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The world of early childhood is constantly changing, and the changes ahead
promise to be rewarding and challenging. We professionals must be prepared to
assist young children and their families in making the transition into the twenty-first
century. The transition from one millennium to another in a few years will provide
many opportunities and rewards. | believe this sixth edition of Early Childhood Edu-
cation Today will help prepare professionals to rightfully, knowledgeably, confidently,
and appropriately assume their roles of educating children, parents, and families for
productive living.

GOALS AND COVERAGE

Early Childhood Education Today offers a thorough introduction to the field of
early childhood education. It provides an up-to-date, cutting-edge, comprehensive
overview of programs and practices, historic foundations, and the latest ideas and
practices in the field. The content enables professionals at all levels to learn new
knowledge and information, analyze issues, and apply practical, developmentally
appropriate ideas and suggestions. Implications for practice abound throughout the
text.

CONTEMPORARY THEMES

Essential contemporary themes and their implications for professional practice are
included in the sixth edition of Early Childhood Education Today. These themes
include multiculturalism and multiculturally appropriate practice; technology and its
application to early childhood programs; equity and diversity issues, including gen-
der and socioeconomic background; developmentally appropriate practice, curricu-
lum, and assessment; the changing field of early childhood education; and the
changing role of the early childhood professional.
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NEW TO THE SIXTH EDITION

Users of the fifth edition will find major changes in the sixth edition. One chapter
has been deleted, and two new chapters have been added. The sixth edition of
Early Childhood Education Today is extensively revised to reflect changes in society
and the field of early childhood education. Some of the book’s key changes are
these:

A new chapter, “Multiculturalism: Education for Living in a Diverse Society,”
encourages professionals to consider how society is changing and how they can
provide for the needs of all children according to their race and culture, gender,
socioeconomic status, and family background through culturally sensitive prac-
tice, programming, and settings.

A new chapter, “Technology and Early Childhood Education: Education for the
Twenty-first Century,” challenges professionals to promote technological literacy
for themselves, children, and families. Society is becoming more technological,
and professionals must keep up with the benefits and opportunities of technol-
ogy.

A new insert titled “A Look Inside,” describes nine outstanding programs. These
profiles, which are illustrated with color photographs, provide a visually appeal-
ing format to the sixth edition. They also reinforce the significant role business
and industry play in early education and address the themes of multiculturalism,
technology, and quality programming.

Important vignettes, program descriptions, and personal philosophies by noted
early childhood authorities (including Sue Bredekamp of the National Associa-
tion for the Education of Young Children; James Comer of the Yale Child Devel-
opment Center; Ellen Galinsky of the Families and Work Institute; and Sarah
Greene, executive director of Head Start) provide a rich background of experi-
ences and insight for professionals at all levels of their development.

Every chapter has been thoroughly revised, new vignettes added, and the latest
in theory, programming, and practice incorporated. Professionals at all levels
can stay up-to-date with the sixth edition of Early Childhood Education Today.

Like all previous editions, this sixth edition was written with a deep sense of pride for
all who teach, care for, and parent young children. | heartily agree with Froebel,
Montessori, and Dewey that the care and education of young children is a redemp-
tive calling. This vision of teaching is supported in chapter 16 by the vignettes sub-
mitted by the 1993 Teachers of the Year.
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