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PREFACE

The Lesson® in Pronunciation contained in this book are part of the 1953 revision of
An Intensive Course in English for Latin-American Students by the English Language
Institute of the University of Michigan. They incorporate the results of approximately 12
years of experience teaching English to some 5000 Latin- American students. In this teach-
ing the measurement of the effectiveness of the materials and the methods was always
the practical one of understanding the flow of speech in an English speaking community
and of being easily understood in such a community. The very existence of the English
Language Institute depended upon the success of the teaching in enabling native speakers
of Spanish and Portuguese with little or no command of English to live in the United States
and to study and investigate in our medical schools, clinics, graduate schools, and re-
gearch centers. For the acquisition of a practical understanding and use of English only
a limited time was available and only those materials and methods that proved themselves
essential and efficient could be retained for this course. The 1953 revision represents
thus the lesson materials that have survived this continuing critical process in the hands
of a number of different teachers.

Basically the materials rest upon a descriptive analysis of the English sound system
carefully compared and contrasted with the sound systems of Spanish and Portuguese.l
For this basic work Professor Kenneth L. Pike is largely responsible. Some of these
background materials have now been pubiished in separate books such as, for example,
his Intonation of American English, and his Phonemics. He has however, continued to con-
tribute his criticism and suggestions in our struggle with the practical teaching problems
of the Intensive Course. Many of the teachers who have dealt with our materials have giv-
en much to make them effective. The work of the English Language Institute has been a
truly cooperative enterprise by a devoted and generous staff. Some names ed special
mention, Dr. Robert Lado - who also contributed the drawings, Gerald Dykstra, Lois
McIntosh, Eunice Pike, Ethel Wallis, Charles Michalski, Robert Maston, G'oria Golden-
berg - who has taken such a personal interest in the production of the book in its present
format. But the chief burden of directing the teaching of pronunciation, of gathering and
sifting and utilizing the experience of the staff, and of writing the lessons that appear
here has been carried by Dr. Betty Wallace Robinett.

Charles C. Fries

1ln these particular lessons the special features of Portuguese are not included.



INTRODUCTION
Why teach pronunciation?

When a student of a foreign language who has had some instruction according to the usu-
al methods first hears the spoken language he often fails to understand what has been said.
He usually claims that the vocabulary of the utterance is toedifficult for him. When a
written text is placed before him he can, many times, interpret the same material cor-
rectly and react accordingly. It is not, then, only a lack of knowledge of vocabulary items
which is causing the trouble. It is the inability of the student to recognize the sounds of
the language.

For example, when a Spanish-speaking student learning English is confronted with a
picture of a woman washing a baby and another in which the woman is watching a baby, he
understands the difference in the two situations. But when he hears the English sentence
The mother is watching the baby, he is often unable to decide which of the two actions is
being described. Why? Because his decision usually depends upon the ability to differen-
tiate between the final sounds of wash and watch, sounds which are extremely difficult for
Latin-American students to distinguish because this contrast is not used in Spanish to
distinguish meaning.

With the development of linguistic science has come the realization that the sounds of a
language operate in a system. We must teach this sound system just as we teach the sys-
tem of structure. Many~words are distinguished solely by a difference of vowel sound as
in peal, pill, pale, pal, pool, pull, pole, Paul. Likewise there are many words that are dif-

ferentiated by 2 single consonant scund as in the series fin, pin, bin, tin, din, kin, sin,

8hin, thin. These contrasts in sound must be taught just as we teach the contrasting struc-
tures He s a doctor and Is he a doctor, pronounced with the same falling intonation,

The Phonemic Alphabet

In teaching English pronunciation we soon see that there is very little help that we can
get from the spelling of the words. Through, cough, hiccough, though reveal fou different
pronunciitions for the one spelling ough. On the other hand, need, read, believe, machine,
receive, we, people, key, contain eight different spellings for the vowel sound in the word
need. Thus we are soon aware that English is not well spelled, i.e.,there is not a one-to-
one correspondence between the sounds as they are uttered and the letter or symbol which
appears in the written word. What does this mean to a student who is trying to learn Eng-
lish as a foreign language? At first many students try to pronounce the word as it is
spelled. They often try to pronounce the ¢ of muscles or the e in table. It is necessary,
therefore, to have some consistent representation of the 1angua_ge so that the student can
have a clearer understanding of the distinctive sounds which exist in the language.

It is from the realization that the sounds of a language can be systematically described
and represented that the phonemic alphabet has developed. A phonemic alphabet is a sys-
tematic representation of the distinctive sound units as they are fournd in meaningful con-
trast with each other in the language. Thus [p] is contrasted with [b] as shown by such
words as pin and bin; [t] contrasted with [d] in time and dime. This alphabet then contains
one symbol for each significant sound, and each sound which produces a contrast in mean-
ing is represented by a particular symbol. Therefore in the previously mentioned series
of words fin, pin, bin, tin, din, kin, 8in, shin, thin, each distinctive consonant sound is
represented by a different symbol. It is this principle of contrast which is important in
teaching the distinctive sounds within a language, and the use of a phonemic alphabet is
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valuable in teaching these sounds. The alphabet on p. vii which we call the ''special al-
phabet,” is a phonemic representation of the sounds of English. It symbolizes only those
differences in sound which produce a contrast in meaning, and it contains only a few sym-
bols which are different from the ordinary letters of the spelling alphabet.

