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Preface

When I first set out to write Educational Psychology: Theory and Practice, 1 had a
very clear purpose in mind. I wanted to give tomorrow’s teachers the intellectual
grounding and practical strategies they will need to be effective instructors. Most
of the textbooks published then, I felt, fell into one of two categories: stuffy or light-
weight. The stuffy books were full of research but were ponderously written, los-
ing the flavor of the classroom and containing few guides to practice. The
lightweight texts were breezy and easy to read but lacked the dilemmas and intel-
lectual issues brought out by research. They contained suggestions for practice of
the “Try this!” variety, without considering evidence about the effectiveness of
those strategies.

My objective was to write a text that

i presents information that is as complete and up to date as the most research-
focused texts but is also readable, practical, and filled with examples and illus-
trations of key ideas.

i includes suggestions for practice based directly on classroom research (tem-
pered by common sense) so that I can have confidence that when you try what
1 suggest, it will be likely to work.

B helps you transfer what you learn in educational psychology to your own
teaching by making explicit the connection between theory and practice
through numerous realistic examples. Even though I have been doing educa-
tional research since the mid-1970s, I find that I never really understand the-
ories or concepts in education until someone gives me a compelling classroom
example; and I believe that most of my colleagues (and certainly teacher edu-
cation students) feel the same way. As a result, the words for example appear
hundreds of times in this text.

i appeals to readers; therefore, I have tried to write in such a way that you will
almost hear students’ voices and smell the lunch cooking in the school cafeteria
as you read.

These have been my objectives in the seventh edition as well as in earlier edi-
tions. In addition, I have made changes throughout the text, adding new examples,
refining language, and deleting dated or unessential material. I am fanatical about
keeping the text up to date, so this edition has more than 2,000 reference citations,
about half of which are from 1995 or later. Although most readers may not care
much about citations, I want you and your professors to know what research sup-
ports the statements I've made and where to find additional information.

The field of educational psychology and the practice of education have changed
a great deal in recent years, and I have tried to reflect these changes in this edition.
Only a few years ago, direct instruction and related teacher effectiveness research
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PREFACE

were dominant in educational psychology. Then discovery learning, portfolio and
performance assessments, and other humanistic strategies returned. Now, emphasis
on “back to the basics” is returning, which requires teachers more than
ever to plan outcomes and teach purposefully, qualities that I emphasize in this edi-
tion as intentional teaching. In the first and second editions of this text, I said that
we shouldn’t entirely discard discovery learning and humanistic methods despite the
popularity, then, of direct instruction. In the next editions, I made just the opposite
plea: that we shouldn’t completely discard direct instruction despite the popularity
of active, student-centered teaching and constructivist methods of instruction. With
this edition, I continue to advocate a balanced approach to instruction. No matter
what their philosophical orientations, experienced teachers know that they must be
proficient in a wide range of methods and must use them with intentionality.

The seventh edition presents new research and practical applications of these
and many other topics. Throughout, this edition reflects the “cognitive revolution”
that is transforming educational psychology and teaching. The accompanying fig-
ure presents a concept map of the book’s organization.

No one can deny that teachers matter or that teachers’ behaviors have a pro-
found impact on student achievement. To make that impact positive, teachers must
have both a deep understanding of the powerful principles of psychology as they
apply to education and a clear sense of how these principles can be applied. The in-
tentional teacher is one who constantly reflects on his or her practices and makes
instructional decisions based on a clear conception of how these practices affect
students. Effective teaching is neither a bag of tricks nor a set of abstract principles;
rather, it is intelligent application of well-understood principles to address practi-
cal needs. I hope this edition will help give you the intellectual and practical skills
you need to do the most important job in the world—teaching.

The chapters in this book address three principal themes: students, teaching, and
learning (see the Concept Map). Each chapter discusses important theories and in-
cludes many examples of how these theories apply to classroom teaching.

This book emphasizes the intelligent use of theory and research to improve in-
struction. The chapters on teaching occupy about one-third of the total pages in the
book, and the other chapters all relate to the meaning of theories and research prac-
tice. Whenever possible, the guides in this book present specific programs and
strategies that have been evaluated and found to be effective, not just suggestions
for things to try.

Among the many topics that receive new or greater coverage in this edition are ac-
tion research (Chapter 1), research on the brain (Chapter 6), transfer of learning
(Chapter 7), problem solving (Chapter 8), technology applications (Chapter 9),
comprehensive school reform (Chapter 9), intrinsic and extrinsic motivation
(Chapter 10), preventing serious behavior problems (Chapter 11), inclusion and
IDEA ’97 (Chapter 12), accountability (Chapter 14), and professional portfolio
development (Appendix).
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FEATURES

Each chapter of the text opens with a vignette depicting a real-life
situation that educators encounter. Throughout the chapter narra-
tive, I refer to the issues raised in the vignette. In addition, you have
the opportunity to respond to the vignette in several related fea-
tures, such as Using Your Experience sections that follow each
vignette. This section provides critical and creative thinking ques-
tions and cooperative learning activities that allow you to work with
the issues brought up in the vignette, activate your prior knowledge,
and begin thinking about the ideas the chapter will explore.

