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Introduction

N

This book asks you to use what you know to judge an author’s ideas and
write about them.

You may think you don’t know enough to argue with a professional
writer. We think you do. For one thing, you have had experiences no one
else has had; you and your classmates together have had a great many ex-
periences. For another thing, it’s possible to reach different opinions from
the same set of facts. In fact, this book gives two opinions on each topic: a
short preview article and a longer essay following it. Once you’'ve com-
pared the two, you can draw your own conclusions.

There are 15 major topics in this book, ranging from juvenile justice
to reducing the threat of drugs. For each topic, the book has four steps:
preview, reading, discussion, and writing.

PREVIEW

During the preview step, you’ll be thinking a little about your own beliefs
on the topic, discussing your ideas with your classmates, and reading a
short preview article. Then you’ll be taking a quick look at the essay—the
title, the first and last paragraphs, and the author’s background—so you
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x Introduction

can predict the main idea. You’ll also look at some quotes from the essay
to figure out the meanings of any new words. (To assist you, we've in-
cluded a list of common word parts in Appendix A at the back of the
book.)

READING

After the preview, you'll be ready to read the essay on your own. Follow-
ing the essay are some reading questions dealing with the main idea, your
reactions to it, and the author’s writing techniques. As you read, be sure to
write down your answers to these questions so that you’ll have notes to
speak from when you discuss the essay. If an occasional question seems
difficult, do the best you can and be prepared to compare ideas in class.

DISCUSSION

Having read the essay and made your notes, you’re ready for the discus-
sion. By comparing notes with your classmates, you may find facts you've
missed, and you’ll certainly hear other people’s ideas on the topic. The dis-
cussion will help sum up your reading experience and prepare you for
writing.

COMPOSITION

When you write, you’ll be giving your opinion on the topic you’ve dis-
cussed. At this point, your short answers to the reading questions should
help you collect your thoughts and even try out some of the writing tech-
niques used by the authors. Once you’ve thought about your own experi-
ences, as well as the beliefs of at least two authors and several classmates,
you should have something very worthwhile to say.

MAKING DISCUSSIONS EFFECTIVE

Sometimes you’re surprised by what you say: Good ideas pop into your
mind while you’re talking. And sometimes other people’s words will give
you a new way of looking at things. Good discussion is truly creative.
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In fact, discussion has such a strong effect on reading and writing
that it’s built into the plan for this book—in two places. First, a preview
session allows you to think over a topic with other students before you
read. Then, after you read, a second session lets you compare notes on the
essay and prepare to write about it.

Of course, this class is not the only place where you’ll be taking part
in discussions. Over the course of a lifetime, you’ll sit through many meet-
ings—in classes, clubs, sororities, business groups. These meetings can be
a pleasure or an annoyance, and although you can’t entirely control the
outcome, you can improve the odds—by improving the content and by
helping the group to work together more smoothly.

Content

If you've ever felt that you couldn’t get a word in—that the discus-
sion went on to something new before you could get your thoughts in
order—try forming some opinions ahead of time. (Naturally, these can
change when you hear other people’s ideas, but at least you'll have a head
start.) Before a meeting, thoroughly read anything that’s assigned. Mark
the key parts and jot down a word or two to remind you of each point you
want to make during the discussion. (In using this book, you probably
won’t be expected to prepare for the preview discussion, but you probably
will be asked to write down your answers to the Reading Questions before
class.) Then, just before the discussion, quickly look over your notes to re-
fresh your memory. Having prepared, you’ll be moving the session along
instead of being dragged in its wake. The next question is how to move
things along most effectively.

Task and Maintenance Roles

When you think of discussions, you may picture two people trading
facts or opinions. Actually, though, a discussion becomes much more in-
teresting when shared by several people playing a variety of roles. People
may play either a “task role,” helping the group to deal with the task at
hand, or a “maintenance role,” maintaining group harmony.

Both task actions and maintenance actions are important to the suc-
cess of your discussions. Listed below are some task and maintenance
roles in the form of self-quizzes. Answers are listed after Matching Exer-
cise 2.
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Matching Exercise 1. To help you learn the task and maintenance
roles, match the following terms with their definitions.

Task Roles Actions

1. Information and Opinion Giver a. Makes sure all group members
understand what each is saying
. Pulls together related ideas or suggestions
and restates them
c. Offers facts, opinions, ideas, feelings, and
Summarizer information
d. Expresses acceptance and liking for
group members
Comprehension Checker e. Uses observations of how the group is
working to help discuss how the group
can improve
Maintenance Roles f. Lets members know their contributions
are valued
g. Asks for facts, opinions, ideas, feelings,
__ 8. Communication Facilitator and information
h. Asks others to summarize discussion to
__ 9. Tension Releaser make sure they understand
10, Process Observer i Encoqrages group members to work hard
to achieve goals

Information and Opinion Seeker |

Direction and Role Definer

Energizer

A O

7. Encourager of Participation

__ 11. Interpersonal Problem-Solver j. Calls attention to tasks that need to be
' done and assigns responsibilities
— 12. Supporter and Praiser k. Helps resolve and mediate conflicts

1. Tells jokes and increases the group fun

Matching Exercise 2.  Match each statement below with the task or
maintenance role it seems to fit best.