It should be emphasized here that the 2lphabet is not an end in itself. It is only 2 means
to an end. Through its use the teacher can help the student fix in his mind these minimal
differences of sound. This does not mean that when the student sees the symbol [1], for
the vowel sound of fill for example, that he will immediately know how to pronounce that
sound. From the symbol alone, it would be impossible to know what the sound is. The
sounds must be taught as sounds, never as symbols. It only means that when the student
sees that particular symbol he knows that the sound it represents is different from that
represented by [i], which is the vowel sound of feel. The symbol thereby becomes a mem-
ory clue for the student and helps him to make the distinction between feel and fill.

It is also necessary to symbolize the significant intonation sequences which occur with-
in the language. This symbolization helps the student remember the intonation of English
which he hears orally in class.

The Introductory Lesson

The symbolization, in fact, has been found to be of such importance in the English Lan-
guage Institute that the entire first day (four hours of class) in the Intensive Course is
devoted to familiarizing the student with this symbolization sothat the teachers may make
maximum use of it throughout the course.

It was for this reason that the Introductory Lesson was devised. This lesson is divided
into four parts, each part requiring about one hour of classroom practice. Part Iis a gen-
eral introduction to the phonemic alphabet and the intonation markings. Part II gives spe-
cial attention to the symbols in the alphabet which are unfamiliar to the student. Part I
is a geries of drills on rhythm and intonation as represented by the intonation markings.
Part IV attempts to give the student actual practice in using the symbolization in learning
short conversations. It has been found that the use of this Introductory Lesson has mater-
fally improved the student’s progress in learning the language.

Exercises for recognition and production of sotinds

Teaching the pronunciation of a foreign language has often meant teaching the itudents
merely to produce the sounds of the language. But pronunciation of a foreign lang uage is
a two-fold process. It involves aural receptivity or the recognition of sounds as well as
the actual production of sounds. That is, a student is faced with the prcblem of recogniz-
ing the significant sounds in the language he is learning before he can learn to produce
them. Exercises for recognition are a regular part of the pronunciation lessons of this
textbook. These exercises consist of pairs of words with minimal sound differences. The
use of such exercises facilitates the recognition of these contrasts in sound. Such minimal
pairs as man, men or bad, bed can be used to enable the student to hear the two significant
sounds in Eng English which we symbolize as [2] and [¢].
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A very simple drill for practicing the recognition of this and other distinctive differ-
ences can be made by arranging minimal pairs of words on the blackboard in columns
thus:

1 [=] 2 [e]
[maen] [men]
[ls] [les]
[1eed] [led]
(pen] [pen]
[baet] [bet]
[s=t] [set]

The teacher pronounces pairs of words in order to make the student aware of the con-
trast.] When the teacher is certain that the students are beginning to hear these distinc-
tions he can then have them actively participate in the exercise. As the teacher pronoun-
ces a word from these lists the student identifies it by giving the column number in which
that word appears. This gives the student specific practice in recognizing the differences,
a step which is necessary before he can produce the differences accurately.

The same type of exercise can be set up with sentences as well as words. Such a pair
of sentences as The man built the house, The men built the house can be numbered and
contrasted in the same way. These exercises can be varied by having a student go to the
blackboard and point to the word or senténce inatead of calling out the number as the
teacher pronounces it. The students can also writé down the number of the word or sen-
tence as the teacher gives it.

Commencing in this way with aural perception or recognition of these distinctive com-
trasts the students are ready for oral production, the second part of the two-fold proaun-
ciation process. The same exercises which were used for recognition can be used to
teach production. The students can first pronounce in imitation of the teacher all of the
words in one column and then those of the other. Secondly, the two sounds need to be con-
trasted by having the student pronounce a pair of words such as pan, pen to discover
whether or not they can produce a clear distinction between the sounds. After the student
has demonstrated his ability to make this contrast he can then select an isolated word
from the lists, pronounce it, and have the teacher or another student identify it. This ex-
ercise can be carried on around the class as a series of production and recognition drills
for each student, with one student pronouncing the word and his neighbor identifying it.

Another drill can be devised by having one student pronounce a word from the columns
on the blackboard, and requiring the next student to pronounce the opposite word of the
pair. This results in a recognition and production exercise for each student. These drills
can be varied further by using the techniques described above for recognition exercises.

1Care must be taken to proncunce such contrasts with the same intonation on both words
80 that the sole difference between the words will be the sound under study.
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Aids to accurate production of sounds

There are in general three means of teaching specific sound segments: 1) by imitation,
2) by articulatory description, and 3) by comparison with the nearest sound in the stu-
dent’s native language.

Imitation of the teacher’s pronunciation is the first step for the student, but imitation is
usually not sufficient. Certain devices to illustrate the general position of the tongue in
articulating sounds can help the students in attaining accuracy of pronunciation. Visual
aids such as diagrams and charts provide a more vivid means of explanation. These dia-
grams seem togive the studenta better grasp of the manner of production of these sounds
than any number of descriptive paragraphs. The particular type of diagram which has
been found helpful in teaching the pronunciation of English speech sounds is the simple
face diagram. These will be found throughout the lessons.

Often by comparing and contrasting the English sound to the nearest sound in Spanish
the Spanish-speaking student is able to improve his pronunciation. Therefore throughout
the lessons there are footnotes to the teacher to call attention to these points of compar-
ison and contrast. These contrasts canoften be pointed out inthe articulatory descriptions
illustrated by the face diagrams.

