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We dedicate this text to Dr. Kate Ross Barrett, who
committed her career to improving the quality of
education for children, university students, and teachers.
She has been, in our opinion, the leading and most
influential scholar on children’s physical education.

We are grateful for what we have learned from her.



Foreword

nez Rovegno and Dianna Bandhauer have produced a comprehensive and thoughtful

text that provides all of the information needed to deliver a quality physical education

for elementary students. Elementary Physical Education: Curriculum and Instruction
brings together a number of important developments in elementary physical educa-
tion over the past several decades and integrates them into a coherent framework that
includes movement concepts, skills and educational games, gymnastics, and dance.

A key feature of this text focuses on how physical education teachers can teach tactics
that allow students to participate successfully in game-like activities and in modified
games for the upper elementary grades. While the teaching of skills is a primary focus
for any activity, the teaching of tactics related to those activities is typically given less
attention, with the result that student participation in the game or activity is less suc-
cessful and, therefore, less enjoyable. This text shows teachers and teachers-in-training
how to teach skills and tactics in an appropriate progression that leads to success in the
activity.

Elementary Physical Education: Curriculum and Instruction also uses research on
motivation for participation in physical activity to provide teachers with a clear format
that can be used to develop a mastery-oriented climate, a growth mindset, increased
student sense of competence, tasks that challenge students yet ensure success, higher-
order thinking skills related to the activity, and cooperative group work.

The approach to teaching includes a significant section on how to use inquiry-ori-
ented teaching strategies to develop tasks that require problem solving, critical think-
ing and exploration, decision making, and self-regulation as well as asking questions.
The text also provides clear examples of how inquiry-oriented techniques are linked to
specific content in the physical education curriculum.

This text successfully re-conceptualizes the movement-skill theme approach by
integrating research developed over the past two decades that provides the concepts
and instructional techniques for teaching that have been shown to increase learning.
Elementary Physical Education: Curriculum and Instruction is an up-to-date, high-quality
text for students preparing to teach physical education and for elementary physical
educators already in the work force.

—Daryl Siedentop, Professor Emeritus,
The Ohio State University



Preface

is a movement approach for the twenty-first century that

is firmly rooted in terms of both curriculum and instruc-
tion in a long line of movement approach texts dating back to
Rudolf Laban’s original work on dance (1948), including the
seminal works of Preston-Dunlop (1963/1980); Mauldon and
Redfern (1969); Morrison (1969); Stanley (1969); and Logsdon,
Barrett, Ammons, Broer, Halverson, McGee, and Roberton
(1977/1984).

Since the 1980s, however, there has been an explosion
of research and theory on children’s learning, construction
of knowledge, motivation, situated complex movement and
cognition, multicultural diversity, social responsibility, emo-
tional development, and the importance of effective teaching
of higher-order thinking skills such as creative and critical
thinking, problem solving, and decision making. In addition,
research has proliferated on the development of children’ tacti-
cal game play and research and theory on Teaching Games for
Understanding, a curricular approach developed initially for
secondary schools.

One major goal in writing this text was to use recent
research and theory to update the movement approach for
elementary school physical education. For example, we trans-
late the current research on learning, motivation, higher-order
thinking skills, and social responsibility into easy-to-under-
stand concepts and instructional techniques. In a summary
framework at the start of Chapter 9, we organize these concepts
and techniques in three levels and show how these are con-
nected to the three-level content progressions in educational
games and educational gymnastics and to the two-level content
progression in dance. This easy-to-use framework helps under-
graduates and practicing teachers design lessons that include
appropriate motivation, higher-order thinking skills, and social
responsibility objectives. Throughout the lesson segments in
the content chapters, we illustrate various ways to teach moti-
vational, cognitive, and social skills and concepts.

Other examples include chapters summarizing current
research on multicultural diversity and culturally relevant
pedagogy, the application of constructivist learning theory in
physical education, and current motor development theories
including dynamical systems, constraints theory, and ecological
perspectives. In other chapters, we summarize current research
and information on the role of physical activity in children’s
health and nutrition and health-related fitness concepts ap-
propriate for elementary age children. We provide information
about game tactics, skill performance techniques, and basic
choreographic concepts to help teachers understand more
about the content they teach and assess. We also include ways
to integrate classroom content in physical education, in par-
ticular, integrating literacy in dance lessons. Based on our field
testing, we found that, after undergraduates teach or participate
in the text dance lessons using children’s literature, they are

Elementary Physical Education: Curriculum and Instruction

able to select a children’s book and successfully design their
own dance lesson plans.

The content throughout this text aligns with the National
Standards for Physical Education and the National Association
for Sport and Physical Education’s guidelines for appropriate
practices. We offer many sample tools for assessing children’s
learning and maintaining program accountability.

The goal of the movement approach has always been to
teach all children skills, movements, and concepts that provide
a foundation for lifelong participation and enjoyment of a range
of healthy, meaningful physical activities. We are committed
to this goal, and, throughout this text, we show ways to dif-
ferentiate instruction so children with different ability levels,
motivations, and interests can learn, enjoy, and be successful
participating in physical activities.

In addition to updating the approach, we aimed to simplify
the organization of the content by integrating skills; movement
concepts; and educational games, gymnastics, and dance. We
did this to solve two common problems. First, many students
and teachers have problems understanding how the movement
concepts from the Laban framework (e.g., levels, pathways,
force, speed) connect to skills and to educational games, gym-
nastics, and dance. Second, in some curricular approaches,
the movement concepts are described as cognitive content and
those lessons are not linked to learning skills. We believe skill
learning is a critical goal.

To solve these problems, we divide all of the content into
four content areas: educational games, educational gymnastics,
educational dance, and health-related physical activity. Each
content area has a relevant and appropriate progression of con-
tent. For example, the progression for the games content area
begins with developing fundamental skills, then developing
fundamental skills into tactical game skills, and then learning
to use tactical game skills in modified gameplay. The progres-
sion for dance begins with body, effort, space, and relationship
themes, then spirals around to body, effort, space, and relation-
ship themes at more complex levels. We integrate the movement
concepts (e.g., pathways, levels) into motor skill tasks and lessons
(e.g., dribbling on different pathways, catching balls at different
levels) across the entire progression for each content area.

To maintain consistency across the text, we present three
Laban-based frameworks each comprising skills and move-
ment concepts relevant for the respective games, dance, and
gymnastics content areas. For example, game tactics are on
only the games framework and gestures are on only the dance
framework.

Elementary Physical Education: Curriculum and Instruction
is comprehensive and can be used across several courses includ-
ing elementary physical education curriculum and instruction,
educational gymnastics, educational dance, educational games,
and movement foundations courses. It also is a reference tool
for field experience courses and student teaching.
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