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Preface

Just before the sixth edition of Assessment was published in 1995, Goals 2000:
The Educate America Act was enacted, and educational reform was sweeping
the nation. The two seemed a natural fit. Goals 2000 called for the development
of high national standards and assessments designed to help determine the ex-
tent to which students achieve the high standards. Educational reform sought to
make teaching, curriculum, and assessment more meaningful and authentic.
However, bringing reform to fruition and implementing the high-minded stan-
dards of Goals 2000 have proven more difficult than announcing them. The sev-
enth edition of Assessment is being published at a time when assessment
practices in the United States and Canada are moving in many different direc-
tions at once. There are calls for more assessment of students at the same time
that there are calls for diminished assessment. There are calls for schools and
school personnel to demonstrate accountability for their services and the re-
sources spent delivering those services. There is a clear shift in focus from “Are
students receiving instruction?” to “Are students learning?”

Assessment practices with individual students (as well as with groups) are
also going in many directions simultaneously. Some advocate lengthier batteries
of tests for students who evidence academic or behavior difficulties; others ad-
vocate doing away with tests and beefing up instructional efforts with all stu-
dents who have difficulty in school.

Experience in trying to specify new and more challenging curricula as well as
new and more authentic assessments has exposed what was already obvious to
some: different factions within American society frequently have different and
occasionally incompatible goals. Attempts to specify high national standards
have also clarified the difficulties in applying these standards to students in spe-
cial and remedial education—students for whom excellence in the attainment of
high standards is problematic. Similarly, as schools gain experience with alter-
native forms of assessment, the problems associated with more qualitative and
subjective evaluation paradigms have become obvious. In short, experience has
tempered some of the initial enthusiasm.

The seventh edition of Assessment is being published in a period of reflection
and consolidation. For example, the use of portfolios has not led to the reinven-
tion of education or better assessment. Yet, there is much to be said in favor of
more relevant and authentic assessments of student performance. Clearly, those
who have advocated alternative assessments have focused on previously neglected
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outcomes, and hence instructional planning, and this focus is a genuine service
to students.

We have an interesting experiment in democracy going on. Assessment prac-
tices are being formulated in democratic fashion in an uncontrolled and ever-
changing environment. We use the term democratic, because many different
people and organizations are involved with many competing and divergent per-
spectives. Assessment practices are in constant flux. They will settle over time, as
all things do, but it is difficult to predict what things will look like once they do.

® e o0 e 0eew

Audience for This Book
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Purpose

Assessment, Seventh Edition, is intended for a first course in assessment taken by
those whose careers require understanding and informed use of assessment data.
The primary audience comprises those who are or will be teachers in special ed-
ucation at the elementary or secondary level. The secondary audience is the large
support system for special educators: school psychologists, child development
specialists, counselors, educational administrators, nurses, preschool educators,
reading specialists, social workers, speech and language specialists, and special-
ists in therapeutic recreation. Additionally, in today’s reform climate, many
classroom teachers enroll in the assessment course as part of their own profes-
sional development. In writing for those who are taking their first course in as-
sessment, we have assumed no prior knowledge of measurement and statistical
concepts.

@ & ¢ e @ e @ @

Students have the right to an appropriate education in the least restrictive edu-
cational environment. Decisions regarding the most appropriate environment
and the most appropriate program for an individual should be data-based deci-
sions. Assessment is one part of the process of collecting the data necessary for
educational decision making, and the administration of tests is one part of as-
sessment. Unfortunately, tests have sometimes been used to restrict educational
opportunities; many assessment practices have not been in the best interests of
students. Those who assess have a tremendous responsibility; assessment results
are used to make decisions that directly and significantly affect students’ lives.
Those who assess are responsible for knowing the devices they use and for un-
derstanding the limitations of those devices and the procedures they require.
Teachers are confronted with the results of tests, checklists, scales, and bat-
teries almost daily. This information is intended to be useful to them in under-
standing and making educational plans for their students. But the intended use
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and actual use of assessment information have often differed. However good the
intentions of test designers, misuse and misunderstanding of tests may well oc-
cur unless teachers are informed consumers and users of tests. To be an informed
consumer and user of tests, a teacher must bring to the task certain domains of
knowledge, including knowledge of the basic uses of tests, the important attrib-
utes of good tests, and the kinds of behaviors sampled by particular tests. This
text aims at helping education professionals acquire that knowledge.