The organization of the lessons is such that attention is centered not only on the con-
trastive sounds in English, but also on the sounds of English which may be confused with
Spanish sounds. These lessons were prepared after a thorough analysis was made of the
sound system of English and Spanish.

Classroom atmosphere

Classroom atmosphere is especially important in classes dealing ‘with pronunciation.
Unless the student feels very much at home with his teacher and with his fellow students,
he will not be able to achieve the freedom necessary for learning to produce sounds that
are strange to him. Imitation of the teacher (even to an exaggerated degree at first) is
essential in striving for an acceptable pronunciation of a foreign language. The student
tends to be self-conscious if he is not completely at ease. If the classroom atmosphere is
one of congeniality and freedom the student will find it easier to imitate and exaggerate
the sounds which seem peculiar to him. Strain or an ill-at-ease feeling prevents develop-
ment of the flexibility which is essential in learning new patterns of sound and structure.

Individual differences must also be considered in connection with imitative ability. To
hold all students responsible for the same standard is an impossibility in something as
unpredictable as imitative ability. The teacher needs to discover the utmost capacity of
each student in this regard and hold him responsible for that capacity. This will provide
a goal for each individual which will not be beyond his reach.

Over-correction may discourage the student and interruption of recitation sometimes
disturbs him. It is better therefore to concentrate on the correction of a limited number
of items at a time until the student can master them, and then add more until he finally
reaches a state of satisfactory production in the whole utterance. It is better also to wait
until the student has finished his utterance, then correct it and ask him to repeat it. In
some cases a few words of encouragement prove an effective stimulus even though the
student has not achieved the accuracy the teacher might desire.



Specific Aims of Lessoas [-X

The specific aims in the first ten lessons of this volume are four in number: 1) to ena-
ble the student to distinguish significant features of the sound system in English; 2) to
enable the student to produce all significant vowel contrasts and the [r] sound satisfacto-
rily; 3) to enable the student to use the 2-4 intonation curve in all utterances; and 4) to
reinforce certain items of grammar which may present a problem in pronunciation.

Pronunciation is an oral process. Therefore it is well to remember that the progress
of a student is in direct proportion to the amount of his actual practice in hearing and
producing the language. With this approach in mind and with the systematic use of the re-
cognition and production materials in this volume, the student will soon learn to compre-
hend the language more easily and speak it more accurately.

Specific Aims of Lessons XI-XX

The aims of lessons XI-XX are also four: 1) to enable students to produce all signifi-
cant consonant contrasts satisfactorily, plus some purely phonetic (allophonic) features
which are outstanding in contrast to Spanish, e.g. English [1]; 2) to enable the student to
use the 3-2 and the 2 2-4 intonation curves in addition to the 2-4 intonation curve; 3)to
enable the student to produce longer utterances with smooth sentence rhythm; and 4) to
reinforce further items of grammar which may present a problem in pronunciation.

Specific Aims of Lessons XXI-XXXV

One of the primary aims of lesscns XXI-XXX is to enable the students to produce con-
sonant clusters and combinations satisfactorily. Appearing in great abundance and with
great frequency in English are such clusters as [st] study, [fr] friend, [&t] watched,
[lpt] helped, etc. Students whose native language does not permit such clusters find
great difficulty in producing them accurately and with facility. Moreover, they find it dif-
ficult in producing them accurately and with facility. Moreover, they find it difficult to
hear these combinations clearly. A continued effort is made in these ten lessons, to ena-
ble students to produce significant vowel and consonant contrasts satisfactorily in longer
and connected contexts. Maintenance of acceptable intonation and rhythm patterns in long-
er contexts is also emphasized here.

The last five lessons in this volume (Lessons XXXI-XXXV) containreviews of the sound
segments which, on the basis of our experience, students find most iifficult to produce
correctly and in which they persist in making errors. An attempt is also made in these
last lessons to give the students practice in maintaining accurate production of the sounds,
rhythm, and intonation of English in less controlled situations, That is, unrehearsed talks
be given by the students on many subjects in order to find the persistent errors which the
student has retained. The readings on such subjects as "Politics' and Government," ""Mu-
sic in the United States," and "Religion in the United States" are included for the purpose
of practice on intonation and rhythm. There is no limit to the amount of ""free" conversa-
tion which can be elicited from the students on these topics thereby giving the instructor
an opportunity to discover the errors which the students are continuing to make. It is felt
that by the use of these exercises the student will be able to achieve in actual speaking
situations an accuracy which will be retained outside of the classroom.

Specific exercises and drills in Lessons XXI-XXXV

In lessons XXI-XXXV as in the earlier ones the use of minimal pairs of words or sen-
tences in the exercises has heen found most effective. Continued use of such minimal
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pairs as washed [wost] and watched [wo¥t] facilitates the recognition and production of
such clusters as [5t] and [&t].

An exercise for enabling the student to recognize and distinguish differences which in-
volve consonant clusters has been introduced in these lessons. Thus in such a pair of sen-
tences as the students understand the lessons, the student understands the lessons the
primary aim is for the student to distinguish between the form student as contrasted with
students and the form understand in contrast to understands. Likewise, the repetition
of these pairs of sentences enables the student to gain control of the production of such
clusters as [nts] or [ndz].

