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PREFACE

Philosophical and Ideological Perspectives on Education is a result of my
teaching and research in Foundations of Education courses. As a
teacher of such courses in teacher education programs, I have sought
to understand and work with ideas that relate to education from the
aspect of history, philosophy, and ideology. I have looked for contexts,
or have attempted to create them, so that ideas about education can be
examined in terms of their origins, development, meaning, and rele-
vance to teaching and learning. I believe that teacher education should
be rooted in the cultural foundations which are part of its origins and
which should sustain and nurture it in a time when cultural founda-
tions are often put aside or neglected. I hope that my colleagues in the
fields of history, philosophy, and social theory of education who share
my interest in educational ideas will find my approach to be congenial
and useful.

Although focusing on the philosophy of education, this book pro-
vides a three dimensional introduction to educational ideas. First, it
examines the major philosophical systems and ideologies that have
shaped educational thought and practice. Second, it outlines certain
ideas from philosophy and ideology to illustrate how these disciplines
contribute to educational theory. Third, in seeking to provide a context
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xii Preface

for educational philosophy, ideology, and theory, it includes short bio-
graphical sketches of principal originators or contributors of leading
ideas about education. Since the book is intended primarily for use in
Philosophy of Education or Cultural Foundations of Education courses
in teacher education programs, it also provides discussion questions
and inquiry projects that may lead students to do further reading, re-
search, and field study.

Gerald L. Gutek

Loyola University of Chicago

Chicago, Illinois
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PHILOSOPHY
AND EDUCATION

During a person’s first experience as a teacher, little time exists to ex-
amine the general or theoretical implications that result from his or her
presence in a school. All too frequently, teaching is a hurried and often
frustrating series of episodes in which the teacher reacts to the immedi-
ate demands of students, parents, administrators, colleagues, and com-
munity and school organizations. In the first years of a teaching career,
the teacher must meet the day-to-day demands of lesson planning, con-
ducting classes, and attending conferences both in and out of school.
Little time is available for reflection on the enterprise of education. For
the teacher who wishes to become a genuine professional, exclusive at-
tention to daily routine and detail is insufficient. Every teacher knows
that education is a powerful instrument for the shaping of individual
lives and of society. When the teacher begins to reflect upon his or her
role, that person is beginning to pass from preoccupation with the im-
mediately practical to an examination of the theory that underlies and
sustains practice. Because it is a moral enterprise, teaching requires the
careful blending of theory and practice. Theory without practice is in-
sufficient; practice unguided by theory is aimless.

Blending theory and practice, teaching has both a reflective and
an active dimension. It has effects that transcend the immediate instruc-
tional episodes of the classroom. The way in which teachers relate to
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2 Chapter 1 Philosophy and Education

their students depends upon their conception of human nature. In-
struction is about something; it is about a skill or about knowledge.
One’s view of reality shapes the perception of knowledge. When the
teacher begins to reflect upon the conception of reality, of human na-
ture, and of society, he or she is involved in philosophizing about edu-
cation. To provide a framework for such philosophizing, the sections
that follow examine areas of both philosophy and education and also
provide an introduction to philosophies of education.

AREAS OF PHILOSOPHY

In its most general terms, philosophy is the human being’s attempt to
think most speculatively, reflectively, and systematically about the uni-
verse and the human relationship to that universe. Metaphysics, the
study of the nature of ultimate reality, involves speculation about the
nature of existence. It asks the question, “After all the nonessentials of
life have been stripped away, what is it that is genuinely real?” In their
speculations into the nature of reality, metaphysicians have drawn vary-
ing conclusions. Whereas an Idealist defines reality in spiritual or non-
materials terms, a Realist sees reality as an order of objects that exist
independently of human beings. Conversely, a Pragmatist holds that
the human conception of reality is determined by experience.

