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Preface

I wrote the first edition of America’s Teachers to help prospective teachers see
what they’re getting into. Having taught Introduction to Education and
Foundations of Education courses since the late 1970s, I felt ready by the late
1980s to put down on paper what I had said to several thousand future teachers.

I put their words into the first edition, too, hoping the book would come
across as a conversation rather than a lecture. I wanted to capture the give and
take of a good class discussion—those moments of candor when people take risks
and speak their minds. When the discussion subject is American education and
when the participants are prospective teachers and a professor who is a former
teacher, the exchanges can range from encouraging to upsetting.

I am grateful for the favorable reactions to the first edition. Students and
colleagues across the nation have commented on its readability and honesty. 1
tried to write clearly, and I refused to pass out rose-colored glasses with each
copy because I wanted to help prospective teachers see the challenges as well
as the rewards of the work they are considering.

As I began work on this second edition, I set out to improve it in several
ways. I tried to listen even more carefully to the voices of teachers and future
teachers. I tried to pay even more attention to school reform, especially the
movements of the 1990s. And I tried to make the book even more sensitive to
multicultural issues, a reflection of America’s increasing diversity. This new edition
combines the organizational scheme of the first with thoroughly revised and
updated contents.

Part I consists of five chapters with a depth and frankness that, I hope, will
continue to distinguish the book. Every chapter contains new material. Chapter
1 surveys teachers’ feelings about school reform and presents the latest
information on the job market. Chapter 2 highlights recent trends in teacher
salaries and evaluation, including the portfolios and evaluation centers the
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National Board for Professional Teaching Standards is developing as a step toward
a national career ladder. Chapter 3 maps the multiple routes opening into the
occupation and analyzes new developments in teacher assessment, including the
successor to the National Teacher Examinations. Chapter 4 on teacher organiza-
tions and professionalism features a case study of school restructuring in
Rochester, New York. New material on academic freedom, particularly the
selection of textbooks, highlights chapter 5 on school law.

The four chapters in part II explore the relationship between schools and
society in greater depth and with greater emphasis on diversity. Chapter 6 on
the history of American education expands the discussion of assimilation,
separation, and pluralism with more attention to the roles of ordinary people.
Chapter 7 brings philosophies and theories of education to life with examples
of current thought, such as Jonathon Kozol’s Savage Inequalities—a book that
is taking critical theory to a popular audience. Recent trends in ability grouping
and tracking, desegregation, bilingual education, and gender equity highlight
chapter 8 on the sociology of education. Chapter 9 analyzes the local, state, and
federal politics of education, now more fascinating than ever with former
education governor Bill Clinton in the White House.

Part III focuses on trends that will shape American education well into the
next century. Chapter 10 on the curriculum follows the ongoing debate over
literacy, including cultural literacy, and tracks the movement toward national
standards and national assessments. Chapter 11 brings the book to a conclusion
with a discussion of private schools versus public schools, featuring a new section
on educational choice.

I hope the second edition of America’s Teachers, like the first, provokes
critical thought and good conversation. I present this new edition to my Rose.
I dedicate it to teachers who can transform teaching from the occupation it is
into the profession it should be.
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CHAPTER 1

Deciding to Teach
and Finding a Job

Teaching is not a job. Teaching is a privilege. Teachers should be more
dedicated to their task—directing and educating the youth of America.
We must set examples for young people to follow. . . . I am PROUD to
be a teacher.

—South Carolina teacher

We're expected not only to teach but to belp with the total ills of
society. . . . We're overworked, often trying to care so damn much
about those we teach and yet see the incredible destruction of their lives
due to alchobol and drugs. We're underpaid for our services yet we're
still under the shadow of the ‘'3 month’’ vacation idea. In short we’re
burning out.

—Washington State teacher!

MOTIVES FOR TEACHING

Talking with prospective teachers about why they want to teach is an excellent
way to begin a discussion of teaching as an occupation. For more than 15 years,
I have asked the students in my Introduction to Education classes to write down
their major motive for teaching. Comparing their responses with the results of
similiar surveys conducted around the nation, I see several clear patterns.
Why do you want to be a teacher? Almost certainly you can give several
reasons, but try to narrow them to your major motive for wanting to teach. Now
compare your response with those in Table 1.1. If your motivation centers on
U students, you have plenty of company. With remarkable consistency, about half
the prospective teachers in my classes link their desire to teach directly to young
people. If gcademics—the love of a particular subject or of learning in general— ,/,5
prompts you to teach, you are also in good company. Approximately one-fifth
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4 TEACHING AS AN OCCUPATION

TABLE 1.1 Why do you want to be a teacher? Motives of
prospective teachers.