This exercise can be used in the same manner as the minimal pairs of words and sen-
tences were used in the other lessons, that is, they can be numbered and the students can
be asked to identify them by number. For a more varied type of exercise, however, the
student can be asked to supply a correlative sentence to the one which he hears. Thus if
the teacher, in using the aforementioned pair of sentences, pronounces the student under-
stands the lessons, the student can reply he understands the lessons. Or i the teacher
says the students understand the lessons the student in turn can show that he has recog-
nized the sentence correctly by saying they understand the lessons.

Various combinations of consonants which occur within phrases have been found to
cause 2 problem for many students of English. Thus special drills, "flexibility exercises,"
have been introduced to enable the student to gain control of his tongue in producing the
combinations of consonants such 28 [2-©] in he’s thinking, [z-5] in where’s the man, [5t-5)
in washed the dress, [st-1] in the last list, etc.

Supplementary material

In lessons XXI-XXXV some supplementary information concerning English is presented
to the students.'These items have been found necessary for foreign students attempting to
understand and use English. One such item is a discussion of dialectal and individual dif-
ferences in pronunciation in the United States (Lesson XIX).

Since English is not always spelled in 2 manner consistent with its pronunciation the
students need every possible aid to learning the pronunciation of words which they may
see for the {irst time. In an attempt to help the students make use of the regularities of
spelling which do exist in English, a list of the most common regularities in English vow-
el spelling is supplied (Lesson XXVI).

Summary

Upon completion of the thirty-five lessons of pronunciation the student should have
acquireda basic knowledge of the sound system in English, including intonationand rhythm
patterns. Knowledge of the system, however, does not necessarily signify that the student
can produce the sounds, intonation, and rhythm of English with complete accuracy. Actual
practice on all the points of contrast in the system of English and also on those points
which contrast with the native language of the student is continuously urged. By the use of
the specific drills and exercises contained in all of these lessons the student will finally
obtain freedom in the pronunciation of the language, that is, he will be able to producc the
language accurately and with ease.
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CONSONANTS

[b] [bi]  be
[d] [du] do

[f] [for] four
(] [eo] g0
[r] [hom] home
[k] [kem] come
1] (et] late
[m] [m#zn] man

(n] [no] no
VOWELS

[ [ eat
[r] [it] it

[e] [let] late
[e] [iet] let
(€] [men] man
[3] [bat] but

‘a] [nat] not

THE SPECIAL ALPHABET

(r]
[r]
[s]
t]
[v]
[w]
(vl
[z]

[u]
[v]
(o]
(]

[pe] ~ pay
[rum] room
[se] say
[taim] . time
[vdual] vowel
[wi] we
[yu] you
[zfro]  zero
[du] do
[gvd]  good
[no] no
[s2] saw

1Thls is a simplified phonemic representation of the sounds of English.

viii

[n]
(el
[v]
[aw]
(]
(£]
(€]
m

[a1]
(av]
[o1]

[s:0]  sing
[©mpk]  think
[Be] they
[bwat]  what
[8i] she
[y6Zual] usual
[tor&]  church
o]  Joe
[ar] I
[nau] now
[bor] boy

[ ] accent



TABLE OF CONTENTS

PLELACE. ..uveennreaereesaesesssssseesssssasssnsassanssastasivesnssaesssrstsssssesstaetsastssssnnsessnnsensens i
Introduction. .....ooceiviireeeneariiieiisenennn. e T I TR e e ii
Special ALPNADEL.......vvvuuiresineeeetotiiiiiiie s s sttt st vii
Introductory Lesson I
1. Three essentials of good PronuNCiation........coiveveeretiiniaiiiinceeie. 1
2. The need for a special alphabet..........coeeiiiiiiiiiiinieniiiiiniiiinanaianiae. 1
3. The sounds Of ENZIiSh......cciuiiiiiiniiieiniiiiiiiiiiieiiiteitiiisctisiinies 2
4. The marking of intONAtiON.......oeuieiiiieiiiiiiiiiiiimiiiiin e 4
LD 11073 1) VO g L ACAtt LRI LLL L EEELD 4
Introductory Lesson II
1. Familiar SYMDOLS....ciuuiineiieiuiiiaieitiatitiii ittt tatssne sttt sntaes 5
2. Drill on especially difficult consonant symbols............ SRR SRS S 6
3. Hearing vowel CONtTastS......iciuiiiiiiiinieuiiiiiiiiiiiitiaiiiiitne it tiiaene K
4. Practice with all the SYyMDOIS.....cccoiniiiiiiiiieiiiiiiiiiitii et cseeeeees 8
Introductory Lesson III
1. The emphasized syllable 15 10Ud......cuuuimrriiirirrierirerieeerereieensieiannees 9
2. The emphasized syllable 18 LONZ......cuuurririeiriermrrrmrussinreriierseaeeminianianenne 9
3. The emphasized syllable has the intonation curve.............ccoeeeiieriiinann 9
4. The same marking indicates rhythm and intonation............cceeeveiniaennnicans 9
5. Practice with intonation and rhythm markingg........ccecoiiiiieinnnns T 10
6. Exercise in reading.....ccccoiiiiiiiirnraireieasuieeteasisrartsiiiitiiiommetiaaetsaneaneares 11
Introductory Lesson IV
1. Classroom phrases and CONVErsation.......ccceieienrerinriiiiiiiiiininuitintnaeianes 12
0. INETOAUCEION . e eneeenreesenereressssansnansaresserasssassnsnsssnseensesusssssssssasssnsasnnes 13
3. Introduction MONOLOZUE. .. civeuuiieieriarnsrnsaniareraniestsaseasantistsionsasonsssonsonsaes 14
Lesson I
1. Hearing vowel CONETastS.......eiuiiiiiieeriiiiiiiiniiiastiiiiiniiiiinsisrscsictaseans 15
2. Pronunciation of THE, A, AN....c.ccieieimiiiciiiiiisistiiiiiiiiiiiianen Seeee T 16
3. Reduced fOrms Of BE....cceiteeierieriersinsisstiariessssseesssssssonssisiasistsscosessnsns 17
4. Reduced forms of HE, SHE, WE, YOU.....ccociimimiiiiiiiiiiiiiiiniininnen, 18
5. The sounds represented by the special alphabet...............coiiiiiiinininaa. 19
Lesson II
1. Hearing consonant CONtrasts........ccceeeiiunieiiiiianinueniiniiniiiiiiioiaisieraceanes 24
2. Voiced and voiceless SOUNAS.....ccceeeiertieseerieraresensrsstsorarsessrssssesaseassssees 24
3. Pronunciation of plurals of class 1 words and -8 forms of class 2
words, phonetically determined.........cceeeieiiuiiniiiiiinniiiiiiiee... 25
Lesson I
1. The organs of speech.......ccceeveininnrennns T —— T, 30
2. Modification of sounds...... SRR S PSR P BRSNS R SRR SR R e RS e AT 32
3. Vowel production in general.......cccocireiniiiiniiiiiiiiiiiniiiiiiniiiiiiieseieenaien, 33
4. Pronunciation of [i] and [1].............. A SR SRR T AN A DS SN S RS 34
5. Pronunciation of [t] and [d]......ceceereimiirimmniiiiieiiiiiiiiiiii e, 36

