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Preface

The goal of Understanding Academic Lectures is to enable students to
reconstruct the plan, the purpose, the supporting data, and illustrations in a
given lecture. It also aims to develop the ability to discern orders of impor-
tance in the material presented.

To achieve these skills the student must undertake a course of active
listening. The basic procedure of this book involves listening to the taped
materials first in parts, then in a combination of parts, and finally as a whole.
Every listening exercise involves a listening task. Each task focuses on a
special element of comprehension which is first presented in the text. To aid
in the listening process, a listening guide is provided for each speaker but one.
The guides include glossaries, cue phrases, pictured illustrations, and certain
topic or outline notations.

Using this method, we explore the many elements that constitute lecture
comprehension. These include the study of the role and style of lectures; of
techniques for listening and notetaking; and of use of language, vocabulary,
and rhetoric. Finally, there is a discussion of the subject matter of the lectures
themselves.

The text, along with the tapes of interviews and lectures, comprise the
study materials. The tapes of speakers recorded live are as unencumbered as
possible. Tones mark the study divisions, but no extraneous voices give direc-
tions. The appendix serves as an answer key with complete outlines of all the
lectures and complete topic guides for the most difficult interviews. In addi-
tion, the appendix contains an answer key for all the short-answer questions.
The tapes, of course, supply an aural reference. Teachers may wish to consult
the collection, Transcripts for Teachers’ Reference.

Basically, two types of academic discourse are studied: interviews and
lectures. Speakers from diverse disciplines are represented. The variety of
their language backgrounds is typical of that found on most large campuses in
North America.

Thus, a comprehensive strategy of listening is laid out with many oppor-
tunities for practice. I believe that the approach offered here can enable
students to follow a live mind at work in an academic context in English.
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Introduction to
Understanding Academic Lectures

The purpose of this text and the tapes which accompany it is to
enable you to listen to lectures effectively. To this end, we will employ a
multilevel approach that explores the ideas as well as how they are
communicated. You will have the opportunity to listen to prepared
lectures as well as to interviews where lecturers respond to questions on the
spot. Thus, you will examine two important ways in which lecturers
communicate, noting their message, language, and organization.

Part I, “A Cross-Cultural View,” introduces the subject of lectures
from the perspectives of six lecturers, each knowledgeable about the
United States and at least orie other culture area. In the process of listening
to five interviews and one panel excerpt, we will compare the ways of
lecturing in Latin America, the Middle East, East/ West Africa, East Asia,
Great Britain, Europe, and the United States.

In Part II, “A Preface to Lectures,” we will listen to two
professors—one from the sciences and the other from the humanities. The
professors discuss the role of lectures in their courses and describe some of
the techniques they use in lecturing. The first discussion is in the form of
a panel excerpt; the second is an interview. The author then gives a
mini-lecture, which serves both as a model lecture format and as an
introduction to Part III.

Part III, “Five Lectures for Study,” consists of full-length lectures
which were recorded when they were given. We will analyze their
organization and see how it relates to the lecturers’ purpose. We will
examine how the lecturers use language to signal the organization of their
lectures and achieve their goals. We will see how the style of speaking
changes according to the size and composition of the audience. We will
also look at the elements which mark the individuality of the speakers.

The subjects of the lectures are body language and nonverbal
communication, jazz, the changing roles of men and women, the study of
peasants, and a look at the future of socicty. The lectures were planned for
general academic audiences and therefore do not presuppose any special
knowledge. They are intended to be interesting and rewarding to study.

System of Notation

Listening Guides

There are two types of Listening Guides: those for Interviews and
Panel Excerpts, as found in Parts I and II; and those for the Lectures in
Part III. All Listening Guides, regardless of which part they appear in,
come at the end of the chapter.

1



INTRODUCTION TO UNDERSTANDING ACADEMIC LECTURES

The Guides for Parts I and II go from left to right across the page
and consist of three columns: a Vocabulary and Listening Cues column, a
narrow Tape Cue column, and a Topic Guide column. (See Figure 1,
Sample Format of Listening Guide for Parts I and II, pg. 3.)

