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PREFACE:
TO THE STUDENT

This Study Guide with Readings has been designed to help you get the most out of
A Child's World, Sixth Edition, by Diane E. Papalia and Sally Wendkos Olds. It
1s not intended as a a substitute for A Child's World, rather, it is just what its title
implies—a guide to help you absorb and interpret the material in the text.
Although some of the material in your textbook will be familiar to you (since you
once inhabited the world of childhood), much of it will be new; and you must now
see all of it from a new perspective, as an adult and a student of child
development. Using this Study Guide will increase your understanding of the
material and improve your ability to remember it, to apply it, and to build on it
throughout this course, in related courses, and in your own life.

The Study Guide will help you to:

° Organize and focus your learning

° Check your mastery of the material in the text

° Practice dealing with typical examination formats
° Think analytically about the subject matter

° Broaden your perspective on child development



How the Study Guide
Is Organized

The Study Guide's sixteen chapters correspond to
Chapters 1 to 16 of A Child's World. Each
chapter of the Study Guide begins with a brief
"Overview" of the text chapter and has the
following five major parts:

Chapter Review

Chapter Quiz

Topics for Thought and Discussion
Chapter Reading

Answer Key

Let's take a look at each of these, to give you an
understanding of how the Study Guide works and
how you'll be using it.

CHAPTER REVIEW

The Chapter Review is a way to organize and
focus your learning. It will help you identify and
reexamine important material in the text chapter
and also help you decide which material will need
further study.

The Review is divided into sections that
correspond to the major headings in the text
chapter. This format lets you break your study
into manageable "chunks" and makes it easier for
you to locate information in the text, check
answers, and  concentrate on areas where you
need to do more work.

Typically, each section of the Review has
three elements: Framework, Important Terms,
and Learning Objectives.

Framework: The Framework is an outline of all
the subheadings in the text section. (When there
are no subheadings within a section, this element
is omitted.) The Framework shows you the
section at a glance and indicates the relationship
among different topics taken up in the section.
You might think of it as a road map. You can
use it to preview the section; you should refer to
it frequently as you read, to get your bearings;
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and later, you can use it to remind yourself where
you have been.

You can also use the Framework to guide
your reading by using the "questioning"
approach. You'll notice that some of the text
headings are in the form of questions; others can
be rephrased as questions, which you can keep in
mind as you read. For example, in Chapter 1,
you'll find the heading, "Influences on Children's
Development." You might ask yourself, "What
are the influences on children's development?
When do these influences occur?" If you can
give a tentative answer, jot it down. Then, when
you find the answer in the text, check to see if
you were on the right track.

Important Terms: Important Terms is a fill-in-
the-blanks exercise which covers all the "key
terms" in the text section. It checks your
knowledge of terms and meanings; it gives you
practice with completion-type test items; and,
when you have filled it in, it will serve as a
glossary for the section, to be used for reference
and review. (For text sections without key terms,
the Important Terms exercise is omitted.)

Can you fill in the blanks without referring
to the text? If you do need to consult the text,
can you go directly to the passage you need? If
you must turn to the text often, or if you have
trouble finding the information you want, you'll
know that you need additional study.

Check your work against the Answer Key.
Your wrong answers will let you know where
more work is needed.

Learning Objectives: The Learning Objectives
are a list of tasks you should be able to
accomplish when you have studied the section.
To check your understanding of the text material,
see if you can accomplish each objective without
recourse to the text. If you need to look at the
text, note how readily you can locate the
necessary information.

You can use the space provided below
each objective to make brief notes. But the
Learning Objectives can also serve another
purpose, since they resemble essay-type test
items. Writing out complete, formal answers to
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some or all of them—on separate paper—will give
you needed practice in the essay format.

The Answer Key provides text page
references for the Learning Objectives, but it's up
to you to write the actual answers.

CHAPTER QUIZ

The Chapter Quiz will check your mastery of the
text material. It also gives you practice with
three types of questions often found on tests:

Matching
Multiple choice
True-or-false

Take the quiz when you are reasonably
confident about your mastery of the entire
chapter. This is a closed-book test. Put the
textbook away—far away, if you are easily
tempted—and allow about as much time to take
the quiz as you would have for a classroom
examination.

