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The Test Battery

The 40 tests in this series make up a battery; there are 4 tests, equivalen?in difficulty, at each
of ten levels from beginners to advanced. The levels are numbered 050, 100, 150, etc. up
to 500. The contents of the tests at any level are related to what an average student can be
expected to cover during the corresponding number of hours of study. For example, a 250
test is designed for a student who has studied 250 hours of English.

Students nowadays learn English using methods and materials which presuppose a system-
atic progression from simpler to more complex grammatical structures. Although there is some
slight variation in this respect among teachers and materials, there is in general broad agree-
ment as to what should be taught earlier and what later. The contehts of these tests are based
on a careful structural progression. Moreover, the tests also take into account the appropriate
use of the various structures, which is what underlies all situational and notional syllabuses.
This is achieved by carefully contextualising the structures, and in particular by making
extensive use of continuous prose. In this way we aim to test both grammatical control and
communicative competence. Naturally the latter becomes easier to test at the higher levels;
at the lower levels one is often forced to resort to single sentence items.

Composition of the tests

Each of the 40 tests contains 50 items and in every case the students have to choose the correct
answer from four choices. At each of the ten levels, therefore, there are 200 different items.
The extent to which the items can be different from each other depends, of course, on the
quantity of material available to the test constructor. In the early stages, particularly in the
case of the 050 and 100 levels, the items on the four tests necessarily show great similarity
since there is so little which is available for testing at this stage. From then on the four tests
at each level show increasing divergence one from another until - at the 450 and 500 levels —
the 200 items are virtually all testing different things.

Whereas there is a great measure of agreement among course writers about the selection
and ordering of stsuctures, thereis much less agreement on the selection and ordering of
vocabulary. Since these tests are not based on any one course book it would clearly be unfair
to students — and would, of course, make the tests unreliable — if emphasis were given to the
knowledge of separate words. For this reason, the lexical load is light in the earlier levels.
However, from the 300 level upwards there are items which test the difference between, for
example,

eculiar articular rivate ersonal.
p P p

The continuous prose-passages, which are a feature of all tests from level 150 upwards, are
not cloze passages, since the latter are produced by omitting every fifth or sixth word regularly
throughout the piece. Instead, we have chosen to test specific words and phrases. We have
found these passages invaluable for testing the verb phrase (tense, aspect, modal) since this
is the only way to provide sufficient context for the answer to be clear-cut.



Many of the items test two structures at the same time, and this makes the tests as a whole
more powerful than they would otherwise be. Here is an example:

Is there . .. .. the bottle?
A much water into B much water in
C many water into D many water in

The student has to solve both the much/many and the in/into distinctions in order to get the
right answer.

In addition there are items in the 400 level and upwards which test control of common
idioms. Here is an example:

““He calls in from time to time’’ means
A He often comes to see us B He visits us occasionally
C He visits us every hour D He sometimes comes to stay for a while.

Although these tests are concerned mainly with written skills, there is, from the 250 level
upwards, an element of pronunciation control. This takes the form in the levels 250 to 400
of selection of a word which rhymes with a given word. In the 450 and 500 levels the pronun-
ciation items are more complicated and therefore more far-reaching. In each case, there
exists a word which has the same pronunciation as the given word but a different spelling.
The four choices are definitions of the homonym and of three words pronounced similarly
but not identically. Here is an example:

Caught
A something worn B child’s bed
C wvehicle pulled by a horse D place where law cases are heard

Here the student has to work out coat. cot, cart and court, and then to know that court is
_pronounced the same as caught.

While the tests cover a wide range of items appropriate to the various levels, they clearly
cannot include within their scope the measurement of specific skills such as discussion or
composition writing. What is measured is the general level of English which forms the basis
for these and all other specific uses of the language.

Pre-testing in field trials

In good tests each item must distinguish as powerfully as possible between good and weak
students and, ideally, each item must test something different from all the other items on the
same test. While test constructors bear both these factors in mind in the original selection of
contents, clearly the only reason for maintaining any item in the final version of a test is that
field trials have proved that the item does in fact do its job.

All the items in these tests have been carefully pre-tested. The field trials were in two
stages: first with students whose native language was usually Spanish, and secondly with
students from a wide range of language backgrounds. The data obtained from these trials
allowed the constructors to revise or eliminate items which were doubtful or ineffective,
and also enabled them to adjust the difficulty of all the tests so as to make the four tests at
each level equivalent in difficulty and produce even spacing between the different levels.



Uses of the Test Battery

1 Placement

Students who arrive at a school and need to be placed in an appropriate class should be given
a brief interview designed to find out about their previous experience and knowledge of
English. The interviewer should then administer a test which he thinks will be at the level of
the student. The result of this will quickly confirm or modify the interviewer’s assessment.
Since all the levels are statistically related to the ones on either side, the interviewer is allowed
a margin of error without any serious consequences, because he can immediately relate the
score obtained by the student to what the student would have scored if he had taken the test
above or below it.

