics of being Latino and non-English (. .. e g Rl U
e Do a0 A LI e For Prosregs in the Ceneral Curriculum
can the school communicate with her and her family (ex- 1. what are the challenges?
cept, improperly, through her brother) when the school
system as a whole does not hire Spanish-English speak- 2. What can the team do?
ers? And how can the school collaborate with her parents 3. What are the results?
when it Is an ally of the Immigration and Naturalization ’
Service In and reporting immi- To i Shaat hess
grants and therefore Is properly regarded as NOStile terri- " ieas and concepte, 9o to.the Colaberation Tips moci i IS
L tory by her parents? Chapter 3 of the Companion Website.
: -’

All Students

We provide educators with information and strategies for making curriculum, instruction, and
assessment available to all students, regardless of their ability, behavioral differences, learning
style, and cultural differences.

Including

¥ Planning Universally Designed Learning tells how teachers can augment, alter, or adapt
curriculum, instruction, and evaluation to assure all students’ progress in the general
curriculum.




Preface

¥ Multicultural Considerations prepares teachers to consider students’ diverse back-
grounds (their language, gender, ethnicity, race, socioeconomic status, geography, and
exceptionality/ability) when planning curriculum, instruction, and evaluation and
when collaborating with families and other service providers.

Multicultural Considerations

Tl\c P -bngg Pl‘ogl“al’h reasoning, Teachers have plenty of opportunity to observe
students exhibiting their talents as they sort through the

St issues to getat the heart of a problem. Among the tools in-

dents and those from diverse backgrounds are under- oy ded in each unit are critical reasoning, conceptual
In gifted educ 80 It is ot hinking, discussion of ethics, and authentic assessment.

to seek ways to
Identify more gifted minority students. However, more
than & decade ago, less than 2 percent of research in
gifted education even considered gifted minority learn-
mﬂnnllﬂmlho"“ imet ted

What sets P-BLISS apart from other PBL curricula Is that
the instructional materials can be used effectively to find
mmmnmﬁwwmmm‘mmun-
ingful topics,

participation
Maeomdwly ﬁmdunngumd mmymdonhln

and opp Hirectionoften ift
.slmmmdﬁmrwmmomaﬁmlﬂ
meet their specific needs.

services for students wi ommrmngwmh“ and
from under-

Thkﬁtg.ﬂivmiiy into Account for Progress
‘ ‘ the General {htru:u' Tum:

Supplements

Inclugive Classrooms: Video Cages on CD-ROM

Following examples of good teaching is one means of becoming an effective teacher. Simply
reading and researching is not generally enough. But, witnessing meaningful teaching firsthand,
observing best practice, and reflecting on the actions, decisions, and artistry behind good teach-
ing can bring you farther along on your journey toward becoming a better teacher yourself. The
CD-ROM and activity guide accompanying this text allow you to observe, reflect on, and learn
from master teachers in their classrooms.

Purpose of the CD

This CD provides immediate access to living classroom examples of teaching and learning strate-
gies for inclusion. These examples are video clips, grouped by topic and classroom, which give
the pre-service teacher a good picture of what inclusion looks like in preschool, elementary
school, and a secondary school classroom and a middle school collaboration/team meeting.

Each of the four cases contains 9 video clips that show expert teachers engaging all of their
students—including those with learning disabilities, attention deficit disorders, and mild/moder-
ate disabilities—in the classroom community and in learning. In addition, we have comments from
the master teachers and experts in the field who have observed the classrooms, the most current
and up-to-date research and literature on the topic, and reflections from students in the classroom
(when appropriate).

To learn more about the functionality of the CD and how to build your own custom video case
studies using the video clips on the CD, please see the guide that accompanies this text.

Companion Website. The companion website, located at http://www.prenhall.com/turnbull, is
a valuable resource for both the professor and the student.

¥ For the Professor—"Faculty Resources”: The Faculty Resources section is a passcode-
protected area of the companion website for professors only. Each chapter contains anno-
tated topical Lectures and PowerPoint Slides that a professor can download and customize.
In addition, the online version of the Instructor’s Manual is available; so are Presentation
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Outlines for each chapter. The CW Activities—Instructor’s Key provides instructional guid-
ance for incorporating the Companion Website activities for students into teaching, and
the Standards Connection Matrix ties chapter topics and related projects and artifacts to
the CEC Professional Standards and the PRAXIS™ Standards. The companion website
also features a Syllabus Builder that enables instructors to create and customize syllabi on-
line. To obtain a passcode to enter the Faculty Resources, a professor should contact the
local Prentice Hall sales representative or call faculty services at 1-800-526-0485.