8. Pronunciation of -ed forms of verbs, phonetically determined..........c........ 36



Lesson IV

1. Pronunciation of [€] and [£]....ccuuiuieirmiiiinieriiii e 40
2. Pronunciation of [€] and [I]........oiiiimiiiiiiiriiiiin e 41
3. Pronunciation of [r] (after VOWelIs).........cecvuuereuniiiiiimuniminiiiiiriineianieeen 42
LS 111703 11X 2 U VA PR T TR TR 44
5. 2-4 INtONALION CUTVE....iuiuiuiiiiiiiiiiiiaeeiertererensesaeacasaretienionnenensnanensnss 45
6. Intonation of the pattern ENGLISH CLASS, TEA CUP, etC.......ccceeeniiinnninens 41
Lesson V
1. Pronunciation of [@]......cccceevvrnriineennnes A SRR RS SR ST SN R SR e g e 48
2. Pronunciation of [r] before VOWels...........cceeiimiiiiiiinnniiiiiinnnininnienneeee, 50
3. 2-3 2-4 IntoNAtioN....c.viiiiiiiiiiieiiieiiei i et cn e e ssnaees AESEE e 51
4. Reduced form of GOING TO......ccceetuiiimiiiuenniiiinenansasaeeiorsrtcorsnsnsasnsncns 53
5. Pronunciation of negative fOrms.........cooiiiiiiiiiiiiiiiniiiiiiiiiiieiiiieeeieeiniens 53
6. Change of vowel in unaccented syllable...........ccooiiiiiiiiiiiiiiiiiiiiiiin. 54
Lesson VI
1. Pronunciation of [8] and [a].......ccuuuiuiiereninnmniinretiniiine e 56
2. Pronunciation of [a] contrasted with [@]......ccccoerniiiiiiiiiiiiiiiiiinn. 57
3. Pronunciation of [AI].....cceeruuiriiiiiieneiuiiemiiiienreeneenraisiniai e enaees 58
4. Pronunciation of [r] after consonants...........cccccuusierieinnininiieieniniiinennn 59
5. Reduced forms of OUR, YOUR, HIS, HER........ccieiutieiiiiiiiiiinniinienionseenens 59
B. RRYEAM . ... ..eeeuieeerseeeseeessseenseessseesssesssassssessssessnneesnnesaeesessessssasssnesns 60
7. Emphasis by intonation........ccceeieiniiiiiiieniiiiiiiiiiieiiiiiiciiiiiiieteieesiinceine 63
Lesson VII
1. Pronunciation of [u] and [U].....ccuurmmnieiiiiiiiiniii i 65
2. Pronunciation of [u] contrasted with [8].......ccoouiuieeeniiiiniiiiiiniiiiiiiinnienan. 66
3. Pronunciation of [@U].....ccceieiuiiiniiiiiiiiiiniiiireiin et 67
4. Rhythm drillB......cveiininiemieiiniiiieiiiiiiiiiieirinteeneenseteeneeeensesasancnconnaens 68
5. Reduced forms of HIM, HER, THEM.......cccccittiiinmiuiiiiniiiiciiniiiincocenenens 69
6. The spelling alphabet.......c.cccciiiiiiiiiniiiiiiiiiiiieiiiiiiiie e cteeete e eeeaes 70
Lesson VIO
1. Pronunciation of [0] and [9].....ccceuuiiiniiiiiiiiiiiiiiiiiiiiec s 11
2. Pronunciation of [o] contrasted with [8]........cccceeiiiiiiiiiiiiiiiiiiiiiiiiiinnnne, 73
3. Pronunctation: of [03]i..sisesesss sousass soverns issasssisnovansnsssssmassnseronnnssssassposonsas 4
4. Pronunciation of irregular past forms of class 2 WOrds.........ccceceviencnnnnnns 5
Lesson IX
1, PPODUNCIALION: Of [0 coversrmvsasss sossesmenpesssvonmvarmsnsvvmse vasuimonsonnnsmmnssmmnsenns 6
2. Review of the pronunciation of [r] in all positions.........ccccevuuririniiennennnennn. 78
3. Review of [8], [z], and [1z] endings on class 1 and class 2 words................ 9
4. Pronunciation of irregular pilurals of class 1 Words........ccccccvvnveenrencinncnns 80
5. Practice on reduced fOXrms......ssssussssussssssosionssvssossssssssssssssesonsessesavssns 81
8. Practice on rhythm..ccsssessisesssssassissssnssanssssassosssissaeseassasssesvsssesovwissss 82
Lesson X
1. Review of vowels: vowel rhymes..........cccceieiiiiiiiiiiiiiiiiniiciiniciiineeninennes 83
2. Review of the forms of class 2 words.........cccocvvuiniinienininnnnn. ceererecaenarenes 84
3. Practice on 2-4 intonation........cccviiiiiiiiiiiiiiiiiiiiiciiiiiiiieeieciteerieeenenes 85
4. Rhythm drill8.....ccciiiiiiiiiiiiiiiiiiiiiieiiiieieeesesescesosonssasesnssecescnsssssnsne 86
5. Pronunciation practice with pictures..........ccccceiuiiiiceiieecirnscentsncanrenccncns 86



