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Foreword

The present book is a completely revised and updated version of a handbook
originally written in Dutch by four members of the same team of authors (T. van
Els et al., Handboek voor de Toegepaste Taalkunde. Het leren en onderwijzen
van moderne vreemde talen, Groningen, Wolters-Noordhoff, 1977). The con-
tents and plan of the book have been greatly inspired by the courses on the learn-
ing and teaching of second/foreign languages that we have been teaching to
university students over a number of years. An important section of the student
population that attend our courses prepare for the foreign language teaching
profession. The courses are intended to provide prospective teachers and
researchers in this area of applied linguistics with essential theoretical back-
ground information.

Although all chapters of the book have been written by individual members of
our team, we like to think of the book as a joint undertaking for which we accept
joint responsibility. Continuous mutual consultations, over the years, about the
various teaching programmes and many critical discussions of earlier versions
of the texts have led to a high degree of consensus on the contents and form of
the book. The editorial finishing touch was applied by, mainly, Theo Bongaerts

and by Theo van Els.
It 1s impossible to name all those who 1n the long history of this book have

contributed to its completion. We owe a great debt of gratitude to many, not in
the least to those who have reviewed the previous Dutch edition. We wish to
thank Pieter Seuren, who urged us to prepare the English version, Rob van
Oirsouw, who, as the translator of this book, was charged with the almost
impossible task of merging five different styles into one, and Bert Weltens, who
compiled the Index of Persons and the Index of Subjects. Thanks are also dueto
the publishing house of Wolters-Noordhoff (Groningen) for their co-
operation. And finally we would like to thank all colleagues at the Department
of Applied Linguistics in Nijmegen who in one way or another helped adminis-

tratively to complete the manuscript.

Theo van Els Nijmegen/Tilburg
Theo Bongaerts June 1983
Guus Extra

Charles van Os
Anne-Mieke Janssen-van Dieten



Acknowledgements

The publishers would like to thank the following for permission to include copy-
right material:

Harcourt Brace Jovanovich Inc. for fig. 3.10 © 1977, reprinted by
permission of the publisher; Harvard University for fig. 3.9 reprinted by per-
mission; Instituut voor Toegepaste Sociologie for fig. 9.1; E. Kellerman for fig.
4.13; Longman Group Limited for figs. 10.1, 10.2, 10.3; University of Michigan
for figs. 4.8, 4.9, 4.10, 4.14, 5.11, 5.12, 5.13; Gunter Narr Verlag for fig. 5.7;
Newbury House Publishers Inc. for figs. 5.8, 5.9, 5.18; Georg Olms Verlag for
fig. 10.6; Oxford University Press for fig. 4.7; Roskilde Universitetscenter for
fig. 5.17 and Springer Verlag for figs. 5.3, 5.4, 5.5.



Contents

Foreword xi
Acknowledgements xii

Part I: The Field of Study: A First Outline 1

1 Introduction 1

2 Applied linguistics 6

2.1 Introduction 6

2.2 Analysis of theterm 6
2.2.1 ‘Applied’ 6
2.2.2 ‘Linguistics’ 8

2.3 History of the term 10
2.3.1 The term ‘applied linguistics’ 10
2.3.2 Alternative terms 11

2.4 Other surveys of the field 12

Part Il: Learning Second and Foreign Languages 14

3 Language behaviour and language learning 14

3.1 Language behaviour 15
3.1.1 Grammar and language behaviour 15

3.1.2 Observations in the study of grammar and language

behaviour 23
3.2 Language learning 25
3.2.1 A behaviouristic approach 26
3.2.2 A mentalistic approach 27
3.2.3 A procedural approach 30

4 Second Ilanguage learning (1): contrastive analysis
analysis 35
4.1 Historical perspective 35
4.2 Contrastive analysis 38

