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arly childhood has gained considerable attention in the field of edu-

cation. No Child Left Behind and its requirements for highly quali-

fied teachers has affected the preparation of teachers in early
childhood. A growing body of research also draws attention to the benefits
of family involvement related to children, schools, teachers, and parents.
Because the thought of family involvement can be overwhelming and even
frightening to the novice teacher, this book breaks down the process and
will assist you with developing your own plan for the families of your future
students. It describes the current and ongoing research related to the
important benefits of family involvement as it pertains to student achieve-
ment, as well as practical ideas and specific activities for students in under-
graduate and graduate teacher education programs to assist them in
getting parents involved in their children’s education at school and at
home. This book also offers ideas for the parents and teachers of infants
and toddlers as well as the parents and teachers of school-age children.
While the main focus is on early childhood, ideas can be applied to students
in intermediate grades. The ideas and specific activities featured in this
book are designed for instant use by classroom teachers with a format that
is teacher-friendly.

THE DEVELOPMENT OF THIS TEXT

As practitioners who are now teacher educators, we are sensitive to the
gap between research and its application to the classroom. In our univer-
sity courses we have tried to bridge this gap by making the linkages from
research to practice, providing students with the “why” of family involvement
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PREFACE

to encourage their exploration of the “how.” An extensive review of the
literature is provided throughout the chapters of this book. The most cur-
rent research is examined along with seminal or classic works.

TEXT ORGANIZATION

The organization of this book stems from our experiences as classroom
teachers and the most current areas of research. Presentation of this
information takes the reader from knowledge to application in a variety of
areas related to family involvement. It is our desire that our students and
teachers have a well-grounded understanding of the research to thought-
fully and reflectively reproduce effective materials and implement strategies
in the classroom.

Chapter 1, Benefits of Family Involvement in the Early Years, presents
the benefits of parent-teacher partnerships and parent-child interactions
related to education. There is a wealth of research on this subject; under-
standing these benefits is inspirational and sure to make even the most
timid of teachers consider a plan for family involvement.

Chapter 2, Diverse Families: Then, Now, Tomorrow, provides a brief
historical trip through the views of families. This chapter also examines the
diversity of family structures today, including ethnicity, language, and eco-
nomic factors.

Many school districts, administrators, and teachers don’t know where
to begin to get families involved. They are often overwhelmed with other
tasks or feel uncomfortable communicating with parents. In Chapter 3,
Challenges to an Effective Partnerships in the Early Years, we’ll take a look
at the barriers and differences such as culture and socioeconomic status
that can prevent positive parent-teacher partnerships. This chapter will
address many of the challenges to effective family involvement and offer
suggestions for how to overcome them.

Chapter 4 addresses male involvement. More and more research
focuses on the involvement of fathers and male mentors in a child’s edu-
cation. As teachers, we tend to think about moms being involved in their
children’s education and we don’t encourage fathers and male role models.
This chapter presents important research in this area and provides strate-
gies for communicating with fathers as well as designing school activities
that cater to men.

Family involvement is much more complex than helping out in the class-
room; it means developing and fostering effective partnerships between



teachers and parents. Chapter 5, Creating Partnerships at School in the
Early Years, presents family involvement models and ideas to begin these
partnerships. It also focuses on specific ways to get started with building
parent-teacher partnerships. Strategies such as regular communication, pro-
viding opportunities for parents to help out at school, planning for parent
help in the classroom, and scheduling for parent helpers are presented. The
ideas in this chapter help to lay the foundation for building positive relation-
ships with parents.

We know that not all parents have the freedom to be involved with their
children’s education at school. In fact, there is a great misunderstanding
that family involvement must take place at school. Realistically, we know
this isn’t possible for all parents. Chapter 6, Family Involvement at Home
in the Early Years, focuses on ways teachers can involve parents in their
children’s education at home by providing newsletters of ideas for parent-
child interaction, backpack activities containing educational activities for
parents and children to complete together, and a variety of activities and
resources for busy parents to be involved in from home.

Chapter 7, Family Involvement with Infant/Toddler Care and Educa-
tion, addresses research related to the importance of parents as children’s
first teachers. This chapter also gives child care providers strategies for suc-
cessful parent education and collaboration.

The final chapter, Building a Comprehensive Program for Family
Involvement in the Early Years, presents ways to develop school-wide pro-
grams by involving other teachers and administrators in the process of
building partnerships. This chapter also provides schedules, letters, progress
report forms, and activities for parent workshops that can be used to edu-
cate parents and provide them with ideas in a variety of areas concerning
their children’s school experience.