Lesson XI

1. Review of [1], [1]; [u], [U]-.ccescisiisissmsmississvonsnsosnsnsssssnsansnanesoniessnssassnsiss 87
2. Consonant formation in general..........cciciiiiiiiiiiiiiiiiiiiiiiiiiiirsreeaann. 88
3. Flexibility of the organs of SPeech........ccccevviiuiiiriiiiiiiiiiiiiiiiinenenn 80
4. Pronunciation of [t] between VOWeLS..........ocevniiiiiiiiiiiiiiiiiiianae 91
5. Drill on length of vowels before voiced consonants............cooeeviiniiiinenennns 92
6. Pronunciation of CAN and CAN’T.......ccciviuiiiniiiniiniiniiniiieecannnaeanans 93
7. Smooth sentence rhythm........cccociiiiiiiiiiiiiiiiiiiiiiinniinns R 93
Lesson XII
L. Reviewof [1]; [E]; [@]scmisiceremmmmonsanssomsomnonmmsisessmssiveameissssbsnssssisisamssmis 97
2. Pronunciation of [B] and [B].......cccviuiiiiiiiiiiiiiiiiii 97
3. Pronunciation of [t] and [d].......cccccoiiiiiiiiiiiiiiiiii 99
4. Pronunciation of [d] contrasted with [3]........ BT e — 100
5. Pronunciation of [t] contrasted with [@]............ccoeinviiiviiiniiniineniiennn. s 102
6. Pronunciation of WITH and WITHOUT.............coiviniiniiniininininniniennnenne, 102
Lesson XIII
1. Review of front VOWELS.......ccoveraeseonnmsesessnoss conamomssnaionnonseossbsnssanssions 103
2. Pronunciation of [s] and [Z].......ccocuiivniiiiiiiiiiii 103
3. Consonant combinations with [8]......c.civiiuiiiiiiiniiiiiiiiiiiic e 105
4. Pronunciation of [s] contrasted with [B]........c.ccocvmviiiiiiiiiiiiiiiiiininn, 106
5. 3-2 INtoNAtION CUTVE..cvvmmcas swsrsasrmemmsovemyusnsnstessmsson R 107
6. Exercise on suppression of stress.............. SRR RS RO SO e AR 108
Lesson XIV
1. Review of [2] and [8].....cccciiuiiuiiiniiiiiiiiir i e e 109
2. Pronunciation of [5] and [Z]........ccceuiiiiiiiiiiiiiiiiiiin e, 109
3. Pronunciation of [5] contrasted with [E]........ccciviiiiiniiiiniiiiiiiniiinnnnn, 110
4. Pronunciation of [J].....ccccoeiiiiiiiiiiiiiinii 111
5. Contrast of [8], [€], and [J]..ccoivuuiimniiiniiiiiiiiriie s . T 112
6. RAythin APillB.....ovvsesorersmnsevesssssnnensmonessasssssss st smn suesssessdse 5ass dsies fo 112
7. Pronunciation of IT’S and THERE’S ;s susnessssessonnses soses sasin cosansassnsi ssvo 113
Lesson XV
1. Review of back VOWeLS..........cciiiniiiiiiiiiiiiiici e 114
2. Pronunciation of [f] and [V].....cooiuiiiiiiiimiiiiiii 115
3. Pronunciation of [b] contrasted with [V].........c.ccoviiiiiniiiiiiiiiinininienn. 116
4. Rhythm drills with 3 8tressges.......coawmsussossisssssssnsmnsysrsssssss ssvsssainise - 118
Lesson XVI
1. Pronunciation of [m] and [n]........ccccoiiiiiiiiiiiiiiiii e 119
2. Pronunciation of [n] contrasted with [D]........c.ccviiiiiniiiiiiiininiiiinneinn. 120
3. Reduced 1050l AR ... .. omvmvensmsrmvansmeseneeronion s i S s CR S 122
4. Rhythm drillS........ccciuiiiiiiiiiiiiiiiiiiiiiire et rer st rer s e e s s raeasa e 122
Lesson XVII
L. Pronuneiation of [W].umusmssmmsvsmmasnissasssssiniossmnisrssiesaivmssoisomsshsspmms 123
2. Pronunciation of [g]......cccoeiuiiiiiiiiiiinnninnnnnn. i SRR A SRS S 124
3. Contrast of [W] and [€].....cccviuimiiiniiiiiiiiiiiiiii et e e et ene e 125
4. Pronunciation of [J]......ccocoiiiiiiiiiiiiiiiiiiiiii e 126
5. Contrast of [y] and [J].....ccocceiiniiiiiiiiiiiiiiii 127
6. 2 2-4 intonation CUrVe..........cooiiiiiiiiiiiiiiii e 127