and error

4.2.1 First objective of CA: providing insights into similarities and

differences between languages 38

4.2.2 Second objective of CA: explanation and prediction of

problems in second language learning 44



vi Contents
4.2.3 Third objective of CA: developing course materials for lan-
guage teaching 46
4.2.4 Conclusion 46
4.3 Error analysis 47
4.3.1 The concept of ‘error’ 48
4.3.2 Description and explanation of errors 49
4.3.3 Limitations of error analysis 60
5 Second language learning (2): performance analysis and discourse
analysis 68
5.1 Performance analysis 68
5.1.1 Methodological aspects 68
5.1.2 Syntactic development 73
5.1.3 Morphological development 82
5.1.4 Lexical development 89
5.1.5 Phonological development 92
5.2 Discourse analysis 94
5.2.1 Foreigner talk 95
5.2.2 Turn-taking and conversational correction 99
5.3 Conclusion 101
6 Learner characteristics 103
6.1 Introduction 103
6.2 Age 104
6.2.1 The critical period hypothesis 104
6.2.1.1 The biological argument 104
6.2.1.2 Other arguments 107
6.2.1.3 Empirical evidence 107
6.3 Aptitude 109
6.4 Cognitive styles 112
6.5 Affective characteristics 115
6.5.1 Attitude and motivation 115
6.5.1.1 The notion of attitude 116
6.5.1.2 The notion of motivation 116
6.5.1.3 The relation between attitude and
motivation 117
6.5.1.4 Some research findings 118
6.5.2 Personality 121
6.6 Conclusion 124
Part I1l: Teaching Foreign Languages 126
7 The relevance of source disciplines 126
7.1 Introduction 126 |
7.2 The source disciplines 127
7.3 Applying the source disciplines 128

7.3.1

Applications and implications

128



Contents vii

7.3.2 Some examples of misapplication 130
7.4 The contribution of the source disciplines 134

7.4.1 The most applicable type of linguistics 135

7.4.2 Pedagogical grammar 136

7.4.3 Applied linguistics: a discipline in its own right 138
7.5 Conclusion 139

8 Historical development 140
8.1 Introduction 140
8.2 General description 140
8.2.1 Development without progress 141
8.2.1.1 Some examples 142
8.2.1.2 Causes 143
8.2.2 Towards a more scientific approach 143
8.3 Survey of FLT methods 146
8.3.1 Introduction 146
8.3.2 The methods 146
8.3.2.1 The grammar-translation method 147
8.3.2.2 The direct method 148
8.3.2.3 The audiolingual method 151
8.3.2.4 The audiovisual method 153
8.4 The present situation 155

L9 Needs, educational policy, aims and objectives 158
9.1 Introduction 158
9.2 Towards an FLT policy 160
9.2.1 Needs as a policy-determining factor 161
9.2.2 Other policy-determining factors 163
9.2.3 Research into foreign language needs 166
9.2.4 An early start with FLT? 170
9.2.4.1 Arguments for and against an early start 170
9.2.4.2 Experiences with FLES in a number of
countries 172
9.3 Amms 178 |
9.3.1 From aims to objectives 178
9.3.2 Some attempts at specifying objectives 179
9.3.2.1 The European unit/credit system for modern lan-
guage learning by adults 179
9.3.2.2 The Volkshochschulzertifikate 186
9.4 Conclusion 189

10 Selection of course content 191
10.1 Introduction 191
10.2 The role of external factors 192
10.3 Selection of the type of language material 194
10.3.1 Dialect 194
10.3.2 Register 195



vili Contents

10.3.3 Style 195
10.3.4 Medium 196
10.4 Selection of language forms: which and how many? 197
10.4.1 Options at the linguistic levels 197
10.4.2 Some criteria for selection 200
10.4.3 The process of selection at the linguistic levels 203
10.4.3.1 Selection of words 203
10.4.3.2 Selection of structures 218
10.4.3.3 Selection of texts 221
10.5 Conclusion 222

11 Gradation of course content 224
11.1 Introduction 224
11.2 The role of external factors 226 .
11.3 Some types of gradation 226
11.3.1 Linear and cyclic gradation 226
11.3.1.1 Linear gradation 227
11.3.1.2 Cyclic gradation 227
11.3.2 Grammatical, situational, and functional-notional
gradation 229
11.3.2.1 Grammatical gradation 229
11.3.2.2 Situational gradation 231
11.3.2.3 Functional-notional gradation 232
11.3.3 Evaluation 235
11.4 Some criteria for gradation 236
11.5 Differentiation 239
11.6 Programmed instruction (PI) 243
11.7 Conclusion 245

12 Didactic Procedures 247
12.1 Introduction 247
12.2 Some general aspects 248
12.2.1 Stimulation of motivation 248
12.2.2 Useof L1 249
.4 12.2.2.1 The learning of L2 vocabulary 250
12.2.2.2 Translation 255
12.2.3 Use of the written word 255
12.2.4 The learning of rules 257
12.2.5 Correction 261
12.3 The cycle of teaching/learning activities 264
12.3.1 Presentation 266
12.3.2 Repetition 267
12.3.3 Exploitation 270
12.4 Recent pedagogical developments 272
12.4.1 Reception before production 272
12.4.2 Communicative approach 274
12.4.3 Didactic procedures and new methods 277