Metaphysics relates to educational theorizing and practice in
many ways. The subjects, experiences, and skills that are included in
the curriculum reflect the conception of reality that is held by the soci-
ety that supports the school enterprise. Much of formal schooling rep-
resents the attempt of curriculum-makers, teachers, and textbook
authors to describe certain aspects of reality to students. For example,
subjects such as history, geography, chemistry, and so on, describe cer-
tain phases of reality to students.

Epistemology, the theory of knowing and of knowledge, is of crucial
importance for educators. Dealing with the most general and basic con-
ceptions of knowing, epistemology is closely related to methods of
teaching and of learning. For example, an Idealist may hold that know-
ing, or the cognitive process, is really the recall of ideas that are present
latently in the mind. The appropriate educational method would be
that of the Socratic dialogue in which the teacher attempts to stimulate
or to bring latent ideas to the student’s consciousness by asking leading
questions. Realists hold that knowledge originates in the sensations that
we have of the objects that are part of our environment. It is from
these sensations that we arrive at concepts. Through abstraction upon
sensory data, we build concepts that correspond to these objects in real-
ity. A teacher who wishes to structure a method of instruction based
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upon the Realist sensation-abstraction formula might develop a set of
classroom demonstrations to explain natural phenomenon to students.
The Pragmatist, in contrast, holds that we create knowledge by acting
and interacting with our environment in a series of problem-solving
episodes. Thus, problem solving is the appropriate method of instruc-
tion for those who accept the Pragmatist’s view of knowledge.

Axiology 1s concerned with value theory and attempts to prescribe
what is good and right conduct. The subdivisions of axiology are ethics
and aesthetics. Ethics refers to the philosophic study of moral values
and conduct. Aesthetics 1s concerned with the study of values in the
realm of beauty and art. Whereas metaphysics is concerned with at-
tempts to describe the nature of ultimate reality, axiology refers to pre-
scriptions of moral behavior and beauty. Educators have always been
concerned with the formation of values in the young and with the en-
couragement of certain kinds of preferred behavior.

In a general way, each person is influenced by those who seek to
shape his or her behavior along certain lines. Children are continually
told that they should or should not do certain things. Statements such
as “you should wash your hands before eating,” “you should not break
the school’s windows,” or “you should love your country” are all obvi-
ous value statements. In the process of growing to maturity, an individ-
ual encounters countless attempts to mold behavior along preferred
modes of action. In a very direct way, parents, teachers, and society
reward or punish behavior as it conforms to or deviates from their con-
ceptions of correctness, goodness, or beauty.

In a very real way, modern men and women live in a world of
clashing values. Internationally, the nationalistic value patterns of the
various nation-states have led to conflict and to war. Within nations,
there are clashes of values on class or group lines. Sociologists of educa-
tion have written volumes on the dilemma that faces public schools in
the wake of the clash between middle and lower socioeconomic values.
Traditionally, value systems have been codified and ritualized in the
ethical principles of the various world religions. In the United States,
where one finds racial, religious, social, and economic pluralism, the
school is a place of value tensions.

The classical conflict in values can be identified as that of objective
versus subjective value theory. Those who subscribe to an objective value
theory assert that what is good is rooted in the universe itself and is
applicable everywhere for all time. In contrast, subjectivists assert that
values are group or personal preferences—likes or dislikes—that
depend on particular circumstances, times, and places. For them, val-
ues are not universally valid but are relative in that they depend on
particular situations.

The aesthetic dimension of life has frequently been overlooked in
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American education. In its broadest sense, aesthetic theory refers to the
cultivation of taste and a feeling for that which is beautiful. Although
aesthetic theory is concerned with the human attempt to objectify in-
sights and feelings in various art forms, it is equally concerned with the
cultivation of persons whose lives are harmonious, balanced, and beau-
tiful. While aesthetic values have an obvious place in art, drama, music,
and dancing classes, they are also relevant to the cultivation of the pub-
lic taste and style of life that represents the perspectives of a people.

