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To the Student

Welcome to Voices in Literature Bronze. This book was written for you, students from
many cultures and language backgrounds. We hope it will help you learn English, learn to
talk about literature, and explore themes that are found in many cultures. We hope that
some of the selections will help you learn about other people and places. We also hope
some will remind you of the experiences and stories of your families and friends.

Many of the activities in the book are meant to be done with other students. We hope
you and your classmates will learn and discover new ideas from the text, your teacher, and
each other. You will have choices to make and questions with more than one right answer.
You will have a chance to write often and to do projects.

The first unit, Patterns, shows how patterns in English help you learn. In Nature, the
second unit, you will study how writings from many cultures see the beauty and images of
nature. Unit Three is about the many ways to send Messages. People, in all their variety, are
the subject of Unit Four. The last unit, Peace, explores challenges to peace and the ways that
young people can work to promote harmony among people and countries.

We hope you enjoy Voices in Literature Bronze. We would love to hear your ideas and
opinions about it.

Mary Lou McCloskey
Lydia Stack




Lo : To the Teacher

Voices in Literature Bronze provides teachers and students of English for speakers of other
languages (ESOL) an anthology of high-quality literature. The selections and the activities for
using those selections will help students interact with literature to benefit their language
learning, to foster literary discussion, and to introduce to students the language and concepts of
literature. A variety of ways for teachers and students to approach the literature selections, to
interact with the actual texts, and to respond to the selections has been included.

Your students will come to the Voices in Literature series with varying exposure to literature
and literary discussions. Therefore, we have chosen selections and created activities to suit the
range of backgrounds of your multi-level class. Selections in the Bronze edition are authentic

literature, but are often short and use predictable patterns to be accessible to newer learners of
English.

Why use literature?

Literature is an appropriate, valuable, and valid medium to assist ESOL students in
accomplishing important goals. Literature provides students with motivation to learn and
models of high-quality language while 1t enhances students’” imagination, interaction, and
collaboration.

Motivation. Literature motivates students by touching on themes they care about, such as
love, fear, communication, character, and hopes for a peaceful world in the future. Good
literature is about the human experience; it is meaningful to students from different linguistic
and cultural backgrounds.

Models. Carefully chosen literature provides models of hlgh—quahty language with
sophistication and complexity appropriate to students’ age levels. Literature offers new
vocabulary in context and serves as a source for learning about the mechanics of language in
authentic contexts, as they are used by masters of that language.

Imagination. Imagination is one of the abilities that make us fully human. Literature can
give students the means to imagine and think creatively. Literature demands that the reader step
into the author’s world; good literature demands thought from the reader. Students who are
learning a new language need and deserve the challenges to their imagination that appropriate
literature provides.

Interaction and collaboration. Language is learned best in a setting in which it is put to
use. Literature provides a common text from which students can negotiate meaning. Well-
selected literature addresses issues that are vital to young readers and that stimulate lively
discussion among students. Using literature in combination with collaborative activities helps
students understand the literature better, relate it to their own ideas and experiences, and go
beyond the literature to produce their own literature-related products.

What kinds of literature should be used?

In selecting texts for Voices in Literature Bronze, we have used a broad definition of literature and
have included songs and poetry, fiction, nonfiction, drama, and folktales. We sought authentic
and rich texts that provide high-quality language models. We feel that there is no need to



“water down” the literature we use with ESOL students; we just need to choose it carefully. In
making selections, we were also guided by the following concerns:

Student interest. Literature should be age-appropriate and should address themes of
interest to the learners.

Linguistic accessibility. The language of the literature should be clear and simple enough
for the student to understand, yet it must be expressive, figurative, and evocative to match the
maturity and intellectual sophistication of the students. We have included, for example, many
poetry selections. Songs and poetry are simple and memorable—often using rhyme, rhythm,
and repetition to enhance comprehensibility—yet they are also complex, evoking deep emotion
and thoughts in the reader.

Cultural relevance. Literature selected for ESOL students should reflect many cultures,
address concerns of individuals who are experiencing cultural change, and teach about the new,
English-speaking culture.

How can literature be used effectively in the ESOL classroom?

We have used a variety of strategies and structures to support students as they learn language
through literature and study literature through language. Thematic organization offers students
opportunities to relate concepts and works of literature to one another. The revisitation of
themes, ideas, and terms provides enhanced context and thus improves comprehensibility. The
supportive format we offer follows an “into-through-beyond” model that includes activities for
use before, during, and after reading the literature.

Before you read. We use activities and discussion that connect students’ own experience to
the literary selection they will read and provide background information about the literature to
guide them “into” the work.

The selection. We provide a variety of ways to guide students “through” the work,
including activities such as reading aloud to students, shared reading, supportive questions
during reading, dividing the reading into manageable “chunks,” and many cooperative learning
activities.

After you read. Finally, we use thought-provoking discussion questions, cooperative
learning activities, experiences to expand comprehension of literary concepts and terms,
writing activities, project ideas, and suggested further readings to take students “beyond” the
work into their own high-level thinking and original creations. Many activities employ graphic
organizers and learning strategies that can be adapted for use in other learning situations. At the
end of each unit, we include activities to help students relate the works to one another around
the unit themes.

At the end of the book we have included an alphabetic glossary of the vocabulary annotated
in the text.

We hope that you and your students enjoy using the selections and activities in Voices in
Literature Bronze and that they enrich your classroom learning community. We would love to
hear from you and your students about your experiences with Voices.
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