B H & e e & e

Coverage

The seventh edition retains the style, content, and organization of the first six
editions. It continues to offer evenhanded, documented evaluations of standard-
ized tests in each domain, straightforward and clear coverage of basic assess-
ment concepts, and illustrations of applications to the decision-making process.
Most chapters have been updated and several have been revised substantially.
Key revisions in this edition include the introduction of new concepts of relia-
bility and validity. Chapter 18, “Assessment of Intelligence: Group Tests,” has
been entirely rewritten, with reviews of the new versions of the achievement
tests. Chapter 25, “Assessment of Perceptual-Motor Skills,” has been substan-
tially reworked. Also, Chapter 9, “Adapting Tests to Accommodate Students
with Disabilities,” and Chapter 30, “Outcomes-Based Accountability Assess-
ment,” have been revised to reflect new practices.

Test information has been updated and new reviews have been added.
Twenty-eight new or revised tests are reviewed in this edition of Assessment. A
list of all the tests reviewed in this edition follows the Contents.

In addition, the end-of-chapter materials have been substantially revised.
Each chapter provides a list of sites on the World Wide Web where students can
find additional information related to the topics within the chapter. We selected
web sites that we believed were relevant to the materials presented in the chap-
ter and that were likely to endure—that is, sites maintained by publishers, pro-
fessional or scientific organizations, or university research centers with a record
of longevity. The web sites were active at the time we prepared the text, but we
are, of course, not responsible for their continued presence. Each chapter also
contains new additional readings and projects to expand student understanding
as well as substantially revised study questions.

Organization

The seventh edition, in four parts, is an introduction to psychoeducational assess-
ment. Part 1, “Assessment: An Overview,” places testing in the broader context
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of assessment: Assessment is described as a multifaceted process, the kinds of de-
cisions made using assessment data are delineated, and basic terminology and
concepts are introduced. In Chapter 3, “Legal and Ethical Considerations in As-
sessment,” we describe the ways assessment practices are regulated and man-
dated by legislation and litigation. In Part 2, “Basic Concepts of Measurement,”
we give readers an understanding of the measurement principles needed not only
to comprehend the content in Parts 3 and 4 but also to apply and use informa-
tion obtained from tests they may administer.

In Parts 3 and 4, we review the most commonly used assessment instruments
and approaches. In Part 3, “Assessment in Classrooms,” we address the kinds of
assessments that typically take place in classroom settings. The focus of these
chapters is on observations, interviews, non-test-based approaches, and those
test-based approaches designed specifically to provide information on effective
instruction. In Part 4, “Assessment Using Formal Measures,” we review formal
(usually standardized) testing that occurs for the most part outside of class-
rooms.

Test evaluations follow a similar format. Initially we describe the kinds of be-
haviors sampled by tests in the domain; then we describe specific tests. For each
test, we examine the kinds of behaviors it samples, the adequacy of its norms,
the kinds of scores provided, and evidence for technical adequacy (reliability
and validity). Consistent with our earlier editions, we evaluate the technical ad-
equacy of tests in light of the standards set by three professional associations
(the American Psychological Association, the American Educational Research
Association, and the National Council on Measurement in Education) in their
document entitled Standards for Educational and Psychological Testing. Test
evaluations are virtually a handbook for assessment practitioners.

A summary of chapter content, a list of additional reading, several sites on the
World Wide Web, and several questions for review and thought appear at the
end of each chapter to help readers expand their knowledge and apply the fun-
damental concepts developed. Appendixes at the end of the text include two
tables of statistical data, a list of equations used in the text, a list of test publish-
ers, suggestions for how to review a test, and a description of item-response
theory. Complete references for in-text citations follow the appendixes.

Assessment is a controversial topic; we have attempted to be objective and
evenhanded in our review and portrayal of current assessment practices.
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