Contents 1x

12.5 Conclusion 279

13 Media 280
13.1 Introduction 280
13.2 Auditory media 281
13.2.1 Radio 282
13.2.2 Tape recorder 282
13.2.3 Language laboratory 283
13.2.3.1 Language laboratory types 283
13.2.3.2 Historical development 285
13.2.4 Some general aspects of the use of auditory media in the
classroom 287
13.3 Visual and audiovisual media 288
13.3.1 Visual media 288
13.3.2 Audiovisual media 289
13.3.3 Some general aspects of the use of visual and audiovisual
media in the classroom 290
13.4 Teaching machines 292
13.5 Evaluation of media use 294
13.5.1 Research into the effectiveness of language
laboratories 295
13.5.2 Research into the effectiveness of multi-media systems 297

13.6 Conclusion 297

14 Textbook Selection 298
14.1 Introduction 298
14.2 Textbook description 300
14.2.1 Authors’ and publishers’ information 300
14.2.2 Textbook reviews 301
14.2.3 Checklists 302
14.2.4 Textbook descriptions and the development of new descriptive
tools 304
14.3 Textbook evaluation 307
14.3.1 Users’ judgments 308
14.3.2 Experimental research into the effects of textbooks 309

14.4 Conclusion 310

15 Language Testing 312
15.1 Introduction 312
15.2 Purposes of language testing 313
15.3 Norm-referenced and criterion-referenced measurement 315
15.4 Some general requirements for tests 316
15.4.1 Rehability 317
15.4.2 Validity 318
15.5 Some relevant factors in language testing 320
15.5.1 Discrete point and integrative skill testing 320
15.5.2 Test format 322



x Contents

15.5.3 Rating 323
15.6 Approaches in language testing 324
15.6.1 The traditional approach 324
15.6.2 The psychometric-structuralist approach 325

15.6.3 The psycholinguistic-sociolinguistic approach 325
15.6.4 Some recent types of test 326

15.6.4.1 Cloze procedures 327
15.6.4.2 Dictation 328

15.6.4.3 Editing tasks 330

15.6.4.4 Communicative testing 330
15.7 Conclusion 332

Bibliography 333
Index of subjects 373
Index of persons 379



Part |
The Field of Study: A First Outline

Introduction

The juxtaposition in the title of this book of ‘applied linguistics’ and ‘the learn-
ing and teaching of foreign languages’ is intended to suggest that, although the
two terms are not synonymous, the area of applied linguistics that concerns us

here, i.e. that of of the learning and teaching of foreign languages const:tumL

e — iy

our opinion, the most important area-within the extensive field of applied

e — o — . - —

linguistics.
In the title of the Dutch edition, the book is called a ‘handbook’. There are

two reasons for this. First of all, we wanted to indicate that in this publication
we aim to cover all the subparts of this area which we consider to be most
relevant. Secondly, we wished to emphasize that we also intend this book to be a
reference book and an introduction to other publications in the field. With this
last consideration in mind we have included many bibliagraphical references.
Foreign language teaching (FLT) is a matter of considerable social impor-
tance. There is a great demand for it, and in many countries FLT forms an
important part of the educational facilities provided. Such provisions include
not only all forms of regular education, from primary schools to universities,
but also company courses, evening classes and summer schools, to mention a
few other types of (usually adult) education. The frame of reference for our dis-
cussion of the learning and teaching of foreign languages is that particular part
of regular school education in which children from 10 to 16 come into contact
with FLT for the first time; in other words, we shall mainly be talking about
secondary education and, in some cases, about the higher grades in primary
education. But our frame of reference ought to be narrowed down even further.
The FLT that we have in mind is the type where the teaching takes place in a dif-
ferent linguistic environment from that of the language to be learned: we will be




2 Introduction

focusing on L2 learning in an L1 environment, on foreign language learning,
therefore, rather than second language learning. Our preference for this par-
ticular frame of reference i1s of course closely related to the fact that this book
originated in the Netherlands, where most teaching of languages other than the
mother tongue concerns the teaching of foreign languages in schools. FLT in
schools is very important in the Netherlands and rests on a long and fertile tradi-
tion. We believe that what 1s said in this book about this particular area of FLT
will apply to a considerable extent, mutatis mutandis, both to many other areas
of FLT and to second language teaching.

We will, therefore, not devote separate attention to the teaching of second
languages. In chapters of the second part of this book second language learning
figures several times, but what separate attention is devoted to it must be seen in
the light of our treatment of foreign language learning and FLT.