As you take the quiz, pay attention to your
"comfort level." Are you uncertain or uneasy
about many items? Do you find that you must
skip many items? Do you find that you are often
Just guessing? If so, stop and review the text
again.

If your comfort level is high—that is, if
you're confident about most of the questions—
complete the quiz and then check the Answer
Key. You should not be satisfied unless you've
gotten almost all the answers right. Remember
that this quiz is easier than an actual classroom
examination because you take it when you decide
you're ready, you are not under so much tension,
and you can pace yourself. If you miss more
than a few (very few) questions, restudy the
material.

TOPICS FOR THOUGHT AND DISCUSSION

The Topics for Thought and Discussion are
designed to help you think analytically about the
subject matter. They call not only on your grasp

of the material in the text but also on your ability
to interpret it and apply it. Therefore, you should
work on them only after you are satisfied with
your performance on the Review and the Quiz.

These questions are like essay items on
examinations, topics for writing assignments, and
topics presented for group or class discussions.
They are open-ended and thus do not have
definite "right" or "wrong" answers. But this
does not mean that all answers are equally good.
The value of your answers depends on how
clearly and logically you make and support your
points.

The material in your textbook should give
you ideas. If you are without ideas when you
consider any of the Topics for Thought and
Discussion, then you are not getting all you
should from the text. But, equally important,
your ideas must be supported by facts. If you
have ideas but cannot state facts to back them
up, you have not really mastered the material.

To help yourself think through these
questions, sketch out your answers in written
form. Your sketch need not be a full, formal
answer but it should always include your main
point or points and specific supporting details.
Do not be discouraged if you have to refer back
to the text. Many of these questions are quite
challenging and require careful consideration, not
quick recall.

For practice in dealing with essay
examinations—and to improve your writing in
general—develop as many of your sketches as
possible into full, formal, polished answers.
Examine your answers carefully. Have you
stated your point clearly and organized your
supporting material logically? Have you
expressed yourself grammatically?

You'll also find the Topics for Thought
and Discussion useful for group study, and as
ideas for writing assignments when you can
choose your own topic.

CHAPTER READING

The Chapter Readings have been chosen to help
you broaden your perspective on child develop-
ment. Each reading selection supplements an



important subject treated in the text chapter.
Some of the selections are classics;, some are
current. They have been taken from newspapers,
journals, magazines, and books—autobiography,
fiction, and nonfiction. They may provide
additional  information,  present  different
viewpoints, demonstrate practical applications of
principles or theories, report on new research, or
humanize an issue. They represent a sampling of
the rich material you can encounter by reading
widely, and they should challenge you to read
carefully and critically.

A brief Introduction sets the scene for each
selection by providing background information
about the author, the subject, or both.

Each selection is followed by Questions
About the Reading. Like the Topics for Thought
and Discussion, these questions resemble essay
items on examinations, issues for group
discussions, and subjects for written assignments.
You should sketch out written answers—always
being sure to state your point and back it up with
specific evidence drawn from the selection, from
your textbook, and from your own experience.
Then, write complete, formal answers for some
or all of the questions, to sharpen your writing
skills.

ANSWER KEY

The Answer Key for each chapter gives answers,
with text page references, for the Important
Terms exercise and for the entire Chapter Quiz.
It also gives text page references for the Learning
Objectives.

Use the Answer Key wisely, to check your
work. Don't use it as a crutch; don't "peek" when
you should be testing your recall. If you misuse
the answers, you'll be cheating no one but
yourself.

Before You Begin:
Learning Aids in Your Textbook

The Sixth Edition of A4 Child's World itself
contains several important study aids. You
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should take advantage of these features as you
read each chapter of the text.

Chapter Contents: On the opening page of each
chapter you'll see a listing of major headings.
This is your first view of the chapter; take a few
minutes to examine it, asking yourself, "What
topics does this chapter cover, and how are they
organized?"