25 CHAPTER THIDRIES OF DIVLLOPMENT

SUEASESMING 16

Self-Assessment

PRAXIS II: PRINCIPLES OF TEACHING
AND LEARNING

Topic I1: Creating an Environment for Student

To help you assess your own learning and relate it to your
entry into the teaching profession, new Self-Check features show
the INTASC teaching standards addressed in each section, and
Self-Assessment features at the end of each chapter are keyed to
PRAXIS II assessments and standards. The answers to these fea-
tures are included in the Instructor’s Resource Manual and the

Companion Website.

Also new to this edition are Technology Case Studies in most
chapters, which show how technology can be used to help teachers
address issues raised in the chapter. The new Teacher Action
Checklist feature provides chapter-specific intentional teaching
strategies to help you make connections between theory and its
classroom practice.

The Theory into Practice sections in each chapter help you
acquire and develop the tools you need to be a good teacher. These
sections present specific strategies for applying information to the
classroom. In addition, each chapter offers features to help you
regulate your own learning: a chapter outline to guide your study
objectives; glossary and cross-referenced Connections annota-
tions in the margins; a Chapter Summary to help you review
your reading; and a list of Key Terms with page references at the
end of each chapter.

THE INTENTIO

HOW 15 A DIRFCT INSTRICHON LESSON AUGHE 235

TECHNOLOGY (CASE STUDY

Using Technology to Facilitate Lab Work

Joseyl i i i
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One attribute seems to be a characteristic of all outstanding teach-
ers: intentionality, or the ability to do things for a reason, purpose-
fully. Intentional teachers constantly think about the out-
comes they want for their students and how each decision they
make moves students toward those outcomes. A key new feature in
each chapter, substantially revised for this edition, The Inten-
tional Teacher is designed to help you develop and apply a set of
strategies to carry out your intentionality. It will help you inter-
nalize a set of questions that can aid you in planning, teaching, and



revising your practice in intentional ways. In each chapter, you will
consider answers to the following questions from a new vantage
point grounded in chapter content, and you will find new examples
at all grade levels and in all subject areas to illustrate those answers.
The Intentional Teacher focuses your attention on these questions: Pt ke o

ot particular students need adcitonal- Language skl As students wor, you i i

1.

2.

3.

4.

5.
6.
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What do I know about the content, child development, learning,
motivation, and effective teaching strategies that I can use to ac-
complish my objectives?

What instructional materials, technology, assistance, and other

resources are available to help me accomplish my objectives? BLCHAPTER SUMMARY
How will I plan to assess students’ progress toward my objectives? 0 SR EN VAL 08 DURTHERAESCHOOUTEARY

How will I respond if individual children or the class as a whole

o
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are not on track toward success? What is my backup plan?

The Intentional Teacher will help you combine your increasing knowledge of

principles of educational psychology, your growing experience with learners, and
your creativity to make intentional instructional decisions that will help students
become enthusiastic, effective learners.
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A new GradeAid study guide includes exercises, self-check quizzes, practice tests,
concept maps, and other activities to help you master the textbook material.

A new Praxis Guide provides information about the Praxis I and II tests, which
many states require for teacher certification. It also correlates the material in the
texthook to the Praxis II tests and provides practice tests and other study tools.
The Companion Website (www.ablongman.com/slavin) contains many ex-
citing and useful features, such as additional practice tests and answers to the
textbook Self-Check and Self-Assessment features. The website also illustrates
NCATE and INTASC standards and correlates them to content in the text. Ad-
ditional features include online cases with study questions, video clips, and
flashcards for practice of key terms.

A new iSearch: Education guide is designed to help you select and evaluate
research from the Internet to help you find the best and most credible infor-
mation. It includes a practical discussion of search engines, detailed informa-
tion on evaluating online sources, citation guidelines for web resources, web
activities, and web links. The iSearch guide also contains a Quick Guide to
ContentSelect.

i i

CHIDI

The Instructor’s Resource Manual contains chapter overviews, annotated
lecture outlines, suggested readings and media, answers to the textbook Self-
Check and Self-Assessment features, and handout masters.

The Intentional Teacher Video offers vignettes tied to chapter content that
showcase intentional teachers and situations that educators encounter.
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B The printed Assessment Package and the Computerized Test Bank provide
a variety of assessment items for each chapter.

B The PowerPoint™ Presentation consists of outline slides for use in the class-
room.

B CourseCompass™, Allyn and Bacon’s online course management system, helps
instructors manage all aspects of teaching the course and comes preloaded with
features such as fully revised test bank questions.

B The Digital Media Archive CD-ROM for Education provides an array of media
products to help liven up your classroom presentations. It electronically provides
charts, graphs, tables, figures, video and audio clips, and electronic images on one
cross-platform CD-ROM. Visit www.ablongman.com/dma for more information.

B Exclusive for students and faculty using Pearson Education textbooks, the
ContentSelect Research Database gives students instant access to thousands of
academic journals and periodicals from any computer with an Internet connec-
tion! Starting the research process has never been easier. To begin using the data-
base, order this text with iSearch: Education (ISBN 0-205-37643-6) and register
using the Access Code in the iSearch guide.

B New for 2003, VideoWorkshop for Educational Psychology features 50 minutes
of video footage on an easy-to-navigate CD-ROM. VideoWorkshop is free for stu-
dents and includes a Student Learning Guide with observation questions, appli-
cation questions, a connecting to the web feature, and textbook-specific correlation
grids. An Instructor’s Teaching Guide is also available, containing learning objec-
tives, video summaries, and an answer key for the Student Learning Guide.
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