¥ For the Student: The companion website helps you—the student—gauge your understand-
ing of chapter content through the use of overviews, supplementary chapter information,
artifacts, and activities relating to the cases/vignettes discussed in the chapter, and interac-
tive self-assessments. It also provides web links mentioned in the text, a variety of other
online resources (such as IEP forms and collaboration charts, an electronic glossary, chil-
dren’s literature and video resource lists, and streaming video), and web-based Project Op-
portunities and Video for reflection and problem solving. Finally, through the Standards
Connection Matrix, you can see the connections from chapter topics and related projects
or artifacts to the CEC Professional Standards and the PRAXIS™ Standards.

ABC News Video Library—Exceptional Lives, Exceptional Issues. These are video segments
from recent ABC News programs. Each segment highlights people living exceptional lives and
the issues they face; each segment is sure to spark lively and reflective class discussions. You will
find an annotated list of the videos in the Instructor’s Manual. The list will help you connect
chapter content to specific video segments.

Instructor’s Manual. The Instructor’s Manual includes brief chapter overviews and outlines,
instructional goals, and pre/post instructional questions for students. In addition, activities and
materials to support instruction include Internet-based activities and discussion starters to use in
class. A case study in-class activity and case study analysis expand upon the cases/vignettes in
each chapter and offer suggestions to enhance a student’s understanding of chapter content. Each
chapter also has a presentation outline that ties all of the ancillary components together in a co-
hesive package. To allow for more flexibility in instruction and provide opportunities for au-
thentic learning and assessment, the Instructor’s Manual also lists ideas for artifact or project
opportunities for students, and relevant books and videos. At the end of each chapter, the Stan-
dards Connection Matrix aligns the CEC Professional Standards and PRAXIS Standards to
chapter topics and related projects or artifacts. A comprehensive matrix aligning the CEC Pro-
fessional Standards, PRAXIS™ Standards, and INTASC Principles is available in the appendix.

PowerPoint Slides/Transparency Masters. These visual aids display, summarize, and help ex-
plain core information presented in each chapter. You can download them from our companion
website and use the downloads as PowerPoint slide presentations or print them onto acetates and
use them as transparencies for overhead projectors.

Test Bank. Students learn better when they are held accountable for what they have learned.
That is why we have developed a bank of over 50 test questions per chapter in a variety of for-
mats (including true-false, multiple choice, short answer, and essay) that match the issues, ques-
tions, and projects we set out in each chapter. The test bank is available in hard copy and
electronic formats.

Student Study Guide. A Student Study Guide helps students understand, analyze, and evaluate
the chapter concepts and prepare for in-class lectures and presentations. Each chapter in the Stu-
dent Study Guide includes the chapter overview; guiding questions of the chapter; key terms; and
case reflections with a collaboration connection, diversity link, focus on inclusion, and universal
design application. Project opportunities encourage authentic, concrete learning experiences and
spot checks help students measure their comprehension of chapter content. Resources available
on the Companion Website are in the Student Study Guide, and the Standards Connection Ma-
trix aligns the CEC Professional Standards and PRAXIS™ Standards to chapter topics and related
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projects or artifacts. A comprehensive matrix aligning the CEC Professional Standards,

PRAXIS™ Standards, and INTASC Principles is available in the appendix of the texthook.
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text and our gratitude.

Marilyn Shank expresses appreciation to her father, Joe Shank, for his ongoing encourage-
ment and wisdom. Other family members, including Tom and Kathy Shank, Wade and Jennifer
Wilkes, Matthew Shank, Elsie Borsch, and Betty Slater, also supported her efforts. In addition,
Rud and Ann Turnbull—her co-authors, mentors, and friends—have inspired her to emphasize
proactive, strength-based interventions in her teaching and writing. Finally, she thanks all of her
former and current students for teaching her more than she could ever hope to teach them.

Sean Smith is an author and the father of the young boy—Nolan—featured in the vignette
in Chapter 1. He is also the creator and co-producer of our book’s Companion Website. You will
be able to follow Nolan, his sister Bridget, his brother ]J, and his mother Kris for many years to
come; this book will chronicle his life in general and special education, now and in the future.
To young Nolan, may all of the knowledge and wisdom that all of us have be given.

For Sean, his wife Kris was an integral part of the writing process. Her belief in his ability and
her continuous support and flexibility allowed for Sean to plug away as he wrote his chapters. His
family, especially his sister Sheila and his parents Mary Ellen and Robert Smith, were also cen-
tral supporters, offering encouragement and insight. Finally, his children, Nolan, Bridget, and 1],
are the center of his life and his greatest teachers.

