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This is an exciting time to be writing a child development textbook. The past decade
has brought new theories, new ways of thinking, new areas of research, and innumer-
able new findings in the field. We wrote How Children Develop to describe this ever
improving knowledge of children and to convey the excitement that we feel about the
progress that is being made toward understanding the developmental process.

As teachers of child-development courses, we appreciate the challenge that in-
structors face in trying to present these advances and discoveries, as well as major
prior ideas and findings, in a one-semester course. Therefore, rather than aiming at
encyclopedic coverage, we have focused on identifying the most important devel-
opmental phenomena and describing them in sufficient depth to make them mean-
ingful and memorable to students. In short, our goal has been to write a textbook
that makes the child-development course coherent and enjoyable for students and
teachers alike.

Classic Themes

The basic premise of the book is that all areas of child development are unified by
a small set of enduring themes. These themes can be stated in the form of ques-
tions that child-development research tries to answer:

1. How do nature and nurture together shape development?

. How do children shape their own development?

. In what ways is development continuous and in what ways is it discontinuous?
How does change occur?

. How does the sociocultural context influence development?

. How do children become so different from each other?
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How can research promote children’s well-being?

These seven themes provide the core structure of the book. They are introduced
and illustrated in Chapter 1, highlighted repeatedly where relevant in the subse-
quent thirteen content chapters, and utilized in the final chapter as a framework for
integrating findings from all areas of development that are relevant to each theme.
The continuing coverage of these themes allows us to tell a story with a beginning
(introduction of the themes), middle (specific findings relevant to them), and end-
ing (the overview of what students have learned about the themes). We believe that
this thematic emphasis and storylike structure will not only help students under-
stand enduring questions about child development but will also leave them with a
greater sense of satisfaction and completion at the end of the course.

Contemporary Perspective

The goal of providing a thoroughly contemporary perspective on how children de-
velop has influenced the organization of our book as well as its contents. Whole
new areas and perspectives have emerged that barely existed when most of today’s
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child-development textbooks were originally written. Placing these topics in their
current context is much easier in a new book.

Consider the case of Piaget’s theory and current research relevant to it. Piaget’s
theory usually is presented in its own chapter, three-quarters of which describes
the theory in full detail and the rest of which offers contemporary research that
demonstrates problems with the theory. This approach often leaves students won-
dering why so much time was spent on Piaget’s theory if modern research shows it
to be wrong in so many ways.

The fact is that the line of research that began thirty years ago as an effort to
challenge Piaget’s theory has emerged since then as a vital area in its own right—
the area of conceptual development. Research on conceptual development pro-
vides extensive information on such fascinating topics as children’s understanding
of human beings, plants and animals, and the physical universe. As with other re-
search areas, most studies in this field are aimed primarily at providing evidence
relevant to current claims, not those ot Piaget.

We have adapted to this changing intellectual landscape in two ways. kirst,
our chapter “Theories of Cognitive Development” describes the fundamental
aspects of Piaget’s theory in depth, honoring his legacy by focusing on the con-
tributions of his work that have proven to be the most enduring. Second, we
present an entirely new chapter, “Conceptual Development,” which addresses
the types of issues that inspired Piaget’s theory but concentrates on modern per-
spectives and findings regarding those issues. This approach allows us to tell stu-
dents about the numerous intriguing proposals and observations that are being
made in this field, without the artificiality of classifying the findings as “pro-
Piagetian” or “anti-Piagetian.”

The opportunity to create a textbook based on current understanding also led
us to assign prominent positions to such rapidly emerging areas as brain develop-
ment, behavioral genetics, nutritional and eating disorders, prenatal learning, in-
fant cognition, acquisition of academic skills, emotional development, prosocial
behavior, and friendship patterns. All of these areas have seen major break-
throughs in recent years, and their growing prominence is reflected in the coverage
they receive in our book.

Getting Right to the Point

Our desire to offer a contemporary, streamlined approach has led to other depar-
tures from the traditional organization. It is our experience that today’s students
take child-development courses for a variety of practical reasons and are eager to
learn about children. Traditionally, however, they have to wait for two or three or
even four chapters—on the history of the field, on major theories, on research
methods, on genetics—before actually getting to the study of children. We want to
build on their initial motivation immediately. Rather than opening the book, then,
with an extensive examination of the history of the field, we include in Chapter 1 a
brief overview of the social and intellectual context in which the scientific study of
children arose and then provide historical background wherever it is pertinent in
subsequent chapters. Rather than having an early theories chapter that covers all the
major cognitive and social theories at once, at a point far removed from the content
chapters to which the theories apply, we present a chapter on cognitive developmen-
tal theories just before the chapters that focus on specific aspects of cognitive devel-
opment, as well as a chapter on social developmental theories just before the chapters
that focus on specific aspects of social development. Rather than having a separate
chapter on genetics, we include basic aspects of genetics as part of Chapter 3



(“Biology and Behavior”) and then discuss contributions of genetics to individual
differences throughout the book. This approach allows us from the first weeks of the
course to kindle students’ enthusiasm for finding out how children develop.

Features

The most important feature of this book is the exposition, which we have tried to
make as clear, compelling, and interesting as possible. Multiple drafts, scrupulous
editing, and several rounds of class testing have resulted, we believe, in a presenta-
tion that is direct, transparent, and accessible to a broad range of students.