Lesson XVIII

1. Pronunciation of [1] before VOWelS.........ciiiiriiiiiieniimnninimnnnnnineeees 128
2. Pronunciation of [1] after VOWels...........oiiriumiinimiuinnninirnniinnnneeees 129
3. Pronunciation of [h] and [AW].....iiiiiinininiiiiiii e 131
4. Reduced forms with WILL....iiiiiiiiiiiiieiirineieaieenienaentiimineiassiesioeiianans 132
5. Rhythm exercises with reduced forms of HIM and HER s scusssssononsassmanes 132
Lesson XIX
1. Pronunciation of [pl, [t], and [K]....cooiiiiiiiniiiiiiii s 134
2. Syllabic consonants [n] @nd [1]......iiiiiiiiiiiiiii 136
3. Rhythm drills with DIDN’T, COULDN'T, SHOULDN’T, WOULDN'T.......... 137
4. Reduced forms of HAVE TO, HAS TO, USED TO...ccciceiiiiiiinrimiinineanncnes 138
5. Rhythm drillS.....ciouitiimniiiiiiniiiiiiiiiiititiiiieretereasestttastassnttnanenanas 139
Lesson XX
1. Review of YOWelS. ... ciwsismscmmssinsssassssmesass T T TR S S 140
2. ReVieW Of CONSONANES. ..cceieieeereesesaansesirossssssssssnmscssssssssrssasssssassosnosssns 140
3. Stress and iNtONatiON. ..c.vuiereiiiriieiaterieteiaisriitestsanaseascsseratatasiisasnasenes 141
4 Practice on forms of the VEIDS.....ccciiiiriieiireieiiinaeatrorioentonieansiancascns 141
5. Practice on CAN, CAN’'T, and DIDN’T.......ccceiuincmninneniersnnisinesaininenene.. 141
A. Practice on IT'S and THERE’S..ccciiiiiiiiiiiiiiiiieciniiaorsitictsssisssicassasnnnes 142
Lesson XXI
1. Phonetic syl1abiCation.....cceuiiiieiiiiiiiiinrieniisieeeneeeteiaeiiatiiitiieiininenanns 143
2. Marking pauses for rhythm and intonation...........ccooveiiiiiiniiniiin. 144
3. Review of [i] and [I]..oceuiiiiiiiiiiiiii e 145
Lesson XXII
1. Consonant clusters with [r] after VOwels..........cooeeeiiiiiiiiiiiiininin 146
2. Consonant clusters with [r] before vowels.........cccovuiiiiiiiiiiiine., 147
3. Intonation exercise. ""The Purple Cow' ... ..ciiiiiiiiinuiiiiiiiiiecsniiiniienanns 148
4, Exercise in MarkKing PauSeS......ccceiiiiiieiririreintrontesussiiiissiianaiasinsinens 149
Lesson XXI
1. Consonant clusters with [m].....ocoiiiiiiiiiimnii e 150
2. Consonant clusters with [N].....ociiiiiiiiiini 151
3. Consonant clusters with [D]....ccoveeiuiiiiiiiiiiuiiiin 152
4. Exercise in marking PaUSES........cceiiiiiiiriairinaiianateneeiiiiiiiiieiieanes 152
5. Practice on the reduced forms of COULD HAVE, SHOULD HAVE, MIGHT
HAVE, WOULD HAVE ... iiiiiiiiiiiiititiiiiiisisiisitiatiisetantiasasentiasnieaanees 153
Lesson XXIV
1. Consonant clusters with [8]......ceeiiiiiiiiiiiiiiiiii 154
2. Consonant clusters with [8], [€], and [J]....ccoerviiimiiiiiiiiinnini. 156
3. Exercise in marking PauSes.....cccceceiiuceiinnnieinnnans T — 156
4. Review of [e], [€], and [@®]...ccuueiiiiiiiiiiiiiiiin 157
Lesson XXV
1. Consonant clusters with [t] and [d]........ooeeiiiiiiiiiiinii, 158
2. 2-4-3 intonaticn curve in combinations of sentences..............coiiiiiiiiinn 159
3. RRYEAI Arille..coveeieeieeeeseesreeeseessnseessnneesnsssssaessssnsessssesnssasssnans . 160