2 Diagnosis

Each of the 40 tests covers a wide range of language items appropriate to the level in question.
(For details of the types of question, see Table 2, page 15). Compared with a test which has ten
or twelve questions on the same three or four structures, the tests in this battery cover a large
proportion of the structures at any level. Thus when the test is administered to a group of
students, the teacher obtains a clear overall picture of the weaknesses of his class and con-
sequently has an extremely sound base for the remedial work which his class needs.

While the diagnostic power of the Test Battery will be appreciated by teachers at all levels,
it will be found particularly useful in those clas$és which are preparing for Cambridge exam-
inations. For example, students who are in the final stages of preparation for the First Certifi-
cate examination should be set more than one of the tests at the 400 level. The result will
show the teacher what remedial work still remains to be covered. The 350 and 500 levels
serve a similar function for those students who still have some 50 hours of classes before the
First Certificate and Proficiency examinations respectively.

3 Students’ progress

Each of the ten levels relates to the ones above and below it, (see Table 1, page 14), thus facili-
tating the measurement of progress. If a student scores, say, 32 on a 250 level test and then
makes normai progress over 50 hours of study, he should then score 37 on a 250 test or 32
on a 300 test. In other words, the progress to be expected from 50 hours of study will normally
raise a student’s score by five points on an equivalent test or give him the same score on a test
from the next level abdve.

End of course exams should normally consist of more than one type of test and these will
usually include a combination of objective and subjective elements. An appropriate test from
the Battery can be combined with a second test whose form and content will vary according
to the level and aims of the course: listening or reading comprehension, dictation, guided or
free composition, and-so on. While the subjective test need not be scored on the same scale
(0 to 50) as the battery test, nevertheless the range of scores for a group of students should be
similar on both tests. This is because the range of scores obtained from any test accurately
reflects the range of ability of the students. Consequently, the range on other tests should
be similar, while not necessarily giving the same order of merit for each individual student.
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For example, if Class A scores on a battery test between 24 and 37 with a concentration around
32, then their other tests out of, say, 25 should range between 12 and 19 with a concentratiof
around 16.

How the tests relate to schools

Clearly the tests will relate differently to different types of school. However, with tests at
each of 10 evenly spaced levels from beginners to advanced (almost Cambridge Proficiency
standard) every type of school can readily be related to the range of tests. Here are three
examples,

Example 1. A school with six levels, taking First Certificate at the end of the fourth and
Proficiency at the end of the sixth level.

Class Placement/ Passmark Progress/ Passmark
Level Entrance test Exit test

1 — — 100 30

2 100 30 200 30

3 200 30 300 30

4 300 30 400 30

or First
Certificate
5 400 30 500 30
or First
Certificate
6 500 30 Proficiency

Example 2. A school with three levels, taking First Certificate at the end of the third level.

Class Placement/ Passmark Progress/ Passmark
Level Entrance test Exit test
1 — — 100 33*
’ or 150 28
2 160 33 250 32
or 150 28 or 300 27
3 250 32 400 30
or 300 27 or First
Certificate

*Note: in this example the slight discrepancy in the suggested passmarks is.a result of matching
3 class levels with 8 test levels. 3 does not divide into 8 without remainder.
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Example 3. A school with 10 class levels which does not accept absolute beginners, and which
takes First Certificate after the seventh and Proficiency after the tenth devel.

Class Placement/ Passmark Progress/ Passmark
Level Entrance test Exit test
1 100 28 100 32
2 100 32 150 30
3 150 30 200 30
4 200 30 250 30
5 250 30 . 300 30
6 300 30 350 30
7 350 30 400 30
or First
Certificate
8 400 30 450 30
or First
Certificate
9 450 . 30 500 30
10 500 30 Proficiency

In these three examples, as also in the relation of Test Battery levels to any other school system,
suitable passmarks suggested here must necessarily be somewhat tentative. Only experience
in the actual situation will provide a definite answer for each individual school.

Measurement of progress

With the Test Battery your school has 4 equivalent tests at any level. It is thud a simple matter
to compare two parallel classes covering the same material, or to compare afry present class
with any or all of its predecessors. One therefore has an instrument for measuring the state,
or progress of any generation of students and for comparing this with any other so that the
school can immediately see whether standards are being maintained or whether they are
fluctuating.

11



Administering the tests

Allow 40-50 minutes to complete each test. Tests should also be quick and problem-free to
administer and to score.

One of the main problems facing schools is the question of security — how does one ensure
that results are not invalidated because of advance knowledge of the contents or because
of cheating? In the first place, the Test Battery is marketed in a form which is unattractive to
students since the books contain far more material than will be useful to the student at
any one time. Secondly, there are four tests at each level. No student need ever know which
of the four he is going to get even if he knows the level in question beforehand. Thirdly,
suppose a student who knew the level managed to get hold of all four tests at that level,
persuaded someone to tell him the answers to all 200 items, and then completed the test
satisfactorily. We would argue that a student who could achieve this had learned enough
English — either by going through the tests or otherwise — to pass the test anyway, and thus
his score would not be invalidated. Finally, even if students at the end of, say, the third class
are normally set a 300 test, the school can surprise them by setting a 250 or a 350 test, and
later adjust the scores because of the statistical relationship between adjacent levels.