We would also like to give our sincerest thanks to Jody Britten at Ball State University for
all of her hard work on the Student Study Guide, Instructor’s Manual, and Test Bank, and for
her collaboration with Sean Smith on the Companion Website. Her innovation, creativity,
and knowledge of the field have enhanced these products, making them more useful for stu-
dents and professors and tying them directly to the content and themes covered in the fourth
edition.

Behind every writing team are the editorial and production staffers who ensure that authors’
references and grammar are accurate, their spelling correct, their permissions secured, and their
manuscripts ready to go into production. First and foremost, Lois Weldon never once flinched as
we piled manuscript upon manuscript onto her already loaded-down desk. In addition to her
technical expertise in preparing the manuscript and its various illustrations and figures, Lois al-
ways did whatever was necessary to help us meet deadlines and to accomplish what seemed like
insurmountable tasks. Lois is our reliable ally in every way, and we express our heartfelt appreci-
ate to her. Amber Olson assisted us in organizing references and provided much needed and ap-
preciated backup for Lois. With their superb senses of humor, indomitable strength and stamina,
and never failing tolerance of authors’ multiple, frequently repetitive, and overlapping demands,
Lois and Amber aided in the preparation of seemingly endless drafts of chapters, kept our work
product and even our offices and lives organized, and helped design illustrative features that ap-
pear throughout.
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At Merrill/Prentice Hall, our publisher, we have had the benefit of an effective, tolerant, and
loyal team. When we approached delinquency in timelines or textual accuracy and fluency, they
were admonishing; when we went astray of our goals and concepts, they were redirecting. In all
matters, they were consummate professionals. Our executive editor is Allyson Sharp—and she’s
as sharp as her last name suggests. Our development editor is Heather Doyle Fraser; in her, we
have a person whose cheerfulness, cordiality, and careful attention to detail are supplemented by
her and her husband’s sleuthing out of vignette subjects for some of the chapters. Jeff Johnston,
vice president and executive publisher, continues to support us in every possible way; Sheryl

Langner, our production editor, never once loses her calm and humorous demeanor, even when
the deadlines loom and the hitherto-unattended details threaten to swamp us all. We were glad
to welcome back, as our copy editor, the conscientious Dawn Potter, who worked with us on the
first edition of this book. Each of these good colleagues deserve much of the credit.

A collective expression of gratitude is inefficient, so a few more words are in order. Ann Davis
initially conceived the idea of a focus on the real lives of today’s students; Ann’s extensive and
informed perspective about publishing and about special education helped shape the first and
second editions’ content, tone, and design—in a word, she made this book possible by soliciting
us to write it and by helping us make it more readable and durable in the marketplace. Her con-
tributions continue in her role as director of marketing.

Here at Beach Center on Disability, The University of Kansas, we had help with the first edi-
tion from Martha Blue-Banning, Dan Boudah, Mary Morningstar, Mike Ruef, and Vicki Tur-
biville, all former students and now proud possessors of their doctorates. We also benefitted
immensely from the editorial eagle-eye of Ben Furnish, who, while earning his doctorate in the-
atre, was both our editor and a published scholar and editor at another university. Thanks to all!

Our colleagues at other universities have contributed mightily. Jane Wegner and Evette Ed-
miston at the speech-language clinic at The University of Kansas wrote Chapter 14 on commu-
nications disorders. Barbara Schirmer at Miami University in Oxford, Ohio, wrote Chapter 15
on hearing impairments, and Sandy Lewis at Florida State University wrote Chapter 16 on
visual impairments. To each and every one of them: the simple phrase, “we are greatly indebted,”
seems hardly enough, but we hope it suffices; your knowledge is powerful, your ability to convey
it is remarkable, and your ability to model one of this book’s features, namely, the power of col-
laboration, is exemplary.

Others played their important roles. The families, students, and professionals in each vignette
were unfailingly generous. They helped us bridge the geographical gaps between us; we know a few
of them face to face, but we do not know many of the others in the same way. Yet, each has become
an indispensable part of the whole. It is as though each of them, sensing that they will make a dif-
ference to you, the reader, tacitly agreed to become members of a larger, extended community—the
community of families, students, and exceptionalities affected by disability and giftedness, and the
community who, though so affected, nonetheless persevere and teach us.

Similarly, many professionals have contributed to the fourth edition. For their considerate re-
views, we thank Vance Austin, Hofstra University; Karen B. Cole, Northern Illinois University;
Susan Gregory, Montana State University, Billings; Philip L. Gunter, Valdosta State University;
Helen Hamond, University of Texas, El Paso; Joy McGhee, University of Mississippi; Darra Pace,
Hofstra University; and Georgine Steinmiller, Henderson State University.
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