The times when it was fairly generally believed that teaching, including FLT,
could hardly be subjected to scientific investigation, have passed. To make a
sweeping generalization, one might say that in the past the research interest in
FLT was focused exclusively on the language itself, and that it is only in the last
few decades that the educational and psychological aspects of FLT have begun
to attract their share of research attention. In many countries this development
can undoubtedly be accounted for by changes in FLT needs and objectives. In
the Netherlands, for instance, the incorporation of three foreign languages in
the curricula of many types of secondary schools is no longer taken for granted,
and other languages besides English, German and French are being introduced.
Related to these changes in needs 1s the discussion that has been started about
the traditional objectives of the teaching of each individual language. These
changes in needs and objectives have prompted research into the most efficient
teaching methods in different educational settings. It was realized that this
necessitates fundamental research into foreign language learning processes. The
L1 and L2 learning research that had developed independently of FLT provided
a useful frame of reference.

We have written this book for those who have an interest in theories about the
learning and teaching of foreign languages. We intend the book specifically for
the following three categories of readers: (future) teachers of foreign languages,
(future) researchers in this area of applied linguistics, and those who train
(future) teachers and researchers. Independently of the question of how much
each of these three categories should know about the subject, there is by no
means full agreement on which knowledge is relevant. It is generally accepted
that theories in this area are based on linguistics, psycholinguistics, sociolinguis-
tics and educational theory. The actual content of teaching programmes in this
area of applied linguistics varies from place to place, and different handbooks
tend to emphasize different aspects. Not all handbooks assume the same
amount of knowledge about the disciplines mentioned above. We expect our
readers to have some personal experience in learning a foreign language. We
also expect them to be familiar with the basic concepts of theoretical and
descriptive linguistics, but we do not assume familiarity with psychological

research.
This book contains the information that we consider essential for those who
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train future teachers of foreign languages, and for (prospective) researchers in
this area of applied linguistics. Teachers will find that the book contains more
information than is strictly necessary for their day-to-day teaching; for them, it
is intended to be a work of reference and guide to further study to improve their
day-to-day teaching. The preceding sentence might be taken to suggest that we
have practical advice to offer to teachers. We do not provide any made-to-
measure, directly applicable suggestions with regard to teaching. What we wish
to offer is the theoretical background which is essential for diagnosing problems
and without which effective therapy can only be achieved accidentally. Without
a theoretical foundation a foreign language teacher can only gratefully, but
helplessly, accept the suggestions for solving his practical problems offered by
others.

We have already indicated that this book deals with only one area of the dis-
cipline of applied linguistics, be it the most important one. Moreover, within the
area we have selected, we will not discuss all aspects, and not every aspect will
be discussed equally exhaustively. We will pay more attention to oral than to
written skills, for instance, to cater for the changing insights into the goals of
(initial) FLT. Some aspects of the area selected will not be dealt with separately,
although other writers in the field may have done so. The most conspicuous
absentees are probably translation, the teaching of literature and the teaching of

culture.
Only a subpart of all the aspects of translation are relevant within our frame-

work. Translation can certainly play a useful role in training and testing lan-
guage skills, but these are only two of the many aspects that would have to be
dealt with in a separate discussion of translation. Translation as a discipline in
its own right, the various ideas about what translation is from a philological,
linguistic or sociolinguistic point of view, and the problems involved in training
professional translators are matters which are too remote from what will con-
cern us here.

Neither will we be concerned with the pedagogical questions raised by the
teaching of literature. Traditionally, the teaching of literature has two main
objectives, namely developing the appreciation of literature and engendering
knowledge of literary theories, schools and works. The question of what the
objectives of the teaching of literature could be i1s only very indirectly connected
with the objectives of teaching language skills. In other respects, too, especially
where the teaching of the two components mentioned above is concerned, there
is no link to the framework of our discussion. The didactic procedures for
developing appreciation and knowledge of literature are not only very different
with respect to each other, they are also entirely different from the type of
didactic procedures required for foreign language learning. Neither are these
strategies specific: both apply, in comparable fashion, to the teaching of LI
literature, and they each exhibit a number of similarities to the teaching of other
subjects, such as art and history.

Insofar as culture is a part of FLT proper, it will receive some mention in the -
chapters on objectives (9) and content selection (10); we do not, however, dis-
cuss it as an autonomous subpart with its own objectives.and didactic proce-
dures. In those cases where culture 1s taught in schools as an autonomous and
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independent subject, the didactic procedures used differ, as in the teaching of
literature, from those used in teaching foreign language skills, but are at the
same time not specific for the teaching of culture only.