For placement of individual students who arrive at the school, one should normally hand
out in sequence an A paper, then a B, then a C, then a D at each level. Frignds applying to-
gether thus receive different tests and, even if there is no or minimal invigilation, cannot cheat.

For progress testing of classes within the school, there are the two dangers of cheating
during the exam and of telling a subsequent class the answers. Both of these risks are mini-
mised by an ordered distribution of the four papers at each level.

Another major headache connected with many exams derives from the amount of time, and
therefore also concentration, that teachers have to give in scoring papers. With the battery
tests it is a simple matter to duplicate or photocopy an answer sheet with the same format
as the keys given at the back of this Handbook. Quick scoring can then be achieved by com-
parison with the key. Alternatively, transparent masks to fit over the papers can easily
be prepared beforehand. Acetate squares for the overhead projector, for example, are ideal
for this purpose. Scoring time can thus be reduced to one or two minutes per paper.

Relating tests to Cambridge exams

The 400 level is equivalent in difficulty to the Cambridge First Certificate. In other words, a
student who has not taken the First Certificate may be placed with students who have done
so, provided he passes a 400 test.

The 350 level is an accurate predictor for potential candidates for the First Certificate exam.
Assuming that the students will have some 50 hours of tuition between the time of enrolment
and the date of the exam, then a score of 30 indicates an even chance in the coming exam;
a lower score indicates a probable failure and a higher score a probable pass.
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The 500 level tests are related to the Proficiency exam as the 350 level is related to the First
Certificate, again with 30 as the borderline. .

Although the Cambridge exams make considerable use of multiple choice tests, it is of course
true that Cambridge candidates also need particular skills, such as the ability to write a
composition. These skills are not measured by the Test Battery, but the 350, 400 and 500
levels correlate very highly with the level of language ability required at the stages outlined
above.

Relationship between adjacent levels

At each level the four papers A, B, C, and D are equivalent in difficulty. They are designed
for a 30 (609,) passmark in all cases, although schools may adjust this in the light of their
particular needs. Each level is related to the levels on either side of it as shown in Table 1
(page 14). For example, if a student scores 35 on a 250 test, this is equivalent to his scoring
40 on a 200 test or 30 on a 300 test. Similarly, a score of 27 on a 450 test is worth 32 on a 400
test or 22 on a 500 test.
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Types of question at the various levels

While all the levels have a strongly structural base, there are different types of content
appropriate to the various levels. These include,items for vocabulary, idiom and pronuncia-
tion. See Table 2 (page 15) for a breakdown of contents at the various levels.

Table 1: Relationship between proximate levels

A

Score on is equivalent

of Test on Test — 050 100 150 200 250 300 350 400 450 500
l l tol tol tol tol tol tol tol tol tol tol
27 050 27 22 17"

30 050 ’ 30 25 20°

33 050 33 28 23*

27 100 32 27 22 I

30 100 ' 35 30 25 20°

33 100 38 33 28 23

27 150 37" 32 27 22 17*

30 150 40* 35 30 25 20"

33 150 43* 38 33 28 23°

27 200 37 32 27 22 17*

30 200 40* 35 30 25 20

33 200 43* 38 33 28 23

27 250 37 32 27 22 17*

30 250 40* 35 30 25 20°

33 250 43* 38 33 28 23*

27 300 37" 32 27 22 17*

30 300 40* 35 30 25 20

33 300 43* 38 33 28 23

27 350 37 32 27 22 17*

30 350 40* 35 30 25 20*

33 350 43* 38 33 28 23*

27 400 37" 32 27 22 17*
30 400 40" 35 30 25 20"
33 400 43* 38 33 28 23
27 450 37 32 27 22
30 450 © 40* 35 30 25
33 450 43* 38 33 28
27 500 37" 32 27
30 500 40* 35 30
33 500 43* 38 33

* indicates that the relationship is not so accurate at two stages removed



Table 2: Composition of Tests: Types of Question used

050 100 150 209 250 300 350 400 450 500

;tructural : single item 50 50 38 36 24 29 0 0 0 0
Structural: |

continuous prose 0 0 12 14 13 8 ‘ 33 3 25 24
Pronunciation: rhyming 0 0 0 0 6 6 5 5 0 0
Lexical 0 0 0 0 7 7 12 12 15 18
Idiom 0 0 0 0 0 t] 0 0 5 4
Pronunciation : homonyms 0 0 0 0 0 O 0 0 5 4
Total 50 50 50 50 50 50 50 50 50 50
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