4. Review of [2] and [@]...uuiiriiuiieriiiiiini it 160



Lesson XXVI

1. Consonant clusters with [1]......ccoouiiiiiniiinii s 161
2. Spelling aids to pronunCiation.......coceoiiiiiiiiiiiiiiiii 162
3. Review of [u] and [Ul...coouuieeiiiiiii i 165
Lesson XXVII
1. Consonant clusters and combinations with [8] and [8]............ccoeeiviieniien. 166
2. Exercise in marking PauSeS......cccceereuireiersesaesstonirnennensismiinisanssssosacnes 167
3. Review of [0] and [9]...ceeiriiuniiiiiiii i s 168
Lesson XXVII
1. Intonaticn of attached questions..iciessssanssepsvsns soswimesy dsmmis mevssmogomsasas 169
2. Mastery exercise (first half).......cciisiiirinsinisnsnionsinss vessnaimensssosnsaosvases 171
Lesson XXIX
1. Variations in pronunciation in the United States..................coiieiiiinens 172
2. Mastery exercise (Second half).. e svssmsnumesnsnuvessns ivosvesaseony vonssavasnns 175
Lesson XXX
1. Review of vowels and CONSONANES.......cccvviiiiiiiniiniieiiiiiiiiiiiireriiiiaaeeees 171
2. Review of consonant clusters and combinations................ccveeeuievuennennees 178
3. Exercise oh intonation and FhytRm.. .. cccivcsuiis ssves sonsermsponsimmsneosessmsmons oo 179
Lesson XXXI
1. Drill on the recognition of sounds....... e oo Staze e TR T s T TR T S8 180
2. The PEOAUEIOR: Off [E] covummvmsun wonmsmssmsnmnine asmers smmiwsme s mesmesoss samsssmeosd s 180
Jo: Theé Production Of [£].s evse sra v caswsme s s s s o s gesvsesesss 180
4. Speed and Thythm drillS ... o ssesses vescwsregyen spvemssmm cosees sessas oo vesee s 181
5. Dictation eXerciSe ... usssavevas svmssenvesss susesaseasmiess sHons v o Sasaies 6 suseervosen s 181
6. Unrehearsed talk i ssssssnesmiss sarssss sanes deus s sasrpias dbaoe snipn i Sonsess sbus sids 181
Lesson XXXII
1.. Drill: on recoghition of BOUNAS. . cccwswseusssmsvyesse pomompveseis sy gusaneemsesmeosss 183
2. The production Of [®]...s e issssmssaanssvsgussss smeryssss sonsnession voss vdows svmsvese 183
3. The production of [8] and [U)ssessesss ssusessssasmonansrssssasras wvee s osses sssvpsarasions 184
4. Speed and chythm Arills....: cewsvsssm csmassmmmes v usvvsssaoesss 5o davee sveaes svasie 184
5. SPeIMiNg.c.cumswsmnnss apsscmsmmisissmemesessyms e sRaF s e e S v e e S s 185
Lesson XXXIO
1. Drill on the :ecognition of SOUNAS........ooviiiiiiiiiiiiiiiiii e 187
2. Ttie prodiction of [e] and [ eamompisesgrnsspssamas rmsmnson sousamasmasn 187
3. The productionof (0] and [W]sswes ssmsssssososnsssnssvomonmes sy osmnas s sess 188
4. Drill on verb terminatidns ..osuus ssssssmmenssnssssssssammensn s rishe st iesassspesiiss 188
5. Drill on stress and intonAtion: . s sssmasssmesinasnsss mssivess s assaessesnuss 189
6. Speed drill - Government and PolitiCS.........couviuiiiiiiiiiiiiiiiiiiiecaen, 189
Lesson XXXIV
1. Drill an: the recognition of SOUNAS . uw svuswsmessensmes assiss s /e (ssemsse snaeias o 191
2, "The production. of [a]..ccvmssmsuensrosimssmonsssmmsvissessivsiniFoyis brise i Ssaesmmmsseess 191
3. Dictation EXeTCIB@. .ovvuimmsnmiismvossmsmossis fiumsssmvs s soisas s ey 191
4. Speed drill - Music in the United States..........cccccvvviiiiiiiiiiiiiiiinieannn. ve. 192
Lesson XXXV
1. The consonant combination [N=-3]........cccoviiiiiiiiiiiiiiiieee 194
2. Drill on the Pronunciation of Cognate wWords..........ccvcvvviniviiiiniieininennnns 194
3. Dictation EXeTCISE, cuuemasmumagsmeimvsssasssnesss e S e s aafs eep s asss 195
4. Speed drill - Religion in the United States............cceeviiiiiiiiiiiiiiiiiiienenns. 195



INTRODUCTORY LESSON

PART Il

1. Three essentials of good pronunciation
2. The need for a special alphabet

3. The sounds of English.

4. The marking of intonation

5. Rhythm

1. Three essentials of good pronunciation
a) The sounds of the language
b) The intonation of the language
¢) The rhythm of the language
The sounds of the language are important. They differentiate words. Notice the follow-
ing examples:
think é_mk search church eat it

Intonation is produced by the sequences of pitch (tone) of the voice. Each language has
its characteristic sequences of pitch. Listen carefully to the intonation of English.

w. the uny/erkity in thelclhes

English rhythm is characterized by the regular recurrence of emphasized syllables.
Listen carefully to the rhythm of English.

‘answer the [class
an Janpwer Infgramjmar
a good [anwer is [inferesting
Il_lg]?lheg WE mI,—hl_‘lerenung.

2. The need for a special alphabet

A special alphabet is necessary in learning to pronounce English. There are more
sounds in English than there are letters in the spelling alphabet.

a) The same spelling may have various pronunciations. Observe the different pronuncia-
tions of ough in the following words.

bough  [av] although  [o] cogh  [of]
through  [ul bought  [5] biccough  [op]
enough  [af]

Each of the four separate parts of the Introductory Lesson requires about one hour of

class work.