Preview Questions: Next you will find some
questions designed to direct your attention to
significant material covered in the chapter.
A good way to make use of this learning aid is to
check off each Preview Question as you find the
answer in the text, making a brief note of the
answer and the page where it appears. When
you've finished the chapter, turn back to the
Preview Questions. Can you answer each one
fully without referring to the text?

Key Terms: In each chapter, the authors
identify certain "key terms." These are printed in
bold italic in the running text, defined in the
margins, and then listed at the end of the chapter
(in order of their appearance in the text, with
page references). Whenever you encounter a key
term, stop and read its definition. Is the
definition clear to you? (If not, reread the
explanation in the text.) Can you think of a
specific example? When you've finished a
chapter, use the list at the end to review the
vocabulary and check your mastery of it.

Boxes: The boxes (which are listed in the
chapter contents) illuminate many topics covered
in the text. Read them as carefully as the text
itself and ask yourself questions about them:
"How does this box relate to the subject matter in
the text?" "Why was this topic chosen for
highlighting?" If a box takes up a controversial
issue, what is your opinion?

Tables and Illustrations: Pay close attention to
tables, figures, and photographs. They illustrate,
summarize, or crystallize material in the text,
making it easier to understand and remember.
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Summary: The summary at the end of each
chapter, in the form of a numbered list, gives a
quick review of the main points and is a good
way for you to check your learning when you've
completed the chapter. Is each of the numbered
items familiar to you? Can you expand on each?

Suggested Readings: Also at the end of each
chapter is a list of recommended readings. These
interesting, informative books can be used for
research or writing assignments, or simply to
learn more about topics introduced in the chapter.

Glossary: The glossary at the end of the book
brings together all the key terms from every
chapter, in alphabetical order, with their
definitions and with page references to the text.
It is useful for reference and review.

Bibliography: You may not have thought of the
bibliography as a study aid, but it can be: it is an
excellent guide to books and articles for further
research.

People who teach and write about study skills
will tell you that a crucial part of learning
effectively is being an "active reader"—being
alert, perceptive, and involved as you read.
You'll find that using these special features in
A Child's World will help you become an active
reader and thus a more efficient learner.
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CHAPTER 1

A CHILD'S WORLD:
THEORIES, ISSUES,
AND METHODS
FOR STUDYING IT

OVERVIEW

Chapter | introduces you to the study of child development. In this chapter, the
authors:

Define child development and explain why its study is important

Outline the periods into which the text divides childhood and the aspects of
development to be studied for each period

Point out several types of influences on how children develop

Discuss several important theoretical perspectives from which child
development has been viewed

Describe the major types of methods for studying child development and
discuss advantages and disadvantages of each



2 Chapter 1

CHAPTER 1 REVIEW

Section I A Child's World:
Concepts and Issues

FRAMEWORK FOR SECTION |

>

What Is Development, and Why Should We
Study It?

The Whole Child: Aspects of Development
Periods of Childhood

Influences on Children's Development
Contexts of Development: An Ecological
Approach

monw

IMPORTANT TERMS FOR SECTION |

Completion: Fill in the blanks to complete the
definitions of key terms for this section of
Chapter 1.

1. development: Change and
over time.

2. child development: Scientific study of
changes in children over time.

3. change: Change in amount, such
as in height, weight, or size of vocabulary.

4, change: Change in kind, as in
the nature of intelligence.

5. physical development: Changes in body,
brain, sensory capacity, and
skills over time.

6. intellectual development: Changes in
mental abilities, activities, or organization
over time; also called
development.

7. development: Changes in a
person's unique style of responding, feeling,
and reacting.

8. cohort: People at the same time

and in the same place.

9. approach: Bronfenbrenner's
system of understanding development, which
identifies four levels of environmental
influence, from intimate to global.

LEARNING OBJECTIVES FOR SECTION |

After reading and reviewing this section of
Chapter 1, you should be able to do the
following. (Note: Here and throughout this study
guide, when you are asked to give examples, try
to think of examples other than those given in the
text.)