Task Roles Statements

1. Information and Opinion Giver a. “Does everyone in the group understand
Helen’s idea?”

b. “How about giving our report on yoga
while standing on our heads?”

2. Information and Opinion Seeker

Matching Exercises 1 and 2 and “Winter Survival” are adapted from David W. Johnson
and Frank P. Johnson, Joining Together: Group Theory and Group Skills. Copyright ©
1982. All rights reserved. Reprinted/adapted by permission of Allyn & Bacon.
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Task Roles Statements
3. Direction and Role Definer c. “Edye’s idea sounds like Buddy’s; I think
. they could be combined.”
4. Summarizer d. “Ithink we should openly discuss the
5. Energizer conflict between Dave and Linda to help
resolve it.”
6. Comprehension Checker e. “Before we go on, let me tell you how

other groups have solved this task.”
f. “We need a time-keeper. Keith, why
don’t you do that?”
“I really enjoy this group. I especially
enjoy Roger’s sense of humor.”
__ 8. Communication Facilitator h. “I think we’d find a good solution if we

. put a little more work into it.”

— 9. Tension Releaser i. “Frank, tell us what we’ve said so far to

Maintenance Roles

7. Encourager of Participation g

__10. Process Observer see if you understand it correctly.”
j. “We seem to be suggesting solutions
— 11. Interpersonal Problem-Solver before we’re ready. Let’s define the
. problem first.”
— 12 Supporterand Praiser k. “Idon’t understand. What do you

mean?”
1. “Helen, I'd like to hear what you think
about this; you have such good ideas.”

Answer Key. Exercise 1: 1. ¢; 2. g;3.j;4. b; 5. 12 6. h; 7. £;8.2;9.1;10. ¢; 11. k; 12. d.
Exercise 2: 1. ;2. k;3.§;4. ¢; 5. h; 6. 2; 7. ; 8. i; 9. b; 10.f,11. d; 12. g.

PLAYING TASK AND MAINTENANCE ROLES:
WINTER SURVIVAL EXERCISE

Now that you've seen how many different roles you can play, you know
you can contribute in some way to an actual discussion. (You needn’t at-
tempt all these roles, of course, and you needn’t stick with any one type.
Just contribute your thoughts in a way that suits you and perhaps try a
new role once in a while.)

Try testing out some of these roles using the following short discus-
sion exercise, “Winter Survival.” We recommend the following plan for its
use.

First break up into groups of four or five people; move a little way
apart from the other groups. Each group should choose one person to
record group decisions. Next, read “Winter Survival.” (It contains your
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task and all the information you will need.) As soon as everyone in your
small group has finished reading, begin your discussion.

About halfway through the time allowed for discussion, STOP. As a
group, consider the following questions. How many people have taken
part so far? What went well? How could the discussion be improved dur-
ing its second half?

Resume your discussion, and try to carry out any suggested improve-
ments.

Once you’ve concluded the discussion, evaluate it again. What roles
did you actually play? Go back over the list of task roles: Check the two or
three you found yourself playing most often during the discussion of
“Winter Survival.” Then pick your two or three most important mainte-
nance roles.

Finally, sum up: How did you help the group—either in getting the
job done or in keeping the group going?

What would you like to do differently another time?

Winter Survival: The Situation

You have just crash-landed in the woods of northern Minnesota and
southern Manitoba. It is 11:32 A.M. in mid-January. The light plane in
which you were traveling crashed on a lake. The pilot and copilot were
killed. Shortly after the crash the plane sank completely into the lake with
the pilot’s and copilot’s bodies inside. Miraculously, the rest of you are not
seriously injured and you are all dry.

The crash came suddenly, before the pilot had time to radio for help
or inform anyone of your position. Since your pilot was trying to avoid a
storm, you know the plane was considerably off course. The pilot an-
nounced shortly before the crash that you were 20 miles northwest of a
small town that is the nearest known habitation.

You are in a wilderness area made up of thick woods broken by
many lakes and streams. The snow depth varies from above the ankles in
windswept areas to knee-deep where it has drifted. The last weather re-
port indicated that the temperature would reach minus 25 degrees
Fahrenheit in the daytime and minus 40 at night. There is plenty of dead
wood and twigs in the immediate area. You are dressed in winter clothing
appropriate for city wear—suits, pantsuits, street shoes, and overcoats.