UNIQUE FEATURES OF THE BOOK

In addition to providing instant family involvement activities, this book also
features elements that encourage individual, small group, and class reflec-
tion. Each chapter begins with a list of key terms and definitions that will
be encountered. Families in Focus, which are real-life scenarios, are pro-
vided to give readers a glimpse of classroom life and diverse family experi-
ences. At the conclusion of each chapter, review questions and exercises
are provided to encourage reflection and application of the featured topic.
The authors’ intent is that this book be used initially as coursework material
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and later becomes a teacher resource. The eight chapters can easily be
used as the foundation of an 8-week modular format or a component of
the course material in a 16-week semester.

ANCILLARY MATERIALS

Accompanying this book are three additional resources—the Professional
Enhancement Booklet, the e-Resource, and the Online Companion™.

Professional Enhancement Booklet

A new supplement to accompany this text is the Home, School, and Com-
munity Relations booklet for students. This booklet, which is part of
Thomson Delmar Learning’s Early Childhood Education Professional
Enhancement series, focuses on key topics of interest to future early child-
hood directors, teachers, and caregivers. Students will keep this informa-
tional supplement and use it for years to come in their early childhood
practices.

e-Resource

The new e-Resource component is geared to provide instructors with all
the tools they need on one convenient CD-ROM. Instructors will find that
this resource provides them with a turnkey solution to help them teach by
making available PowerPoint® slides for each book chapter, the Comput-
erized Test Bank, electronic version of the Instructor’s Manual, and other
text-specific resources.

The computerized test bank is comprised of true/false, multiple choice,
short answer, and completion questions for each chapter. Instructors can
use the computerized test bank software to create quizzes for students.
Refer to the CTB User’s Guide for more information on how to create and
post quizzes to your school’s Internet or Intranet server.

Online Companion™

The Online Companion™ includes:
¢ Links to useful Web sites
e Downloadable forms, letters, and activity sheets featured in the book
e Suggestions for further research



e Case studies for further discussion accompanied by critical thinking
questions

¢ The Online Companion™ can be accessed at www.earlychilded.
delmar.com.

A MESSAGE FROM THE AUTHORS
dJennifer Prior

Most preservice teachers have never given much thought to working with
families and little is offered in their preparation coursework to prepare
them to work well with parents. They went into teaching to teach kids,
right? Why do we need to talk about their parents? More than 20 years
ago, I was one of those new teachers who planned on teaching children,
but not necessarily working with parents. In fact, | avoided parents when-
ever | could. If there were a reason to talk with parents, it could only mean
“bad news.” But what | found was that the more I avoided, the more par-
ents wanted to interact. And why shouldn’t they? Education is important
and the education of one’s own child is of utmost importance.

As I look back on my teaching career, I realize that [ wasn’t prepared to
work with families, nor did I understand the benefits of family involvement.
After a few years, I decided to begin sending home a weekly newsletter to par-
ents, informing them of what was to come in the week ahead. Little did [ know
that this simple form of communication would do so much to ease parents’
minds about what their children were learning in my classroom. Parents
appreciated it so much that I wondered why I had waited so long to begin
some form of regular communication with them. What I found was that par-
ents would approach me to discuss some of the great activities going on in the
classroom. Because they were informed about what was happening in class,
they were able to ask their children specific questions and hear the excitement
in their children’s voices as they talked about what they were learning.

Later on in my career, [ made greater efforts to get to know and inter-
act with families. At the beginning of the year, | made plans for how to get
them involved (inside and outside the classroom). | sent home descriptions
of parent jobs and encouraged them to sign up to help on a regular basis.
At school events or after school, I would seek them out and make efforts
to visit for a while. Phone calls and notes became commonplace, and |
found the more effort | made, the more parents trusted me, and the more
they seemed to value their children’s education.

PREFACE
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Like most new teachers I was scared to death of parents. As a preservice
teacher I'd had no coursework in family involvement and didn’t know
where to begin. After finding myself in an adversarial position on more
than one occasion, I began looking for resources and ways to change
family interactions in my classroom. I soon realized that a proactive form
of communication each week went a long way in answering parents’ ques-
tions. A progress report that covered multiple domains reassured parents
and eased all of us into report card conferences. The parents’ enthusiasm
led to positive interactions, which made me feel much more comfortable
to be around them. By implementing effective strategies (many of which
are featured in this book) I found that parents became my greatest source
of support and encouragement.

Final Message from the Authors

Family involvement or forming parent-teacher partnerships has now
become a passion of ours and we realize that it is the teacher’s responsi-
bility to reach out and make efforts for the ultimate benefit of students. For
this reason, we write this book to address the important issues related to
family involvement, especially in the early years of a child’s education. It is
our hope that, after reading this book, you, too, will have new insights into
building positive parent-teacher partnerships. It will take time to begin
forming these relationships, but we must remember that our efforts, in the
long run, serve to benefit young children.

Jennifer Prior is Assistant Professor of Early Childhood and Literacy at
Northern Arizona University in Flagstaff, Arizona.

Maureen Gerard is Associate Professor of Reading and Early Childhood at
Grand Canyon University in Phoenix, Arizona.
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