1. Explain the difference between quantitative
and qualitative change and give at least one
example of each.

2. Identify four goals of child development as a
scientific discipline.

3. List the five periods into which your text
divides childhood and identify the
approximate age range and distinguishing
features of each.

4. Identify three categories of noninherited
influences on children's development, and
give at least one example of each.



5. Identify four levels of environmental
influence that, according to Bronfenbrenner,
provide the context for understanding
development.

Section I1 A Child's World:
Perspectives on Child Development

FRAMEWORK FOR SECTION Il

A. Early Approaches
B. Today's Approaches
1. Psychoanalytic Perspective
a. The Psychosexual Theory of
Sigmund Freud
(1) 1Id, Ego, and Superego
(2) Defense Mechanisms
(3) Stages of Psychosexual
Development
b. The Psychosocial Theory of Erik
H. Erikson
(1) Erikson's Eight Crises
c.  Evaluation of Psychoanalytic
Theory
2. Learning Perspective: Behaviorism and
Social-Learning Theory
a. Behaviorism
(1) Classical Conditioning
(2) Operant Conditioning
b.  Social-Learning Theory
c.  Evaluation of Learning Theories
3. Cognitive Perspective
a. The Cognitive-Stage Theory of
Jean Piaget
(1) Cognitive Structures
(2) Principles of Cognitive
Development
b.  Evaluation of Piaget's Theory
c. Information-Processing Approach

A Child's World: Theories, Issues, and Methods For Studying It 3

l.

10.

IMPORTANT TERMS FOR SECTION Il

Completion: Fill in the blanks to complete the
definitions of key terms for this section of
Chapter 1.

theory: Sect of related statements about
data; the goal of a theory is to integrate
data, behavior, and predict
behavior.

data: Information obtained through

hypothesis: Possible for an
observation; a hypothesis is used to predict
the outcome of an experiment.

perspective: View of humanity
concerned with the unconscious forces
motivating behavior.

psychosexual development: In Freudian
theory, the different stages of development
in which shifts from one body
zone to another.

defense mechanism: Unconscious distortion
of reality to protect the ego against

psychosocial development: S
theory of personality development through
the life span, stressing societal and cultural
influences on the ego at eight stages.

: School of psychology that
emphasizes the study of observable
behaviors and events and the role of the
environment in causing behavior.

classical conditioning: in which
a previously neutral stimulus (conditioned
stimulus) acquires the power to elicit a
response (conditioned response) by
association with an unconditioned stimulus
that ordinarily elicits a particular response
(unconditioned response).

operant conditioning: Learning in which a
response continues to be made because it
has been reinforced; also called
conditioning.



11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

Chapter 1

reinforcement: Stimulus that follows a
response and the likelihood that
the response will be repeated.

punishment: Stimulus that follows a
behavior and the likelihood that
the behavior will be repeated.

: Process whereby a response that
is no longer reinforced stops or returns to its
original (baseline) level.

: Bringing about a new response
by reinforcing responses that are
progressively like the desired one.

social-learning theory: Theory proposed by
Bandura that behaviors are learned by
observing and imitating

cognitive perspective: View of humanity
that sees people as active, not reactive, and
emphasizes , rather than

, change.

cognitive development: Changes in mental
powers and qualities that permit

scheme: In 's terminology, the
basic cognitive unit; a scheme is generally
named after the involved.

organization: In 's terminology,
the tendency to create that bring
together all of a person's knowledge of the
environment.

adaptation: In 's terminology, the
processes of assimilation and
accommodation.

assimilation: In 's terminology,

the incorporation of a new object,

experience, or concept into existing
structures.

'

accommodation: In S
terminology, changes in existing
structures to include new

's terminology,
balance.

equilibration: In
striving for

LEARNING OBJECTIVES FOR SECTION I

After reading and reviewing this section of
Chapter 1, you should be able to do the
following. (Remember: When you are asked to
give examples, try to think of examples other
than those given in the text.)

1.

Briefly describe five trends that led to the
scientific study of child development.