We were in considerable doubt as to whether or not to treat research questions
in our field of study in a separate chapter. Eventually we have decided not to.
First of all, even if we had inserted a separate chapter on research, we would still
have had to scatter the information on actual research projects and their find-
ings over the rest of the book, to discuss them in conjunction with the relevant
aspects of our field of study. Secondly, in a general introduction to applied lin-
guistics such as we aim to offer in this book, a systematic treatment - be it
elementary - of all basic questions of empirical research does not seem to be
called for. For such matters as choice of research design, selection and matching
of groups of subjects, controlling of variables and statistical analysis of research
data the reader had better consult introductory handbooks of empirical research
in the social sciences. What aspects of applied linguistic research are touched
upon, we have spread over the other chapters. In chapter 2 the question is dis-
cussed whether research in the field of applied linguistics is necessarily applied in
its orientation or can also be fundamentally orientated, and in chapter 7 the
‘autonomy’ of this field of research is gone into. A number of specific aspects of
second and foreign language learning research are dealt with in chapter 5
(5.1.1.), in particular features of research design pertaining to period of data
collection (longitudinal versus cross-sectional design), informants (single or
multiple case-studies versus experiments with larger groups of subjects), and
data collection procedures (naturalistic observation versus experimental tasks).
In chapter 3 (3.2.1.) we compare our field with respect to the nature of data
and procedures of data collection with the field of linguistic research. And
although our treatment of language proficiency testing is in the first place
geared to the use of such tests in FLT, much of it is equally applicable to the
use of proficiency tests in applied linguistic research, especially such matters
as reliability and validity of tests and discrete point versus integrative skill
testing.

Our discussion of our field of study 1s contained in 15 chapters which are
grouped into three parts. Part I contains, besides this Introduction, a chapter
which aims to clarify the contents, methods and practical relevance of applied
linguistics for the field of FLT, on the basis of a discussion of a number of ques-
tions of a terminological kind.

In Part 11, chapters 3 to 6, we deal with what insights linguistic research, but
especially psycholinguistic and sociolinguistic research, has provided on lan-
guage behaviour, first language learning, second and foreign language learning,
and learner characteristics. |

Part 111 opens with a pivotal chapter on what relevance the various source dis-
ciplines may have for our field of applied linguistics. It is followed by a chapter
surveying the historical development of FLT, which should provide the
information that enables the reader to see the subsequent chapters in the right
perspective. The rest of the chapters of Part 111 deal with the various aspects that
can be distinguished in the didactic cycle. These are: the defining of aims and
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objectives; the selection of course content; the gradation of course content;
‘didactic procedures; the use of media; textbook selection; and testing. Particu-
larly in these chapters the restriction of our field of study to FLT in the stricter
sense will be apparent.



Applied linguistics

2.1 Introduction

In the introduction to this book we have indicated that the subject matter which
we shall discuss in this book, viz. the learning and teaching of foreign languages,
is by many referred to as ‘applied linguistics’, although as a matter of fact it is
only one of many sub-areas of applied linguistics. Some elucidation of why this
IS SO seems appropriate at this point; this primarily terminological elucidation
will also serve to illustrate some typical aspects of scientific endeavour within
the field. We aim to achieve this by first of all dealing with a few aspects directly
concerned with the two component parts of the term ‘applied linguistics’, then
by dealing with the historical background of the term, and lastly, by comparing
our interpretation of this area of research with that of others.

2.2 Analysis of the term

Many researchers have written at length on what the term ‘applied linguistics’
means. This fact alone could be taken to demonstrate that a purely semantic
definition of the field will fail; if the field indeed were what the combination of
the words ‘applied’ and ‘linguistics’ means, then the terminological problem
would have been solved a long time ago. For although one can in principle dis-
tinguish at least some different types of applied science (see Back 1970:20 ff.),
and although researchers are not agreed on what linguistics actually is, this issue
would not have been the subject of so many books and articles in the past 25
years, if a purely semantic solution would have been sufficient to settle it. The
problem, however, has always been that the semantic path is not the only path to
the definition of the term ‘applied linguistics’ (see Corder 1972:10).

2.2.1 ‘Applied’

In all applied sciences the aim is to achieve or help to achieve goals which are
outside the actual realm of the sciences themselves. Applied linguistics is, there-
fore, not the same as linguistics; neither is it a subsection of linguistics. Applica-
tions of sciences can be divided into a number of types. Back (1970:20 ff.) dis-
tinguishes three types of applied science, for which he gives examples from the
field of linguistics:

(1) The methods and results from one branch of science are used to develop
insights into another branch of science; among the examples from linguis-