Logic is concerned with the rules or patterns of correct and valid
thinking. It examines the rules of valid inference that enable us cor-
rectly to frame our propositions and our arguments. Deductive logic re-
fers to that reasoning that moves from general statements or principles
to particular instances and applications. Inductive logic is reasoning that
moves from particular instances to generalizations.

EDUCATION

Education refers very broadly to the total social processes that bring a
person into cultural life. The human species reproduces biologically as
do all other living organisms. Biological reproduction, however, is not
cultural reproduction. By living and participating in a culture, the im-
mature human being gradually becomes a recipient of and a partici-
pant in a culture. Many persons and social agencies are involved in the
process of enculturation of the young. The family, the peer group, the
community, the media, the church, and the state all have formative
effects on the individual. By living with other persons, the immature
child learns how to deal with them. He or she takes on their language,
their manners, and their behavior. Educational theorists and philoso-
phers have long recognized the educative role of interactions of human
beings and society, and they have tried to indicate the outlines of the
kind of social order that is based upon and fulfills human potentiality.

Education, in a more formal and deliberate sense, takes place in
the school, a specialized social agency established to cultivate preferred
skills, knowledge, and values in the learner. The school is staffed by
teachers who are regarded to be experts in the learning processes. Infor-
mal, or milieu education, is related to schooling, or formal education.
If the school is to succeed in its program of instruction, its curriculum
and methods of instruction must be related to and viable in terms of
society.

Curriculum

As the focus and vital center of the school’s educational efforts, the
curriculum is the locus of the sharpest controversies. Decision making in
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curricular matters involves considering, examining, and formulating
the ends of education. Those concerned with curriculum planning and
organization ask such questions as: What knowledge is of most worth?
What knowledge should be introduced to the learner? What are the
criteria for selecting knowledge? What is it that is valuable for the
learner as a person and as a member of society? The answers to these
questions not only determine what is included and what is excluded
from the school’s instructional program but also rest ultimately on as-
sumptions about the nature of the universe, of human beings, of soci-
ety, and of the good life.! In the philosophies that will be examined in
this book, one will find a variety of basic and general assumptions that
provide alternatives that are applicable to the making of the
curriculum.

Curriculum has been defined in various ways. Throughout most
of the history of education, the curriculum consisted of the basic skills
of reading, writing, and mathematical computation at the primary or
elementary level and the arts and sciences at the secondary and higher
levels. For many educators, the curriculum remains essentially a pro-
gram of studies, skills, and subjects offered in a formal sequence to a
learner. Since the appearance of the activity or experience approach in
the twentieth century, many educators have moved to a more general-
ized and extensive conception of curriculum. For them, the curriculum
includes all of the experiences of the learner for which the school as-
sumes responsibility.

In the broadest sense, the curriculum can be defined as the or-
ganized experiences that a student has under the guidance and control
of the school. In a more precise but restricted sense, the curriculum is
the systematic sequence of courses or subjects that forms the school’s
formal instructional program. These two major definitions of curric-
ulum, as well as the variations that lie between them, are based upon
particular conceptions of knowledge and value. The philosophies of
education examined in this book will be found to hold conceptions of
the curriculum that range from the broad view that includes all of the
learner’s experiences to the more restricted view that sees it as simply
intellectual subject matter.

There can be nq qugstion that curriculum designers, regardless of
their philosophical convi tio‘fﬁ‘,’"ﬁt mpt to seek that which is of the
greatest worth to the learner. The problem lies in identifying and
agreeing as to what is of the greatest truth, beauty, and goodness. This
question has metaphysical, epistemological, and axiological dimensions.
Philosophers and educational theorists, however, have responded to

' For an excellent discussion of the curriculum in relation to philosophy of educa-
tion, see Tom C. Venable, Philosophical Foundations of the Curriculum (Chicago: Rand Mc-
Nally & Co., 1967).