While escaping from the plane, the several members of your group
salvaged 12 items. Your task is to rank these items according to their im-
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portance to your survival, starting with 1 for the most important item and
ending with 12 for the least important one.

You may assume that the number of passengers is the same as the
number of persons in your group and that the group has agreed to stick
together.

Winter Survival Decision Form. Rank the following items according
to their importance to your survival, starting with 1 for the most important
one and proceeding to 12 for the least important one.

Ball of steel wool

Newspapers (one per person)

Compass

Hand ax

Cigarette lighter (without fluid)

Loaded .45-caliber pistol

Sectional air map made of plastic
Twenty-by-twenty-foot piece of heavy-duty canvas
Extra shirt and pants for each survivor
Can of shortening

Quart of 100-proof whiskey

Family-size chocolate bar (one per person)

T

Essay Questions: Winter Survival. Choose one of the following ques-
tions and answer it in a short essay (about 300 words).

1. Explain why one item on the list created a difficult decision for you.
Tell why you finally made the decision you did.

2. Pick one feature (for example, ability to retain heat) that you think is
very important in choosing items from the list. Explain what makes
that feature so important to your survival.

3. From the items on the list, choose two. Explain why one item is more
valuable than the other.
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Picture a man who has built some bookshelves but now wants to take on
something more ambitious. He wants to build kitchen cabinets for his
wife. Our inexperienced cabinetmaker can jump in there with his tools
and the best of intentions. If he is persistent, he probably will come up
with some kind of cabinets. If he is smart, however, he will get together
with an experienced cabinetmaker to pick up a few “tricks of the trade.”
The result will probably be less time wasted, less frustration, and a better
finished product. Likewise, a smart student who knows he is inexperi-
enced at reading may check with a better reader. However, many good
readers don’t know how to explain what they do in any meaningful way.
Allow us, the authors, to be your experienced cabinetmakers.

A good reader doesn’t just start sawing and hammering chapter one
of a piece of nonfiction. A good reader will preview first—that is, check
out a few things before beginning. But what things? These are a few
“tricks of the trade” to be discussed in this unit.

Second, what do experienced readers do while reading a chapter?
“Read,” you say? But what is going on in their thought processes? How do
they understand what they are reading if they don’t look up every unfamil-
iar word in the dictionary? Again, we have “tricks of the trade.”

Third, let’s say that you have “read” the assignment. How comfort-
able do you usually feel in discussing such assignments when the class
meets again? In taking a quiz? In writing an essay on the assignment? If
any of these questions make you feel uneasy, you might want to visit your
triendly cabinetmakers.

In short, we suggest that you break the process of reading into three
steps: previewing, reading to answer questions, and discussing your ideas with
others. The results should be a clearer understanding of the ideas involved.

PREVIEWING

Before carpenters begin sawing and hammering, they look over the situa-
tion. They get out the measuring tape and jot down a few notes and think
some more. Most importantly, they call on past experiences and knowl-

2



The Process of Critical Reading 3

edge to get a better perspective on the current circumstances. The more
novel the present situation, the more they need to think through where
they are heading. When they understand what the owners want and have
integrated the two sets of ideas and possibly recommended changes, then
they are ready to proceed.

When it comes to reading, too, past experience and knowledge help.
The more we readers can pull together our own ideas before looking at an
article, the better. In addition, it often helps if we consider ideas from an-
other author. Therefore, this book begins most units with a short selection
having an alternate view to the one in the unit’s main reading(s).

Room is provided for you to write your answers to questions. Go
through the reading/thinking process and make a clear, written response.
If you do, you can be reasonably sure you are on the way to mastering a
process that can serve you well for the rest of your life.

In surveying an essay, we as readers prepare ourselves mentally. Be-
fore reading the article, we want to know what the writer wants us to get
from the paper more than anything else—the main idea. Experienced
readers predict the main idea through a two-step process. First, they study
the title, which is sometimes the main idea itself or perhaps a modification
of it. In any case, as readers we expect the title to at least suggest the
topic—that is, tell us what the essay is about.

The second step in predicting the main idea is to read the first and
last paragraphs. Often the main thrust is in the first paragraph. If not, it is
sometimes in the last. In either case, we should now have a better idea of
what the essay is going to be saying.

In writing your statement of a main idea, answer these questions:
What does the author want me to believe? What point is the author trying
to make? Note that the main idea can be stated in a sentence, unlike the
subject matter, topic, or title, which usually is stated in a fragment. Follow-
ing are some examples of topics and main ideas.

Subject or topic
e Fighter pilots during World War I

¢ The dangers of flying in World War I

Poor statements of main idea
e It is about fighter pilots during World War I.

* The main idea is about the dangers of flying in World War 1.