The Listening Guides for Part III are set broadside, that is, sideways
on the page, and they contain four columns. In this format, the narrow
Tape Cue column is on the left, followed by the Vocabulary and Listening
Cues column, the Cue Phrases column, and finally the Listening Outline.
(See Figure 2, Sample Format of Listening Guide for Part 111, pg. 4.)

Vocabulary
The Vocabulary and Listening Cues, which appear in both types of
Listening Guides, include three sorts of items:

1. A word or phrase followed by a dash and then the meaning.

o An example would be “fortunate—lucky.”

o If the word “here ” appears, then only the meaning for that context
is given. For example, “to carry on—here, to persevere or continue.”
The meaning in the sense of “to carry on—to behave in a noisy,
happy manner” would not be given, nor would any other meaning be
given.

o Since all the vocabulary is taken from the context the speaker uses,
an additional sentence putting the word or phrase in context is not
given.

2. A sentence or phrase directly quoted from the lecturer.

o Some items become understood when seen in writing. In such a case,
no additional explanation is provided.

3. The words of a song or a special saying or quotation that a speaker may
quote.

o If a word or phrase as quoted in 2 or 3 requires explanation, it will
be set in boldface, and its meaning will be given in the format
described in 1.

In the text, a difficult word or phrase will be printed in boldface
when it is introduced. An explanation will be given immediately before or
after it appears. The words “or,” “that is,” or “that is to say” may be used
to connect the explanation to the item in bolface. [NOTE: The frequent
restatement of ideas is designed to increase your vocabulary for academic
purposes. Sometimes, therefore, you may find that the writing contains
more repetitions than is generally considered desirable in good prose.]

Tape Cues

The Tape Cues indicate the points at which the tapes have been
divided for study. The first division point is noted by one tone on the tape;
the second division point has two tones; the third point has three tones;
and so on. The Tape Cue column notes the number of tones and also the
time lapse from the beginning of the tape. The tones are indicated by
bullets which are darkened circles of type (like this: ), and the number of
bullets indicate the number of tones.



3 Introduction to Understanding Academic Lectures

Topic Guides

The Topic Guides give the sequence of topics discussed in the
interviews and panel excerpts. Specific information may be filled in as you
listen to the interviews and panel excerpts in Parts I and II.

Listening Outline

The Listening Outlines replace Topic Guides in Part III. They consist
of incomplete outlines of the lectures which may be filled in while listening
to them or afterwards from your notes.

Cue Phrases

Cue Phrase columns also accompany the Lecture Guides. They
contain the actual phrases used by the lecturers when they wish to signal
the direction of their thinking.

Sample Exercise Figure 1 Study the Vocabulary and Listening Cues in Figure 1. Then answer the following ques-
tions by completing 1 and 2 of the Topic Guide.

o For interviews, what is more appropriate than a Listening Outline?
o What do answers to exercise questions for interviews or panel excerpts
often complete?

FIGURE 1

SAMPLE FORMAT

OF LISTENING GUIDE
FOR PARTS I AND II

Vocabulary and Listening Cues Tape Cue Topic Guide

appropriate—suitable or fitting 1. Appropriateness of Topic Guide
a. Interviews have no overall organization
and therefore a Listening Outline is less
suitable than. . .
“When a difficult word or term is introduced in
the text, it will be printed in boldface type.”

boldface type—letters printed with darker or
thicker type than usual

“The item will be defined following a dash *—'."

3:24
A series of three points after a word or phrase—these 2. Completion of Topic Guide Answers to
three points (. . .”)—indicate that the item needs the exercise questions often complete. . .
to be completed
LX)
6:33
Sample Exercise Figure 2 Study the Vocabulary and Listening Cues in Figure 2. Then answer the following ques-

tions, filling in II(B) (2) and (3). [NOTE: When actually listening to the tapes, you may
wish to take notes on a separate sheet before filling in the Guides.].

o What do the number of bullets in the Tape Cue indicate?
o What time lapse is indicated by the time which appears under the
bullets?
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