1. Students
I love children.”
*| like working with young people.”
““| want to help students.”
2, Academics
“I enjoy [a particular subject].”
“| love learning.”
3. Job advantages
“| like having my summers off.”
“My hours as a teacher will match my children’s hours in school.”
“Teaching is a good job for people on their way to something else.”
4. Social value
“Teaching is society’s most important job."
“I can improve society by teaching.”
5. Influence of other teachers
““Some of my teachers helped me so much, they made me want to teach.”
““Some of my teachers hurt me so much, they made me want to teach.”

sources: This profile is based on my ongoing survey of prospective teachers at the
University of South Alabama and on the National Education Association’s Status of

the American Public School Teacher, 1990-1991 (Washington, D.C.: NEA, 1992),

pp. 62-64; Cassandra L. Book and Donald J. Freeman's “Differences in Entry
Characteristics of Elementary and Secondary Teacher Candidates,” Journal of Teacher
Education 37 (March—April 1986): 47-51; and J. Marc Jantzen’s ““Why College Students
Choose to Teach: A Longitudinal Study,” Journal of Teacher Education 32 (March-April
1981): 45-48.

of the future teachers in my survey give academic reasons as their major
motive. Surveys conducted throughout the nation show the same patterns:
Student-centered motives top the list, with W
second or third.?

ther motives for teaching (and the rounded percentages of my prospective
teachers who put them in first place) include job advantages, @pcrcent),

the sogial vglue of teaching (@@percent), and the i; of other teachers

5 percent). These patterns, too, are consistent with the results of other surveys.
he brief statements quoted in Table 1.1 are representative of the ways future
teachers summarize their motives.

Considered as a whole, studies of motivation pay future teachers genuine
compliments. Teachers are al;r}giszic; they want to help. Most of them enter the
occupation with the welfare of others in mind, believing they can make a
difference in their students’ lives. Some prospective teachers have been helped—
or, in a few cases, hurt—so much by their own teachers that they feel motivated
to teach. Some extend their concern for others to society as a whole. Now notice
what the surveys do not say. People do not go into teaching for the money—
with good reason, as we will see in the next chapter. Nor do people choose
teaching for the prestige. Americans respect teachers, but it is a peculiar
respect—the kind accorded to outsiders, to people set apart from the main-
stream of society.3




1 / DECIDING TO TEACH AND FINDING A JOB 5

Perceived Advantages of Teaching

Can we take at face value what prospective teachers say about their motives?
Aren’t some of their statements too good to be true? Based on my work with
future teachers, I am convinced that their altruism and idealism are real. But
because of what they say outside of class, informally and off the record, I am
also convinced the perceived advantages of the occupation pull more people into
teaching than_the surveys indicate.
~ Notice the job advantages listed in Table 1.1. Teacher education students often
joke, ‘‘Teaching has three main benefits: June, July, and August.” Of course the summer
vacation is attractive, but should it be someone’s major reason for wanting to teach?
Prospective teachers who admit that it is, along with others who are reluctant to
confess, should consider that some school districts have already adopted a year-
round schedule, and the summer break is closer to 10 weeks than to 12 in most
districts. Taking graduate and inservice courses during the summer further reduces
time off. So does ‘‘moonlighting.” Twenty-nine percent-of America’s teachers work
a second job: Twelve percent hold an evening or weekend job outside their school
systems during the school year, and 17 percent find outside summer employment.*
Another perceived advantage of teaching is the daily schedule. As more
nontraditional students (25 and older), many of them women, go to college to
pursue the degrees they did not obtain when they were younger, more students
talk frankly about choosing a career that will allow them to spend time with their
own children. As a parent, I can appreciate this motive, but should it be first on
a prospective teacher’s list? Although the nontraditional students in my classes
have generally realistic expectations of the occupation, they often underestimate
the time demands teaching will make on their evenings and weekends.>
Finally, there is the perception that teaching is a good temporary job for people
who have other career and life plans in mind. As one student told me recently,
“I want to be a lawyer, but I think I'll teach for a while. After all, teaching is
easy to get into and easy to get out of.”” Actually this is an old notion. Historical
studies going back to the colonial era show how some teachers (mostly males)
have used the occupation as a stepping stone to other careers, while others (most
of them females) have used it as a way station en route to marriage and family.¢

Teachers Who Love, Teachers Who Care

Americans view teaching as women’s work. The feminization of the occupation
began in the mid-1800s when school boards turned increasingly to women to
fill teaching positions. Females had two advantages over the males who had
dominated the occupation: The character and personality of women were
regarded as better suited to working with young children, and women constituted
a cheap, reliable labor force. These nineteenth-century perceptions are with us
still. Today 72 percent of all teachers and 88 percent of elementary school teachers
are women, and the percentages are even higher in areas of the nation where
highly traditional views of sex roles prevail.”

Prospective teachers often choose these words to express their motivation
for teaching: “‘I love children.” Thus we would expect employed teachers to
reflect the same sentiment. The evidence, however, is curiously mixed.