To further enhance the appeal and accessibility of the text, we have included
three types of discussion boxes that explore material of special interest.
“Applications” boxes focus on how child-development research can be used to pro-
mote children’s well being. Among the applications covered in these boxes are the
Carolina Abecedarian Project, interventions to reduce child abuse, programs for
helping rejected children gain acceptance with their peers, and Fast Track inter-
ventions to help aggressive children learn how to manage their anger and behavior.
“Individual Differences” boxes focus on populations that differ from the norm
with regard to the specific topics under consideration or on variations among chil-
dren in the general population. These boxes cover such topics as intellectual gift-
edness, adolescent depression, and cultural differences in emotional expression. “A
Closer Look” boxes examine important and interesting research in greater depth
than would otherwise be possible: the areas examined range from brain-imaging
techniques to the developmental impact of homelessness and the issues surround-
ing children’s immersion in the digital world.

WEe have also incorporated a number of other features intended to improve stu-
dents’ learning. These include boldfacing key terms and providing definitions of
them both within the immediate text and in margin glossaries; providing sum-
maries at the end of each major section, as well as overall chapter summaries; and,
at the end of each chapter, posing critical thinking questions intended to promote
deeper consideration of essential topics.

Supplements

A variety of excellent teaching and learning tools are available to enrich and rein-
force the text.

Exploring Child Development Student CD-Rom

This integrative tool brings the excitement of the research lab to the student.
Short video clips of classic and contemporary studies add a hands-on dimension
to the text presentations. Chapter quizzes and flashcards help students to review.
The CD-Rom was prepared by Lisa Huffman, Ball State University; Thomas
Ludwig, Hope College; Tanya Renner, Kapiolani Community College; Catherine
Robertson, Grossmont College; Stavros Valenti, Hofstra University; and Connie
Varnhagen, University of Alberta. It can be packaged on request with the textbook

at no additional cost.

Exploring Child Development: A Media Tool Kit for Instructors

An expanded version of the student CD-Rom above, this set for instructors, com-
bines over 100 video clips, animations, and interactive exercises to enhance your

child development course. All video material is available on DVD and VHS.
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Instructor's Resource Manual

Written by Lynne Baker-Ward, North Carolina State University, this innovative
Instructors Resource Manual includes handouts for student projects, reading lists
from journal articles, course-planning suggestions, supplementary readings, and a

guide to videos and software, in addition to lecture guides, chapter overviews, and
learning objectives.

Student Study Guide

The Student Study Guide, written by Jill Saxon, includes in each chapter a review

of key concepts and multiple-choice and essay questions to help students evaluate
their mastery of the material.

Test Bank

To assure seamless coordination between the content that students review and the
content on which they are tested, we asked Jill Saxon, who wrote the Study Guide,
to also write the 7esz Bank. It includes 80 multiple-choice and 20 essay questions
for each chapter. Each question is keyed to the textbook by topic, type (factual,
definitional or conceptual, or applied), and level of diftficulty.

Test Bank on CD-Rom

The Diploma Test Bank CD-Rom, on dual platform for Windows and Macintosh,
guides instructors through the process of creating a test and allows them to add,
edit, and scramble questions; to change formats; and to include pictures, equa-
tions, and media links. The CD-Rom is also the access point for Diploma Online

Testing, which allows you to create and administer examinations on paper, over a
network, or over the Internet.

Transparency Set

This set of 100 full-color overhead transparencies includes art, charts, graphs, and
tables from How Children Develop.

PowerPoint Slides

PowerPoint slides are available in three formats that can be used as i1s or cus-
tomized to fit your needs. One set contains simple chapter outlines to help you
orient your current slides or to use as a foundation for new slides. Another set in-
cludes all the textbook’s illustrations and tables. The third set consists of lecture
slides from Rona McCall, Regis University, which focus on key themes and terms
in the book and include text illustrations and tables. PowerPoint slides are avail-
able on CD-Rom or from the course Web site.

Observation Videos

Journey Through Childhood otters students an opportunity to observe children from
varied cultures from birth through adolescence, in a variety of settings. Noted ex-
perts in child development discuss their work in areas ranging from the biology of
early brain development to prosocial behavior in middle childhood. These are

available on VHS and DVD.



The Scientific American Frontiers Videos

This series for Developmental Psychology features 17 video clips of 15 minutes
each on a wide range of topics, including gene therapy, infant motor skill develop-
ment, dyslexia, and memory. A guide to using these video series with specific
chapters is included in the Instructor’s Resource Manual.

Companion Web Site

The Siegler Companion Web Site at worthpublishers.com/siegler, created by Rona
McCall, Regis College, provides students with virtual study aids and instructors
with a variety of teaching resources. At no cost and with no password needed, stu-
dents will find chapter outlines, annotated Web links to expand on each chapter’s
coverage, online quizzes to test their knowledge, and interactive flashcards. The
password-protected instructors’ site offers three prebuilt PowerPoint slide sets
(one containing outlines and two containing art) for each chapter and an online

quiz gradebook.

Online Course Materials

As a service to adopters using WebCT or Blackboard course management sys-
tems, Worth provides the electronic instructor and student resources in the appro-

priate format. Adopters of How Children Develop can request a Blackboard or
WebCT formatted version of the book’s test bank.
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