Identify three major perspectives on human
development and their main distinguishing
features.

Name the three major components of
personality according to Freud's theory, and
explain each term in your own words.

Define and give an example of five common
defense mechanisms, according to Freud's
theory.
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5. Name the five stages of psychosexual 9.  State two basic assumptions of the learning
development, according to Freud's theory, perspective.
and identify the approximate age range and
chief characteristics of each stage.

10. Name the two major theories that take the

6. Explain how Erikson's theory of learning perspective, and explain the
psychosocial development modifies and similarities and differences between them.
expands upon Freud's psychosexual theory,
particularly with regard to the development
of the ego.

11. Name and describe the two types of
conditioning and give at least one example
of each.

7. Explain what Erikson means by a crisis in
personality, and discuss the implications of
the way in which the crisis at each stage of
development is resolved.

12. Explain the difference between negative
reinforcement and punishment.

8. Brefly discuss some criticisms of Freud's
and Erikson's theories.
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13. Describe how shaping can be used in
behavior modification and give an example.

14. Briefly discuss some criticisms of
behaviorism and social learning theory.

15. State two major features of the cognitive
perspective.

16. Name and describe an important method
Piaget used in arriving at his cognitive-stage
theory.

17. Explain the processes by which cognitive
growth occurs, according to Piaget's theory.

18. Briefly discuss some criticisms of Piaget's
cognitive-stage theory.

19. State the basic assumptions, goals, and
methods that distinguish the information-
processing approach.

Section IIl A Child's World:
How We Discover It

FRAMEWORK FOR SECTION il

A. Methods for Studying Child Development
1. Nonexperimental Methods
a. Case Studies
b. Observation
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(1) Naturalistic Observation
(2) Laboratory Observation
c. Interview
2. Experimental Methods
a. Variables and Groups
b. Sampling and Assignment
(1) Selecting the Sample
(2) Assigning Subjects
c.  Types of Experiments
(1) Laboratory Experiments
(2) Field Experiments
(3) Natural Experiments
d.  Comparing Types of Experiments
3. Methods of Data Collection
a. Longitudinal Studies
b.  Cross-Sectional Studies
c. Comparing Longitudinal and
Cross-Sectional Studies
d.  Sequential Strategies
B. Ethical Considerations in Studying Children
1. Rights of Participants
a. Right to Privacy
b. Right to Informed Consent
c. Right to the Truth
d. Right to Self-Esteem
2. Social Decisions

IMPORTANT TERMS FOR SECTION |l

Completion: Fill in the blanks to complete the
definitions of key terms for this section of
Chapter 1.

scientific method: Means of inquiry that
depends on observation to establish findings,
uses further observations to test alternative
explanations for the findings, and then uses

new observers to test the of the
observations.
correlation: relationship

between variables.
case studies: Studies of a single case, or
individual

naturalistic observation: Study of people
in a(n) setting, with no attempt to
manipulate behavior.

(o]

10.

11.

12.

13,

14.

15.

observation: Study of people in
a controlled setting with no attempt to
manipulate behavior.

: Research technique in which
people are asked to state their attitudes,
opinions, or histories.

experiment: Highly controlled,

(repeatable) procedure in which a researcher
assesses the effect of manipulating
variables: an experiment provides
information about cause and effect.

variable: In an experiment, the
variable that is directly controlled and
manipulated by the experimenter.

variable: In an experiment, the
variable that may or may not change as a
result of changes in the variable.

experimental group: In an experiment,
people who receive the treatment under
study: changes in these people are compared
with changes in a(n) group.

group: In an experiment, people
who are similar to people in the
experimental group but do not receive the
treatment whose effects are to be measured:;
the results obtained with this group are
compared with the results obtained with the
experimental group to assess

sample: In an experiment, a group of people
who are used to the total
population.

random sample: Sampling technique in
which the members of the group
and the group are randomly
selected from the larger population.

laboratory experiment: Experiment
performed in a psychological laboratory
setting that is subject to the experimenter's

experiment: Experiment
performed in a setting familiar to the
subject, such as a day care center.



