-
-
.,
nt
-
-
-
| ]
=

FOUNDATIONS OF
special Education

- PAUL

CHURTON |
ROSSELLI-KOSTORYZ

4 MORSE

3 MARFO

3 LAVELY
THOMAS




Foundations of Special Education

Basic KNOWLEDGE INFORMING RESEARCH
AND PRACTICE IN SPECIAL EDUCATION

James L. PauL

MicHAEL CHURTON

HiLpA ROSSELLI-KOSTORYZ
WiLLIAM C. MORSE

Kor1 MARFO

CAROLYN LAVELY

DAPHNE THOMAS

University of South Florida

o

Brooks/Cole Publishing Company

®
I®P An International Thomson Publishing Company

Pacific Grove * Albany *» Belmont * Bonn * Boston * Cincinnati * Detroit « Johannesburg « London
Madrid * Melbourne * Mexico City * New York ¢ Paris ¢ Singapore * Tokyo * Toronto * Washington



Sponsoring Editor: Vicki Knight

Marketing Team: Jean Thompson and Deborah Petit
Editorial Assistant: Jana Garnett

Production Coordinator: Fiorella Ljunggren
Production: Scratchgravel Publishing Services
Manuscript Editor: Susan Pendleton

Permissions: Carline Haga

COPYRIGHT © 1997 by Brooks/Cole Publishing Company
A Division of International Thomson Publishing Inc.
I@DP The ITP logo is a trademark under license.

For more information, contact:

BROOKS/COLE PUBLISHING COMPANY
511 Forest Lodge Road

Pacific Grove, CA 93950

USA

International Thomson Publishing Europe
Berkshire House 168-173

High Holborn

London WC1V 7AA

England

Thomas Nelson Australia
102 Dodds Street

South Melbourne, 3205
Victoria, Australia

Nelson Canada

1120 Birchmount Road
Scarborough, Ontario
Canada M1K 5G4

Interior Design: Anne and Greg Draus,
Scratchgravel Publishing Services

Cover Design: Lisa Thompson

Indexer: James Minkin

Typesetting: Scratchgravel Publishing Services

Cover Printing: Lehigh Press

Printing and Binding: Quebecor Printing, Fairfield

International Thomson Editores
Seneca 53

Col. Polanco

11560 México, D. E., México

International Thomson Publishing GmbH
Konigswinterer Strasse 418

53227 Bonn

Germany

International Thomson Publishing Asia
221 Henderson Road

#05-10 Henderson Building

Singapore 0315

International Thomson Publishing Japan
Hirakawacho Kyowa Building, 3F

2-2-1 Hirakawacho

Chiyoda-ku, Tokyo 102

Japan

All rights reserved. No part of this work may be reproduced, stored in a retrieval system, or transcribed, in any
form or by any means—electronic, mechanical, photocopying, recording, or otherwise—without the prior
written permission of the publisher, Brooks/Cole Publishing Company, Pacific Grove, California 93950.

Printed in the United States of America
10 9 8 7 6 5 4 3 2 1

Library of Congress Cataloging-in-Publication Data

Foundations of special education : basic knowledge informing research

and practice in special education / edited by James L. Paul.. . . [et

al.].
p. cm.
Includes bibiliographical references and index.
ISBN 0-534-34202-7 (alk. paper)
1. Special education. I. Paul, James L.
LC3965.F68 1997
371.9—dc21

96-39237
CIP




PREFACE

This book was written as part of an intellectual experiment to define the
knowledge foundations of special education in neuropsychology, cognitive
psychology, developmental psychology, ecological psychology, philosophy,
and ethics. In it, leading social scientists, neuroscientists, philosophers, and
ethicists describe the current status of some of the knowledge considered
relevant to understanding and providing services for children with disabili-
ties and their families. The book also describes developmental, systems, and
behavioral knowledge (drawn primarily from subdisciplines in psychology)
that has shaped research, policy, and practice in the education of children
with disabilities. The last chapter provides a postmodern critique of the es-
sentially modern knowledge base of special education.

Foundations of Special Education is part of a project consisting of two
volumes—one on foundational knowledge (this one) and the other on ap-
plied knowledge in special education. The goal of the present volume is to
provide the knowledge foundation for the development of the applied-
knowledge text, Special Education Practice. That text (1997, by Paul et al.),
which is being published concurrently with this volume, integrates foun-
dational knowledge with the practical input from policymakers, practi-
tioners, parents, university faculty, and administrators in the field of special
education.

The purpose of the project was to contribute to the integration of theory
and practice across disciplinary lines, as well as to a substantive interdiscipli-
nary discourse about special education. Among the basic assumptions on
which this project rests, three are mentioned here. The first is that founda-
tional knowledge can be distinguished from applied knowledge. Although
this distinction is problematic in postmodern philosophy, as discussed in the
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last chapter of the book, it does seem appropriate in examining the knowl-
edge base in special education, which is decidedly modern. The second
assumption is that the applied research supporting special education policy
and practice has become separated from the foundational discipline from
which it grew—that is, psychology. There are various reasons for this sepa-
ration, and they are discussed in the text. The third assumption is that
special education research and practice, lacking the philosophical grounding
of a discipline, will benefit from examining current perspectives and under-
standings of selected areas of knowledge in psychology and other relevant
disciplines.

This project could not have been completed without an active and in-
tensive collaboration involving several agencies and a large number of indi-
viduals who believed in our work. The leadership and staff of the Bureau of
Student Services and Exceptional Education (BSSEE) in the Florida State
Department of Education, which provided most of the funding, and the
State Advisory Committee for Exceptional Student Education provided
strong support for the project. Bettye Weir, Bureau Chief, believed in the
value of the project and its potential contribution to the development of a
more integrated knowledge base to support inclusion. She helped us shape
the focus of the work and coordinate our efforts with policymakers and spe-
cial education administrators in Florida. She also helped us relate our efforts
to other states through state directors of special education. Doris Nabi, a se-
nior staff member of the Bureau, and members of the Hillsborough County
and Gulf Coast Florida Diagnostic and Learning Resources Systems pro-
vided invaluable assistance in planning and implementing the Vision 2000
Conference, which was instrumental in the development of this book and
its companion volume.

Financial support for the Vision 2000 Conference was also provided by
the Culverhouse Foundation at the Sarasota Campus of the University of
South Florida. These funds were made available by Dean David Schenck,
who supported the collaborative interdisciplinary agenda of the project and
its goal of renewing the linkage of foundational and applied knowledge in
special education. Faculty members, doctoral students, and support staff in
the Department of Special Education at the University of South Florida
made significant contributions to different phases of this project. Many of
them served as facilitators of the dialogue sessions at the Vision Conference.

We are grateful for the strong support and patient guidance we received
from all these individuals and agencies. From the very beginning it was clear



Preface xix

that this project required the collective wisdom and energy of many people.
We believed that the potential for making a substantial contribution to the
field of special education depended on our ability to hear and learn from
one another as we fashioned the plan for our work. The extent to which we
have been able to identify and describe critical foundations of special educa-
tion practice, policy, and research is a measure of our success in learning
from all of our colleagues who participated in the project.

James L. Paul
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